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Resumen

Este estudio comparativo intenta identificar cualas las implicaciones de el
tamafio de la clase en el proceso de ensefianza l@admas extranjeras por medio de
observaciones de clase. Asi, este estudio inclugedcripcion de implicaciones positivas
y negativas de clases numerosas y no numerosaadonen cuenta que este factor ha sido
ignorado al desarrollar politicas educativas, @apds que esta claro que se ha vuelto uno
de los principales obstaculos para desarrollatigégnente el proceso de ensefianza. De
esta manera, este trabajo se ha hecho describéételna central, tamafio de la clase con
sus caracteristicas y aspectos positivos y negayivaros temas relacionados con este,
tales como el roles del profesor y manejo de Iseglaon el proposito de dar algunas ideas
acerca del tema, de modo que se pueda abordarspsteto teniendo en cuenta la situacion

particular de ensefianza.

Palabras claves: Clases grandes, Clases pequediasjoMle la clase y Roles del profesor.
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Abstract

This comparative study tries to identify what theplications of class size in the
foreign language teaching process are by meanasgroom observation. Thus, this study
involves the description of positive and negatiwplications of both small and large
classes taking into consideration that the elemamse mentioned had been taken for
granted when developing educative policies. Althoilgeems clear that class size is one
of the main obstacles to teach effectively. Thiglgtdescribed the characteristics and
positive and negative aspects of different classssand some other topics related to it such
as teachers role and classroom management, witkirthef providing some insights that

facilitate dealing with this issue according totgadar teaching situations.

Key words: Large classes, Small classes, Classroanagement and Teachers’ roles.
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Introduction

For many years, class size has been an ongoingjilsgducation and a set of
concerns related to class size has continually @seong the educative community in
many countries all over the world. Thus, some sists in foreign language education
(Locastro, 2001; Renaud,Tannenbaun & Stantial,2B@;2006; Li,1993; Lewit &
Schuurumann,1997; Brown, 2001; Benwell, 2008) Haeased their studies on class size
to determine how it affects the process of teachimgjlearning and also to establish
feasible solutions to deal with this situation.

In spite of the existence of those previous stydiesy may not be fully applicable
in our country because they come from differenterts. However, due to the fact that our
country and also our department are closely relatelde concerns of class size, it becomes
imperative to carry out a research in our cont€kerefore, our research will be carried out
focusing on the exploration and observation inaassroom conditions in order to
describe and analyze the implications of classisizlee foreign language teaching process
in our context. In addition, it will be taken inbonsideration the point of view of
outstanding authors regarding some affective, mamegand pedagogical factors which

will be discussed throughout the project.
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CHAPTER |
The Research Problem

This first chapter is presented in order to provigders with all the relevant
information about the problem description, the peobstatement, the objectives, the
research questions, the significance, and thetsitgathat can limit this research.

Problem Description

Nowadays, most language policies around the wapidtpo students’ development
of Communicative Competence, so most language ¢eaele supposed to be familiarized
with the outcomes of any methodology or approaeh ttkelp accomplish that goal.
However, in the English teaching process carrigdrothe institutions a set of concerns
related to class size seem to rise among the edecammunity that are not strictly
related to methodology, but to external aspectsddwa affect the outcomes of teaching.
According to Lewit & Schuurman (1997), class sgam administrative measure usually
defined as the number of students for whom a teashpimarily responsible during a
school year. That is why it can be said that tegeat has some implications in the process
of teaching of English as a foreign language, stheeclassroom is the setting where this
process takes place. Therefore, the importands ofidanagement and the concern of some
specialists in education are completely justified.

LoCastro (1989; cited in LoCastro, 2001) presergstaf problems related to class
size and language learning. She states that tesabenuch as learners have complained
about and had to fight with class size troubleshany places all over the world, a situation
that can also be found in Colombia. She organizeset problems into three categories. The

first one is Pedagogical and it is related to diffies to carry out speaking, reading and
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writing tasks, to monitor work and give feedbackdb individual work, to set up
communicative tasks and to develop demanding éiesviThe second one is Management
—related, it is associated with difficulties wri@ct students work, to develop pair or group
work, to control noise level, to attend all thedsnts and to control discipline. The last one
is Affective and it is related to difficulties tan&w students, to establish good rapport with
them, to help weaker students, to avoid studerntbgeand to assess students’ interest and
moods. It can be said that those class size prabieentioned by LoCastro are also
present in EFL settings like Pasto, and it canuggasted that in our setting the origins of
these concerns mainly fall back to the Educativiecies, which do not consider the
significance of factors such as class size to dgvtle processes of teaching properly. This
paper aims at using these experiences found iemuliterature to analyze the reality of
foreign language teaching in Pasto and provide sdeas that may help teachers face this
issue.
Problem Statement
What is the implication of class size in the fgrelanguage teaching process?
Problem Delimitations

Conceptual Delimitations

To facilitate readers the understanding of evepeat considered in this research,
the following concepts have been defined:

Communicative Competences a linguistic term which refers to a learnebdity
to apply and use grammatical rules, and also tm foorrect utterances, and know how to
use these utterances appropriately and effecticebommunicate (Richards and Rodgers,

2001).



CLASS SIZE AND ITS IMPLICATIONS 12

Foreign Languageis a language not spoken in the native countrypdraon. A
foreign language can be learned in classrooms dedenthe learner is exposed to it during
controlled periods, since the daily social condisi@loes not require of its permanent use to
communicate (Ministry of Education, 2006)

Class Sizas an administrative measure typically definedresrtumber of students
for whom a teacher is primarily responsible durngchool year. (Lewit & Schuurmann,
1997).

Large Classs a class which has more than fifteen studentgmeip and where it
is difficult to give learners opportunities to ptiae the target language (LoCastro, 2001).

Objectives

Through the development and posterior analysie@butcomes of this research, it
is expected to achieve the following objectives:
General Objective

To determine the implication of class size in theefgn language teaching process.
Specific Objectives

To describe the difference between a large cladsa@amall class regarding the
foreign language teaching process.

To provide alternatives to enhance class size neameagt which may contribute to
the foreign language teaching process.

To identify the potentialities and limitations afth large and small classes.

Research Questions
What is the difference between large class sizesamall class size regarding the

foreign language teaching process?
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What alternatives can enhance class size management
Justification
As Richards (2008) states in his articledw@ing Up with TESOL”, “nowadays
English is not only seen as a second or foreigguage, but English has become an
International Language”. “English has turned in ldrgguage of globalization, international
communication, commerce and trade, the media apapikure” (p.3).

Learning English is a real necessity around thddy So, it is important to value
and get acquainted with studies which can contib@tenhancing the teaching process by
telling about successful and not so successfulrexqpees in other contexts. This research is
significant mainly because it provides an importa&view of literature on those
experiences, a review that can inform teacherssamtkent-teachers about the implications
of class size and that may help them tackle somielgmms they may find when facing their
learners. Also, this body of knowledge and the ficakanalysis of its results can
contribute to identifying our own implications d&ss size in the teaching of English as a
foreign language. Also since there are not stuidiessed on this topic at the University of
Narifio, we consider this research is innovativeigmdll be significant for all kind of
people involved in the teaching and learning predesause the outcomes of this work can
be a reference to future research, it can be agplicwith different audiences or settings
and it can be a tool to provide alternatives tos@ossible problems. This study is also
important because it addresses a topic that is @ynproblematic for teachers, but that
has not been extensively researched, and it mégmhat novice and experienced

teachers have to deal with it with the tools thayéhat hand. This study shows that
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teachers do have some experiences to rely on ahth#haspects of classroom
management that are affected by class size aienpossible to handle.
Limitations

It has been considered that in the dgreént of this proposal, some problems
might be found:

First, it may be difficult to collect informatio tsupport the literature review,
considering that there is not a prior research athosi topic we are aware of in the
University of Narifio or in the Colombian contexs,\&ell as with the available time of the
participants of this research.

It is considered that all the possible limitationentioned above can be overcome, first
of all, taking into account and respecting all ispects related to ethical issues, with the
careful organization of every process concernimgrésearch and also taking as reference

external researches about this topic.



CLASS SIZE AND ITS IMPLICATIONS 15

CHAPTER TWO
Literature Review
In this chapter readers are provided with thestmelevant information related to the

research topic such as: Teacher Roles, Classroamdément and Class size.

Teacher’s Roles

Given that the immediate purpose of this resemrth determine class size
implications in the foreign language teaching psscé can be suggested the significance
of describing the different roles teachers plaglass, since they are one of the main
participants in this process and their performasarebe affected by the class size factor.
Teachers™ Roles
As Harmer (2007) advocates, “Sometimes teacherikaractors because they feel
as if they are always in the stage, orchestra adndsibecause they direct conversations
and set the place and tone and gardeners becaysglént the seeds and watch them
grow” (p.107). As it is suggested, teachers inside thgscbom, in contact with learners’
needs and developing a variety of activities, mdy take a one-dimensional role of input
provider as people might erroneously think, buytplay different ones.
Among the number of roles teachers have to plalgerclassroom, the role of the

teacher as eontrollerin traditional teacher-fronted lessons and thehteaas a facilitator
in new student-centered approaches can be maietyifed. The teacher ascantroller
acts as an authority, a person who is in chargefything, someone who determines
what students do, when they should speak and whgtihge forms they should use.
Controller teachers are addicted to being the carfitattention and they tend to use most of

the talking time while students are demanded te gredicted responses. And the teacher
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as afacilitator is someone who makes learning easier for studhatpgng them to

overcome obstacles, giving them shortcuts and regggg learning. A facilitator takes into
account the principles of intrinsic motivation Hipaing students to discover language
pragmatically, rather than by telling them abouigiaage. Some other roles teachers have
to play are: the teacher asassessohas to assess students work and see how welateey
performing or how well they perform any activitytask. The teacher as arganizerhas

to give students clear directions about tasksidget an activity going and also organize
feedback. The teacher aprampteris someone who stimulates and encourages stuients
take part in learning or gives suggestions to prdae any activity. The teacher as a
participanttakes part in students’ activities as an equahfwove the atmosphere in the
class and to give students opportunities to sgeakanguage with someone who at least
knows a little bit of what they know. The teacheraaesourcemust be ready to offer
students help whenever they need it and can actesource center to cope with students’
doubts. The teacher as iawestigatorlooks for what is going on in the classroom,
observing what works and does not work in clasplémenting new activities and
techniques and evaluating their suitability, inertb enhance language learning (Harmer,
1991-2007).

Richards & Rogers (2001) suggest some other rebashers also play in the
classroom. Those roles are: the teacherreeeds analysissumes the responsibility to
determining and responding to learners’ learningdseas well as learning styles, learning
assets and learning goals. The teachercasiiaseloiis expected to exemplify an effective
communicator seeking to maximize the meshing odkpeintention and hearer

interpretation, through the use of paraphrasingfiooation and feedback and the teacher
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as agroup process managé someone who organizes the classroom as agséitin
communication and communicative activities. Thebem here is, that with large classes,
teachers may not have the freedom or the conditmtry on different roles, and this lack
of flexibility can ultimately affect the outcome$the teaching and learning process. The
time available for teaching might be spent conimglthe class and trying to control
discipline, affecting the amount and quality ofrléag. This will be discussed next.
Classroom Management

Another important aspect related to class sizectogkly related with teaching is
classroom management. As Brown (2001) states,sidasn management includes plenty
of factors ranging from physical arrangement ofdl@ssroom, to teaching “styles” and
classroom energy” (p. 192). These aspects are aeady described here:
The Physical Environment of the Classroom

This feature is associated with a set of elemanthk as: sight, sound and comfort.

In the implementation of language teaching priresplt is said that students are
affected by what happens around them; that is, tiegtsee, hear and feel in the
classroom. Thus, it is expected that teachersmirastrators can control some factors
which could affect students in the classroom, sagchleanness and order, a clean
blackboard, the arrangement of chairs, displayisifal aids, isolating the classroom of
external noises, having tolerable acoustic andblgtventilation. Obviously, all the
elements related to the physical environment agatineely affected by large classes and
can, in turn affect other aspects such as condemtratudent attention, teacher motivation,

and, evidently, discipline.
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Setting Arrangements

Some alternatives are considered to change trekargl traditional pattern imposed
in the classroom, so that it not only enhancesestigdand teacher interaction, but also
student-to-student interaction as members of a,teammatter how many students the
teacher has. According to this, the arrangemetitegetting considering the type of desks
in semi-circles, U- shapes, concentric circlesra oircle if the desks are movable, dispose
two or four students at a table or allow a comtugagattern of students’ self-selection are
recommended, instead of having learners sittimgus that do not really guarantee
interaction or discipline. These alternatives camindified according to teaching
conditions, activities and needs.
Blackboard Use

One element that teachers need to learn to wolkkiwithe board. First, because it is
a material that will be found in almost every ctassn, and because is easily visible even
in large classrooms. Second, the board becomesiahdid and a profitable input for
illustrating content with words, pictures, grapinsl @harts. Thus, the significance of
blackboard cleanness and order is stated, sottidgrgs do not become confused with the
developed contents and the way it is presented.
Equipment

A large class can quickly become out of controlefht is recommended to check
outlets, equipment, and machines previously sothieat can be available at the moment of
using them, since they can be a valuable visuauditory stimulus and also they could be

an obstacle for developing activities if they dd work.
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Voice and Body Language

Materials are important in small and large clasbaswe should not forget that the
person who needs to be in charge of the classv®k is the teacher and in order to create
an environment conducive to learning and work weeha start with ourselves. When we
talk, we not only communicate through words bub alsing our body. So it is relevant to
talk with a natural flow, to articulate clearly, ise an appropriate tone of voice, to have a
correct body posture, to be confident, optimigtianove properly, not exaggerating hands
and facial gestures and also considering some ofilpoxemics. All these elements can
contribute to prevent students from getting diggd@nd to enhance their understanding of
the input being delivered by the teacher. Sincdesits can decipher verbal language and
meaning through the aspects previously mentioney dhe paramount for presenting
ourselves as true professionals and for lettindesits see that we know what we are doing
and they can trust our decisions regarding teacmbclassroom management.
Unplanned Teaching: Midstream Lesson Changes

When teaching under adverse conditions like the erefind in Colombia, where
we not only find large classes, but we have onky ontwo hours a week to teach and we
do so with scarce materials, we have to be flexablé be ready for the unexpected. This
aspect refers to those moments when students acldetes abandon the original plan, when
unexpected questions come up, when something pgeaag activity from being carried
out; a student is troubled in class, the teachasked something s/he does not know or
there is not enough time to finish an activity thas already started. Thus, teachers must be

prepared to face unexpected aspects in a way tlestribt create discipline problems or
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makes him or her look unprepared. When teachesodihey must always show respect
for students, display self- confidence and calmasd handle these situations quickly.
Teaching Styles

Teachers need to be aware that every class isatitfand it is not adequate to teach
every single one in the same way. Each teachstisis a personal matter and it can vary
from individual to individual, a style is an expsem of what a teacher feels and it should
be genuine. A variety of possibilities of teachstgles are considered such as shy,
gregarious, formal, informal, reserved, open- tpamnent, understated, dramatic, rational,
emotional, steady, moody, serious, humorous, otistiand permissive, however the style
should be consistent with teachers’ personaligvaid being classified in a inflexible
stereotype and at the same time neutral to avaidl@ms with students. The important
thing here is to adapt to each class and adopteatbiat ultimately helps students attain the
goal of learning a foreign language.
Classroom Climate

Brown defines this aspect that can evidently chamgerding to class size as an
imperceptible force in a classroom, identified thgb a “sixth sense”. It is the atmosphere
of creativity given by students and teachers itgoa. At the beginning this energy is
transmitted by teachers when they have leadershigiave guidance to their students; but
also having solid preparation, confidence in tladitity to teach, a positive belief in
students ability to learn and real love for thels,jin that way they are going to transmit

that positive energy in the classroom.
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Factors Affecting Classroom Management

Some other aspects that can affect class managemeasses of any size are
disruptive behavior and student groupings. It id faat teachers’ control of disruptive
behavior and implementation and organization odlesti groupings can be valuable
opportunities to create a cooperative atmosphetigeiclass and maximize student practice
and avoid ruining the classes (Harmer, 1991). OCawe o¥ making student grouping a tool
and not an obstacle is to use variations whicteaptained next:
Lockstep

In this way of student grouping, students becomedfin the same rhythm and pace
and it is common to see the teacher playing theeabtontroller and assessor. Lockstep
can have certain advantages and disadvantagesjiregthe advantages it is possible to
highlight group concentration and dynamism as aglappropriate teacher model. In
contrast some of the disadvantages we can mengofiraited chance to practice or to talk
at all, inadequate rhythm and pace for weakerronger students’, lack of communicative
work and autonomy. In spite of disadvantages tsas#ent groups can be performed in
order to have the whole class involved at the staiie, thus the teacher can assess their
performance as a group. It can be point out theksliep is one of the most common and
used ways of grouping students, especially in latgeses where it is erroneously
considered the unique option for students to woikfar getting results. However, it can
be suggested that in fact, lockstep is one of gradys for effective teaching and learning

in classes of any size.
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Students’ Pairwork

It is considered as an option to get a great wadétvork, including reading and
writing. Here the teacher mainly acts as an assgssampter or resource for students.
Some of advantages of this way of grouping aresging the amount of student practice
and students use of language. Pairwork also eagesrstudent co-operation which can be
a positive influence for classroom atmosphere aativation and in the way it gives
students the opportunity to learn with others (ppékt the same time, it displays some
disadvantages such as concerns about noise amglidssand boredom on the part of
students because of being in pairs for a long tifhés student grouping is recommended as
a useful means to familiarize students at the mggnof the course and to increase
students’ participation and language use. Althgogihwork seems a good alternative for
students to work, especially in classes with prageditions (small classes), it does not
mean that in large classes this is a useless ogtierio time, space and teacher workload.
On the contrary, under conditions such as the pusvone, it could be an alternative to
promote interaction as well as for helping studéetsome autonomous.
Groupwork

This is an exciting and dynamic student groupingctviyenerates a series of
advantages such as the increasing of the amowta@ént talking time. In the same way, it
offers students the opportunities to really usednguage in communication with each
other, it enhances co-operation and it gives stisdie opportunity to teach and learn.
That is to say, students are given the opportunighare what they know with the whole
group and thus, they could show a degree of skdfraee to solve problems. In groupwork

it can also be identified some disadvantages ssictoige and indiscipline problems,
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misguided selection of group members and group ek of group organization the same
as mother tongue use, which is one of the bigg@msterns when using pair and
groupwork. It can be mentioned that an oral comoative activity in the mother tongue
would have no purpose for learning a foreign laggudVhatever the way, it is
recommended to use this way of grouping in orakvas tasks, reading tasks, listening
tasks, cooperative writing and also as a choi@ltoov different groups of students to work
different tasks in the same classroom. Groupwotklieeen and would be the option for
many teachers, but considering the class sizeetidgconditions, the strengths and
weaknesses of this way of grouping may vary.
Individual Study

It must be considered as an option to let studsaotk at their own pace and
rhythm, in activities like reading and writing, sestudents can be relaxed and confident in
their own abilities. And, the teacher should make=ghat self-study can be part of the
class program, so students have their individwhieg space. Moreover, in EFL settings
it could be a way for students to put into practloe class content in a different
environment (home, work,...), since sometimes dudadtors such as class size it is not an
option to be used in the classroom.
Disruptive Behavior

This factor is related to students’ behavior, tkastudents who become noisy,
unruly, unresponsive, and uncooperative. In addljtsituations such as those in which
students are in disagreement with the teachertbrtiweir partners and try to trouble them.
In any setting and conditions, teachers can ofeefabed with this disruptive behavior,

turning in a difficult situation for them to contras well as for students to stand for.
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Authors like Brown (2004) suggest that the teadheuld establish rules of conduct
and arrangement about students such as arriviegitderrupting other students when they
speak, bringing food into the room, etc. and alsouhteachers behavior, this final point is
considered as a valuable influence on disciplihés klso advised that teachers consider
some essential issues such as preparation for, dlaggy consistent with what they say,
avoiding rising the voice to establish control, ingvpreferences , implementing interesting
classes, having a positive attitude towards tegchand learning and fulfilling the
established rules. Disruptive behavior of any ratitiis commonly found no matter the
classroom size, meanwhile it seems to be more etvaemore difficult to control in large
groups; for instance teachers having knowledgespkets such as the previously cited
could be a good tool to overcome negative consempseof class size.

Teachers’ Concerns about Classroom Management

Most teachers have once concern about how to maokagsroom learning to
succeed. According to Lewis (2001) teachers comscere classified in three broad
categories: motivation, constraints and teachdesro
Motivation

In creating a classroom climate for language leaynihree levels of influence in
students’ motivation had been established. Thedimns is related to national and cultural
influences on the target language, the educatsystdém of the target language and the
classroom environment. The second one is relatedwoschool policies, textbooks and the
national curriculum may have an influence on stisldaelings about learning English in

general and in particular and the last one is asatwith teachers’ management skills
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which allow teachers to influence students andsctasn environment (Williams and
Burden, 1997: cited in Lewis, 2001).

As an answer to the concern of students motivaiios stated that teachers could
encourage language use through intrinsic and axtrmotivation, the former involves
showing students the importance and benefits ofileg a particular language and the
latter comes through rewards, that means, the ¢eqcbvides appealing materials or
means to encourage and persuade students to speglkhE
Constraints

Usually in contexts where students learn Englisay need to interact with others in
speech or writing, so in order to give studentsoofymities to talk, some constraints such
us large, multilevel classes with fixed furnituegamination—oriented curriculum, scarce
resources and materials can arise, becoming aedlgalifor teachers. However, it is
suggested that teachers display a creative thirtkinigcide which class activities can be
appropriated to be done individually, in pairs ooups and for the whole class, so they
must know how to organize students for any activity
Teachers’ Roles

It is mentioned that teachers can manage a nunfilpeedictable or unpredictable
situations, therefore they can have different rakegdifferent times, for instance, a teacher
becomes a controller when s/he lets studentsnalkrns, then a teacher becomes an
organizer when s/he supplies the materials andamege the furniture for another activity.
And finally, it is added that teachers’ roles irddurelationships with colleagues, since an
oral activity can produce annoying noise for ottlasses, so it is important to let other

teachers know and understand the situation arfthintay avoid misunderstandings.
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All the concerns above mentioned by Lewis (2004} thachers may have about
classroom management, can also be found in seir@sas the Colombian one and no
matter the class size conditions as well. Thus,abmmon to find in large and small
groups students motivated for learning a foreigmyleage, just because it is a compulsory
subject and not because it is a possibility togtabroad and study and maybe work there.
In relation to constraints, above all the existamgs it is possible to highlight the target
topic of this study; class size, in which the ma®inmon size is the large one. Finally, it
can be stated that under these conditions, teaclesrare seriously affected. Then, no
matter the circumstances, it forces teachers tfaspecific one; which is the role of
“controller”. But, it can be suggested that thectesa is one of the tools to change this
situation and to enhance the teaching and leaconditions.

Class Size

Within the number of factors teachers have to dédl related to classroom
management it is possible to identify the class fztor that also points to two main
alternatives ; large and small classes.

As Locastro (2001) suggests “class size is a gatoollection of essential
sociocultural variables such as values, beliefsemectations, which underline’ a culture
educational system” (p.495) and according to Lend Schuurmann (1997), class size
seems to be an administrative measure usuallyetefis the number of students for whom
a teacher is primarily responsible during a sclyeal.

Thus LoCastro (2001), after doing a study wittckesas in 1989, found a set of
problems related to class size. The first one daBegical and it is related to difficulties to

carry out speaking, reading and writing tasks, tmior work and give feedback, to do
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individual work, to set up communicative tasks &mdevelop demanding activities. The
second one is Management —related, it is assdciaith difficulties in correcting

students’ work, in developing pair or group workcontrolling noise level, to attend all the
students and to control discipline. The last on&fisctive and it is related to difficulties to
know students, to establish good rapport with thienhelp weaker students, to avoid
students getting lost and to assess studentsésttand moods.

Large Classes

Compared with small classes, a large class for teashers seems to be more
challenging and time consuming. However as Ur §)}98entions the assumption of what
a class size is will vary from place to place amat the exact number does not really
matter, what matters is how the teacher seeddks size in his/her own specific situation.
In addition LoCastro (2001) also comments that vehlairge class is or is not depends on
individual teachers’ perceptions and experiencethatin their own teaching situation a
class become large when it has more than fiftagesits per group and when it is difficult
to give learners opportunities to practice theagatgnguage. Renaud, Tannenbaum &
Stantial(2007) from their own experience define a largsgias having between 50 and 80
students and according to a study cited by Ur (L886average perception of a large class
may be around fifteen students.

Although a large class can be seen as disadvantadeoteaching and learning, in
the same way as small classes, large classesalssbme positive aspects. For example
since there is a big number of students to intgeabtg variety of human sources can be
found (Hess, 2001: cited in Renaud, Tannenbauma&tat,2007) and participation since

there will be always someone who is willing to saynething even if it is just guessing. In
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large classes students also become autonomougileaince the teacher can not assist
each student, so there are more opportunitiestieran atmosphere of cooperation
because advanced students can help weaker stBentsud, Tannenbaum & Stantial,
2007).

In spite of the advantages of teaching large ctasdso there are some challenges
that teachers have to deal with at work with laggmups. The major challenges the
teachers have to face anetimacy, this element has to do with, among otbsues, the
teacher’s difficulty to remember the students’ nanidext, we find anxiety, which refers to
teacher's concerns about being outhumbered byubergs and students’ fears of asking
guestions or participating in a large class. Anothachers’ challenge is student needs,
which is related to the teacher’s difficulty to gopith individual needs. We also find
marking which deals with the amount of time theckesr spends on grading assignments. In
the same way, noise level which is considered ehexa™ challenge specifically when a
teacher develops group work activities since sttedean lose their concentration and start
talking of other things. Another element considemsc challenge for the teachers is
monitoring students, which involves the teacheif§icdlty to keep students on task as they
monitor pair and group work. Finally, as anothealtdnge is space which is considered
unsuitable in a large group to develop some eniergetivities such as role-playing and
also lack of textbooks and resources availablalistudents (Benwell, 2008).

Small Classes
Taking into account LoCastro’s (2001) definitionlafge class size, it can be

inferred that a small class means a group of less fifteen students.
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According to most researches, although teachingal group may reflect some
direct positive effects on student academic achearg or indirect effects on student study
attitude, because teachers can give students akpersonal assistance and also comply
with students individual needs, teaching to smakses also represent a challenge for some
educators.

Some of the advantages of teaching small groupseassociateth comfort,
considering that teachers and students can feed ownfortable when the class size is
smaller since all students can participate in ezt@r@ctivities and give their opinions
without problems. For instance students' needs timtjs teachers can organize their
lessons plans taking into consideration needsraedasts of all of the class members and
classroom practices can turn into student cents@that students can have more
opportunities to speak and use the target langteagemmunicate. Another remarkable
advantage is the one related to space becausesitieet and students may have more
facility to move around in the classroom, in thmeavay attendance can be enhanced due
to students are going to avoid missing classe®ghmeteacher can notice it and tasks
competition may improve considering that the teagossibly will have more
opportunities to check students work and for tkason they are going to do homework.
And, taking into consideration the previous aspdttan be mention that preparation time
may decrease, thus the teacher may spend lespitaparing materials since they are
available for each student and therefore, the &racdn provide students with a detailed
feedback after doing assignments and tests, d|wglve students a better sense of how
they are improving, where they need to work haeset the teacher is also going to have

more time to interact before, during, and aftassl( No Author, Englishclub.com).
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Among all the advantages previously revealed, soladises also display some
challenges, which are related to timing, so it lbarfound that students finish an activity or
a task quickly, consequently teachers may needctade more activities into their lessons
plans. In the same way, teachers may find diffieslto handle with distractions; for
example when implementing group work activitiesytban get distracted because of their
classmates noise, the use of the mother tongus@aod. One more aspect to consider is
attendance because teachers lesson plans mafetie@fwvhen a student is missing, for
example when a planed activity requires group wahkis boredom may appear as
consequence of this and because students knowbaxbrand they most of the time work
with the same pairs or groupings. A last aspecbtwider as a challenge bound up with
unsuitable activities, for example if the teaclsefollowing a textbook , it can be found that
some of its activities may be impossible to cauy, so teacher must spend more time

preparing extra activities ( No Author, Englishcledim).
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CHAPTER THREE
The Research Method

In the previous chapter, the theoretical framevwas¥ociated to the general topic
was presented. In this chapter, readers are prdwigtd all the information related to the
research method such as the design, participatgls, procedure, validation criteria and
the instruments applied to collect the data.

Research Paradigm

This study is associated with the qualitative aesle which involves data analysis
that will be collected in the institutions to bedied by means of observation in their
natural settings. In this observation process bélconsidered as main elements: the
observer, what is being observed, the instrumes#d to observe and the theoretical and
conceptual framework that guide it. As an elemeintgtftument in this observation process
will be designed an observation guide, this instntrcontains theoretical and conceptual
aspects which are implied in the English teachirg@ss in relation to the class size. This
observation guide will be applied to two groupstfdents with some similar
characteristics in order to develop a comparativdysabout the differences and
similarities that we can find.

This observation process will be applied alteryateboth groups where the
happenings are developed. In this way, throughdbservation process will be obtained
registers and detailed descriptions of events atheustudied phenomena in order to do a

subsequent interpretation. (Brumfit & Mitchell, 199
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The qualitative research will be used, since awad the analysis of all the factors
involved in a subjective way and getting data wtaoh not generalizable in order to
identify the depth nature of the problem staten(iinan, 1992).

Since the main purpose of this reseerth determine class size implications in the
foreign language teaching process. It has beeridemesl that the research method that
better applies and helps to the development ofstinidy is the comparative since it
involves the study of two objects or situations ethare similar and differ in some
respects; these differences precisely become thes fof examination. Thus, the goal is to
discover why the cases are different, in ordeeteal the general underlying structure
which generates or allows such a variation forahire group or population where the
cases came from.

Population, Setting and Sample

In this section the population involved in thiseasch, the selected sample and the
setting where the research took place are definddpecified.
Population

This research was performed with two groups ofrleer of sixth and seventh grade
that belong to the Instituto Técnico Superior IrtdasMunicipal ITSIM. The first group
was a normal English class and the second groumwedguced group of students that were
participating in an academic collaboration projeithin that institution and the University
of Narifio. The average age of both groups of stiglis 11 to 12 years old, both male and
female that belong to a low and middle socialsksd also their English teachers whose
age oscillate between 23 to 50 years old, who lgelora middle social class and who work

on that Educative Institution.
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Setting

The research took place in the Instituto TécnicpeSior Industrial Municipal
ITSIM. This is a mixed high school which belongsattow and middle social class; it has
morning and afternoon sessions and it is locatad toeePanamericana Avenue.
Sample

The sample selected to carry out this projecttwasgroups of students. The first
group was a class of around 45 students and tlom@ecas a group of 14 students. Also
included are English teachers of both groups. $pexific population was chosen since its
characteristics (a large and a small group) areréble to develop the study and to get the
necessary data to support the project.

Pilot Study

The pilot study was performed with the purposeafedoping, adapting, or
checking the feasibility and reliability of the @pgation guide. Since the aim of this
research is to make a comparative study of a samdlla large class in order to determine
the implications of class size in the foreign laage teaching, for the pilot study we
worked with one teacher who has a small class dmaltakes part in an academic
collaboration project of the University of Narifigtiva public school and another who has
a large class and works in the same public scimootder to apply the observation guide.
To carry out this procedure the first step wasstofar permission to the participants of this
study, and then, when they accepted to take panisrproject, the next step was the
application of the observation guide and the fstap was the analysis of its results. The

results of this process were positive but in otdenake the data analysis more practical
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some of the items on the observation guide wengegized before applying this to the
whole sample.
Procedure

In order to carry out this research, the first steglowed were the ones related to
ethical considerations. The researchers askecdefonipsion to administrative personnel,
teachers, and learners involved in this process. Was done in person and also by means
of a letter. The second step was to meet the jaatits, in order to ask them for
cooperation and also to explain them everythingiatiee project. The third step was the
application of the pilot study and the researchneque (observation guide) to see if the
data collection instrument worked or not and tesdme changes if it was necessary. The
fourth step was the analysis of the data colleatetithe last step will be the
acknowledgments to the people entailed in the rekaa person, by means of a letter and
also giving them a short report or conclusions altoei process.

Data Analysis

The qualitative data analysis method that was us#ds project is the spiral
method since the researcher starts from the gegeestion of the topic and its sources or
from a specific point, establishing relations amtimgdata collected and sources such as
articles so connecting practice and theory todrgriswer the general and specific questions
of the project.

Ethical Issues

Some ethical aspects that were considered in thel@@ment of this research are: a

permission request to the respective authoritielspanticipants involved by means of

letters and in person, also it let participantkriow that their collaboration was a
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voluntary agreement which did not have any negatiy@ications; in this sense, all the
personal information provided has been treated @othplete confidentiality and finally,
the findings related to the research study wilpbavided on a report in acknowledgment of
their contribution. In the same way, the textual ann-textual ideas used to support the
project, were acknowledged through the indicatibthe authors where those ideas were
used.

In the first chapter the problem description, peoblanalysis, problem statement,
problem delimitation, problem evaluation, objecsiypistification and limitations were
provided. Immediately on the second chapter reletguics related to the research were
provided as a way to guide the reader and alsogpast the whole project and finally in
this third chapter some relevant aspects abouetearch method were provided such as
the design, the participants, the setting, the $antipe procedure, the validation criteria
and some ethical issues, thus it is the continuahtiee two previous chapters and also

provides useful bases for the next chapter relat¢ide data analysis.
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CHAPTER FOUR
Data Analysis

In this chapter the most relevant information gagld during the research process

will be presented as a way to inform readers theames of this proposal.
Procedure

Data collection took place during March and ApfiR610. The observation guide
was applied to two groups of students displayirifgint class size. The first group was
enrolled in sixth grade at the ITSIM School and¢keond one was a reduced group of
students enrolled in an academic collaborationgatayithin the same institution and the
University of Narifio. Both groups were observedhmresearchers in charge of this study.
The observers carried out five observations consigehe aspects included in the
observation guide. For this study, “large” cladsas been defined as those classes having
more than fifteen students per group (LoCastro12@dd “small” classes are defined as
those having less than fifteen students per grtulents in this study were not informed
if they were in the large class or the small clésshe middle of April 2010, observation
guides were gathered to do the respective analysis.

Data Analysis

In order to facilitate the data analysis, all tighteen items included in the
observation guide were segmented into three bratajories that encompass the possible
dimensions of a class and which were created tadsngference LoCastro’s, 1989 (cited in
LoCastro, 2001) study about large classes as fetlow
Pedagogical Factors:

1. Reading and Writing tasks are carried out effebt.
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2. Teacher monitors students work.
3. Students work individually without difficulty.
4. Students develop communicative tasks.
5. Demanding activities are well performed.
6. Assessment is developed efficiently.
7. There is variety in terms of activities
Management- Related Factors:
8. The location is suitable for the amount of shide
9. The classroom is well organized in terms of chai
10. The teacher provides feedback.
11. Pair or group work is effectively developed.
12. Noise level is controlled by the teacher.
13. Discipline constraints are well managed.
14. There is a variety of teaching-learning matsned.
Affective Factors:
15. Students are called by their names.
16. There is good rapport among teacher and stsident
17. Weaker students are encouraged by the teandeadvanced classmates.
18. Students are helped not to get lost.
Classroom Observation
After gathering the necessary data collected bynsieathe observation guide, all

of the data analyzed revealed the following results
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Pedagogical Factors
Reading and Writing tasks are carried out effectivey

Regarding this statement, it was found that instinall class at least one of these
skills was present every class as a result ofrtigeimentation of the communicative
approach. Students were immersed in activitieslumvg both reading and writing and it
was also evident that the teacher managed thigtisituin an appropriate way, so that
students did not get distracted and perform thedéectively. In the large class, on the
contrary, it was noticed that the teacher was ht#t 8 implement activities related to
reading or writing, since most of the time was deddo speaking as a strategy to enhance
oral skills. It can be mentioned that students vesqgosed in a certain way to writing in the
form of note taking, but this situation was usednmnst of the students to do whatever they
wanted (talk, yell, fight, and so on) but not towloat the teacher asked them to do.

In relation to the afore mentioned descriptiorcaih be mentioned that it is evident
that a small class has advantages in the develdphezading and writing tasks. Those
advantages are as follows: materials available&sh student (copies, books, tape-
recorders, TV set), and the available time thatlmdevoted to organizing, monitoring and
giving feedback. In the same way, students’ woessloe checked by the teacher, all
students can be given the opportunity to takeipadgading and writing tasks and
discipline constraints can be handled on time tmdamegative implications. Different to
the small class, some of the reasons why teachéasge classes may fail to implement
successfully activities where students produce aralritten output are: in first place the
misconceptions that some teachers have regardin@dmmunicative approach, that is, to

think that implementing this approach means cagyiuat just speaking tasks (Thompson,
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1996). Secondly it can be cited that there isamaiugh time to check students attainment
and to provide feedback considering the numbetunfesits, in the case of reading
materials preparation and copy making can be wery tonsuming and finally it can be
inferred that some teachers feel worried aboutldeireg these kinds of tasks because it is
really difficult to keep students on task (Benw2D08)and because reading and writing in
addition to course content will further increaseithwvorkloads (Brown, 2010).

Teacher monitors students work

Considering the second item, in the small clags# noticed that the teacher was
monitoring students almost all the time, for exaengsking them if the topic studied was
clear, directing everyone in the development ofemgvariety of activities as well as in the
management of different materials and aids. Inahge class, although it was observed that
the teacher devoted most of the class to lectwindents, there was the presence of
monitoring on the part of the teacher, in the wajshe made sure if students were attentive
and if they were taking notes. In conclusion thas the kind of assistance some students
received, considering that there was not enougé torxcheck all of them and to develop
different tasks and that not all of them were pgyattention.

As Benwell (2008) mentions, in a large class iigre difficult for the teacher to
monitor students’ work individually or checking éasmall group since this situation can
be used by the rest of the students to do some ttimgs such us creating discipline
problems. In that way, students can stop payirenitin because it is not possible for the
teacher to have efficient contact with all of thémthe small class, the advantages of
monitoring can be related to aspects such as ttmas observed that in the small class the

available time for providing clarification, givingjrections, and answering the questions
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asked by learners was significantly longer thartitihe the teacher in the large class had.
In the same manner the classroom organizatioreisitinall group was proper, thus, it was
observed the organization of furniture in differartys (u-shape, semi-circle, circles)
depending on the activities they were working dretefore, the facility for the teacher as
well as students to move around and to have visargthct with the board and materials
used was evident (Brown, 2001; No author, Englighdom). In this respect, Ur (1996)
explains that when the teacher is less able tact® every individual, the students must
develop strategies for helping themselves and tt@ssmates through peer-teaching and
collaboration, thus fostering an atmosphere of eaaton. (Cited in; Renaud, Tannenbaum
& Stantial, 2008)
Students work individually without difficulty

On that score, in the small class it was seertligatteacher provided students with
opportunities to work by themselves on differerthatoes involving the four skills.
Students developed the task efficiently and thehielawas aware of this situation when
students demanded his/her assistance, as wellestivd teacher corrected their works and
provided feedback. Meanwhile, through all the obsgons it was perceived that in the
large group the teacher did not implement or prewtlidents with any specific task to be
done individually, instead the teacher just exm@dithe topic and asked students some
guestions. In a way, it can be considered thaiestisdvere working individually when they
were taking notes and answering the teacher’s ipmsstHowever, that kind of individual
work was inefficiently developed because thesesiins turned into a chaos, where
students that were developing these tasks, weretast by their classmates’ discipline

problems.
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In relation to this statement Harmer (1991), stétaesteachers should let students
work at their own pace, especially in activitidselreading and writing since this has
positive effects on their achievement. It can baxiag for them and they might feel
confident in their own abilities. Also, in a largeoup, considering that the teacher does not
have the possibility of giving students personaliassistance; individual work can be an
opportunity for them to become autonomous learagnsell as to enhance peer teaching
and collaboration (Renaud, Tannenbaum & Stant008).

Students develop communicative tasks

Concerning the small class, it was noticed thatéacher was implementing in
his/her lessons the communicative approach, treiteticher provided students the
opportunity to work on communicative tasks involyitme four skills. Hence, students
listened to a conversation and they had to wogaiins and develop a task based on this,
which the teacher after reviewing it orally, he/giheked up to review writing skills. In the
large group, it was also seen that the teachemimaisag to enhance students’
communicative competence, but unfortunately, sttedeist were exposed to speaking
tasks in the way of lectures and teacher-studatgsaction through questions.

Richards and Rodgers (2001) define Communicatma@&tence as the learners’
ability to apply and use grammatical rules, and &sform correct utterances, and know
how to use these utterances appropriately andte#écto communicate. From this
insight, it can be inferred that communicative tasleans activities in which learners are
given the opportunities to use the theory and apptynormal communication (listening,
speaking, reading and writing)as well as to usaraty of language for a purpose while

their attention is focused on the content (Li, )993ius, in order to implement
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communicative activities, the teacher must exptsgesits to communicative tasks, on the
contrary if students do not know what they are sgppo do, this situation is going to turn
into a mess (Li, 1993). But, it is possible to depecommunicative tasks in settings where
students do not have an acceptable proficiency,laeeother interest than getting a grade
to be promoted and inappropriate conditions in seoffispace, time, materials and so on,
that is, in large classes. To this respect, theesamhor mentions that although there are
not communicative materials and activities speaifjcdesigned for large classes, the
existing ones can be exploited and adapted to theqiurposes of a large group.
Demanding activities are well performed

Through the observations, it was identified timathie small group students were
able to work in different activities. Those adie$ varied from topic to topic, from
purposes and also from complexity level. Thus,aswbserved that students developed
most of the tasks without difficulty and when theras any difficulty, the teacher was
ready to react to students’ doubts. It can be thaitithis success was due to the clear and
precise directions the teacher offered to the siisdend due to the fact that all the activities
were relevant, interesting and meaningful for thielents. Regarding the large group, as it
has been mentioned previously, the teacher devoted of the class to lecturing and
checking content through questions. So far, itlwasaid that there were neither easy or
difficult tasks, but answering the teacher’s gioest was a kind of demanding activity for
students considering some of them were not listetine teacher or motivated to
participate.

In this respect, it can be mentioned that it dossmatter the task complexity itself,

what really matters is the way the teacher presgotients the task (directions,
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attractiveness, relevance). Hence, what the teaxests is to come up with engaging
activities that keep all the students interestadlarticipating with the goal of improving
their communication skills and to present the contlerough different activities (Renaud,
Tannenbaum & Stantia2008; No author, Englishclub.com), taking into sidleration
students’ level to avoid abrupt lesson changeswBr@001).
Assessment is developed efficiently

On the one hand, it was viewed through the observarocess that in the small
class the teacher made use of informal, formalpe®dt assessment. When these processes
occurred, it was seen that students were awateso$ituation and in relation to the formal
assessment students were informed of this in advahe test was completely based on the
content and practices from the classroom, the txgmiovided clear directions and
specified time. That is, the assessment procesthetie was informal or formal was
developed effectively. On the other hand, in tligdagroup it was identified that the
teacher made use of informal assessment througttigng in an appropriate way but when
the teacher was working on a formal test, evergiwas chaos. Before starting a formal
test the teacher gave a review of the content tested, then the teacher translated all the
test, no time was specified and when studentslyiséhrted the test everybody was talking
to each other, yelling and finally after ten mirautee teacher asked students for the money
and started to pick up the test.

Hearne (2004) mentions that assessment shoulddakeas a tool for learning rather
that simply act as a barometer of how well thingsmogressing. Thus, assessment should
be a positive force that builds a climate of reflat about what is going on in classrooms

and where not only teachers and students are iegtddut where administrator, parents and
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so on, also participate. In this regard and taking consideration the aspects previously
mentioned, it can be pointed out that in orderaiwycout the assessment process in an
efficient way, teachers should use assessmentntyptae a method for getting grades but to
enhance learning. In that way teachers must tdkeasiccount students and that test really
reflect what students are learning. Although ttieaamtages of supervising a small group
rather than a large one are obvious since the ¢e@eim have efficient visual contact with
all the students, facility to move around and colntvhat is really important is to establish
rules and in that way students are going to be @ebthe moments in which they can talk
freely or the moments they can not, such as fotest$ (Xia, 2006)
There is variety in terms of activities

In this regard, it was found out that in the snatdks, the teacher got students
involved in a great variety of activities. The datarted with a warm up activity to check
previous topics and to introduce the new ones,rbefnd after the new topic presentation
some other activities were included to help stuslattain the goals and to check
comprehension and also at the end of the classs&sa students’ achievement in the
studied topic. Those activities were representdtierform of games, listening, reading,
writing, role plays and so on. Contrary to thisthe large group it was seen that the class
was limited to give the lecture and ask studen&stions. So, there was no variety of
activities because the teacher just was focusetlismand finally the class concluded
without assessment or an activity to check studentaprehension.

In this respect, it can be mentioned that in ddhge group the conditions did not
allow the development of various activities in @eguate way, but the main problem fell

back on the fact that teachers in large groups teiadt as preachers: lecturing, writing



CLASS SIZE AND ITS IMPLICATIONS 45

notes on the board for students to copy, and hdpizigat least some of the students will
learn something (Renaud, Tanebaun and StantiaB)20@ nothing else because there is
no time. Hence, implementing various activities ba an opportunity for the teacher to
motivate, to keep students working, lessen diswpfiroblems and get students actively
involved in the class.

Management-related factors
The location is suitable for the amount of students

In relation to this statement, in the small clasa/as observed that there was
enough physical space for 20 students, thus stsi@ek the teacher had an airy
environment and sufficient space between chairthieir movement. In the same way, the
teacher was heard clearly by all of the studentisadso the teacher was able to establish
visual contact with them. On the other hand, tlassioom in the large class was physically
overcrowded and stifling since the space in thesttzom was not enough for forty-seven
students since the teacher could hardly walk betwiee rows. Thus, the classroom had
limited space for students and the teacher’'s monesirece there were six rows of chairs
that were almost near to the board and narrow patbwetween each row. Besides, the
teacher scarcely had contact with students in #lc& part of the room since those students
were almost out of the teacher’s sight.

According to the observation, it can be considéhadl the location is not suitable
for the amount of students of a large class; sihedeacher cannot have proper
displacement and cannot follow rightly the proxesmigles, and therefore the teacher
cannot perform teaching accurately. Regarding tifexste Brown (2001) considers that

proper displacement, rules of proxemics and bodguage allow the teacher to
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communicate with students and convey meaning;igwhy the teacher can perform
teaching accurately. In addition, it is considetieat the exploitation of space and
movement could enable the teacher to acceleratstrain the thinking process and receipt
of the message (Keidar, 2005).
The classroom is well organized in terms of chairs

Through the observation process it was establigtegdn the small class, the
classroom was quite spacious in relation to theberrof chairs. Thus, the teacher could
suitably organize and rearrange chairs in a U-sloa@ semi-circle when the teacher
performed group or pair work with the students webgrthe teacher could move easily
among the individual or grouped chairs. Conversalhe large class, the classroom was
not spacious enough, since there were an excassmber of chairs in relation to the space
of the classroom. Thus, chairs were so close heatdacher was always in the front part of
the classroom because the teacher could hardlylveddeen the chairs while teaching the
class. The teacher neither could check all of thdents’ work during testing, therefore the
teacher could not avoid that students easily chesiteee they were so close to each other.

Taking into consideration what was observed, itloamstablished that the
arrangement of chairs is closely related to classand teaching. This also involves
classroom management which could affect studerttseiclassroom. Since setting
arrangements may be used by the teacher as amadilterto change the rigid and
traditional pattern imposed in the classroom arth@same time this fact will enhance
students and the teacher interaction and studiemé¢saction as members of a team.

(Brown, 2001)
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The teacher provides feedback

With reference to the small group it was noticeat the teacher gave students
feedback every time they were working on any taswell as when students were assessed
formally or informally, For instance, the teacheomounced again words that some
students pronounced badly, the teacher also chesdadstudent’s written or oral activity
to correct the errors or confirm the right answeétsus, it can be said that giving feedback
was for the small group a teacher alternative tp seidents realize their progress or to
show them the way they could improve their learrpnacess. In relation to the large
group, it was observed that the teacher partialhyided students with feedback, since the
teacher just listened to the student who partieigpa class but the teacher did not tell
him/her whether she/he had pronounced well orTiais, the teacher did not advise
students about their strengths and weaknessesgstance the teacher did not tell students
how to pronounce well some word. And when the teadid it, some student was
corrected in an instantaneous and rough way, stedfuher told directly to the student
about the bad pronunciation, therefore the stufidinémbarrassed before the rest of the
students.

In relation to this, it can be established thatifeck has been recognized as a
means to enhance teaching and learning; in thisiyagvides relevant information which
highlights strengths and achievements as welleasdor improvement (Ovando, 1994).
Hence, it is really important that this processtaglace in and outside the classrooms and
it is also essential to use it in a proper wayvoi@ negative effects. In that way, feedback
should be relevant, immediate, factful, helpfulpfedential, respectful, tailored and

encouraging.
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Pair or group work is effectively developed

With regard to the small group, it was found tite&t teacher made students work in
both ways; pairs and groups. Also, it was iderdifieat students worked efficiently in the
assigned task and it was also observed that tbhé¢e&ad the control of all the groups, due
to the fact that there were not enough groupstetheher had visual contact with all of
them, the teacher and students could move easiheiolassroom and the teacher provided
students clear directions to develop the task. @oynto this, in the large class, it was seen
that the teacher in any of the observations madgests work neither in pairs or groups.
But, it is possible to think that although the tearcwould like to make students work in
pairs or group it would be a chaos, because thasenet enough space to move around and
control students to keep them working.

Regarding this statement Harmer (1991) considetspir work is a good method
to get a great variety of work and to increaseatimeunt of student practice and students
use of language, it also fosters student co-omerathich can be a positive influence on
classroom atmosphere and motivation while studenggjiven the opportunity to learn with
others. The same author mentions that pair andogrork help to enhance students’ talking
time, it offers students the opportunities to neake the language in communication with
each other, it enhances co-operation, it givesestisdthe opportunity to teach and learn and
in that way show a degree of self-reliance whidwodacilitates problem solving. It is also
considered that both working techniques providdestis with energy, interaction and
opportunities to keep personal contact with otlagig enable students to think talk and
produce. It is equally considered that it has athgas for teachers (large class teachers) in

the way that these techniques allow to have margopal contact with students while the
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teacher is monitoring the small groups, that istdaeher can take care of students in a
better way and meet their needs more easily (193).9
Noise level is controlled by the teacher

According to the observation process, in the soialis, noise level was controlled
in a satisfactory manner by the teacher sinceghehier and students talked in turns in an
orderly and controlled way and when some studetited at the same time the teacher was
able to control the noise immediately. Conversielyhe large class, the teacher was not
able to control noise level, since some studergsyghere in the classroom talked in class
and the teacher could hardly control the noisel land the teacher was not heard for all the
students due to the increasing noise level prodbgeatiose students who talked in class.

In this regard, disruptive behavior is considemadaspect which can affect class
management (Brown, 2001). Since teachers™ contrikouptive behavior can be a
valuable opportunity to create a cooperative atmespin the class, maximize student
practice and avoid ruining the classes (Harmerl)L9herefore, the teacher dealing with
disruptive behavior should establish rules of cat@nd arrangement for students such as
interrupting other students when they speak.
Discipline constraints are well managed

As revealed by observations, in the small classgheher dealt with discipline
constraints. Since the space of the classroomrencetiuced number of students (14)
allowed the teacher to move easily throughout tagscoom therefore the teacher had
close contact with each student. Thus, when soutkest was talking to another one, the
teacher identified immediately this student andtdaeher called the attention to that

student by making a question about the topic oingdker/him to be quiet. Also, the
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teacher was paid attention by all the studentsv@wely, in the large class the number of
students (47) and the narrow distance between moade difficult for the teacher to keep
control of the class and to provide individual atien. Hence, the teacher attracted the
attention of the students in front but those atithek were talking to each other.
Consequently, the teacher scarcely could identifgtvetudents were talking to another
one since the teacher was almost always in frotlietlassroom and the teacher was not
paid attention by students at the back part whegnged to affect the students™ behavior
and attention.

In relation to the observed, it can be considenatl the large numbers of students
and the number of students per class are amongsatbme of the factors that can affect
discipline in class (Wadden & McGovern, 1991 citedle Almeida, 2007 p.43). However,
discipline or order in classrooms is also closelgted to classroom management since the
latter includes disciplinary issues, the managerelgarners, the planning of instruction,
the process of decision-making by teachers, anddhstruction and maintenance of
teacher-student relationships (Doyle, 1986; Fenwi®®8; Jones & Vesilind, 1995 cited
in Sakui, 2007 p.42). Thus, classroom managemems fubt only into a means to ensure
“order” in classrooms (Doyle, 1990 cited in Sakk007 p.42) but also to achieve effective
instruction (Kagan, 1992 cited in Sakui, 2007 p.42)

There is a variety of teaching-learning materials sed

With reference to the small class, it was notideat the teacher, apart from using
the whiteboard and a marker, made use of a gre@tyaf materials as a tool to facilitate
learners’ comprehension of a given topic. Soménefrhaterials the teacher used through

the classes observed were: the board, realiactagt, a computer, videos, records,
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pictures, wall charts, worksheets and some otlersgending on the topic the teacher was
working on. Conversely, in the large group, it waserved that the teacher made use of a
limited amount of materials during the class. Fstance, most of the time the teacher used
the board and a marker as only physical matesalshe teacher writes examples of
sentences or different vocabulary related to tpettaught. In one particular class the
teacher used pictures but they were too small andidering the amount of students, not

all of them could have visual contact. The teadoelld not use formal materials such as a
textbook, considering the situation previously named.

In relation to the observed, it can be establighatimaterials help the teacher to
inform learners about language, to provide exposutbe use of it and to simulate its use.
So, the teacher motivates students to discoveubggyuse (Tomlinson, 2001). In the same
way, resources can make teaching and learningreelsarer and more interesting (Baker,
2000). In addition, the teacher can motivate sttgliEnenhance their learning by means of
the resources since learning can be sometime$i@uttiprocess.

Affective factors
Students are called by their names

During the observation process it was revealedithtite small class students were
exposed to getting individual attention of the tescsince the reduced number of students
allowed the teacher to give time to each one. Tosrethe teacher was able to identify
students and call them by their names withoutdaliffy. For instance, when the teacher
wanted some student to answer a question or deszilartner orally, the teacher just
addressed to the student by his/her name or wieeteither checked some student’s

activity, the teacher said “very good, ChristiaAhd at the same time, the teacher was also
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aware of individual progress, needs, strengthsirseaknesses, so she took into account the
student who did not participate and the teachéeadlis/her attention by using his/her
name. Conversely, the teacher in charge of the lelags seems to have difficulties
remembering students’ names and getting familidngzeh them. So, it was common to
hear the teacher referring to students as “you,dsgpu girl” and when the teacher wanted
students to participate in class or answer somstique the teacher had to use the list for
doing so. It seems that the great amount of stsdeatle difficult for the teacher to
remember all of the names. Therefore the teacllenati establish a good rapport with
students and the teacher awareness about eachtssutkeeds and the overall progress was
made difficult.

In relation to this, it can be considered thatdticulties in knowing students to
establish good rapport with them and to assesestsidnterest and moods are some of the
frequent problems related to a class size (LoCa20@1). Thus, name learning becomes
important in the process of knowing students aed theeds, since at referring to students
by their names, the teacher provides them withidente and this situation also helps the
teacher to identify troublemakers (Nolasco & Artited in Li, 199%. 96). Therefore, the
teacher's cares about what the students are deigto contribute to a positive learning
environment which is considered an important aspeated to class size and teaching
which transmits a positive energy in the classr¢Bnown, 2001)

There is good rapport among students and the teache

As was revealed in the previous observation, irsthall class the teacher had a

close relationship with students, so the teachamtiied their names, individual progress,

needs, strengths and weaknesses without difficBigides, the teacher gave individual
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attention to each student and encouraged themghr@edback and cooperative practices
such as group work and pair work whereby they audied with each other. Those facts
were evident when the teacher addressed to therggidy their names so that some
student answered a question or when the teachévatest a student by telling “very good,
Christian”. On the contrary, in the large classtdecher was scarcely familiarized with
students’ names and was not totally aware of daderst's strengths, weaknesses and
progress. Thus, for example when the teacher wangtddent to answer a question, the
teacher only pointed out the student by saying ,'yease answer this question” or when
the teacher wanted to know about a student’s pedioce, the teacher just checked the
student’s grades in the list. In addition, the heaonly focused on general students’
performance by placing more emphasis on strongdests and leaving behind weaker
students, thus the teacher seemed was pleasaddbabf the students understood the topic
taught to follow with the next topic.

In particular, it can be affirmed that the rappsra process involving a series of
steps a teacher takes and at the same time itagtaome which emerges only when the
appropriate components are present in teachingtsits to lead to more effective
teaching. Hence, the rapport can be an advantagesition which gives support to create
a positive emotional classroom atmosphere anddtaffents learn. Lastly, it can be
established that teachers should take the stegditeely seek to build rapport or to
unintentionally alienate students. The latter igipalarly high in large classes because
there seem to be just too many names, faces, &gt get know ( Buskist, W & Sauville,

B, 2001).
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Weaker students are encouraged by the teacher andieanced classmates

With reference to what was observed, in the sntadiscthe teacher could easily
interact with each student and recognize studevgaknesses and strengths. Thus, the
teacher remembered the student’'s name and thestedidady know what his/her
performance was. Thus, the teacher gave individit@htion to weaker students and
encouraged them through visual or auditive reirdorent and as well as using their
classmates. For instances, the teacher identtiedtudent’s difficulty on pronunciation or
understanding and the teacher called the studattéistion by using his/her name. Equally,
the teacher regularly organized different typeaddivities in groups of two or three, so
stronger students could support weaker studerttsis, when it was necessary, the teacher
encouraged students by using examples to illustretter the topic and the teacher also
used as a model other students to explain it. diitiad, according to the need, the teacher
pronounced more slowly or the teacher implementedor pair works. In contrast, in
the large class the teacher was partially awagedl students’ weaknesses and strengths
since the teacher focused most attention on therrpajt of the students™ strengths in order
to follow the topics. In this way, the teacher hadise the list to know all of the students’
performance. Also, the teacher did not organibeig activities so stronger students could
not support weaker students. Thus, stronger stadeat most of the teacher’s attention and
the teacher barely stopped to help weaker stuthexisuse of time constraints. As a result,
the teacher ignored weaker students who were afteant-minded in class considering
they did not understand.

In particular, it can be mentioned that in smédks there is lesser range of students

mixed abilities, language learning skills, learnspgeds, interests and levels of confidence



CLASS SIZE AND ITS IMPLICATIONS 55

therefore the teacher can help weaker studentsoakekp the stronger students motivated
so that all students succeed (Baker, 2000). Silyjldre teacher can give weaker students
more time to help them understand and be successidlat the same time the teacher can
implement student-student interaction so that olasss help each other to discover their
mistakes.

Students are helped not to get lost

As was revealed during the observation proceghesmall class the teacher was
more likely to give individual attention to studemicluding the weaker students by
encouraging them through some kind of reinforceraadtby means of cooperative
practices. For instances, the teacher was attelgiwhecking each student task while
he/she was working in pairs or individually and teacher also explained again some topic
when some student did not understand it. Thuseilieher and classmates’ interaction
supported each other not to get lost. On the dthaed, in the large class the teacher
listened to the seven or eight students who alw@gis part in class and the teacher did not
ask the rest of students whether they understandtoMoreover, the teacher also checked
the tasks of three or four students in class aedahacher asked students to work
individually most of the time. Thus, the teachesused most attention on general students’
performance in order to follow the topics and #s&cher certainly not provided students
with opportunities to interact because of time ¢@ists. As a result, most of the time
some students did not understand and they goataktonfused.

In this respect, it can be established that irsthall class the teacher increases the
opportunities for language practice through thelementation of group work and peer

interaction. And at the same time the teacherefdmnces student talk quality, offers
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opportunities to “individualize instruction”, enc@ges a “positive affective climate” and
motivates learners (Long & Porter, 1985 cited inr&gher, 2003. 9). In this way,
interaction can fulfill a meaningful role in pronmg proficiency in the target language

(Barnes, 1976; Long & Porter’s, 1985 cited in Lott@s2001p.495)
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CONCLUSIONS

After the careful revision of literature relatedthis topic and posterior analysis of
the gathered data it can be inferred, in the filate, that the notion of what a large and a
small class is depends on the individual perceptteachers have from their own
experience. Authors such as Brown (2001) mentiahithsome cases teachers have to deal
with 300 students, Renaud, Tannenbaum & Staf#07) from their own experience
suggest that a class having between 50 and 80ecaeatégorized as a large one because
under this circumstances students become a corignegather than a class, Baker and
Westrup (2000) cited in the same article state‘duay number of students can be large, if
the teacher feels there are to many of them tcerpaigress” , Ur (1986) proposes that the
average perception of a large class may be arofipgtudents and Nolasco & Arthur,
1998 ( cited in Xia, 2006) agree that the siza ofass may differ from one school to
another and teachers who are used to groups o Ess#ents might find a group of 30 to
be rather threatening. Teachers with a large goddi® or 50 students may be relieved
when they have only 30. In the Colombian contegtaterage class has 45 students, thus it
can be suggested that even when the number ofrdtuitdiea class is not as high as in other
EFL settings, in this specific setting 45 can berauch to handle. From this, it can be
concluded that the size is a burden for teachepeitimrm their job and get visible results
from instruction.

Regarding the main purpose of this study that fnbthe implications class size
may have in the foreign language teaching prodgesan be deduced that this implications
also depend on those individual perceptions andékieng conditions in which the teacher

is enrolled. Hence, a large or a small class teaaher may have negative implications for
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teaching but other may see the same as advantagamnsequently, it can be mentioned
that Class size does have any specific implicatiorise foreign language teaching process,
but taking into consideration the observations damek our short experience, it can be said
that in this specific context (Pasto / public Higbhools) ; the larger the class size is, the
lower the quality and quantity of teaching and hé&ag tends to be. This situation was
corroborated at observing, for example becausargelgroups the teacher is less able to
attend to students needs and interests, the tinmeteto the study of English do not allow
the teacher to implement a great variety of ac#igito facilitate students attainment in a
given domain and materials are not available fostadents, materials used most of the
time are just the ones the teacher provides.

As a matter of fact, it can be established thadalassrooms can negatively affect
two meaningful and interrelated aspects of teaphastice: instructional time and
classroom management. In relation to the formemm@ing to what was observed during
this research, it can be established that largsetademand time availability from the
teacher in order to give students individual attentin the same way, large classes require
the teacher’s ability to manage time, thereforairggmore time to be devoted to
instructions (i.e., how to complete an exerciseeathan substantive instruction), task
management and behavioral management, thus lekegadime for actual instruction
(Wilson 2006; Holloway, 2002; Ehrenberg, et al.020 With regard to the latter,
classroom management is one of the concerns tesalchee in relation to class size (Lewis,
2001), since according to the observed in thisare$e it can be reported that large classes
can have more noise level and discipline problemmishvusually interfere with the

development of teacher classes. In consequencetimarés needed for classroom
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management at the expense of teaching since tblegiehave to devote time in order to
control some obstacles like discipline constraints.

Those aspects affected by class size can be imgptbveugh several methods that
teachers can implement in order to effectively ngenalarge classroom. For instance,
Pasigna (1997) suggests setting rules or routoregrbup behavior such as taking turns,
arranging how to work together, etc. Thus, if thiesks are performed efficiently then the
teacher can spent more time on instruction anda@dassignments, rather than on
managing disruptions. In addition, it can be sutgpedividing the class into groups which
can be an alternative to change the rigid andttoadil pattern imposed in the classroom
and at the same time this fact will enhance stuwentl teacher interaction and students’
interaction as members of a team. (Brown, 2001)

On the other side, another conclusion that it ssgme to draw after the process of
observation and data analysis is that some teaskem illiterate about key aspects of their
profession. In this case, it was found teacheals ¢ management strategies which is one
of the main barriers to develop the process ofttieacefficiently and therefore, to deal
with problems such as class size and the onedirgstriom this ( discipline problems, lack
of attention and so on). Thereby, the first angihimportant option for enhancing this
issue would be that teachers become aware ofgihe&fiession requirements in terms of
knowledge, so that the drawbacks found can be kdndla better way or solved to get
better results. It is not possible to find soluida a problem when there is not knowledge
about it. As Brown (2001) mentions, classroom nganagent not only involves students
but also the teacher and the environment itsedsgrbom). For instance, changing the

traditional teaching and learning practices in ®ohsetting arrangement (rows), teaching
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styles (traditional) and others (Brown, 2001 andisg 2001), can help to get better results
not only the ones related to class size but alserstclosely associated with our context
learning conditions.

Some strategies that can be applied in large tdeagoid discipline problems are to
establish concise rules for students’ behaviortange positive discipline techniques, on
the one hand it is essential to establish conaiss which emphasize appropriate behavior
in order that classrooms function effectively. Tugh these rules the teacher will make
know students their limits and their rights abooivito behave. In order to establish the
classroom rules, the teacher could involve theesitg] so the teacher can ask students to
identify what behaviors are acceptable and whaaiehs are not acceptable because they
violate the rights of others. In this way, studemils be aware of carrying out these rights
as well as penalties for violating the rules. (Aideufor Teachers and Teacher Educators,
UNESCO, 2006)

On the other hand, despite the existence of ratedents will always misbehave or
violate rules. So, an alternative to control thigation is to use positive discipline
techniques rather than shouting or even using calponishment. Some alternatives of
positive discipline techniques are to praise sttglamen they are not seeking attention and
misbehaving; other alternative is to ignore thedwsdr when possible, giving the student
positive attention during pleasant times and anadditional alternative is to target the
student by name, identify the behavior to be stdpfel the student what he is expected to
do at that moment, let him make the decision aldnat he does next and its consequences

In the same way, it was also identified the impactaof teachers becoming

knowledgeable about the roles not the role (a deosal one), they must play when
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teaching (Harmer 2007, Richards & Rogers, 2001Lavds, 2001). Thus, it must be
pointed out that teachers not only spend the g¢Jassg long lectures to finally get grades
(Renaud, Tannenbaun and Stantial, 2008), but teaamast take into consideration all the
roles the authors previously mentioned (Harmerh&ids & Rogers, Lewis) propose. So,
it can be concluded that teachers must not ged fime specific role but considering the
conditions in which they are developing the teaghirocess, they must be open to a
variety of possibilities (assessors, facilitatesaource, needs analyst, prompter, assessor,
organizer, counselor and so on) .

Taking into account the fact that our context mauwffers large groups, some of the
roles teacher could consider at working under tiseseamstances could be: the role of
facilitator, that is to make learning easier for studentsihglfhem to overcome obstacles,
giving them shortcuts and negotiating learning,rtéle ofprompterto stimulate and
encourage students to get actively involved inneay, the role obrganizer to give
students clear directions about tasks and to gattwity going , the role afieeds analyst
to determining and responding to learners’ learmegds as well as learning styles,
learning assets and learning goals and the rdlevestigatorthat looks for what is going
on in the classroom, observing what works and dog¢svork in class, implementing new
activities and techniques and evaluating theiraility, in order to enhance language
learning (Harmer, 1991-2007; Richards & Rogers 2001

Another conclusion that can be drawn from thisaeseis that class size has
implications on the integration of the four skiligo the classroom. Therefore, it can be
said that large classes for instance do affectatieones owing to the fact that in large

classes not all of them can be integrated. It &ffestening because of the noise and
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discipline problems large classes usually preseaking difficult that students listen the
teacher and vice versa. Speaking can be affectéuidissue because most of the talking
time it is used by the teacher to give studentsites, thus forcing their talking time to give
predicted responses to some questions and alke thifficulty to carry out communicative
activities such as a jigsaw since this can tura anthaos. Reading can be affected because
of the difficulty for the teacher to provide stutiewith materials such as reading passages
due to costs and students proficiency level aralfirwriting is affected in large classes,
given that students are exposed to this skillijushe way of notes taking, short answers
and no more. From this, it can be concluded thattegrate the four skills into the
classroom is more difficult in large groups but mopossible to carry out when the teacher
has the creativity to exploit the few availableowses.

However, it turns meaningful that teachers disthedidea of taught the four skills
separately so that they integrate the four skillais teachers should adopt an integrated
approach where listening, speaking, reading antingrare combined in a single task. For
instance, the interesting topics associated weldirey and writing lessons lend themselves
well to speaking tasks. Thus, speaking can be atbdeghding and writing lessons to
ensure that students receive essential practiocealrcommunication and at the same time it
allows students to integrate the four skills sitteelistening skill is already a natural
complement to any true speaking activity (Zhan@90

In the same way, it turns crucial to adopt fourtsipproach because of the
interrelation between productive (speaking andimg)tand receptive (reading and
listening) skills. For instance, a student cannoteawithout reading and cannot keep a

meaningful conversation without listening. Besidesa result of integrating skills teachers
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encompass the different students’ strengths andgestudents with interactive tasks by
developing productive and receptive skills whictilftate students’ acquisition of English.
(Nan & Mingfang , 2009)

Another conclusion is that a variety of materiadea to be included into large
classes to enhance teaching practices as weledsamers’ attainment and motivation.
Consequently, regarding this issue in relatioratgé classes, the first step is to include a
variety of materials in to the lesson plan to depdlifferent activities because materials
help the teacher to inform learners about langutagerovide exposure to the use of it and
to simulate its use (Tomlinson, 2001). In the savag, resources can make teaching and
learning easier, clearer and more interesting (B&@00), that is, materials can motivate
students since learning can be sometimes a difficatess. However, in large classes,
materials should be big enough so that all studese proper visual contact with them for
example in the case of flashcards, wallcharts anghs materials must reflect the content
been studied and the conditions in which are usddlzere must be the presence of a
formal one, for example a textbook.

Finally, it is pertinent to say that this factola€s size, needs to be seriously
considered when government or educative authodteste educative policies or design
educative plans, especially in foreign languagenggst. It would be a good idea if teachers
and researcher on the educative field, start githiggissue the importance it deserves.
Possibly the way to do so, it is writing articlexladoing research, so that the educative
community get informed about topics like this ahtha same time , that the concerns
reach high instances such as those of policy makesra result from this research process,

we could suggest as an alternative to teach agiotanguage in an effective way that
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normal groups (around 45 students) get dividedtimtogroups and in that way although
the time also have to be divided for the two grotips teaching and learning is going to be
more effective than teaching and learning in anm@wesvded classroom more time. Some
other drawbacks that can be enhanced with thisgkamobility, organization, variety in

activities/materials and a more personalized as®ist to students on the part of the teacher.
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APPENDIX
Appendix A

UNIVERSITY OF NARINO
“CLASS SIZE AND ITS IMPLICATION IN THE FOREIGN LANGGE TEACHING PROCESS”
CLASSROOM OBSERVATION GUIDE
INSTITUTO TECNICO SUPERIOR INDUSTRIAL MUNICIPALIM'S

Teacher: Course:

Number of students present: ate:D

Observer(s): er@dtfon number:

1. Reading and writing tasks are carried out effetfive YesO NoO Partially™d
2. Teacher monitors students™ work. YEes NoO Partially™d
3. Students work individually without difficulty. Yes O NoO Partiallyd
4. Students develop communicative tasks. YésNoO Partiallydd
5. Demanding activities are well performed. YEs NoO Partiallydd
6. Assessment is developed efficiently. Yies NoO Partiallydd
7. There is variety in terms of activities. Y& NoO Partiallydd
8. The location is suitable for the amount ofisints Yesdd NoO Partiallydd
9. The classroom is well organized in termshafics YesO NoO Partiallydd
10. The teacher provides feedback. Yds NoO Partiallyd
11. Pair or group work is effectively developed. sYEl NoO Partiallydd
12. Noise level is controlled by the teacher. Yds NoO Partiallydd
13. Discipline constraints are well managed. Yds NoO PartiallyCd
14. There is a variety of teaching-learning materisled. Yesdd NoO Partiallyd
15. Students are called by their names. YésNoO Partiallydd
16. There is good rapport among students and teacher. Yes O No0O Partiallydd

17. Weaker students are encouraged by the teachexdumaticed classmates Y& No[O Partiallyd

18. Students are helped not to get lost. s e NoO Partiallydd

Adapted from LoCastro, V (1989) study about protdeeiated to class size (LoCastro, 2001)



