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CHAPTER ONE: THE RESEARCH PROBLEM 

 This research includes information about the research problem, 

characteristics, objectives and information that permits to understand the 

significance of the study and the reason why the collaborative learning 

method is selected to work on. 

INTRODUCTION 

 In the process of learning English as a foreign language we can use 

different methods to enhance conditions for learning students’ knowledge; 

one of them is Collaborative learning method in which the interaction between 

students and teachers is vital for their learning process. (Jhonson and 

Jhonson, 1991). 

 Collaborative learning approach gives a variety of activities to 

increase reading comprehension in which teachers help students learn in a 

natural situation, they are more likely to be motivated and involved actively in 

learning.  They discuss what they are reading with others to enable students 

to expand their understanding, clarify misunderstanding, learn to support their 

thinking and explain what they understand. In collaborative learning students 

are expected to learn, to participate and to be successful. They are held 

accountable for their progress and their learning but are supported in their 

efforts to learn. 

Students respond positively when they are expected to assume 

responsibility for their own reading assignments within clearly defined limits, 
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are given some independence in meeting the assignments, and are held 

accountable for those assignments. (Gerlach, 1994)  

The population chosen for this study is students of 10th grade from an 

educational institution located in downtown Pasto, this group has previous 

knowledge of English and they might be able to increase their reading 

comprehension through collaborative learning method. 

Problem description 

Nowadays in schools and high schools, some teachers follow 

traditional methods and students do not have many hours dedicated to 

foreign language instruction, for this reason the learning process is theoretical 

rather than practical, in which grammar is considered the most important thing 

in the classroom excluding other abilities such as listening, speaking, reading 

and writing. 

This study was focused on reading comprehension because we think it 

is important to focus on this ability in high schools with the application of a 

collaborative learning technique in which students develop activities to 

understand what they are reading and giving coherent ideas in an oral form 

without taking into account possible mistakes in grammar instruction.    

If teachers continue teaching with traditional methods, students might 

not be able to participate actively in the classroom because they might not 

have motivation to express their opinion spontaneously about topics 

presented by the teacher in the classroom, at the same time students could 
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be passive and the class may be monotone and the teachers will have to 

require the students to speak and their participation will be poor.  

That is why we wanted to apply the collaborative approach in order to 

create a good environment in which students and teachers enjoy the English 

class and everyone will interact supporting an idea or an answer without the 

stress that normally students feel when they have to speak in front of others.  

To solve the problem found in a specific high school we create a 

variety of activities which were short, and innovative, with vocabulary which is 

easy to understand, and focused on increasing their reading comprehension 

in the classroom. 

Research question 

 What is the effect of collaborative learning on reading comprehension 

in 10th grade students in an educational institution located in Pasto? 

General objective 

To analyze the effect that the collaborative learning method has in 10th 

grade students in a state high school in Pasto to increase reading 

comprehension. 

Specific objectives 

To determine the reading comprehension level of students at the end 

of the treatment. 

To compare reading comprehension before and after the 

implementation of the collaborative learning method. 
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Definitions of terms 

Collaboration 

 Collaboration is a philosophy of interaction and personal lifestyle where 

individuals are responsible for their actions, including learning, and respect 

the abilities and contributions of their partners. (Panitz, 1995)  

Collaborative learning 

It is an educational approach to teaching and learning that involves 

groups of learners working together to solve a problem, complete a task, or 

create a product. Collaborative learning is based on the idea that learning is a 

naturally social act in which the participants talk among themselves. It is 

through the talk that learning occurs. (Smith and Mc Gregor, 1992) 

Reading comprehension 

According to Goodman (1998), it is the process of constructing 

meaning from text. The goal of all reading instruction is ultimately targeted at 

helping a reader comprehend a text. Reading comprehension involves at 

least two people: the reader and the writer. The process of comprehending 

involves decoding the writer's words and then using background knowledge 

to construct an approximate understanding of the writer's message. 

Population 

 The populations chosen for this study were 64 students of 10th grade 

from an educational institution located in downtown of Pasto aged between 

15 to 17 years old, who are considered beginners to carry out this study; we 
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also consider the population context: family background, the school location 

and the behavior in classroom. 

Significance of the study 

This study is relevant because collaborative learning encourages each 

student to be responsible not only for their learning but also their creation of 

an environment of achievement. This study is possible to apply because 

students should use their knowledge to communicate with others. The 

motivation of the students to participate actively in the activities which will be 

designed for them is the main tool to make this study work. 

This research topic was chosen because the collaborative learning 

approach focused on reading comprehension has not been carried out in the 

University of Nariño. There is only one study that is “Does collaborative 

learning help children with special educational needs to understand basic 

English vocabulary”, developed in 2005. This study demonstrated that 

Collaborative Learning was useful in improving the interpersonal relationships 

and social skills. Learning English through Collaborative learning approach 

helps not only teachers but also students who work together to achieve a 

goal. For this reason, the collaborative learning approach will be implemented 

by teachers in the classroom through activities to facilitate reading 

comprehension that is why we chose this topic to give possible solutions and 

contribute to implement new methods to facilitate the process of teaching and 

learning in high school. 
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Limitations 

Some possible limitations that we can found carrying out this research, 

could be that the teachers of the control group develop different activities to 

improve reading comprehension with another method without taking into 

account the collaborative learning approach. Or the results of this treatment 

could be the same in the control and experimental group.  
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CHAPTER TWO: LITERATURE REVIEW 

 In this chapter, we present the literature review related to the problem 

of our study. This literature refers to collaborative learning, principles of 

collaborative learning approach, importance of collaborative learning, 

interaction, collaborative learning activities and techniques, types of 

collaborative learning groups, reading comprehension, levels of 

comprehension, the role of teachers and students in collaborative learning 

and some research studies about collaborative learning focused on reading 

comprehension. 

Collaborative learning 

 Interest for collaborative learning, raised in the early nineties and soon 

became dominant in advanced educational technology research. At the same 

time other important focal point emerged, such as the interest for learning 

what occurs in informal settings (situated cognition and situated learning), 

communities of learning, etc. (Pea, 1995). 

According to  Smith and  MacGregor (1992) the term “Collaborative 

learning” is an umbrella term for a variety of educational approaches involving 

joint intellectual effort by students, or both students and teachers. Usually, 

students are working in groups of two or more, mutually searching for 

understanding, solutions, or meanings, or creating a product. Collaborative 

learning activities vary widely, but most center on students’ exploration or 

application of the course material, not simply the teacher’s presentation or 

explication of it. 
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According to Bruffee (1995), basically, collaborative learning is any 

approach to education in which students work together in small groups to 

solve problems. Within this general framework, there can be many variations 

in the composition of the group and the role of the instructor. Normally the 

groups are relatively small.  

 When students or teachers hear the phrase collaborative learning, 

they automatically assume a work group context, harken back to their own 

unpleasant experiences with work or study groups, and dismiss the notion of 

collaboration as an unworkable approach that attempts to transfer the burden 

of teaching from teacher to student. Such anxiety is worth noting because it 

represents an acute misunderstanding of what has become a most viable 

approach to teaching and learning. (Orr, 1997) 

In our opinion, collaborative learning is an approach for teaching and 

learning in which students are organized in groups to work in order to 

complete a task and achieve a common goal. With the implementation of 

collaborative learning approach the students could increase their reading 

comprehension level by interacting with their partners and with the teacher.  

Principles of Collaborative Learning Method 

 According to Orr (1997) in the Collaborative Learning approach, there 

are five principles that we as teachers have to take into account: 

1. A collaborative work results in a greater understanding than would likely 

have occurred if one had worked independently. 
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2. The speaking and writing interactions contribute to this increased 

understanding. 

3. The opportunity to become aware, through classroom experiences, of 

relationships between social interactions and increased understanding. 

4. Some elements of this increased understanding are idiosyncratic and 

unpredictable. 

5.  The students’ participation is voluntary and must be allowed to join a group 

freely. 

Importance of Collaborative Learning 

 Collaborative learning advocates distrust structure and allows students 

to create friendship and interest groups. Student talk is stressed as a means 

for working things out. Discovery and contextual approaches are used to 

teach interpersonal skills. 

Collaborative learning is important because it provides an environment 

to increase and enrich the learning process through interactive activities in an 

educational system in order to create more realistic social contexts, thereby 

increasing the effectiveness of the system. Such an environment would help 

sustain the student's interests and would provide a more natural learning 

habitat and we can see that it not only increases interest among the 

participants but also promotes critical thinking. According to Johnson and 

Johnson (1986), there is persuasive evidence that collaborative teams 

achieve higher levels of thought and retain information longer than students 

who work quietly as individuals. The shared learning gives students an 
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opportunity to engage in discussion, to take responsibility for their own 

learning, and thus to become critical thinkers. 

According to our experience, collaborative learning approach provides 

many benefits to the students, for example, it develops higher level thinking 

skills, builds self-stem, promotes a positive attitude towards the subject and 

encourages students the responsibility for learning. We as teachers could 

give more possibilities to improve the interpersonal relationship and social 

skills creating a pleasant environment to learn in the process of learning. 

Interaction 

 In Collaborative learning approach, the interaction is considered to be 

very important because the collaborative work require a close relationship 

between the participants that is why we refer to this topic bellow. 

Interaction is an event that takes place between a learner and the 

learner's environment. Its purpose is to respond to the learner in a way 

intended to change his or her behavior towards an educational goal. Wagner 

(1994) defined three types of interaction: Learner-content, learner-learner and 

learner-instructor. 

Learner-content interaction 

Learner-content interaction is the interaction that results from students 

examining and studying the course content. The focus is on the 

understanding and perspectives that students gain from the knowledge they 

construct while interacting with the content. In our study, the students had to 

interact with the reading test throughout the study. 
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Learner-learner interaction 

The interaction between learners can occur between one student and 

another, between one student and several other students, or between several 

students as a group. The interaction between students is intended to 

stimulate and motivate learning the course content. This type of interaction 

was practiced every week in this study. 

Learner-instructor interaction 

The interaction that transpires between students and faculty is 

intended to help reinforce student understanding of the material or clarify 

meanings. In our study, the teachers interacted with the students in order to 

understand the reading and develop a specific collaborative activity. 

Collaborative Learning Activities 

There are many activities used in Collaborative Learning approach, 

these activities include a positive interdependence among group members 

and face-to-face interaction among students and with the instructor.  

The following activities are easy to implement; they should provide a 

loose structure for student practice with readings, lecture material, or their 

own writing and they should require student preparation, In addition, each of 

these activities involves various possible sizes of groups and various amounts 

of in-class group activity.  

1. Encouraging Reading outside the Classroom: A reading review 

sheet of 3-12 questions is distributed before a given reading assignment. 

Small groups begin the class by comparing their answers to the review 
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questions. Groups might be asked to pinpoint a particular difficult question 

and to reach a consensus on the answer to report to the class. Alongside this 

activity’s primary goal of increasing the number of students completing 

reading assignments in a timely fashion, the collaborative group work gives 

more students’ confidence to participate in class-wide discussion. Students 

are motivated for coming to class prepared, lest they be unprepared for the 

small group discussion with their partners. This activity can be used for 

insuring preparation for any in-class activity. 

2. Dialectical Notebook: All students read an article. A pair of students, 

A and B shares a notebook for responding to the article. For example, student 

A chooses and comments upon a series of excerpts that particularly 

characterize the article’s meaning. Student B then writes a response to A’s 

commentary; A then responds to both the initial choices and B’s response; 

and B then completes the sequence by responding to A’s last entry. These 

steps could be abridged, but the essential ingredient of this activity is the peer 

interaction in written form. This writing needs not happen during class time; 

notebooks could be exchanged in class at each stage. At the end of the 

sequence, at the time the reading is scheduled for class discussion, all 

students will have had plenty of opportunity to test and react to one another’s 

ideas. 

 3. Pairs and Squares: Each student, individually, spends 5 minutes 

writing their answer to a given problem or question. Pairs of students then 

compare and discuss their responses. Groups of pairs (4 students) then 
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compare findings and try to reach consensus for presentation to the class as 

a whole. This activity encourages students to gradually increase the amount 

of feedback they receive on a particular problem. Individual accountability is 

preserved by the initial 5 minutes, followed by practice in developing 

consensus. 

4. Two times four debates: Pairs of students take on one side of a 

given issue and prepare for a very brief, tightly structured debate with another 

pair that has prepared the opposing side. The debate itself might only involve 

a one-minute presentation by each side with 30 second rebuttals. The class 

could then reconvene to discuss the process and the results. 

5. Bookends: Pairs of students work together before a lecture session 

starts to compile what they already know about a topic and what questions 

they have already developed. After the lecture, students are given time to 

consider what was added in the lecture and to go over any questions that 

have not yet been addressed.  

   6. Quiz/Test Questions: Here students are asked to become actively 

involved in creating quizzes and tests by constructing some (or all) of the 

questions for the exams. This exercise may be assigned for homework and 

itself evaluated (perhaps for extra credit points). In asking students to think up 

exam questions, we encourage them to think more deeply about the course 

material and to explore major themes, comparison of views presented, 

applications, and other higher-order thinking skills. Once suggested questions 

are collected, the instructor may use them as the basis of review sessions, 
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and/or to model the most effective questions. Further, we may ask students to 

discuss the merits of a sample of questions submitted; in discussing 

questions, they will significantly increase their engagement of the material to 

supply answers. Students might be asked to discuss several aspects of two 

different questions on the same material including degree of difficulty, 

effectiveness in assessing their learning, proper scope of questions, and so 

forth. 

7. Evaluation of Another Student's Work: Students are asked to 

complete an individual homework assignment or short paper. On the day the 

assignment is due, students submit one copy to the instructor to be graded 

and one copy to their partner. These may be assigned that day, or students 

may be assigned partners to work with throughout the term. Each student 

then takes their partner's work and depending on the nature of the 

assignment, gives critical feedback, standardizes or assesses the arguments, 

corrects mistakes in problem-solving or grammar, and so forth. This is a 

particularly effective way to improve student writing. 

8. Active Review Sessions: In the traditional class review session the 

students ask questions and the instructor answers them. Students spend their 

time copying down answers rather than thinking about the material. In an 

active review session the instructor posses questions and the students work 

on them in groups. Then students are asked to show their solutions to the 

whole group and discuss any differences among solutions proposed. 
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9. Pairs and Squares: Each student, individually, spends 5 minutes 

writing their answer to a given problem or question.  This activity encourages 

students to gradually increase the amount of feedback they receive on a 

particular problem. Individual accountability is preserved by the initial 5 

minutes, followed by practice in developing consensus. 

10. Jigsaw: This activity is particularly suited to situations in which 

students require practice with content that is easily divided into constituent 

parts. Groups are assigned a specific aspect or element of the concept under 

consideration. 

Some of the previous activities were chosen in the implementation of 

the Collaborative Learning method also using techniques that helped us to 

facilitate the application of the activities focused on reading comprehension 

(Moreillon, 2006). 

Collaborative learning techniques  

 There are several techniques that can be used to increase the reading 

comprehension level for a successful of implementation Collaborative 

learning approach including the lesson plan.  

1. Three-step Interview 

The three-step interviews are used as an ice breaker for team 

members to get to know one another or can be used to get to know concepts 

in depth, by assigning roles to students.  

• The teacher assigns roles or students "play" them. The teacher also 

gives interview questions or information that should be "found".  
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• Student A interviews the student B for the specified number of minutes, 

listening attentively and asking probing questions. At a signal, students 

reverse roles and B interviews A for the same number of minutes. At 

another signal, each pair turns to another pair, forming a group of four. 

Each member of the group introduces her partner, highlighting the 

most interesting points.  

2. Roundtable 

Roundtable structures are used as brainstorm ideas to generate a 

large number of responses to a single question.  

3. Focused Listing 

Focused listing is used as a brainstorming technique or as a technique 

to generate descriptions and definitions of concepts. Focused listing asks the 

students to generate words to define or describe something. Once students 

complete this activity, you can use these lists to facilitate group and class 

discussion. 

4. One Minute Papers 

The teacher asks students to comment on the following questions. The 

teacher gives them one minute. This activity focuses them on the content and 

can also provide feedback to us as teachers.  

5. Paired Annotations 

The students pair up to review/learn the same reading text or 

reflection. Students discuss key points and look for divergent and convergent 
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thinking and ideas. Also students prepare a composition that summarizes the 

reading text. 

Types of Collaborative learning groups 

In a written work by Peregoy and Boyle (2004) Collaborative group 

work provides opportunities for students in academic language development, 

those types were considered important for the application of the method 

mentioned above. 

Random grouping 

 In this way of grouping, we organized the students according to the 

attendance list to promote social skills like tolerance and respect between the 

students in the Experimental group. 

Teacher selection grouping 

 For this kind of grouping, first of all we as teachers made clear the 

reason they were grouping in order to avoid indiscipline and to promote 

students to work in a Collaborative group. Then we organized the groups 

according to the student’s behavior and academic achievement to get a 

specific goal. 

Affinity grouping 

 The teachers allow the students to organize their groups regarding 

their desire, friendship and empathy to create an excellent environment for 

working. 
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Proximity grouping 

 Students group with their neighbor in order to avoid indiscipline and 

gain time to complete the activity in the classroom. 

 In summary in the collaborative learning approach, we have different 

types of groups to give the students the opportunity to work with confidence 

establishing an environment of collaboration for getting a specific goal. 

Reading comprehension 

Comprehension is the reason for reading. If readers can read the 

words but do not understand what they are reading, they are not really 

reading. 

Reading comprehension skills increase the pleasure and effectiveness 

of reading. Strong reading comprehension skills help in all the other subjects 

and in their personal and professional lives.  

Reading comprehension theories 

There are many theories about reading comprehension, but we refer to 

the following ones, which seen to be more relevant: traditional view, cognitive 

view and metacognitive view. 

The traditional view 

According to Dole et al (1991), in the traditional view of reading, novice 

readers acquire a set of hierarchically ordered sub-skills that sequentially 

build toward comprehension ability. Having mastered these skills, readers are 

viewed as experts who comprehend what they read. Some of the most 

important characteristics of this view are: 



The effect of collaborative learning…28 

 

 

1. Readers are passive recipients of information in the text. Meaning 

resides in the text and the reader has to reproduce meaning. 

2. According to Nunan (1991), reading in this view is basically a matter 

of decoding a series of written symbols into their aural equivalents in the 

quest for making sense of the text. He referred to this process as the 'bottom-

up' view of reading. 

3. McCarthy (1999) has called this view 'outside-in' processing; 

referring to the idea that meaning exists in the printed page and is interpreted 

by the reader then taken in their own ideas. 

This model of reading has almost always been under attack as being 

insufficient and defective, the main reason being that it relies on the formal 

features of the language, mainly words and structure. 

The cognitive view 

The 'top-down' model is in direct opposition to the 'bottom-up' model. 

According to Nunan (1991) and Dubin and Bycina (1991), the psycholinguistic 

model of reading and the top-down model are in exact concordance.  

Goodman (1967) presented reading as a psycholinguistic guessing 

game, a process in which readers sample the text, make hypotheses, confirm 

or reject them, make new hypotheses, and so forth. Here, the reader rather 

than the text is at the heart of the reading process. 

The schema theory of reading also fits within the cognitively based 

view of reading. Rumelhart (1977) has described schemata as "building 

blocks of cognition" which are used in the process of interpreting sensory 
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data, in retrieving information from memory, in organizing goals and subgoals, 

in allocating resources, and in guiding the flow of the processing system. 

Rumelhart (1977) has also stated that if our schemata are incomplete 

and do not provide an understanding of the incoming data from the text we 

will have problems processing and understanding the text.  

This model of reading seems to explain the process of a fluent reader, 

and has been supported by many authors. 

The metacognitive view 

Metacognition involves thinking about what student is doing while 

reading. Klein et al (1991) stated that strategic readers do the following 

mental activities while reading:  

1. Identifying the purpose of the reading before reading 

2. Identifying the form or type of the text before reading 

3. Thinking about the general character and features of the form or 

type of the text. For instance, they try to locate a topic sentence and follow 

supporting details toward a conclusion 

4. Projecting the author's purpose for writing the text (while reading it),  

5. Choosing, scanning, or reading in detail 

6. Making continuous predictions about what will occur next, based on 

information obtained earlier, prior knowledge, and conclusions obtained within 

the previous stages. 

We think that the metacognitive view is a theory in which students’ 

knowledge and understanding are developed in their mind. 
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Levels of comprehension 

There are three levels of comprehension, or sophistication of thinking 

that are presented from the least to the most sophisticated level of reading: 

a)Least = surface, simple reading and  b) Most = in-depth, complex reading 

(Kolstad, 2003). 

Level one: literal, what is actually stated? 

1. Facts and details  

2. Rote learning and memorization  

3. Surface understanding only  

Tests in this level are objective tests dealing with true / false, multiple 

choice and fill-in-the blank questions. 

Common questions used to illicit this type of thinking are who, what, 

when, and where questions. 

Level two: interpretive. 

 What is implied or meant, rather than what is actually stated, is the objective 

of this level. Some of the strategies commonly used are: 

1. Drawing inferences  

2. Tapping into prior knowledge / experience  

3. Attaching new learning to old information  

4. Making logical leaps and educated guesses  

5. Reading between the lines to determine what is meant by what is 

stated.  
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Tests in this category are subjective, and the types of questions asked 

are open-ended, thought-provoking questions like why, what if, and how. 

Level three:  applied. 

Taking what was said (literal) and then what was meant by what was 

said (interpretive) and then extend (apply) the concepts or ideas beyond the 

situation are strategies in this level. The most common activities in this level 

of comprehension are: 

1. Analyzing  

2. Synthesizing  

3. Applying  

In this level we are analyzing or synthesizing information and applying 

it to other types of information. 

To summarize, the three levels of comprehension show us the different 

activities that the students are able to do according to their level of 

knowledge. 

The Role of Teachers and Students in Collaborative learning 

Collaborative learning is an approach which emphasizes active 

learning through interaction, where students act as partners with the teacher 

and with each other.  The role players in collaborative learning are therefore 

teacher and students.  The roles of both in collaborative learning groups are 

described below. (Jacques, 1984) 
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The role of the teacher in collaborative learning approach 

In the Collaborative learning approach there are some roles that 

teachers should take into consideration to obtain better results in the 

application of the method, according to Jacques (1984), in this method, 

teachers can play the following roles: 

• The teacher observes and intervene in-class group work. 

• The teacher asks open-ended questions in-class group work. 

• The teacher praises and encourages the student in-class group work. 

• The teacher extends participation involves group members. 

• The teacher facilitates student responsibility and self-evaluation. 

• The teacher promotes student learning of social skills. 

The role of the student in collaborative learning approach 

Each student involved in team work, should develop different roles 

according to the assigned task .these roles can be changed between the 

students to create a good environment and promote their class participation. 

According to Jacques (1984), the roles of the students that can play in 

collaborative learning method are: 

• The student could be a recorder to present the schedule meetings and 

records research. 

• The student can be a team leader or a coordinator who organizes and 

presents the group. 

• The student can be a data collector and can use resources to obtain 

more information to develop an activity. 
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• The student could be a materials manager for collecting data from 

different media. 

• The student can be a checker who ensures all members to reach 

goals. 

• The student could be a consensus taker and ensure task participation. 

• The student can be an encourager to support all members in order to 

get fair contributions. 

• The student could be a clarifier giving examples or alternatives. 

• The student can be an initiator of the proposed tasks and procedures. 

• The student could be a reconciler or mediator to overcome 

disagreements. 

• The student is a group monitor to observe and balance the group 

dynamic. 

Research studies about Collaborative learning focused on Reading 

Comprehension 

 According to Nunan (1992), there have been numerous studies carried 

out to evaluate the effectiveness of Collaborative Learning. This innovating 

pedagogical method can give us excellent results if the teacher posses and 

gives the students appropriate skills and if the time and implementation is well 

organized. 

In a study made by Jenkins, Antil, and Vadasy (2003) the teachers 

attributed more engagement, better comprehension, and active learning with 

collaborative learning method. Teachers also indicated that the students 
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increased self-esteem and increased class participation. However the 

teachers also suggested that the obtainment of these benefits often 

depended on the student. While some students felt less troubled by the 

assignment and were supported by their group, other students were excluded 

and either refused to participate or was denied a clear role within the group. 

In order to ensure successful collaborative learning, teachers are encouraged 

to closely monitor group dynamics and to intervene when it was necessary. 

With collaborative learning, the students gain access to one another’s thinking 

processes because of the interaction and collaborative work that they are 

developing. (Fielding and Pearson, 1994). 

Two authors, Kathi Bailey and Ted Dale referred to the following 

benefits of Collaborative learning. 1.) It provides greater opportunities for 

guidance, getting individual questions, answering and making one’s own 

needs known, 2.) The teachers had the opportunity to share the lesson plan, 

3.) Collaborative learning provides a built-in substitute and it also provides 

two perspectives on evaluation with some benefits in the learners’ 

performance and in the teachers’ performance. 4.) In terms of teacher 

evaluation working with Collaborative learning provides perspectives for self 

evaluation as well as the other person’s perspective. 

Findings from Stevens and Slavin (1991), on the use of Collaborative 

learning may also provide evidence to support the argument for the use of 

group reviews in classrooms.  According to this study, the most important 

features to ensure the success of Collaborative learning is individual 
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responsibility and group rewards. The group reviews these requirements in 

that student are ultimately responsible for their own assignment; that is, they 

cannot rely other students to finish their own work. However, many teachers 

have also implemented a grade for quality of peer evaluations and pair 

interactions. In this type of grading, pairs of students share a portion of their 

grade based on their ability to work together. (Hanson, 2006). 

According to the mentioned studies, we know that Collaborative 

learning approach has a positive effect in the learning process. We took into 

account these studies to apply and compare the effect of Collaborative 

learning in beginners’ reading comprehension. These studies also provided 

us information and opinions about the implementation of Collaborative 

learning in the class room. 
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CHAPTER THREE: RESEARCH METHOD 

 This chapter gives an explanation of the methodology to know the 

study design, features of participants and the setting, data collect and the 

instruments to analyze it. 

Design of the study 

This study was associated with the quantitative type, because it 

intends to measure reading comprehension in the classroom based on the 

implementation of the collaborative learning method. 

The strengths of the quantitative paradigm are that its methods 

produce quantifiable, reliable data which is usually generalizable to some 

larger population. The Quantitative method measures and compares the data 

obtained in a study; statistics, tables and graphs are often used to present the 

results of this method.  

 The quantitative type was chosen because we consider that it is the 

most suitable in terms of exactness and it allows us to interpret the findings 

with more objectivity. 

Type of Research 

 This study corresponds to the quasi-experimental research, because 

we applied the collaborative learning approach focused on reading 

comprehension with intact groups of a high school to analyze and compare 

the results obtained.  

In this study the design that we used correspond to a pre-test and post-

test, control group design in which the formula is: 
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G1 (IG) = T1  X  T2 

------------------------------------------------------- 

G2 (IG) = T1   T2 

Here we can see the meaning of each item. 

G1: Experimental Group. 

IG: Intact group. 

G2: Control Group. 

T1 Pretest 

X: treatment 

T2: Posttest  

Population 

The population chosen for this study was students of 10th grade: 10-3 

and 10-9 from an educational institution located in downtown Pasto. Where 

10-9 grades were considered the control group and the 10-3 grade were the 

experimental group. This study also considered the population context: family 

background, the school location and the behavior in and outside the 

classroom.  

Sample 

The population or participants, who helped us to accomplish this study, 

were 32 students in the experimental group and 32 students in the control 

group of 10th grade from an educational institution located in downtown Pasto, 

with ages from 15 to 17 years old. They were essential for the study because 
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this group of students had previous knowledge of English and they were able 

to develop reading comprehension skills. 

Setting 

This study took place in an educational institution located in the 

downtown of Pasto, Nariño.  

Materials and data Collection techniques 

To carry out this study a written pre-test and post-test of reading 

comprehension were considered important to collect the data. Reading 

activities are basic to collect the data such as introduction, descriptions, note 

taking about their disciplinary behavior, class participation and academic 

achievement, interviews with the partners confirming this information, tape 

and video recording of the English classes. 

Description of the procedure 

Two groups of 32 students in courses 10-3 and 10-9 were chosen for 

this study; the first group (10-3) was the experimental group where 

collaborative learning approach focused on reading comprehension was 

implemented using twelve activities over twelve weeks (from May to July). We 

started with a reading about “The Taliban militia”; students had time to 

understand what they were reading, then the teacher explained the 

vocabulary after that they had to answer simple questions about the topic and 

finally some students shared the answers. The second activity was a reading 

“Aztec Medicine in the past”. The third activity was a reading “Buddhism” with 

comprehension questions. The fourth activity was a reading titled “Customs 
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for Sussex”. The fifth activity was a reading titled “Titan A.E”. For the sixth 

activity we chose the reading topic “Do you have a healthy life?” and the 

reading “Speech on the WTO” for the Seventh activity and “Borneo tribal” for 

the eighth activity. The ninth activity was related to the following reading “Hot 

water for itches”, and then on the tenth activity we used a reading about 

“Coffee for asthma”. The eleventh activity was related to a reading titled 

“Paris” and for the twelfth activity we used another reading titled “Rain forest”. 

All activities were designed with different techniques taking into 

account the level of the students and the hours of the class. The activities 

were given with clear directions by instructors to increase the students’ 

reading comprehension. 

The second group (10-9) was considered the control group in which 

the teacher used the traditional method. These activities are shown in the 

appendix. 

Data analysis and interpretation 

 This study took into account the quantitative method including steps 

such as: data organization, identification of the main ideas to be classified in 

categories and subcategories, analyze and infer some data. 

 The pretest and the posttest were the same before and after the 

application of this study to compare and analyze the results. 

The quantitative analysis was done with the results obtained in the pre-

test and the post-test which was entered in a data matrix where the reading 

comprehension was interpreted to establish similarities and differences in the 
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experimental group and the control group before and after the application of 

the method of collaborative learning. To facilitate comprehension we also 

used tables and graphics. 

Variables 

Independent variable: collaborative learning method. 

Dependent variable: reading comprehension of intermediate levels at a 

high school, located in the city of Pasto.  

Ethical Issues 

To carry out this study we asked the permission of the staff of the high 

school and assured voluntary participation of the students and teachers, and 

their names were changed to protect their identity and integrity. 

We thanked the teachers and students for facilitating the 

implementation of collaborative learning approach focused on reading 

comprehension in their classrooms, we will also give an oral presentation to 

show the results obtained in the study and to share the experiences acquired 

with this method to facilitate the learning process. 
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CHAPTER 4: ANALYSIS OF RESULTS 

The objective of this research project was to analyze the effect of 

collaborative learning approach in beginners’ reading comprehension. 

In this research, we chose two groups of students in 10th grade (10-3 and 10-

9) to analyze the effect mentioned above. This study started the first week of 

May 2009, and ended the middle of July 2009. 

In the control group (10-9 Grade), we applied the traditional method of 

teaching grammar and reading comprehension activities. In the experimental 

group, (10-3 Grade), we applied the collaborative learning approach to study 

reading comprehension and grammar. 

We applied the KET test (taken from: University of Cambridge web 

page) to the Control and Experimental groups as a Pretest at the beginning 

and as a Posttest at the end of the treatment.   

In our research, KET was a relevant test, because it is designed for 

beginners and part of it serves to analyze the student’ reading comprehension 

level. We used the following qualitative scores implemented by the high 

school: D = Deficiente, I = Insuficiente, A = Aceptable, S = Sobresaliente and 

E = Excelente. However, the “Deficiente” score, is not used to evaluate 

students, we chose that acronym to express that there are students who 

answered nothing in the pretest and in the posttest. In order to do a 

descriptive statistic analyzes, we assigned a quantitative score for each 

qualitative score, in the following way: 
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The “Deficiente” score = 1 

The “Insuficiente” score = 2 

The “Aceptable” score = 3 

The “Sobresaliente” score = 4 

The “Excelente” score = 5 

At the beginning, we applied the Pretest (KET) in the Experimental 

Group (10-3) obtaining the following results. Only 3% of the students got 

“Excelente” 0% got “Sobresaliente”, which means that they probably didn’t 

understand what they were reading and needed more knowledge of 

vocabulary. Twenty-five percent of the students got “Aceptable”, 59% of the 

students got “Insuficiente” and 13% of the students got “Deficiente”. This 

means that the highest score was Insuficiente. The students only answered in 

a correct way questions in a range from 11 to 20. Results of the Pretest 

percentage score are reported in figure 1.  

 
       Figure 1. Pretest results of Experimental Group 
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 Aceptable 

 Sobresaliente 
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 We could see that before implementing our treatment, the mean in 

reading comprehension was 2,21875 in the Pretest, which represents an 

“Insuficiente” in the qualitative score. This is represented in table 1. 

Pretest Experimental Group 

Score (x) Frequency Fx  
1 4 4 

2,21875 

2 19 38 

3 8 24 

4 0 0 

5 1 5 

total 32 71 

Fx  = (Frequency * Score) 

 (Mean)   =  (ΣFx / ΣF) 

                Table 1. Results of the Pre-Test in the Experimental  
                              Group 

When we applied the same Pretest in the Control Group in order to 

determine the comprehension level of this group, the students got almost the 

same results as the ones in the Experimental group. We can say that both the 

Control and the Experimental groups at the beginning of the treatment were 

homogeneous in the level of English Reading Comprehension. Results of the 

Pretest percentage score are reported in figure 2. 

 
       Figure 2. Pretest results of the  Control Group 
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In the Control group, the results of reading comprehension level was 

similar, the mean of the scores acquired was 2,25 according to the pretest. 

This is represented in table 2. 

Pretest Control Group 

Score Frequency Fx 
 

1 5 5 

2,25 

2 17 34 

3 8 24 

4 1 4 

5 1 5 

Total 32 72 

Fx  = (Frequency * Score) 

 (Mean)   =  (ΣFx / ΣF) 

               Table 2. Results of Pre-Test in the Control Group 

Prior to the application of the techniques, twelve collaborative activities 

were designed taking into account the high school` syllabus design to analyze 

the effect of Collaborative Learning to increase reading comprehension in the 

targeted students, that is, the Experimental group. Smith and MacGregor 

(1992) said that collaborative activities should be centered on students’ 

exploration or application of the reading materials, not simply the teachers’ 

presentation. 

We taught the same grammar topics in both groups during a period of 

twelve weeks (From April 28th to July 18th). The activities done in both groups 

were evaluated using qualitative scores implemented by the high school: D = 

Deficiente, I = Insuficiente, A = Aceptable, S = Sobresaliente and E = 

Excelente. 

Below, we describe the activities and the result of the evaluation, we 

used to test the progress and to compare the scores of both groups. 
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On the first two weeks (From April 28th to May 8th) we used two 

activities on reading comprehension titled “The Taliban militia” and “Aztec 

medicine in the past”, for presenting the use of present perfect and the use of 

past tense, through a Three-steps interview technique. This was used as an 

ice breaker for team members to get to know one another and it can also be 

used to get to know concepts in depth, by assigning roles to students who 

can "play" themselves in pairs. The teacher may also give interview questions 

or information that should be found and then Student A interviews the student 

B for ten minutes, listening attentively and asking probing questions. At a 

signal, students reverse roles and B interviews A for the same number of 

minutes. 

After each pair turns to another pair, forming a group of four. Each 

member of the group introduces her partner, highlighting the most interesting 

points. The data were compiled, averaged and analyzed in the Experimental 

group to compare with those ones of the control group. 

During the first week students of both groups did the same activities 

but with a different learning method. We observed a normal behavior between 

them. In the Experimental group, we noted that the highest score was 

“Aceptable” with 88% of the results while in the Control group was 66%. 

Scores and results can be found in the following figure. 
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         Figure 3. Scores of both groups in week 1 

  

On the second week, the results obtained in the Experimental and 

Control groups were also similar. During the first and second week we could 

not observe major differences in the control and experimental groups 

because in these weeks students were in an adaptation process with the 

teacher and with the method. These results can be seen in figure 4. 
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         Figure  4. Scores of both groups in week 2 
 

 On the third and fourth week (From May 11th to May 23rd) we used two 

readings titled “Buddhism”, and “customs of success” in order to practice the 
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past tense, for this activity we make a roundtable which is used to brainstorm 

ideas and to generate a large number of responses to a single question.  

We evaluated this activity with reading comprehension questions and 

individual and team class participation to obtain scores from “Deficiente” to 

“Excelente”.  

In the third week students of Control and Experimental group showed 

similarities in “Aceptable” scores but the Experimental group showed a little 

increase of 21% in relation to the first and second week. The results of this 

activity are shown in figure 5. 

0% 0%
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Control 

 
          Figure 5. Scores of both groups in week 3 

 In the fourth Week we noted that in both groups, scores began to 

change showing some differences and similarities. These results are shown 

in figure 6. 
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          Figure  6. Scores of both groups in week 4 

 

Through these weeks, we found that the “Excelente” and the 

“Sobresaliente” scores increased in the Experimental group, which showed 

that the method could have started to produce some positive effects, at the 

same time the “Aceptable” score started to decrease. 

On the fifth and sixth weeks (From May 25th to June 5th) we used two 

reading texts titled “Titan A.E” and “Do you have a healthy life?” to present 

and to practice the use of Can. In this activity we used the Focused Listing 

Technique, as a brainstorming technique or as a technique to generate 

descriptions and definitions of concepts.  Focused Listing asks the students to 

generate words to define or describe something. Once students have 

completed this activity, we used these lists to facilitate group and class 

discussion. To evaluate this activity, we took into account reading 

comprehension and class participation through an oral report in which every 

student and every group presented their own ideas. The results of this activity 

are shown in figures 7 and 8. 
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During the fifth week in the Experimental group we obtained the same 

percentage, 44%, for both the “Aceptable” and the “Sobresaliente” scores and 

the Control group got the same percentage as that one of the previous two 

weeks. The results of this activity are shown in figures 6 and 7. 
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           Figure 7. Scores of both groups in week 5 

 

 In the sixth week, the scores of Experimental group, showed an 

increase of 9% on the “Sobresaliente” score, while students in the Control 

group got the same percentage in their scores. These results are shown in 

figure 8. 
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          Figure 8. Scores of both groups in week 6 
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Over the previous weeks, there was an important raise in the 

“Sobresaliente” score, this could mean that students in the Experimental 

group started to adapt to the Learning method and showed good attitude to 

work. According to Wagner (1994), the interaction between English learners 

and the Learner’s environment intends to change their behavior and towards 

the students’ educational goals. 

On the seventh and eighth week (From June 8th to June 20th) we 

worked on the reading titled “Speech on the WTO” to present and practice 

comparatives and superlatives, nouns, verbs, adjectives and adverbs. 

We formed small groups for giving a short reading to each one. In ten 

minutes, each member of the group had to understand and be ready to 

answer teacher’s questions with no help from the other members of the 

group.  

In this activity, we got more participation and motivation in the 

Experimental Group obtaining an increase of 18% in the highest score, 

(Excelente). The “Sobresaliente” score decreased an average of 6% and at 

the same time the lowest score “Aceptable” decreased an average of 12%. In 

the control group we had a decrease of 6% in “Aceptable and Sobresaliente” 

scores .These results are shown in figures 9. 
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Figure 9. Scores of both groups in week 7 

 On the eighth week in the Experimental group the highest percentage 

was  “Sobresaliente” (69%) and we observed a total decrease from 22% to 

0%   in the “Aceptable” score; according to the results of the previous week, 

the  “Excelente” score had the same percentage while In the Control group 

the results were similar to the ones of the sixth week. The results are shown 

in figure 10. 
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Figure 10. Scores of both groups in week 8 

From the seventh to the eighth week, in the experimental group 

students obtained a significant result with the application of our method: a 
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progress of 22% in the “Sobresaliente” scores. On the contrary in the control 

group the scores of the “Sobresaliente” decreased 6%. In the control group 

the “Excelente” score was 0%. 

In the ninth and tenth week (From June 22nd to July 3rd) we used two 

reading texts titled “Borneo Tribal” and “Hot water for itches” to present and 

practice the use of relative pronouns (which and who).  

These weeks are not represented in figures because we took into 

account the students’ participation in order to avoid apathy towards the 

activity and the teachers. 

On the eleventh and twelfth weeks (from July 6th to July 18th) we 

finished our study by using three readings titled “Coffee for asthma”, “Paris” 

and “Rainforest” for presenting and practicing present simple tense and the 

use of Going to. We used the Paired Annotations Technique in which 

Students pair up to review/learn the reading test for reflection. Students 

discussed key points and looked for divergent and convergent thinking ideas. 

Also students prepared a composition that summarized the reading. 

In the last weeks, we realized that students could work in a better way 

with these activities; they learnt new vocabulary easily in order to understand 

what they were reading in classroom. Contrasting the results obtained during 

the first week and the last week of implementation of Collaborative Learning 

approach, the students of the Experimental group got an increase of about 

41% in the “Excelente” scores and a decrease of 41% in the “Sobresaliente” 
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scores. Figures 13 and 14 show the results of week 11th and 12th in both 

groups. 
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Figure 13. Scores of both groups in week 11   
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Figure 14. Scores of both groups in week 12 

After working with collaborative activities during a period of three 

months, in the Experimental group, we applied the posttest in both groups. 

The Posttest (KET) was presented at the end of the twelve weeks. The 

following results indicate that there was a significant progress since the 

students of the Experimental group obtained high “Sobresaliente” scores and 

low “Deficiente” scores. Specifically 13% of the students got “Excelente”, 25% 
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of them got “Sobresaliente”, 31% got “Aceptable”, 25% got “Insuficiente” and 

6% got “Deficiente”. These results are presented in figure 15. 
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31%
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13%
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        Figure 15. Posttest results of Experimental Group 

Now we show the same results by means of descriptive statistics.  

Posttest Experimental Group 

Score (x) Frequency Fx 
 

1 2 2 

3,125 

2 8 16 

3 10 30 

4 8 32 

5 4 20 

Total 32 100 

Fx  = (Frequency * Score) 

 (Mean)   =  (ΣFx / ΣF) 

     Table 3. Posttest results of the Experimental group. 

The results presented in Table 3 indicated that the mean of the scores 

got by the Experimental group was 3.125. On a scale between 1 and 5, this 

means that our study in the Experimental group got “acceptable” results 

according to the qualitative scale used in the school. These results cannot be 

satisfactory, if we look at theme in isolation, so let us look at the Pretest 

results in figure 16. 
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Figure 16. Pretest and Posttest contrast in the Experimental  

       Group 

Comparing and analyzing data from the Pretest and the Posttest we 

can see higher Pretest scores according to the qualitative scores for the 

“Deficiente” and “Insuficiente” scores, and lower pretest scores in the 

“Aceptable”, “Sobresaliente” and “Excelente” scale; in contrast, the Posttest 

shows higher scores in the “Sobresaliente” scale with a significant increase 

between 0% to 25% and “Excelente” with an increase from 3% to 13%.  

Johnson and Johnson (1986) said that working with collaborative 

teams students will achieve higher levels of thought and retain information 

longer than students who work individually, this means that students at the 

end of the implementation of the Collaborative learning approach were able to 

understand what they were learning and answered reading comprehension 

questions. At the same time we noted that there was an important decrease 

from 59% to 25% in the “Insuficiente” scores. 
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The results of the pretest in the experimental group by using 

descriptive statistics are shown bellow in the table 4. 

The average increase using the Collaborative Learning appraoch for 

reading comprehension is shown in the following table, where we compare 

the means of the Pretest and the posttest. 

Pretest Experimental Group Posttest Experimental Group 

Score Frequency Fx 
 

Score Frequency Fx 
 

1 4 4 

2,21875 

1 2 2 

3,125 

2 19 38 2 8 16 

3 8 24 3 10 30 

4 0 0 4 8 32 

5 1 5 5 4 20 

total 32 71 Total 32 100 

Fx  = (Frequency * Score) Fx  = (Frequency * Score) 

 (Mean)   =  (ΣFx / ΣF)  (Mean)   =  (ΣFx / ΣF) 

  Table 4. Pretest and Posttest results of the Experimental Group. 

As it can be seen, there is a difference between the means of the 

Pretest (  = 2.21) and that of the Posttest (  = 3.12) 

According to Smith and McGregor (1992) creating a collaborative 

classroom can be a wonderfully rewarding opportunity but it is also full of 

challenges and dilemmas. We can demonstrate it because the average 

results obtained were not very satisfactory according to our own expectation. 

After the application of the traditional method of teaching in the Control 

group during the twelve weeks, students had a little increase focused on 

reading comprehension because they were in the same environment and 

their learning process was more theoretical rather than Practical. Results are 

shown in figure 17. 
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       Figure 17. Posttest results of the Control Group   

The average score that corresponds to the previous figure was 2,5 as 

we can see in table 5. 

Posttest Control Group 

Score Frequency Fx 
 

1 4 4 

2,5 

2 14 28 

3 10 30 

4 2 8 

5 2 10 

Total 32 80 

Fx  = (Frequency * Score) 

 (Mean)   =  (ΣFx / ΣF) 

      Table 5. Posttest results of the Control Group  

Finally we compared the pretest and the posttest scores in the Control 

group to identify and to know the results with the traditional learning method 

in beginners’ reading comprehension. 

We can see that there weren’t many differences between both tests, 

students in the Control Group didn’t participate during the process of teaching 

with the traditional method, which means students’ individual work only 

served to follow the teacher directions with no interaction between them.  The 
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highest scores were “Deficiente” and “Insuficiente”. These results are shown 

in figure 18. 

 
            Figure 18. Pretest and Posttest contrast in Control Group 

The average score between the Pretest and the Posttest in the  

Control group is represented in table 6. 

Pretest Control Group Posttest Control Group 

Score Frequency Fx 
 

Score Frequency Fx 
 

1 5 5 

2,25 

1 4 4 

2,5 

2 17 34 2 14 28 

3 8 24 3 10 30 

4 1 4 4 2 8 

5 1 5 5 2 10 

Total 32 72 Total 32 80 

Fx  = (Frequency * Score) Fx  = (Frequency * Score) 

 (Mean)   =  (ΣFx / ΣF)  (Mean)   =  (ΣFx / ΣF) 

  Table 6. Pretest and Posttest results of the Control Group. 

This means that there was a very little increase between the mean of 

the scores of the pretest (  = 2.25) and the mean of scores of the posttest 

(  = 2.5) in the level of reading comprehension of the control group. 

Finally, we present the results of the posttest gotten by the students of 

both the experimental group and the control group in the following figure. 
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      Figure 19. Posttest results of both groups 

As it can be seen, in the previous figure there was a difference 

between the mean of the score of the experimental group (  = 3.125), and 

the mean of the score of the control group (  = 2.5) 

Some Authors such as Nunan, Jhonson, Jacques and Slavin, suggest 

that collaborative learning brings positive results such as deeper 

understanding of content, increased overall achievement in grades, improved 

self-esteem, and higher motivation to remain on task. Collaborative learning 

helps students become actively and constructively involved in content, to take 

ownership of their own learning, and to resolve group conflicts and improve 

teamwork skills. 

In our application we obtained acceptable results because we 

increased the reading comprehension level of the students and their interest 

in English was improved. However in contrast to some authors, we had some 

difficulties during the application of some activities and in the formation of 
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groups that was reflected in the students’ indiscipline; for example, when 

some students were not interested in working in groups because they 

preferred to work on their own they left the group without contributing much, 

for this reason we had to focus them on social activities and academic team 

work. 

On the other hand, we observed that in some groups there was too 

much dependence, because students only participated if the rest of the group 

participated, so, we as teachers had to promote first individual participation 

and then group participation.  

Qualitatively, students’ grades increased creating a good environment 

where the student and the teacher were pleased for the implementation of the 

method. Let us remember that 31% of the students got “passing” results, 25% 

got “good” results and 13% obtained “Excellent” results. This means that in 

the experimental group 69% of the students approved the course. On the 

contrary in the pretest, only 28% passed and 72% failed. 
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CONCLUSIONS 

 In our research study, collaborative learning seemed to be effective at 

achieving a wide range of positive outcomes related to quality of learning and 

skill development, attitudes towards the educational experience, and self-

confidence.   

 At the beginning, the lack of vocabulary did not allow us to develop a 

good level of reading comprehension. We can say that it was probably 

because the teaching method has always been traditional; it means that in 

our research place some teachers teach grammar and they did not worry for 

giving activities where students develop their ability to read and understand 

what they were reading. 

Students in the Experimental and Control group started with an 

insufficient reading comprehension level, their statistic average was =2.25 

and =2.21 so they were not able to answer some simple questions 

presented in the Pretest. At the end of this investigation, students in the 

Experimental group obtained =3.125 while in the Control group; students 

only got =2.5, according to the statistic analysis with the SPSS software.  

We conclude that reading comprehension in students with traditional 

methods is low because the classes are traditional and oriented towards the 

knowledge of grammar; working with traditional methods students did not 

have the opportunity to express their ideas because when they are working 

individually they do not have enough motivation and sometimes they feel 

embarrassed and afraid.  
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Working with Collaborative Learning approach based on Reading 

comprehension, students showed that they acquired not only more 

vocabulary but also more knowledge in components such as pronunciation, 

spelling, reading and writing.  

Collaborative learning approach tends to reduce the anxiety and 

students are more confident when the classroom responsibilities are shared. 

Each student has the opportunity to express ideas and feelings about the 

successful work in the activities that they are doing. We observed it from the 

tenth week until the end of the implementation of the method.  

Structured group work provides excellent opportunities for teachers to 

listen in a discrete distance and to record language and concept development 

to observe individual learning styles and generally to improve their running 

scores. 

In collaborative learning the teacher often becomes a facilitator rather 

than the primary source of knowledge or the controller of the class. 

Collaborative learning also has a range of generic skills benefits, including the 

development of general communication abilities, empathy, and social skills. 

The opportunity to strengthen reading skills as well as interpersonal 

skills in educational studies, can play an important part in the overall success 

of new students and the development of critical thinking (Graves & Avery, 

1997) the use of collaborative activities is essential to ensure that students 

develop thinking skills, understanding and remembering important 
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information. It has been found that vocabulary instruction and reading 

comprehension go hand-in-hand (Santa, 2002). 

We hope that this paper will be useful for English teachers and 

students to create good environments towards reading comprehension. 
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RECOMMENDATIONS 

It is important to note that incorporating collaborative learning in a 

course does not mean that small group work must be used all of the time. 

Teachers need to consider the course objectives, the instructor's style, the 

students' experience level, and the complexity of the course to determine 

when it is and is not appropriate to embrace group work. 

Using collaborative learning as a teaching method appears to be a 

valuable way for students to learn new material while encouraging peer 

interaction and success. The strategies used motivated students to stay on 

task and accomplish the goal of learning new vocabulary focused on reading 

comprehension. 

Collaborative learning approach could be incorporated into other 

subject areas, because this method is an effective approach for increasing 

comprehension, however the teacher needs to know and understand this 

method to apply it, we have to take into account that some students prefer to 

work alone, but these students will have to learn to get on with others and 

defend their points of view. Working in collaborative groups provides a less 

threatening way to do this, rather than having to speak out in front of the 

whole class. 

Once teachers have specified the objectives of the topics in class, they 

should establish the grouping ways and numbers of the members of the 

groups. In that way, teachers can be more aware of the groups and their 

activities. 
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For further research, it would be a good idea to take into account the 

size of the classroom, as you may need students to change places when 

grouping. 

It is relevant the teacher’s opinion and/or judgment of students, as this 

will help them decide on how to form the groups. Of course, this needs the 

teacher’s perception and knowledge of their students. This may take some 

time before teachers can get to know each of the students’ behavior in class 

to be able to assign individual roles. 
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APPENDICES 

KET (Key English Test) 

The following test was given to the students in both groups as Pretest 

and Posttest, without any previous information to measure their English 

reading Comprehension level. Taken from: 

http://www.cambridgeesol.org/exams/general-english/ket.html 
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Reading comprehension activities 

The following readings were given the students in experimental group 

as collaborative activities. These reading were taken from the students’ 

English book assigned for the school staff. 

1. THE TALIBAN MILITIA 
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The Taliban militia 

Answer the following question according to the text you read: 

 

1. What have the Taliban forced women to do? 

____________________________________________________________________

____________________________________________________________________ 

2. What have they required for ground or streets level homes where women live? 

____________________________________________________________________

____________________________________________________________________ 

3. How have they limited women’s access to medical services? 

____________________________________________________________________

____________________________________________________________________ 

4. How have women who lived home dressed? 

____________________________________________________________________

____________________________________________________________________ 

5. How have the Taliban decrees been considered? 

____________________________________________________________________

____________________________________________________________________ 
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2. AZTEC MEDICINE 
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Aztec medicine 

Answer the following question according to the text you read: 

 

1. What were the causes of illness according to the Aztec illness? 

____________________________________________________________________

____________________________________________________________________ 

2. What were the treatments of an illness? How many treatments were there? 

____________________________________________________________________

____________________________________________________________________ 

3. How did the Aztec decide what treatments to use? 

____________________________________________________________________

____________________________________________________________________ 

4. How was tooth decay treated? How  

____________________________________________________________________

____________________________________________________________________ 

5. How was festering gums treated? 

____________________________________________________________________

____________________________________________________________________ 



The effect of collaborative learning…82 

 

 

3. BUDDHISM  
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Buddhism 

Answer the following question according to the text you read: 

 

1. When was Buddha born? 

____________________________________________________________________

____________________________________________________________________ 

2. Where did tie find a deeper meaning of life? 

____________________________________________________________________

____________________________________________________________________ 

3. What helped him to develop his mind? 

____________________________________________________________________

____________________________________________________________________ 

4. What did his enlightenment consist of?  

____________________________________________________________________

____________________________________________________________________ 

5. What did him turns his attention to? 

____________________________________________________________________

____________________________________________________________________ 
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4. CUSTOMS OF SUSSEX 
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Custom of Sussex 

Answer the following question according to the text you read: 

 

1. How did the custom begin? 

____________________________________________________________________

____________________________________________________________________ 

2. Why did people in Sussex put salt on coffins? 

____________________________________________________________________

____________________________________________________________________ 

3. What was the custom at the burial of shepherds? 

____________________________________________________________________

____________________________________________________________________ 

4. How did people in Alfriston and Flamer bury the shepherd?  

____________________________________________________________________

____________________________________________________________________ 

5. What kind of ritual helped a dead person to easy his passing? 

____________________________________________________________________

____________________________________________________________________ 
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5. TITAN A.E 
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Titan A.E 

Answer the following question according to the text you read: 

 

1. What audience can have access to Titan A.E? 

____________________________________________________________________

____________________________________________________________________ 

2. What others versions of Titan A.E can this audience find? 

____________________________________________________________________

____________________________________________________________________ 

3. What can humans do to survive according to Titan A.E? 

____________________________________________________________________

____________________________________________________________________ 

4. Where can humans go?  

____________________________________________________________________

____________________________________________________________________ 

5. What can the Titan machine do? 

____________________________________________________________________

____________________________________________________________________ 
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6. DO YOU HAVE A HEALTHY LIFE? 
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Do you have a healthy life? 

Answer the following question according to the text you read: 

 

1. How can a person prevent AIDS? 

____________________________________________________________________

____________________________________________________________________ 

2. How can a person passed on HIV to another person? 

____________________________________________________________________

____________________________________________________________________ 

3. Can using a needle be a form of transmitting AIDS? Why? 

____________________________________________________________________

____________________________________________________________________ 

4. Can a blood transfusion pass on AIDS?  

____________________________________________________________________

____________________________________________________________________ 

5. Can knowing the facts of AIDS keep you from harm? Why? 

____________________________________________________________________

____________________________________________________________________ 
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7. SPEECH ON THE WTO 
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Speech on the WTO 

Answer the following question according to the text you read: 

 

1. According to the reading what is the most insidious form or worker exploitation? 

____________________________________________________________________

____________________________________________________________________ 

2. Why is it considered to be the most insidious form worker exploitation? 

____________________________________________________________________

____________________________________________________________________ 

3. How does the reading described WTO people’s attitude toward child labour? 

____________________________________________________________________

____________________________________________________________________ 

4. What is the biggest promoter of child labour abuse?  

____________________________________________________________________

____________________________________________________________________ 

5. What is the biggest punish to nations refusing to buy products made by children? 

____________________________________________________________________

____________________________________________________________________ 
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8. BORNEO TRIBAL 
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Borneo tribal 

Answer the following question according to the text you read: 

 

1. What is Borneo? 

____________________________________________________________________

____________________________________________________________________ 

2. Who lives in longhouses? 

____________________________________________________________________

____________________________________________________________________ 

3. Which are women’s biggest responsibilities? 

____________________________________________________________________

____________________________________________________________________ 

4. What is the best know sustainer of life according to the test?  

____________________________________________________________________

____________________________________________________________________ 

5. What is the most ancient believe to bring health and prosperity? 

____________________________________________________________________

____________________________________________________________________ 
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9. HOT WATER FOR ITCHES 
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Hot water for itches 

Answer the following question according to the text you read: 

 

1. What is the title of the book in which the technique was discovered? 

____________________________________________________________________

____________________________________________________________________ 

2. What is the technique recommended and how do you use it? 

____________________________________________________________________

____________________________________________________________________ 

3. What is the definition of moderate itching? 

____________________________________________________________________

____________________________________________________________________ 

4. What water temperature is needed according to this technique?  

____________________________________________________________________

____________________________________________________________________ 

5. What is the product which takes away itching? 

____________________________________________________________________

____________________________________________________________________ 
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10. PARIS 
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Paris 

Answer the following question according to the text you read: 

 

1. What touristic places are going to see when strolling Paris’ streets? 

____________________________________________________________________

____________________________________________________________________ 

2. What do you need to buy when you are going to visit the Père Lachaise 

Cementery? 

____________________________________________________________________

____________________________________________________________________ 

3. Whose graves are going to find in the Père Lachaise Cementery? 

____________________________________________________________________

____________________________________________________________________ 

4. What places are you going to pass when crossing Paris?  

____________________________________________________________________

____________________________________________________________________ 

5. How much are you going to spend when walking around the city? 

____________________________________________________________________

____________________________________________________________________ 



The effect of collaborative learning…98 

 

 

10. RAINFOREST 
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Rainforest 

Answer the following question according to the text you read: 

 

1. What has the Rainforest become a laboratory? 

____________________________________________________________________

____________________________________________________________________ 

2. How many species have examined the medical properties? 

____________________________________________________________________

____________________________________________________________________ 

3. What factors have contributed to climate chaos? 

____________________________________________________________________

____________________________________________________________________ 

4. How has to the tropical rain forest stabilized the climate?  

____________________________________________________________________

____________________________________________________________________ 

5. What has revolutionized the treatment of Leukemia in children? 

____________________________________________________________________

____________________________________________________________________ 
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12. COFFEE FOR ASTHMA 
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Coffee for asthma 

Answer the following question according to the text you read: 

 

1. What is the definition of Asthma according to the reading? 

____________________________________________________________________

____________________________________________________________________ 

2. What can a person do in case of Asthma attack? 

____________________________________________________________________

____________________________________________________________________ 

3. What did the woman who forgets to take her medicine do? 

____________________________________________________________________

____________________________________________________________________ 

4. What are the benefits of coffee?  

____________________________________________________________________

____________________________________________________________________ 

5. What happened to the persons on an airplane’s medicine? 

____________________________________________________________________

____________________________________________________________________ 

 


