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Abstract
This qualitative study intended to identify the ifoptions of lesson plans in foreign language
teaching in a setting like San Juan de Pasto thrtheyuse of surveys, classroom observations,
syllabus designs and written lesson plans. Consglguéhis study includes the description of
how the design, development and decision makingtdsvthe outcomes of the lessons are
actually taking place and how these factors atiatning which is considered to be the main
objective in lesson planning (Ur, 1996). Thus, teisearch illustrates both, the positive and
negative outcomes found in the normal planningdewélopment of the lessons, as well as some
related topics that give support to the analysithefdata gathered through the instruments
mentioned above. This procedure is with the aipro¥iding some insights to the way how this
important factor is being actually carried outhtaw to improve its practice and to enhance and

facilitate both teaching and learning processes.
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Resumen
Este estudio cualitativo intenta identificar lapliwaciones del planeamiento de las clases en la
ensefianza de un idioma extranjero en un escer@ario 8an Juan de Pasto a traves del uso de
entrevistas, observaciones de clase, disefios aglgma de estudios y planeamientos de clase
escritos. En consecuencia, este estudio incluyarigesnes de como el disefio, desarrollo y
decisiones frente a los resultados de las clas&s esalmente siendo llevadas a cabo y como
estos factores afectan el aprendizaje el cuabrsiderado ser el principal objetivo en el
planeamiento de una clase (Ur, 1996). De ésta maeste estudio ilustra tanto los resultados
positivos como los negativos que se encontraragl ptaneamiento y desarrollo normal de las
clases, como también algunos temas relacionadodagusoporte al analisis de los datos
obtenidos mediante los instrumentos ya mencionddmo esto con el propdsito de hacer
algunos acercamientos a cOmo este factor tan iengeresta tomando lugar, a cdmo mejorar su
practica y a como optimizar y facilitar tanto loegesos de ensefianza como también los de

aprendizaje.
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The Implications of Lesson Plansin Foreign Language Teaching

Up to now, the teaching of foreign languages heasbrelated to the study of the different
teaching techniques or methods that can be usexht@ance learning as well as teaching
materials or development of each skill. But, altjlothese types of studies contribute to the
language teaching and learning field, they canlresua sort of neglecting relevant aspects to all
classroom teaching, not only that of foreign larggsa(Ur, 1996). For this reason, this research
focused on lesson plans as a point of departurestauct classes that should result on learning.
This research intended to evaluate how teacheviedhin the design, development, evaluation
and decision making towards the outcomes of tessdns. Moreover, it aimed to look for

appropriate alternatives to improve lesson plactaras due to the results were not so positive.
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CHAPTER ONE
The Research Problem

In this chapter readers are provided with the ilgtson of the research problem and the
explanation of the principal reasons that suppg@titnportance of this research. It is also
determined to what extent this research is likelipe developed and what are the main
characteristics and objectives to carry out thuslt Finally, the limitations that influenced ireth
normal development of this study are named.

Problem Description

In the language teaching field, many teachers tene different techniques and steps
during their lessons they previously plan in oreenhance learning. Lesson plans usually
describe the objectives students should attain th#gthelp of the teacher, time available,
teachers and students behavior towards attainatgison objectives and even an evaluation
component that reflects if the objectives wereiagté or not (Jensen et al:.. 2001: Brown, 2001;
Farrell, T. 2003).

Considering that an effective lesson plan provigeshers with a way to think about the
lesson in advance and to evaluate its efficieneyréf, 2003), the problem focuses on the fact
that many teachers do not have an appropriate letg&land practice in lesson planning
(Taylor, 1970). From this, it can be inferred thitsiation implies not only teachers having a
uncertain idea of what lesson planning involves,diso their vague practice in its development
and evaluation. Consequently and taking into caaiibn that one of the most important
components of a lesson is the statement of obgsctixhich can guide teachers to evaluate the
effectiveness of their lessons through their admeent, it is probable those teachers do not

know how to stand the purposes that are suppodeel &chieved at the end of each of their
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lessons as well as what to do to help learnersdomaplish what is expected from them during
and after each class. For this reason, they pgssitlild never know if what was taught was
really learned, and although it may be difficuletcactly know how much had been learned, it is
possible to make a fairly good guess (Brown, 20@e to this guess, it can be based on the
teachers “knowledge of the class, the types ofitiets they were engaged in, and some informal
test activities that give feedback on learning”,(996). Subsequently, due to the fact that after
evaluating a lesson teachers should think on whéthes effective or not in order to take
decisions to improve possible negative outcomesX886), it is also possible to draw that
teachers with the characteristics described bydoraje not make adjustments to improve
efficiency. Therefore, without stating objectiveathers could never know neither their
achievement nor to what extent the lesson workedwB, 1994), nor to make adjustments to the
next lessons in response of the outcomes of thequzones (Ur, 1996).

On the other hand, it is also important to pountas it is possible that in this setting there
are teachers that may be part of the type of teachentioned by Taylor (1970) regarding the
bad practice and development pertaining lessompignit is also possible to find teachers who
do plan their lessons and have an appropriate ladgel about what this implies as well as it is
also possible that some of them may continue oimgiaiome important elements. However, the
problem may not be the same but it is closely eelatesson planning involves not only setting
the procedures to be covered in a lesson but alsic principles and elements among which the
objectives indicate the purposes for which a less@tanned and developed and their
evaluation indicates the lesson success becaueuvit teachers may have no way of knowing

the success of their students (Brown, 1994: 151).
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Problem Statement
What are the implications of lesson plans in fandegnhguage teaching?
Objectives
General objective.
To determine the implications of lesson plans neifgn language teaching
Specific objectives.
To identify how teachers plan their lessons if tirefact plan them
To identify if teachers set up objectives in tHegson plans
To analyze if the procedure of the lesson triegttain the lesson objectives
To identify the different procedures teachers osevaluate their lessons effectiveness.
To identify if teachers make adjustments to thesisbns in response to the outcomes of
the previous ones
Resear ch Questions
How do teachers plan their lessons?
Do teachers state objectives in their lesson plans?
Is the procedure of each lesson planned in ordattamn the lessons objectives?
What type of procedures do teachers use to evalbatessons effectiveness?
Do teachers make adjustments to the new lessarsponse to the outcomes of the

previous ones?
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Delimitations

Conceptual delimitations.

Lesson.

According to Brown (1994), a lesson is a set olseged activities to be developed in a
specific period of time that usually range fromtyaio ninety minutes after which teachers
decide what to do for the next lesson based oonuksomes of the actual one.

Lesson plan.

A lesson plan is a map containing important eles\émdt help teachers to develop a
lesson. This map consists of identifying the pueptasbe attained at the end of the lesson, the
objectives students should accomplish as a rebtiiedesson development, the materials
teachers use to reinforce learning, the procedheggake place in the different stages of the
lesson, the evaluation that determines if the dives were attained, and sometimes, the extra
class-work that helps learners to reinforce theovidedge (Brown, 1994).

Foreign language.

It is a language not spoken in the native country person. A foreign language can be
learned through formal instruction in an educaingtitution where the learner is exposed to it
during a specific period of time given that thelylabcial circumstances do not involve of its
permanent use to communicate (Ministry of Educatafi9?2).

Justification

Nowadays, most of the world is influenced to leBnglish as a foreign language because
it is the most widely diffused language aroundvloeld. Related to this, this study has a great
value in the educational field since its main citmttion is to provide important information to

the enhancement of foreign language teaching amditegy processes, focusing on the
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implications of lesson plans in foreign languagecteng. Due to this, this research is practical in
the extent to which it was in the search of showwog/hat degree the interactive and evaluative
decisions teachers make before, during and aféclessons affect learning.

On the other hand, considering that there areundiest directly focused on this topic in
the University of Narifio, this research is sigrafit because its outcomes can be a reference to
future studies that will help to enhance foreigmglaage teaching, thus improving foreign
language learning since learning is a procesdiqaends not only on learners, but also on the
successful development of lessons in which the mlajective is learning (Ur, 1996).

Limitations

The potential problem that arose during the devakam of this research was mainly
associated with the little cooperation some teachssvided. Some of them did not supply the
documents they were asked to provide, such astittenvplans of the lessons in which they

were observed as well as the syllabus design fachwtheir courses were planned.
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CHAPTER TWO
Review of Literature

In this chapter readers are provided with the mestvant information related to this
research. Keeping in mind this research is concewith the implications of lesson plans in
foreign language teaching, it is considered impdrta define key topics related to this research
which also helps to understand, to some extengahgplexity of teaching and learning foreign
languages.
Lesson Plan

According to Ur (1996), a lesson plan is an orgadievent that can take place in any
culture and place, with different goals, topicdeaching styles in which learning is the main
objective. The lesson plan design occurs befoeaeher enters a classroom (Farrell, T. 2003).
Moreover, lesson plans are also useful tools foin,bexperienced and novice teachers because
they serve as a guide that tells what to do anthamnteachers’ goals for students, materials for
the lesson, time available, students populatioocgutures, among others, that reflect the
teaching methodology or philosophy (Jensen, L. 2001

Jensen argues these useful tools can be eithealformmformal. The plan can be
informal when the lesson is designed inside thehteid’ mind or when it is written in a small
piece of paper without a format and with some keyds that specify the steps to be followed in
the lesson procedure. This type of lesson is dedifor the teachers’ own eyes. The lesson plan
is formal when the teacher is required to show d supervisor or observer, therefore, it is a

requisite to be written in a prescribed formatngsn, L. 2001).
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As mentioned before, each lesson plan containerdift objectives. Linked to this,
lesson plans describe not only the lesson objestingt also what students should do and how
teachers should behave in order to attain thossctwgs (Farrell, T. 2003).

On the other hand, Brown (1994) argues lessorsgly an important role in language
teaching since they specify the set of activiteebe developed in a period of time after which
teachers should evaluate the outcomes of thatgp&riprepare the next lesson. Moreover, lesson
plans help not only to stand and attain lessonjsatives, but also to accomplish “the goals that
a curriculum is designed to pursue” (Brown, 19934)1
How to Plan a L esson

According to Jensen, L. (2001), lesson plans e ldifferent formats and stages, but
that is up to each teacher to decide what elenstatsld be specified, how their lessons will
look like and how they will be developed. HowevBrown (1994) states there are essential
elements that should not be avoided.

Goal(s).

First, when designing a lesson plan, teachers dhdahtify the general purpose to be
achieved through the development and at the etttedésson. This purpose indicates a general
and unified idea that sometimes is given by thededopic (Brown, 1994).

Objectives.

According to Farrell, T. (2003), a good lessomaould specify appropriate and clear
objectives because they detail where students dlgausince they describe the final lesson
learning objective.

On the other hand, Farrell highlights objectives aseful for both, teachers and learners.

First, objectives help teachers to be guided indbatification of what they want students to
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learn, select appropriate activities and providecas and direction to the lesson, (Farrell, T.
2003). Objectives help also teachers to be suretatdmat they specifically want to accomplish,
maintain the integrity and coherence of the lesdetermine, before the development of the
lesson, if they are being too ambitious or not drawthey try to achieve as well as to create
good evaluation procedures in order to know whadestts have learned and if the objectives
have been accomplished (Brown, 1994).

Second, objectives are useful for learners bedduesetell them what should they reach
at the end and after the lesson making them haleaaidea of what should they do towards
attaining those objectives (Farrell, 2003).

On the other hand, Brown suggests two types ofotilbgs, terminal and enabling ones.
The first are the ones that refer to the finalrieas’ outcomes that need to be measured and
evaluated. The second are those achieved duririggken that grouped lead to the terminal one.

Alternatively, teachers should be careful with ey they stand the lesson objectives.
Brown (1994) suggests using action verbs since wikylescribe students’ noticeable behavior
that will reflect the objectives attainment (Shramd Glisam 1994). Otherwise, if teachers
introduce unclear verbs to specify objectives saghinderstand, enjoy, learn and others, it is
probably teachers would not be able to confirmrtheslizations because “they are difficult to
quantify” (Farrell, T. 2003: 32).

M aterials and equipment.

According to Jensen, L. (2001), materials prepanat useful information teachers
should take into account when planning a lessankdd to this, Brown argues for some people it
may result useless to list the materials needed fesson, but due to the fact that as human

beings teachers may forget to bring the matertathe class, some instructors find it helpful
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because it reminds them to bring to class not tdymaterials but also the workbooks or tasks
that students hand out.

Procedures.

According to Jensen, L (2001) the procedure is ftiddle lesson’s component” p. 405,
where teachers create the content that will erthierachievement of the objectives. Farrell
considers it as the body of the plan that implesdesign of the shape of the lesson. The
procedure of a lesson contains the different aawplanned to motivate students and enhance
learning. Brown suggests this planning stage shimgldde a warm-up activity and many other
activities and techniques that allow, in a balaneeg, “whole-class work, small-group and pair
work, teacher talk and students talk” p. 151.

On the other hand, Jensen points out when plarthengrocedure, it is very important to
specify time and class management for each actgityell as to decide how to connect the
actual lesson content with that of the previous &té¢he end of the lesson procedure, teachers
should also create a closure activity that helmutamarize, conclude and make students enjoy
or review the content of the lesson.

Evaluation.

Was the plan effective or not? This is a questgathers should think about after giving
a lesson. According to Farrell (2003), an effectegson plan provides teachers with a way to
evaluate what students have learned at the endlass. Regarding this, Brown (1994) suggests
evaluation can take place during the lesson andlaatys finish it with a quiz. The evaluation
event can occur during or after the lesson, asdatld not be done with the objective of
eulogize or criticize teachers or students’ ownkybut in order to meditate on the causes of the

success or failure of the lesson (Ur, 1996). Actaydo Brown (1994), it is important to take
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into account that evaluation may take place dutfregdevelopment of the class activities, but
sometimes, some evaluation events need to waibtwaore days or weeks until learners have
build knowledge on a particular language aspeatsTithin the evaluation component,
teachers can realize what positive aspects mebi¢ taighlighted and taken into account to future
lesson plans, and what others need to be reinfoftrexlevaluation component of lesson
planning provides an opportunity for honest reftatabout what activities worked or did not
work and why, as well as how the lesson could raved or modified the time around”
(Jensen, 2003: 406).

On the other hand, Ur suggests having clear aitghien evaluating lessons.
First, Ur points out learning is the main criterimmd the main objective, and as previously cited,
although it may be difficult to exactly know how otuhas been learned, it is possible to make a
fairly good guess “based on the teachers knowlefitiee class, the types of activities they were
engaged in and some informal test activities that fpedback on learning”, Ur, P. (1996: 220).
Ur argues learning is directly related to the amaihanguage learners are exposed to and
engaged with, therefore, if tasks are too longifficdlt or too much time is spent in mother
tongue explanation, learning will lessen. Moreou#irstands teachers should plan and create
motivating activities so that learners are attenttherwise, there will be loss of learning time.
However, the author points out sometimes, someestsdseem to be attentive and enjoying the
lesson without actually learning. Moreover, teastsrould also promote interaction in order to
make learners active, although sometimes this fdetcomes tricky, some learners are passive
and learning a lot while those who are activeialetlearn absolutely nothing.

Another criterion to be considered is that thedasgevelopment goes according to the

plan. Nevertheless, Ur stands that sometimes samgatinexpected may happen and make the
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class to be developed in a different way than as# planned without minding if the plan was a
good one, for this reason, this criterion is toalattul to be put very high.

Finally, although non communicative activities casult on learning, it is important to
use communicative ones to enhance learning, asyit@ of the lack of importance Ur gives to
this aspect, “the higher you rank this criteridre tnore crucial you feel the communicative
characters of the lesson to be.” Ur, P. (1996: 221)

Related Research

In regards to this study, there is a significasisarch carried out by Mario Andrés
Guerrero and Diana Lorena Yama in the year 200i&. rBisearch was titled “INSTITUTIONAL
PLANNING, COURSE DESIGN, AND THE ENGLISH PROFICIENCLEVEL OF THE
STUDENTS IN PUBLIC HIGH SCHOOLS IN SAN JUAN DE PA®T and was developed in
some public educative institutions with the aimanélyzing the bases teachers used in the
institutional planning and course design, the way they planned their lessons and the
frequency within which they renewed them. In sandpthey applied a survey to five teachers
who worked in different educative institutions fr&an Juan de Pasto in order to identify how
the way the types of planning already mentionedevearried out had an influence on the results
of the ICFES test taken by students of eleventbegeand applied by the National Government at
the end of the educative period.

Regarding lesson planning, the teachers who madepthe sample for this research
were suggested to answer some questions withthefadentifying the different aspects they
took into account in order to design their lessamd how they carried out them. The questions
were: ¢,como hace usted la planeacion de cada @ade/xudl es el proceso que lleva a cabo

para la planeacion de cada clase? Regarding tieesprovided by the teachers, Guerrero, M
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& Yama, D. (2007) concluded the teachers where sdten they said to plan a different lesson
each they had to teach to a different course irthvthiey developed varied activities according
to the topics to be covered. It was also conclutiedeachers developed good lessons because
they planned them according to the learners’ piaiicy level.

Nonetheless, they suggested variation and learpsstiency level were good bases in
lesson plans, but were not enough because theso@re basic principles the teachers should
consider in order to select and organize the compisrof their lessons in order to construct a
smooth and coherent program. They also highligtitedeachers were doing well with their
classes because some of them planned every days etkekly and others the day before the
lessons took place, thus, showing they always gldnas well as the way how the teachers
evaluated their students through formal and inféqnacedures although they never provided
their formal lesson plans that could have leadhéocorroboration of all those factors the teachers
said to apply when planning their lessons.

The conclusions related to these outcomes werelyraased on the lack of motivation
due to the fact that teachers did not include atyy@e of variations than just diverse activities
because there are a number of other types of dargathat can contribute to these teachers to be
more flexible, avoiding monotony and demotivatiartheir lessons and enhance learning by
changing materials, methodologies and techniques tme lesson to another. Moreover, as
previously mentioned, the interviewed teachers saaways plan their lessons but there was
not a formal or at list a written document to cbwwmte this data, therefore, the researchers
suggested to have written lesson plans becausenisbeethere could be a problem in the
teaching and learning processes since teachers fayget some steps, activities or topics to be

taught. In this way, the impact of lack of goodstas preparation focuses on the fact that if
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learners are demotivated due to the lack of mdsesiad variety in the English course they
attended to, learning will probably lessen andréseilts in the ICFES test will possibly not be as

successful as expected.
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CHAPTER THREE
The Research M ethod

After presenting the contextualization of the reskgroject it is important to show the
design of the study which includes the method Withdifferent procedures that were used to
carry out this research. In this chapter impor&eients are described including the
participants, sample, setting, the instruments tsedllect data and the information on how
data was analyzed. Finally, the way on how ethgsales were put in practice to achieve a
successful research is provided.
Resear ch Paradigm

This study is associated with the qualitative reseavhich primarily involves collecting
supportive information in relation to the topicdabgh the use of surveys and observations since
a qualitative study requires a systematic invetitigathat results on a process of measurement
that aims to develop and employ theories and/oothgses pertaining to natural phenomena.
According to Dornyei, Z. (2007), a qualitative rasgh is characterized by being opened, fluid
and flexible to the new findings that may ariseinigithe process of investigation, so that some
modifications can be made if necessary in ordena&e the research evolve and be refined. This
gualitative research is also descriptive becauisegibing to provide the most relevant data
related to the characteristics, behavior, anduggis of the English teachers who participated in
this study.
Data Collection Technique

In order to collect data, two different techniquesre applied so that the gathered

information could be reliable.



THE IMPLICATIONS OF LESSON PLANS 24

Since surveys in research are considered to befadhe most important areas of
measurement that describe the characteristicgeftain population and show the results
statistically significant that allow the researcteselect a sample of respondents from a
population where the application of standardizeestjons ensures reliability (Overview: Survey
Research, 1993), this data collection techniqueusad with opened questions so that the
teachers answered in a free way, that is, withcegquibed alternatives that limited their
responses (see appendix A for the survey).

On the other hand and given that classroom obsernvdetails classroom behaviors and
events that occur in a classroom and with whichueacy they happen (Classroom observation,
n.d), this data collection technique was used depto collect detailed evidence to be analyzed
in its natural setting. For so doing, an observagoide was designed with different items that
describe the different happenings that normallyuaead in the classrooms (see appendix B for
the observation guide).

The objectives of these instruments were aimechémwkthe process carried out by
teachers in the design, development and decisid&mnignégowards the outcomes of their lesson
plans. To develop this proposal, additional docusherere used such as the syllabus for which
the courses of these teachers were designed aaswéié lesson plans the teachers designed for
their classes in order to corroborate the datactdtl through the surveys and classroom
observations.

Population, Sample and Setting
In this section the population being the objedhdd research, the sample that was

selected, and the setting where this researchplaale are defined and specified.
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Population.

The participants that helped to accomplish tbgearch were some English teachers who
work for an educative institution located in Saadde Pasto. Their ages oscillate from 30 to 50
years and their gender is female.

Sample.

The sample chosen to carry out this study werEradlish teachers who work in the
morning for a high School located in San Juan dgdRaith the aim of identifying how these
teachers behave in the design, application ansgid@cmaking towards the outcomes of their
lesson plans. This sample was selected keepingnid that the results could reflect the real
circumstances where the teaching and learning gligfnas a foreign language are taking place
in a foreign language setting like San Juan deoPast

Setting.

This research took place in a public educahsgétution located in San Juan de Pasto
called “Institucién Educativa Municipal Técnico umtrial ITSIM” where students of low and
middle socioeconomic status from different placethe city are educated.

Pilot Study

The objective of the pilot study was to examinthd instruments used to carry out this
research were adequate to provide the necessarniation. For so doing, permission was
asked to the principal of the institution wherestresearch was developed as well as to the
teachers who contributed to its development. Teeme observations were applied and finally
some questions from the survey were made to tlohées Due to the fact that the observations
showed the classes were developed in a similaiwiegh reflected that was the nature of their

normal development, the original format of the otaaton guide was conserved. Similar to this,
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some of the questions from the survey were moddisdi made to the teachers who answered in
a very resolved way although there were some adictrans between the answers they provided
and the way they actually developed their lessbasthis reason, supplementary information
was asked to the teachers in order to corrobdnatedta they provided in the survey such as the
written lesson plans they said to design and tHalsys for which their courses were planed.
Procedure

In order to carry out this research, permission ask®d personally and by means of a
letter to the teachers involved in this study amthe directors where these teachers work in
order to inform them about the purpose of the stiithgn, the pilot study was applied in order to
corroborate if the research techniques designedltect data were appropriate. Next, the
instruments to collect data were applied accordimghe time available of teachers, the
information collected was analyzed and interprededi, finally, acknowledgments as well as an
oral and written report about the data found indeeelopment of the research project was given
to the director and teachers who made this studgiple.
Data Analysis

In order to analyze data, the spiral method wascgasdl since this is a qualitative process
that allows the interpretation of the informaticasbd on a relationship between the events that
take actually place in real life and the theorated to it, starting either from a specific or
general topic of study to be analyzed and contastth sources or literature that give support to
the research.
Ethical Issues

In order to develop this research, it was consileexessary to elaborate a formal letter

addressed to the principal and the teachers gdubbc educative institution where this study
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was developed. Once they agreed, it was also cenesidmportant to go to the institution and
discuss with them about the purpose, importancetaédxpectations of this work. Once the
director and the English teachers agreed withékearch proposal, it was necessary to decide
which days of the week and at what time the apptinaof the surveys and observations could
take place. After so doing, the data collectiortegues already mentioned were applied. After
finishing the study, acknowledgements as well eepart of the results of the research were
given to the principal and the English teacherdHeir collaboration so that they could realize

the importance of their contribution.
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CHAPTER FOUR
Data Analysis

Data collection took place during March and ApfllP. Before applying the instruments
used to collect data, the pilot study let to canfthe validity of them. The surveys were
answered in writing and the classroom observatigere carried out twice a week during a
month through the use of checklists and descriptarthe normal development of the lessons.
Additional data was gotten by analyzing the sylbasign and written lesson plans of the
classes the teachers were observed.
Interpretation of Data

In order to analyze data, it was categorized dsvisl with the aim of providing a more
accurate interpretation of it: first, the answersvipded in the surveys were analyzed in five
different categories related to the implication$eskon plans in foreign language teaching.
Second, the data collected through classroom oasens was also categorized in three different
categories that reflect how the teachers develtpeEidlesson plans. Third, this data was
compared with the answers the teachers providéteisurveys and the lesson plans they
provided in order to confirm if what they said waslly put in practice in the normal design and
development of their lessons; this data was alstrasted with the teachers’ syllabus design in
order to corroborate if they really tried to accdistpthe content and to attain the objectives they
planned for the course.
Survey

Relevance of planning.

This category contains the analysis of two of theggions from the survey that reflect the

importance conceived by the teachers to the faptasining their lessons, the first question was:
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What are the main reasons to plan or not plan yessonsAnd the answers the teachers
provided were:

Teacher 1 (T1): “I plan my lessons because it {gartant to know what steps | am going

to develop and the students know about this, agogtd the teacher’s behavior”.

Teacher 2 (T2): “The main reasons are organizatfahemes, cohesion, and coherence

and a close relationship among them”.

Teacher 3 (T3): “Las rezones que planeo la clasgama seguir una secuencia en la

tematica a seguir”.

Considering the answers provided by the teachgssimportant to highlight that as all of
them said, the planning of a lesson helps thenate fa clear idea about the sequence that will
be carried out during a class. Related to thisselei(2001) points out a lesson plan is an
excellent tool that can be used as a guide thatwdilat to do and in what order. In addition, T1
said that if there is no plan students may noticg but, independently of this, teachers should
plan their lessons not only because students daceribthey designed them or not, but, because
as Farrell (2003) says, planning a lesson invdkeeping in mind “the different backgrounds,
interests, learning styles and abilities of stugémtone class” p. 31, thus, enhancing learning
which is the main objective of lesson planning.

Nonetheless, it is evident these teachers seem taeinly worried on the sequence they
should follow in a period of time, but they do ek lesson planning as an aid for both, students
and themselves, since as already mentioned, lgdans give teachers the advantage of taking
into account the different students’ needs andésts as well as of solving previous teaching
and learning difficulties, feeling more confidemidedeveloping the lessons in a more smoothly

way (Farrell, 2003).
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The second question for this category was:you consider you should plan all your
lessons or just react as class evolvAs®d the answers were:

Teacher 1 (T1): “Sometimes the class is developedrding to relevant situations for

example: parties, problems in the school, birthday$ so on”.

Teacher 2 (T2): “It is important to plan the lessail the time”.

Teacher 3 (T3): “las clases deben ser planeadasegarecesario también ubicarse de

acuerdo a la evolucion de las clases”.

In relation to these answers, the teachers conthdetesson planning is an important
aspect to be taken into account before they engéeclassrooms. However, T1 and T3 keep in
mind that sometimes something can make the lessons a different way than as they were
planned, so, the classes have to be modified aicgpta the way they evolve. About this, it can
be said that these teachers are making appropleatsions when they adjust their lesson plans
in response to the unexpected situations that msg @to the classrooms. In this way, the
eventual modifications resulted from these circamsgés can be taken as advantages for both,
teachers and students, because teachers can fingnaedifferent ways to attain the objectives
while learners solve their doubts and enjoy thedas through the quotidian events. According
to Harmer (2007), the fact that teachers modifyrtlessons in response to the different and
unforeseeable circumstances that may disturb thealalevelopment of them can help teachers
to find new ways of covering what they were suppdseteach, of attaining the objectives
students were supposed to reach and of findingaredifferent ways for students to learn.

According to Harmer, there are a variety of reagbatmay cause the plan to be
modified like the emergence of students’ interestf given topic, the will for learning new

vocabulary or grammar rules, the activities maydeedifficult, time is not enough, someone
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interrupts the class, among others. Nonethelegsutd be appropriate for the teachers to take
into consideration that modifications are importahen necessary, “a good lesson is flexible”
Jensen (2001:407), but, as Farrell suggests, i@ spany of the previous or other circumstances
that may influence in the development of a lesdan,pt is also advisable to try to come back or
follow the original plan: “... it is easy to get stdecked by unplanned events, however, teachers
should remember that the original plan was desigviddspecific intentions in mind and the

plan was based on the diagnosis of the learningpetences of students” p. 34.

Planning stage.

This second category focuses on the identificadiomow teachers plan their lessons if
they in fact plan their lessons, if the criteriansiderations, variations and statement of
objectives are taken into account in this crudiafjs before teaching. In this category four
guestions from the survey were analyzed, the qusistion wasDo you plan your lessons? If so,
what elements of lesson planning are the most itapbfor you?And the answers were as
follows:

Teacher 1 (T1): “The most important topic is thetiragion”.

Teacher 2 (T2): “Yes | do. The most important aspémr me are: motivation,

understanding and practice in oral and written @y assessment”.

Teacher 3 (T3): “Si planeo las clases. Los aspentssimportantes son: captar por parte

de los estudiantes el tiempo (presente simpldagltasras personas en sus diferentes

estructuras gramaticales”.

According to these answers, all the teachers censiie¢y do plan their lessons, but, it can
be inferred that they have no a clear idea aboat V¥a@sson planning involves. For instance, T1

and T2 think that motivation is an element in thenping of a lesson and T2 and T3 hold that



THE IMPLICATIONS OF LESSON PLANS 32

understanding of grammar is another one. Thus,0Fay1970) conception about teachers
preparation regarding lesson planning can be coradéd through these answers because after
having analyzed the way some teachers plannediéssions, Taylor concluded “that many
teachers were not well prepared in teacher-educatiograms for lesson planning” Farrell
(2003:31), which is the same that happens in #tiing. Therefore, although there are a variety
of ways to design a lesson, it could be statedttieste teachers obviate the importance of at least
the most relevant elements in this type of plannkigst, as mentioned in chapter I, a general
goal and specific objectives are significant eletaémlesson plans that can help teachers to
have a clear idea about what they want studentsaith by the end of a lesson; second, the
preparation of materials is another element thatremind teachers about what they should carry
into the classroom in order to successfully devélhgpplan (Jensen. L. 2001); third, according to
Harmer, one of the most important elements consfdfse body of the lesson which describes
the different activities that will be covered irethrocedure, all of them accompanied by the time
teachers expect them to take. Thus, taking intowadcthat in this element teachers can design
the different activities that will take place dugithe lessons, it could be appropriate to underline
that in this section teachers can start thinkingualnotivation, understanding of topics and
teaching skills (which were the answers providedhgyteachers) because activities are planned
in order to achieve the lessons’ objectives, saters have to create ways to motivate learners
and make them be engaged with the topic. On ther didind, it is relevant to underline the
answer of T2 because this teacher conceives assesaman important element in lesson
planning, and, in fact, Brown (2001) stands thdahwaut the evaluative component teachers could
not have a way to know the success of studentanibe formal or informal, the assessment

component can take place during or at the endedgson, helping teachers to determine what
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will be covered in the next class, helping alsariess to be aware of their development, and, as
mentioned in chapter II, although it could be difit to exactly know how much has been
learned, it is possible to make an approximatiaoeding to the teacher’s knowledge and
experience with students and the outcomes of ttidtaes they were engaged in , indicating if
the lesson’s objectives were attained or not (Har2@07).

The second question of this category was:you consider students’ needs in planning
your lessons? What needs do you consider if &md?’the answers were:

Teacher 1 (T1): “Yes, because in my Institutionghelents are poor and they do not

have opportunities for knowing books, magazinesisto

Teacher 2 (T2): “Of course, when | plan the clagsrik in students’ misunderstanding

because of many factors”.

Teacher 3 (T3):"Si tengo en cuenta las necesidael@sis estudiantes: con ejemplos de la

vida diaria y de lo que ellos les agrade en difie®gustos que ellos tienen”.

Regarding the answers the teachers provided, @2 arconsider they keep in mind
students’ needs in the extend to which they tateancount their interests or misunderstandings
related to the topics reviewed in the lessons, edeil 1 bears in mind the bad economic
situation of students as an important factor tecdresidered when teaching a foreign language.
Regarding the answer of T1, it is nice to see ehtelawho worries about the students’ bad
economic situation because it can be consideraea abstacle for learners to get given materials,
and, consequently, teachers have to cope withyhesof problem looking for different
strategies in order to effectively develop theard. However, it is also important to not neglect
the academic needs mentioned by T2 and T3 which omicern is learning and which is also

the main objective in lesson planning (Ur, 1996)ug, when teachers cope with these type of
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needs, they can focus on students’ interests,iteasgtyles and learning difficulties, because as
Harmer suggests, although lesson plans can bengeisig follow a syllabus, with this type of
planning teachers can also focus “on the perceptbthe needs and wants of students” p. 368.
For so doing, Harmer suggests teachers to concduetads analysis through direct questions in
the classroom, written questionnaires or listspifams that students can solve according to their
preferences and needs. Thus, it is appropriataytéhst with this assumption, the teachers can
benefit both, teaching and learning processes,usecahile teachers implement their planning,
students’ best interests and needs are covereth@ia007), enhancing learners’ motivation for
the lesson and for the subject. The third questicthis category wadVhat variations do you
make from one lesson plan to another in order talt@entic?The answers were the next:

Teacher 1 (T1): “Variations:

A) Contextualize the vocabulary according graphictherboard.

B) Dictate the sentence and fill the blank

C) Read some sentences

D) Work into groups”

Teacher 2 (T2): “It depends on the topic. Sometihes give them a video because

images help students understand the topic bet®oroetimes the use of computers helps

them too and they enjoy very much”.

Teacher 3 (T3):"Las variaciones que se realizan tgorer en cuenta el contexto donde se

encuentran en el colegio, casa y medio que serdéaaf.

As we can see, each teacher has a different chogebout varying lessons’
components. For instance, T1 detailed four diffeeativities that can be covered in a lesson,

more specified, the teacher referred to the typeark (group work) and skill development
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(reading and writing). On the other hand, T2 margtthat varying materials from one lesson to
another according to the topic to be taught magasning easier. Finally, T3 referred to the
context where learning takes place as an aspéet tonsidered when varying the components
of a lesson.

In relation to these answers, it can be pointadtat in general, the teachers are doing
well when making variations to their lessons beeatzording to Ur (1996), this allows learners
to work with a good attitude, thus encouraging thiernearn easier and better. However, it would
be suitable for them to know that there are mahgrmtypes of variations they can also take into
account in order to be authentic, and, althouglsidaning T1 and T2 answers it can be said the
assumption to make the variations they mentionexdl@sson or from one lesson to another is a
good idea because, otherwise, as Ur (1996) pouttsadesson in which just one type of activity
or teaching strategy is developed may result oedimm, low motivation and even discipline
problems, and although they are making relevansiters when making these type of variations
because in this way, as Brown (2001) argues, teacla® create ways to benefit both, students
and themselves, because they can keep authentiuiy learners keep active and enthusiastic,
the teachers are limited when concentrating onltheractivities and materials they mentioned.
It is probably that if teachers only take into amgbthe variations cited above during a whole
scholar year, the development of their lessonsbeaome predictable. According to Jensen,
teachers should avoid always making the same,dslitaeach lesson “certain amount of
variety” p. 407, such as time devoted to the atdisiaccording to complexity, time devoted to
students-talk and teacher-talk, classroom organizaind/or even mood which may reflect the
teacher personality when developing fun or seraasses, calming of philosophical ones,

among others. Thus, as Brown suggests, a variedridsecomes interesting and motivating for
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both, teachers and learners because teacherskeatii¢sadvantage of discovering and
developing different learning strategies while teas are immersed in diverse types of lessons
that make them learn in a nontraditional and meichaway, consequently, keeping authenticity
in the development of their lesson plans.

In the final question, the teachers were suggdstedovide an example of the way they
normally plan their lessons if they in fact planrieem:If you plan your lessons in writing could
you provide an example of it before you teach ytags?The examples they provided were
described as follows:

Teacher 1 (T1): “Yes, sometimes it is importantdase the students comprehend the

exercise and develop it easily; but sometimesnatado that because it is important that

the students to learn how to do it".

Teacher 2 (T2): “In general terms | take into acttdhe following:

- The standard the students have to achieve.

- The topic (including a goal for the topic)

- The introduction for the topic in an enjoyableywa

- The explanation of the topic.

- The practice in oral and written way through margrcises or activities in pair or

group work.

- Evaluation to realize that students understoedapic.

Teacher 3 (T3): “Yo planeo mi clase en cuadernogpEmplo:

- El logro que me propongo en la clase.

- Explico presente continuo.

- Realizo ejercicios para que los desarrollen exdse.
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- Salen al tablero para realizarlo y corregir exsorpero no se evalla con nota sino para

darme cuenta si entendieron o no”.

Taking into account the examples provided by #aelers, it can be inferred that in spite
of having demonstrated they do not have an appatgknowledge in lesson planning due to the
answers provided in the first question of this gatg, the teachers showed they do put in
practice relevant aspects and do take into acampurtant elements of lesson planning that
they possibly could not express theoretically.

On the other hand, it can be also inferred thafitist element considered by teachers
when planning their lessons is the statement ofetsgon objectives to be achieved through the
application of their plans that T2 stands accordinthe standards established by the National
Government; the second, the procedure; and thedireathe assessment component. It is
important to highlight that all teachers answered different way as the examples cited above
show, although T1 did not really provide an examplehow how she normally designs a lesson
plan.

Regarding this, it is necessary to stress thataltige conditions where learning takes
place in our country, now a days it is essentiad,amly for foreign language teachers but also for
those of other subjects, to take into account téwedards established by the government for each
level. According to the Ministerio de Educacion iaal (MEN), the standards to teach English
have to be applied in all public educative institns in Colombia since they were created with
the aim of helping students to be prepared to fata the globalized world may demand them,
including being able to express and understand wtiha&rs communicate and being engaged
with different cultures. Consequently, it coulddzd the idea of T2 about keeping in mind the

standards of English in order to stand the objestior her lessons is appropriate because, in this
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way, teachers can accomplish and guide studemishieve what is expected from them by the
Government whose main concern is to have a bilinguantry by the end of 2019 (MEN, 2006).

On the other hand, due to the statement of obxis one of the most relevant elements
in lesson planning (Farrell, 2003), it is approfaito draw the teachers make good
considerations when they take into account thatestent as a point of departure when planning
their lessons because in this way, they can halesa idea about the direction their lessons have
to pursue, thus, enabling them to decide what tmdwoder to attain the goals and to verify their
realization at the end of the lessons. AccordinBrmwvn (2001), the importance of the statement
of objectives focuses on the fact that they cap tedchers to maintain and follow a direction
during the class, have a clear idea about whatpsated from it and from students, and to
confirm or evaluate through their achievement bthta,effectives of the lesson and the progress
of students. In fact, Farrell points out that “dfeetive lesson plan starts with appropriate and
clearly written objectives” p. 32, which help teachto give a focus to the lesson, choose the
materials and the activities to be covered in tleeg@dure, inform students about what is
expected from them and evaluate their success thedesson finishes (Farrell, 2003).

On the top of this, the examples the teachersigedweflect their main concern when
planning a lesson is the procedure in which thejuote the evaluation component. They give
great importance to the way they are going to dgv#ie different sequences that will be
developed during a lesson and to how to evaluaraileg. This is a relevant aspect to be
highlighted because according to Jensen, the puoeed a lesson is the body of the lesson in
which teachers list a set of activities that camtstith a warm-up one in order to capture
students’ interest for the class before they comtiwith its development. For instance, this is the

one mentioned by T2 “...the introduction of the topi@an enjoyable way...”, through which it
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can be deduced this teacher is starting good lgisos because when including warm up
activities the teacher can not only capture stugemiérest but also enhance their motivation for
the lesson and even for the subject.

Moreover, T2 and T3 concentrate on the explanaifdhe topic to be learnt and the
activities to be developed: T2 referred to writterd oral practice whereas T3 referred only to
written exercises. It is possible that due to theesee just examples about how the teachers
normally plan their lessons, in real life they dac¢h different skills in different lessons.
However, in the procedure of a lesson plan it igarant to devote time to different stages like
those mentioned by the teachers such as presentdianguage and development of activities,
and others like a phase in which teachers makelsaneers have understood before developing
any type of task in which they finally can practtbe language they were engaged in through
either oral, written, listening or reading actiegj Hill, J & Lewis, M (1993). According to Hill, J
& Lewis, M, the introduction, presentation and @ifation stages are steps conceived as golden
rules in lesson planning because in this way, te@ctan start their lessons by activating
students interest for it, thus, making them betadetivating students’ language and stimulating
them to respond in a positive way to the languagg are involved with. Consequently, it would
be suitable for the teachers to consider that mighely simple explanations without having
realized if the direction of the lesson is beindlwédented or not or if students do not actually
feel active, motivated or immersed in the lessdoieethey are suggested to practice, the plan
could not probably guarantee the success of tiseelsecause as pointed out by Hill and Lewis,
the exploitation stage is the most important stefné procedure of a lesson due to learners put
in practice the language they are exposed to diine@xplanation stage, and, for so doing, the

exploitation phase should always be preceded bgtesduction and presentation of language as
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well as some kind of procedure that tells teachidhe lesson is actually working in order to
enable learners to be competent when they starihignake of it (Hill, J & Lewis, M, 1993).

Besides, it can be suggested the teachers pres&mflcommunicative activities that
help to develop and integrate the four skills.désl not mean that in one class they have to
develop all of them, but to at least develop twore lesson because as Jensen points out,
communicative activities help learners to put iagice the new knowledge, relate it with
previous one and make use of it in a more natusgl because they can use real world language
which is one of the expectation of the National &ownent because the MEN created the
"PROGRAMA NACIONAL DE BILINGUISMO" in which one othe purposes is to help
learners to have the opportunity to make use d¢fwedd language so that Colombia has citizens
able to communicate in English that ease themdbess to job and education abroad, thus,
improving the quality of their lives (MEN 2006).

Finally, the examples provided by the teachers teadfer they normally include an
informal evaluative component during the procedréheir lessons in order to verify if students
really understood and learnt. Regarding this, @gpropriate to stress the teachers are orienting
in an adequate way their lesson because withowghleiative component, teachers could never
know if the objectives stated for the lesson wettealy attained or not (Brown 2001). In fact,
according to Brown, the evaluation is not neitheeparate element from lessons nor has to take
place at the end of them, but, it can be formatlintormally carried out during the lessons, and,
as already said, can lead teachers to determirgctteemplishment of the objectives, the success

of students and even the possible adjustment&iéonéxt one.
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L esson plan development.

This third category contains three questions desigmith the aim of analyzing how
teachers carry out the procedures they plan for lgmsons, as well as to identify if they try to
attain the lesson objectives and the type of assm#sdeveloped in the classrooms. The first
guestion wasWhat type of work do you prefer (individual, pgroup work) when developing
your class activities? Why?

Teacher 1 (T1): “Into groups because the studearslso much when they are with their

classmates. The best students influence theirdsien

Teacher 2 (T2): “Learning a language effectivelig ihecessary to interact with someone,

S0 pair work or group work are important. Workingéther students help each other and

learn better and easier”.

Teacher 3 (T3): “Los tipos de trabajo individugtares porque trabajan mejor”.

Regarding the answers, the teachers prefer swtiemtork in groups, it can be in pairs or
bigger ones because they state when learning @mho@nguage interaction is essential since
learners can help each other and learning becoasésr €This can be corroborated with what
Hill, J & Lewis, M. state when advocating that wioidgin groups has the advantage that good
students can help weaker ones. Moreover, they painthat group work benefits both, teachers
and learners, because teachers can lessen tlod hiaking no students participating or just the
two or three better of the class, and, on the dihed, learners feel more comfortable because
they have the chance of preparing what they haveport back to the class and because they
can have the opportunity to use the language @ssstressful situation. In relation to this, ih ca
be said the teachers are right when they concemggrork as a way to make learning easier,

and due to in this type of work the teachers mawthe risk of having learners spending time in
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mother tongue explanation rather than in the usheofarget one, it would be appropriate for
teachers to keep in mind that in this type of wibik essential to constantly monitor students
work because as Ur (1996) suggests, teachers dgeziddically monitor students development
since otherwise learners can not only make uskenf mother tongue but also do any other thing
different from what they are suggest to do, “thecess of group work depends to some extent
on... effective and careful organization” Ur (199&230n the top of this, according to their
examples, it is relevant to underline that the heag make good lesson plan development when
they include group work as a means of interactiecabse in this way they can activate learners
to initiate small talks that with the pass of tigan help them to develop fluency and
performance, Ur (1996).

In contrast, T3 prefer learners to work both, iougs and individually because this
allows students to work better, she stated. Ipfg@apriate to say that either group or individual
work does not guarantee learners working well aroegause as previously mentioned, teachers
play an important role when making learners devalmptype of activity, subsequently they
should not only monitor students work but also msikes students feel motivated to do what
they are asked to do, and, it is equally importargive opportune background and clear
directions in order to have good developed tasksRU1996). Therefore, in reaction to the
answer of T3, it would be important to considervidlial work not only as a way to make
learners work better because as earlier mentiohdepends a good deal on teachers
development, but also to take it as a way to hedprlers to develop different learning styles, for
instance, individual work guides learners to depedatonomy and responsibility, and teachers
can also diagnose students’ needs in the coursd 996), thus, enhancing learning and

improving teaching practice.
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The second question of this category was:you improvise? If so, when and howe
answers were the next:

Teacher 1 (T1): “Yes, when some students ask abepecific theme and all talk about

that, or the news are around that topic”.

Teacher 2 (T2): “Rarely, sometimes when | have édkeéra review of studied topics, or

when | am preparing students for evaluations @rso.”

Teacher 3 (T3): “No improviso”

Considering the answers given by the teacherdewti and T2 argued they do
improvise due to the different situations that raage into their lessons, T3 stated she never
improvises.

First, it is relevant to remark that this questi®closely related to the second one of the
first category and if we make a comparison betwheranswers of the teachers in both
guestions, it can be concluded that T1 and T2 wensequent with their answers while T3
contradicted herself when in this question thiglea argued she never improvises but in the
other one she stated that “las clases deben sergulas pero es necesario también ubicarse de
acuerdo a la evolucion de las clases”.

Second, it can be suggested when the teachets saydify their lessons according to
the different situations that sporadically occuridg them, it is probably their lessons are
developed in a more natural way, students mayaféitle more confidence towards the teachers
and teachers can take the advantage of it bechegedn go to review past contents, clarify
students’ doubts, keep in mind students’ suggestiatk about interesting events, among others,

in order to leave, for a short moment, from thdydagutine of being immersed in the
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development of discrete activities according ondifgations that can normally arise into the
classrooms.

According to Harmer, things can occur in the ofigosay to which the lessons were
planned and they have to change their directioalmse although there is may be a plan, the
lessons should be modified according to what happgment by moment because otherwise, if
teachers force the development of any activity pgstause it was planned, it “can be detrimental
to students’ perception of us as teachers and iinag, are not careful, close of learning
opportunities which our students could have beaéfitom” (Harmer 2007: 366). In this way,
when the teachers adjust their plans accordinggavy they evolve, they can lessen the risk of
losing opportunities of “avenues of possible eviolutand development” (Harmer 2007: 364).

In relation to this, it can be inferred from thesaer of T3 that if it is true this teacher
never improvises, there must be always a plan,asuypreviously mentioned, the danger of not
modifying the plan according to how the lesson aléyuakes place is to probably miss the
opportunity of finding different and perhaps bettgys of learning and teaching. Thus, it would
be important for this teacher to take into accdbat “lessons are not plays where students and
their teacher have to remember and reproduce womgpre-oriented sequence” (Harmer 2007:
365), but are a scheme of what to teach and nottbdgach.

Consequently, it could be convenient to highligat it is right that teachers improvise
when necessary, but it is also advisable to tigotme back to their original plan, teachers need
lesson plans because they can help them to evipate possible drawbacks or surprising
situations before they occur, Farrell (2003), “Aden plan is essential for novice teachers and
convenient for experienced teachers”, Jensen (20TR), as well as to have a plan B, it may be

an easy activity in case of unexpected events ahflst resign to lose the direction of the
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lesson. According to Hill, J & Lewis, M, a reservaldn is considered to be a golden rule in
lesson planning, and, on the other, according tordg too much improvisation can result on a
sort of negligence and carelessness by a teaclerswiot so well prepared, and who is expected
to find ways of dealing with the different thingst may disturb his or her lesson plan.

The last question of this category weigw do you assess your students? What types of
assessment do you usd®Tanswers were as follows:

Teacher 1 (T1): “Graphics, fill in the blanks, gemrds, do the sentence, translate, write

in English”

Teacher 2 (T2): “It depends on the level. If | h&eor 7" grade | prefer oral way

mainly, relations between pictures, and words amally the written way. Why? Because

with children it is necessary to develop the okillsand also they like the oral way”.

Teacher 3 (T3): “Se los evalla asi:

- En el tablero.
- Escritos.
- Ejercicios para la casa.”

Taking into account the answers provided by thehtegs, they assess their students
through a variety of ways although they did notc#yaf the type of assessment they normally
use is formal or informal. However, the fact thadeers include an evaluative component in
their lessons can help them to determine if thedes were effective or not as well as to have a
perception about what can be covered in the next{(@ensen, 2001). Moreover, it can be said
that through their evaluation techniques, the teechre applying good strategies to realize

whether their plans worked or not, can become gouasgf the objectives for the lesson were
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attained, if students were successful and evey,dhe make adjustments to the next lesson
according to the outcomes of the actual one (Br&00.1).

L esson plan effectiveness.

This category describes the procedures teachet® esaluate the efficiency of their
own lesson plans. The question for this category. ida you evaluate your lesson plans’
effectiveness? HowPhe answers the teachers provided were:

Teacher 1 (T1): “According to the results of thaleations, exercises, and participations

of the students”.

Teacher 2 (T2): “Yes, sometimes | have plannedasetbpics and activities but | cannot

develop what I planned, so | have to reorganizdasgon plan for the next class”.

Teacher 3 (T3): “No en todas las clases por elg@rCuando se realiza se hace a través

de ejercicios, lecturas, en pares, etc.”.

In regards to their answers, each teacher hadaaeiif criterion to evaluate the
effectiveness of their lesson plans.

For instance, regarding the answer of T1, it cande@ she keeps in mind one of the most
important aspects in lesson planning when she atedithe success of her lesson plans which is
learning. She concentrates on the students outcduresy her lessons through the tasks or
activities she makes them develop.

On the other hand, it can be inferred from the amsy T2 that her criterion focuses on if
the development of her lessons went accordingeagbkin, which is an important aspect to be
considered after giving a lesson, on the contiirgakes no sense teachers planning their
lessons if they do not care about them. It is ingdrto stress that this teacher makes emphasis

on the objective of attempting to make some adjastmto the next lesson if the results are not
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the expected ones. It can also be said this istdlfat reflects this teacher has a clear conceptio
about what evaluating lesson plans involves beceawthes way the teacher is more likely to
overcome their previous teaching difficulties adlas to help learners to get ahead of their
learning obstacles in order to find new ways ofgiade evolution and learning, which as
previously said, is the main objective of lessamping, Ur (1996).

Regarding the answer of T3, it is possible to sagtieat similar to T1, her criterion
concerns more with the learning outcomes basedertises and activities, but, she pointed out
to not always evaluate the success of her plars ofiter two teachers did not mention with
what frequency they do this, however, it would leegssary to propose that teachers should
always evaluate their lesson plans because acgoi@iRarrell, a lesson plan ends after having
developed it, when teachers should reflect on wératlwas successfully carried out or not and
on what adjustment to do for the next lesson, dnd,to the fact these teachers are immersed in
a daily lesson planning because they teach to stsid@m sixth to eleventh grade during the
entire week, it could result on a type of negligeifsometimes they start a new lesson plan
without keeping in mind both, students and theinalifficulties in the previous class.

According to Brown (2001), if teachers do not eatduthe effectiveness of their lesson
plans, it is possible they end up making vaguewaroértain assumptions about what worked or
did not work because for so doing, teachers neée tmased on a careful observation of what
occurs minute by minute during the lesson, theegfibthey do not evaluate the success of each
of their lessons, they could be unable to make@ppate adjustments in order to deal with
previous learning and teaching problems.

On the top of this, as already said, each teachealdifferent criterion when evaluating

their lesson plans effectiveness, but each of theans in mind only one. Regarding this, it
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would be appropriate for them to also take intcoaot there are other criteria they can take
advantage from in order to have a better basisftéation about their own teaching practice and
learning outcomes. For instance, Ur (1996) proptsesext ones, it does not mean the teachers
have to apply all of them, but they can take irtocoaint those they consider benefit them the
most or they can also consider other ones accotditite context where learning takes place in
the institution they work:

“1. The class seemed to be learning the materitij we

2. The learners were engaging with the foreignuiagg throughout;

3. The learners were attentive all the time;

4. The learners enjoyed the lesson and were metlyat

5. The learners were active all the time;

6. The lesson went according to plan;

7. The language was used communicatively throughdgpt 220).

L esson plan adjustments.

This category contains a question that aimed totifjaf teachers make adjustments to
the new lessons in response to the outcomes @réwious ones. The question was the
following: What adjustments or changes do you make to yosongslans depending on your
evaluations of them™Phe teachers replied in the next way:

Teacher 1 (T1): “For example: | do a review abast topics, the students repeat, | do

previous exercises with the active participationhef students”.

Teacher 2 (T2): “Depending on the students’ pertoroe | change the way to introduce a

topic, the activities or the motivation studentsdie
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Teacher 3 (T3): “Los ajustes que se realizan derdoua las evaluaciones, volver a

explicar el tema con diferentes estrategias”.

Taking into consideration the answers providedhgyteachers, they take into account
previous students’ difficulties in order to makgustiments in the next lesson plans. Regarding
this, it can be inferred the teachers make appatgdecisions because when a teacher makes
this type of correction, learners can become atvaaie difficulties are considered by the teacher
to be urgent and important to be overcome (Ur, 19BiBus, the teachers seem not to end their
lessons only after having evaluating them, butrdafiey have reflected on what should change in
order to guarantee learning which is as already, $#a¢ main objective of lesson planning.
According to Brown (2001), after a lesson plan Ib@sn applied, teachers should not only
evaluate its effectiveness, but also take into ic@nation its outcomes in order to prepare the
next one. Thus, if it is true these adjustmentsaateally taking place in the lesson plans of these
teachers, they are not only covering the main el of lesson planning but also providing a
rhythm to the course students are attending tousectne teachers can turn back to the
objectives of the course and of the previous leggam in order to determine their achievement.
Classr oom Observations

The development of teachers.

This category describes the teachers’ attitudearndsvstudents during their lessons. In
this category ten aspects were analyzed as follows:

In regard to the teacher.
Making use of the foreign language.
T1: in general terms, during the four classes the eyastarted the lessons greeting

students in Spanish and made use of this languageahthe class time. In fact, she sometimes
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suggested students to translate texts, words antdrexes, and, when she rarely spoke or said
something in English she immediately translatedtwsha said, so, the teacher made partial use
of the foreign language.

T2: during the first two lessons, the teacher dgwvedl the classes speaking in English.
She greeted, explained, gave directions and agleeddrs to develop the activities always
making use of the foreign language. Nonethelesheanwo last lessons, she made partial use of
English in which she went to Spanish in order teegecommendations, call students’ attention,
and give directions, and she sporadically madeotifiee foreign language just when giving
examples. In the final lesson the teacher develagedmal assessment in which she sometimes
went to Spanish in order to scold students who weteespectful during the class, call students’
attention and give directions; in fact, she tratesladhe whole test before students took it.

T3: most of class time the teacher spoke in Spafisa always explained, gave
directions, provided feedback and asked studerds\elop the activities making use of the
students’ mother tongue. However, when the tegoloided examples, she wrote them on the
board and read them in English although she somestimd bad pronunciation.

With reference to these observations, it is posdildraw the teachers hardly ever
exposed their students to the language to be |eardtwhen they rarely did it, they exposed
learners to merely grammatical language patterns.

According to Amy (1985), the classroom is a keycplthat can lead students to learn and
acquire the foreign language depending to the extewhich teachers make use of it and the
type of activities to be developed. Thus, givern thahis type of context the only place where
students are exposed to the foreign language igldlssroom, it is convenient to suggest the

teachers should think about the use of the forieigguage they are teaching as one of the most
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important resources they should use in order te giudents sufficient and adequate input for
them to start appropriately using the languagee @mount of learning is very likely to correlate
highly the amount of the foreign language theskEsgages with in the course of a lesson” (Ur,
P. 1996: 220). As previously mentioned, due the MiiNs for a bilingual country, then, the
teachers should consider they as professionaksraiportant source of input who also should
adequately provide it (Amy, 1985), being preparedrider to give clear explanations and avoid
bad pronunciation; if teachers do not expose #teilents to the language to be learnt they
cannot expect their students to use it, if theyehaad pronunciation they can not pretend their
learners to make a correct use of it. It has ngesésachers expecting his or her students to use
the language they as teachers cannot use and bdbausest way to learn a language is by
listening (Hill & Lewis 1993), which is faithfullyvhat these teachers seem to neglect as the data
above shows, and because it has been hypothebeteaht appropriate, comprehensible and
modified input according to the proficiency levélstudents facilitate second language
acquisition (Amy, 1985). According to the Krahselmput Hypothesis (1980), it is better that
teachers use comprehensible input modified totindest’s level with structures that are beyond
to it in order to facilitate learning and, inclusly, acquisition. Subsequently, as Amy
recommends, it would be a good idea for the teadwereflect and analyze the way how the
foreign language has been used in their classremastart providing a suitable employment of
it to make learning less difficult, thus, it woldé more likely for the teachers to assume the
accomplishment of one of the objectives of the Migblarding the use of a foreign language by

the end of the second decade of the XXI centuryNIMED02).
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Showing self-confidence.

T1: during the lessons the teacher showed selfidemée, she had an organized
sequence, mastered the topics and knew what wasiftexan activity. Moreover, she had
prepared materials she appropriately used, waswleen solving students’ doubts and never
lost control.

T2: during the development of her lessons, theheashowed self-confidence, she had
prepared materials and activities, mastered thes@md tried to have control of the class in a
very resolved way; when there were discipline peold she never lost control, although, in the
last lesson, the teacher could not cope with fiie bf problem even when this lesson was about
formal assessment. Moreover, in this lesson shaatidhow self-confidence because she had
not enough examples to provide in order to makené¥a understand the content.

T3: in her lessons, most of time the teacher seeambd unsure of herself. For instance,
she requested for not being observed in the Bsgtdn because she said she was not prepared. In
fact and not only in the first lesson, the teadiewed nervousness in the explanation stage, had
bad pronunciation, did not give clear explanatiatggents did not understand and a as a result,
she always ended up asking them to tell her whdotim order to make them understand; when
she spoke to students, she sometimes did not hardswo express what she wanted to say, her
nervousness was evident when she tried to facéyhesof problem with students.

In regard to this data, it can be deduced T1 shaeéeconfidence given that she had
always a sequence, prepared materials and masteréopics. On the other hand, T2 showed
self-confidence when she was prepared regardingrialst and knowledge of the topic; in
contrast, when this teacher evidently improviséé, showed insecurity. Concerning T3, she

most of time showed not to be self-confident dushte did not master the topics and even had
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bad pronunciation. Regarding this, it is noticedbbd when the teachers were prepared to
develop their lessons they showed self-confidebigg,on the contrary, they showed insecurity
when they were not ready to face the different &s/trat took place in their classes. Thus, it can
be suggested the teachers should always planiélssons, prepare materials, activities and
contents because according to Farrell (2003), ireptans help teachers to feel more confident
because they can "learn the subject bettahink about the content, materials, sequencing,
timing and activities" (p.31) and because a plamssurce of security in the unforeseen
situations than teachers can face in their clagssoo

Presenting clarity in teaching.

T1: when the teacher made the review and presentdtioemovocabulary, she showed
students real objects and made them repeat makipbasis on pronunciation. Regarding
activities, she gave clear directions and provstedents worksheets that presented the language
according to their proficiency level. However tire third lesson, the teacher suggested students
to describe their bedrooms with the use of sompgsidons they have learnt in previous lessons
but they could not perform this because the tealchémever taught them the vocabulary
required for this activity. Therefore, the teactigrd to teach them some vocabulary related to
this activity with the use of the grammar translatmethod but it was not meaningful for
learners, and, some minutes later, the teachegelahe activity because it was a failure. In this
case, she was not clear enough with the content.

T2: when developing her lessons, the teacher veas ol terms of the explanation of
topics, used the board in an appropriate way, tlasticards, made learners repeat and provided
different examples. Nevertheless, in the last leske teacher made a review of past contents

before students developed a formal assessmenteVissv included all the topics the written
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evaluation involved. During the review the studesttewed they had some difficulties and did
not understand some contents, the teacher trigthk® them quickly practice before the test was
developed but there was too much content and tbegapfused because the teacher was not
clear, however, the teacher proceeded with thedbassessment without minding the negative
outcomes observed during the review.

T3: in general, the teacher was not clear enoughggl not provide sufficient examples
in order to facilitate learning, when the studetitknot succeed in the activities they had to
perform, the teacher interrupted the lesson byngstkiem why and what to do in order to make
them understand, and, although the lessons finisheding the students did not learn, the next
class the teacher arrived as if nothing had hagpand started with a new topic.

Concerning these observations, sometimes the tesaaleee not clear enough before
suggesting students to develop some activities, iarmbnsequence, their students were unable
to successfully carry out them. In response tq thould be suitable for them to make sure if
their lessons are actually working and not onlyoagglish the procedures only because they are
planned. According to Ur (1996), there are difféneays of activating students before going to
activities. For instance, Ur proposes to make Bamers have understood the language by
making some questions, reviews, discussions anel@igng activities as whole group work
where teachers can help learners to find the arssweschers can also present new vocabulary
related to the new topics students will be expaseatiiring the lesson, which is exactly what T1
underestimated when pretending students couldguaictice the prepositions in a different
context they were not familiarized; this was polgsibe reason why they could not accomplish
the activity. Therefore, it is important for theabhers to consider that it is not convenient to be

too ambitious when trying to make learners develgiven task before being sure they will be
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able to successfully perform it. Hence, it woulddetter the teachers stimulate and activate a
students’ response and language through strategodsas the use of motivating materials like
videos, readings, dialogues, among others thatgyiffecient opportunities for students to learn
and understand through different examples rathaer $imply expecting students to talk or write.
This is precisely what Hill, J. & Lewis, M (1993)ggest as a presentation stage which should
always precede the exploitation one and followekjyglanation one because if teachers “follow
this basic approach they are more likely to be ssgful than if they dive in cold” (p. 31).

Showing respect towards the profession and theestsd

T1: the teacher was always punctual and sincetahied the class the teacher called
students by their names. When they sporadicallkespoth their classmates she asked them to
behave in a polite way, although in Spanish, slggested them to pay attention with very
respectful words and her students always positivelyaved in response to the way they were
treated.

T2: the teacher was partially respectful with shtdeFirst, because she was not punctual,
second because she sometimes could not cope wdiplthe problems and she went to no polite
words when trying to control that type of situasdre., “shut up” instead of silence or “estudia
mas, callate, carajo” to those who could not anaseshe expected or caused discipline
problems, but they never behaved as the teachecedgdue to the way she scolded them.

T3: during her lessons, the teacher was alway®otfsp probably due the fact that most
of students behaved in an appropriate way. Sheccatldents by their names, was punctual and
when someone caused discipline problems she jusiager and made them behave.

Form the observations above, it can be concludedetfichers who showed respect

towards their learners had also respectful stugdentontrast, the teacher who was not
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respectful in the classroom had disrespectful stisd€®n this subject, it is appropriate to quote
what Chamot, A. U. et al (n.d.) recommends to fgmdanguage teachers when saying teachers
should call students by their names in order toerthkm realize they as teachers care about
them, and, as a result of this, their studentsswitely care about what they say and suggest. In
this way, it is more likely for the teachers to eopith those discipline problems they could not
control with the way how they unsuitably scoldeditistudents. On the other hand, regarding
the use of inappropriate words when calling stuslattention, it can be pointed out that it does
not probably contribute to the integral formatidrstudents because in a conflict country like
Colombia teachers should promote peacefulness.ricpto the MEN (2002), good teachers
should promote respect not only in their classrobuotsalso outside them. The MEN states that
teachers should be a model of what they expeat shailents to do, being punctual, responsible,
using adequate words and being appropriately dilesk&h reflect respect towards students and
which promote students good behavior. Otherwise&ntbachers are not polite and use
disrespectful words, especially when there areplise problems, they can lead students not to
be respectful which can result on having non diswgd students and non successful lessons.
Therefore, it could be recommendable for the teactiekeep in mind that they as teachers
should not only instruct classes but also providdents integrate education based on ethics and
values that make students have a better formalti&iN( n.d.).

Encouraging students for learning.

T1:it can be suggested the teacher encouraged leanrtbes extent to which she
developed games, spoke in a good tone of voicederdo motivate learners to develop the
activities and to participate, taught useful vodabu(the one students use in the different

specializations of the school because it is anstréal institution) and used different materials
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that made learners be engaged with the foreigrukagpe This made students to understand and
learn easier. But, on the other hand, she was gobd model to encourage students to speak in
the foreign language because she spent too timeiher tongue use.

T2: during her lessons, the teacher did not ttyaee an influence on students’
motivation; she just made them participate whenasthed them to do so. In fact, she dissuaded
them when having the list of students in hand geoto show them if they did not appropriately
use the language they got a bad grade, then, studever wanted to participate.

T3: in her lessons, students were not participathve only students who played a part in
the activities were those selected by the teachgotto the front and write an answer on the
board or to say it orally. Moreover, the teacher bt use any strategy to persuade or give
students confidence so that they spoke or reptidell the result of any activity.

From the observations, it can be deduced someedktichers hardly ever appropriately
encouraged their students while others never dithiis, it can be pointed out that, fist, as Hill
and Lewis argue, it is better for foreign langusggchers to try to support students by
motivating them, planning and developing their tesskeeping in mind what students are
interested on and what can amuse them, thusmibrs likely for teachers to be successful
because it is more probable for them to have stsdeith more positive attitude towards the
development of the lessons. Second, that it woellditer for T2 to avoid grading students each
they are suggested to participate. Otherwise, stadeill focus on the results they are expected
to show rather than on learning itself which casulieon lessening their intrinsic motivation that
reflects the student’s interest and will for leaa foreign language with personal purposes
rather than academic ones (Dickinson, L. 198&) thereby perhaps diminishing the

effectiveness of learning” (deCharms, 1984:p. Z¥&;i and Ryan, 1985: p. 90). Besides,
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theories in language learning support studentsnieeé motivated when their main concern is
learning a language rather than when they are guldssdemonstrate good outcomes about it. It
can be say this is exactly T2 did with studentssgping them with grades after they participated
“motivation tends to be higher in learners whoiaterested in the learning tasks and the
learning outcomes for their own sake rather thaewords that result from success...and who
focus on learning outcomes rather than performant@mes” (Dickinson, L. 1995:168). Thus,
it is better for the teacher to provide informatibfeedback, to help them to overcome their
learning difficulties and encourage them to be nmo¢ivated by planning interesting lessons
given that students feel more optimistic when #aeher value their learning process (Hill &
Lewis. 1993) and not when he/she judge it. Finatlis also essential for the teachers to avoid
being the center of attention because as pointetdyoGiotkowski (2005), intrinsic motivation,
that reflects the personal interest of studentshifedanguage, can be weakened if teachers do not
care about the learning outcomes that are takiacegh the classroom. In contrast, learners feel
more motivated when the teacher gives them theaehahfeeling important in the classroom,
encouraging them to exert a certain amount of cbotrer their learning, to take responsibility
of it and they will invest themselves more enthsiscally.

Being a facilitator of learning.

T1: Regarding help, the teacher not always realizecessindents had bad
pronunciation, and some students preferred toa#eir classmates instead of the teacher. By
her part, when some students asked her about soignethe helped them but she was not so
worried for those who did not ask her, so she didhelp them to overcome those obstacles
although she patrtially helped them to discover leagg pragmatically. On the top of this, she did

not provide feedback after the activities in sglitat some students made mistakes.
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T2: when developing her lessons, the teacher waer r@efacilitator. First, because she
did not use varied materials and activities in otdenake learning easier; second, because
although she made an explanation of the contelm¢ tearnt before making questions to students
in order to corroborate if they had understood;rlees made lots of mistakes but she did not
provide feedback or looked for a different way taka learners succeed; third, because instead
of trying to promote interaction, she intimidatéem with bad grades if they did not succeed
when using the language; finally, because it seetmetdearners did not feel confidence towards
the teacher since they never expressed their dahbtteacher was not aware of this and that
was probably one of the reasons why they showedtivegoutcomes.

T3: from the observations it can be pointed outtaeher was not a facilitator at all
because although she was always worried about@skiidents what changes they wanted in the
class (methodology, activities, materials) in ortdeget better results from her lessons, she
finally continued teaching in the same way that enstidents feel demotivated and lost from the
content.

As a result of the observations, it is importamttfee teachers to know that teaching a
foreign language involves not only designing andettgping lessons, but also being in contact
with human beings who expect the teacher to do best for them to learn (Jensen, L. 2001).
Therefore, as human beings, sometimes studenthavaydifficulties when learning a foreign
language as the descriptions above show, in corgequteachers should look for different
ways to help learners to overcome those barridnghwis something the teachers seem to not
take into consideration. Therefore, it could beisalvle for them to know that one of the most
important roles foreign language teachers playlefiie classroom is that of being a facilitator,

looking for ways of making learning easier (Harn#007). Thus, T2 and T3 should avoid being
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controllers or teachers who provably without intemtare being the center of attention due to
they spent most of the class time for them to speatermine what students have to do, when
they should speak and what language forms theyidhse.

On the other hand, the teachers should also cang #ie different misunderstandings of
their students who expect their teacher to clahgr doubts but who are afraid of expressing
them. More specifically, given that the teacherd dportunities to realize the mistakes students
made, with more reason they should react in olatttin their lessons’ objectives, providing
them an appropriate feedback. According to Hi&, Uewis, M. (1993), it is very important for
teachers to make sure learners are engaged withrtgeage or the topic they are supposed to
learn before suggesting them to develop a givda taghis way, as pointed out by Harmer
(2007), teachers can help learners to overcomeldaning obstacles, give them shortcuts, and
negotiate learning. Teachers can keep in mind éearmtrinsic motivation in order to enable
them to discover language pragmatically rather tefiimg them about language, thus, making
learning easier.

Using classroom management strategies.

T1: during the classes, the teacher reflected ableghined the students’ respect, so it can
be suggested this was the first classroom stratkgyhad. Second, she developed motivating
lessons and had students attentive, very particgpahd occupied; she was also clear with what
she taught, gave clear directions and spoke irpprogriate tone of voice considering the size of
the class.

T2: in her lessons, the teacher rarely used classraanagement strategies. Once, when
she made them work in groups, she selected the Brsrfdr each group and spoke in a loud

tone of voice because she was dealing with a lelegs. In contrast, she arrived late which made
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the lessons start in a negative way because diseiptoblems started before the teacher entered
to the classroom. On the other hand, when studatsr did something different from what the
teacher expected, she just called students’ atteirtia serious and loud tone of voice but it
never worked. In fact during the assessment prelyauentioned, students copied, walked in
the classroom, did nothing and/or spoke with clagssbut the teacher could not cope with
these types of problems.

T3: from the lessons it can be inferred the teaalar always respected by students,
therefore, since she started the lessons everylvadyn silence and paid attention to what the
teacher said. Therefore, this can be considered@®f her classroom management strategies as
well as to monitor students when they were devalppixercises.

Concerning these observations, the first classno@magement strategy teachers used
was that of having gained the students’ respeetséitond being punctual, the third to speak in
an appropriate tone of voice and the final one ¢mitor students’ development. Nonetheless,
sometimes T2 lacked classroom management strategigscially when she had to deal with
discipline problems that started before she entfredlassroom because she always arrived late.

Regarding this, it could be appropriate for thehess when facing these types of
problems to take into account that lesson planimaglves not only a design of a lesson but also
how to develop it. Therefore, the careful planrimg teachers are supposed to design before
they enter the classrooms have to be applied lgeerimind that it is necessary to keep in touch
with students. According to Ur (1996), teachersaaisvneed to be aware of what occurs moment
by moment inside the classroom, thus, studentsadtieir teacher is always monitoring them
and they end up avoiding making disruptive behavamd are more likely to be participative

while the teacher takes the advantage of becomuageaof the possible “loss of interest or
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distraction and do something about it before itlb@some problematic” (p. 265). On the other
hand, it is relevant to highlight that T1 and T3rgvalways punctual and their students were
respectful while T2 was always late, so, discipfineblems arose before she got into the
classroom. Subsequently, it could be better thaistter to take into account this is one of the first
classroom management strategies she should takadobunt because if she expects students to
respect her, she should start showing them sheedpects them by being punctual which also
reflects professionalism.

Using time management strategies.

T1: The teacher developed different activities withspecifying the time students had to
spend.

T2: when developing activities, the teacher nepecHied the time available for them,
and, sometimes there was wasting of it becausetat time was spent in activities that had
been carried out in less time.

T3: when she asked students to develop a givendakle questions or read a text, the
teacher did not advertise them about the time abiglfor them to complete their tasks.

With reference to these results, the teachers repamified the time their students could
take to develop an activity. However, sometimey thade appropriate use of it although in
some occasions they wasted time in tasks studedtpiobably developed in less time because
they were evidently easy. Nonetheless, it can lukisis possible that for their experience the
teachers knew the time was enough to develop tldevdtass as it was planned, but it could be
also important for them to think about time aslavant aspect students should be told about so
that they have a clear notion about the time abkaléor their development in the classroom. In

this way they surely are going to work with moraide or enthusiasm because according to Ur
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(1996), when teachers provide clear directionduting time, students are more likely to work
as they are suggested because they know theirgieizamonitoring their work to be reported
back after that specific period of time.

Promoting interaction and participation.

T1: in the lessons the teacher was observed, stie stadents participate voluntary. But,
although some times she made them work in grotiypdests were not suggested to develop
neither any type of activity that involved interiact nor the use of the foreign language to
communicate.

T2: during her lessons, the teacher never promwgéter interaction nor participation.
First, because students were not involved in conicatise activities and second because those
who rarely participated did it not in a voluntarayy but because the teacher assigned them a bad
grade if they did not.

T3: in her lessons, the teacher tried to promotgggaation but it never worked; only the
two or three better of the class participated. l@ndther hand, she never developed activities
that involved interaction; in fact, students newerked in pairs or groups.

From these observations it can be inferred theheradid not take care about making
learners use the language for communication, tivasea limited promotion of participation and
they neglected interaction. In response to thiwpild be advisable for the teachers to take into
account that if they do not make students useahguage they are learning through activities
that promote interaction, they lessen the oppatigsfor their pupils to learn and put in practice
the language they are exposed to. According t&/thetskyan theory, the advantage of making
learners use the language through interaction micgation focuses on that learners can

advance to higher levels of linguistic knowledgedese the teacher or more advanced learners
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collaborate helping those students who need a sufspm their knowledge. Alternatively, Ur
(1996) advocates that when there is promotion dfgyaation there is also promotion of
interaction because when the teacher encouragdsngsito speak, a kind of interaction emerges
between the teacher and the responder and soméietvesen students. Therefore, and
regarding the observations, it would be good fertdachers to develop activities in which
students interact not only with them or with thetenials but also with other students so that
they, as Ur points out, learn the subject matter different and some times easier way because
they feel less stressed than when working withieeitielp of others, feel more relaxed, enhance
collaboration and social relationships with théaissmates and with the teacher.

Providing feedback.

T1: from the observed lessons, it can be infernedéacher did not provide feedback
after any activity; sometimes students made mistakel the teacher just judged either they were
correct or not but she made nothing in responglestio learning problems.

T2: from the lessons the teacher was observednibe suggested she did not provide
feedback in spite that some times students weraletto give an answer or provide a correct
one according to what she was trying to make theaml Moreover, the teacher did not look for
a different way of explanation or activity to reane learning or to find another way to make
learners understand.

T3: according to the observations, the teacherigeavfeedback in the extent to which
she made corrections when students made mistdiegase them reasons highlighting the
grammar rules they were learning. But, the teaph&rided a negative feedback, telling students
they should be able to correctly perform the exsasbecause they had already reviewed the

topics in earlier lessons, and students ended tiingé®ored and confused.
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Concerning these observations, the teachers newkrdare about providing feedback
even when their students made lots of mistakes.

In reaction to this, it could be apt for them t@ba mind that feedback is a procedure
that can take place during a lesson and thatdagigion can lead teachers to first, value the
students’ hard work and second to intervene iregsilts if students present problems (Ur, P.
1996). Thus, given that the teachers did not pefegdback, they are increasing the risk of
having students who do not notice the languageddhmy are learning and possibly do not have
a good progress if their errors are not treatedciddg, A. 2006). Thus, it is appropriate to
mention the teachers are doing well when they éxpitee topic to be learnt, but it is not
appropriate to forget that sometimes students festtengthen what the teacher explained,
above all when it is evident they show they canappropriately perform the tasks that involve
the language the teachers explained. Accordinghasbn, K. (1988), the correct sequence in a
lesson is nolearn andperform which seems to happen in the classes the teasleeesobserved
where they explained and then students had to dgasltivities, which is described by Johnson
as the traditional and old-fashioned conceptiosomhe teachers who think that learning a
foreign language consists of “We teach, and theestts learn; they then perform, exemplifying,
we hope, the learning that has taken place.” (p©8)the contrary, Johnson advocates the
correct sequence isarn-perform-learnwhich reflects the nature of feedback that coasist
only of giving an initial guidance about the langadhat students will be suggested to use
during a lesson but also of an information provisiather than a reinforcement about the
students development about the way they used tigeidage given that when there are not good
outcomes, “The learner needs to know that a midtakeoccurred” (p.91) in order to look for the

different reasons that caused those difficultie$ lank for ways to successfully intervene and
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overcome them. Therefore, it would be better tlehers to take into account that feedback is
vital when learning a foreign language, that as d&imeings learners can make mistakes and
probably need the help of the teacher to actuadyn, in fact, the Johnson’s sequence suggests
“that when we speak about feedback, we are speakiagt something that potentially
contributes to the learning process” (p.90).

Procedure.

This second category aims to show how the proceafutee normal development of
classes is carried out through the analysis ofeglerfferent aspects, including the way teachers
try to attain the lessons’ objectives and how thegiuate them. The aspects under which data
was analyzed were:

There is a coordinated sequence.

T1: The lessons were developed around the same fOpe teacher made students
develop different activities and skills in a harnows evolution. In fact, she took advantage of
what had been learnt in previous lessons in omleontinue with more complex contents,
always in a coherent way, building up knowledgerfran ordered development of different
tasks.

T2: in some of the lessons the teacher developed@inated sequence giving
explanations about a given topic, then, makingestteluse the foreign language according to
what they were learning, providing more examplethefuse of language in different situations,
then making students practice again through dgaestions. On the other hand, in other lessons
the teacher tried to teach too much content, tgrfrimm one topic to another and without being

sure if students had sufficient opportunities e
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T3: according to the observations, the teacherldped her lessons around the same topic,
although just in a written way, she made learnesstite what they were learning, to go to the
front and write on the board or read their ansvaei sometimes to develop a homework activity
about the topic(s) studied during the lessons.

Concerning the observations, it is noticeable robsime the teachers developed their
lessons based on a coordinated sequence, andgairdseo this, it is important to highlight the
teachers are guiding learning in a positive wayabiee as Jensen (2001) supports, this allows
students to learn best because they are exposlee same topic in different stages or activities
that exhibit the language in varied forms and cxtste

On the contrary, there were lessons in which sontleecteachers tried to include too
much information without keeping in mind studen¢gded not only simple explanations but
also activities that gave them sufficient opportiesito learn and practice, and, subsequently, the
teachers did not have the certainty if their stsleiid understand and learn. Hence, it could be
appropriate for them to keep in mind that less@m glevelopment involves not only carrying out
discrete sequences, but performing them in a cabarel transitional progression that makes
learners feel more engaged (Jensen, L. 2001),vodesras Harmer states, if teachers do not care
about this basic principle, then, they are notngpabout the learning that is taking place in the
lessons, thus, obviating the main objective ofdagslanning, learning.

Finally, it is important to point out T1 connecti lessons with the previous ones,
which reflects she worried about opening her lessaith the knowledge students had already
been exposed to, thus, stimulating them to remeipédxrcontents, thinking about what the
lesson could be about, relating their previous Kedge with the new one and encouraging them

to active involvement which lead students to lezasier (Farrell, T. 2003). Nonetheless, this is
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an aspect the other two teachers did not takeaictount because they developed and isolated
the lessons from the previous language students @grosed to. Therefore, it would be ideal for
them to consider this strategy when carrying oeirtplans in order to get the same benefits T1
provides to her students.

Appropriate use of different materials.

T1: during the lessons, the teacher made usefefelift materials (board, realia,
computers and worksheets); she had a good boardgearent, showed real objects when
teaching vocabulary and mastered the computer @nogystudents were working with. It is
important to highlight she had enough worksheeatalicstudents and the language in the texts
was appropriate considering the students’ profydavel.

T2: according to the observations, the teacher abeays the same materials (board and
sometimes realia). The teacher used appropridtelpdard and realia helped her to make
students learn the language in context and onlg she made use of the “aula de bilingliismo”
where students used some computers.

T3: during the lessons, the teacher made use cfaime materials (board and rarely the
book) and just once she used a tape recorder. &te am appropriate use of the board and the
text book, but, when using the tape recorder,ehelter used it in a very loud volume, and made
learners listen as many times as they wanted leutishnot realize it was not necessary.

From these observations, it can be inferred thgeimeral, some of the teachers lacked
varied use of materials and sometimes the onesaimgyoyed were not appropriately used. With
regards to this, it would be good for the teaclieas as previously mentioned, a good lesson
includes variety. According to Jensen (2001), dicteers do not exhibit varied components in

their lessons, including materials, they can resulboredom and tiredness because as time goes
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by, learners can predict what the teacher is gmrigke into the lessons and how they could be
developed.

On the other hand, regarding the use of mateitatsuld be also appropriate for the
teachers to take into account that, as Streven&/jiduggests, teachers should use materials they
consider they are capable to use, are interestingtfidents, relevant to teach a particular
language pattern or to develop a given skill andgatible with the techniques or methodology
the teacher is applying. Thus, the teachers are fik@ly to develop more successful and
smooth lessons that also help to teach and ledter l[{8trevens, 19779).

Good explanation of language before developingvais.

T1: in general, before developing the activitib®g, teacher made clear explanations
about the content, so, when students started aiwtyaahey succeeded because the teacher
devoted enough time to clarify doubts and to regis@ solve some exercises as whole group
work before making them work by themselves. Norle® it is important to mention that as
previously said, in one occasion, the teacher toadake learners use the prepositions in a
different situation making learners describe theidroom, but learners were not able to develop
this written activity because the teacher had aoght them the vocabulary needed to express
the objects found in a bedroom, so, in this casedsth not provide an appropriate explanation of
language before the activity took place.

T2: before developing the activities, the teactwetially provided an appropriate
explanation of language. She first started by exiéyimm grammar on the board, then wrote the
rules and made learners produce similar expressioti®se written on the board by making

them questions. However, most of learners couldcheither say nor write what the teacher asked
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them for because many of them did not understangwell. In this case, it can be inferred
students needed a better explanation in orderderstand and learn.

T3: in all of her lessons, the explanation she i@y was not enough to make learners
successfully develop the activities. For instaste, made generalizations about grammar rules
instead of specifying the different exceptionstedao the language tenses she was teaching.
Besides, in spite of having realized some studgidteot understand, she continued making
them develop other activities rather than going thfferent type of explanation.

From the observations, it can be concluded thehezamot always made an appropriate
explanation of language before suggesting leamoeuse it. As a result of this, students were
unable to appropriately perform the activities thre asked to develop. About this, it is
considered appropriate to recommend teachers @ae t make sure if students had sufficient
opportunities to understand before making them ldpvany type of activity. According to
Jensen (2001) and Hill & Lewis (1993), it is suleathat teachers provide learners with an
adequate presentation of the content as well aertty that this presentation was appropriate for
learners to understand before a type of guidedipeais executed. For instance, Hill and Lewis
recommend teachers to avoid expecting learnersadhe language if they have not been
appropriately exposed to it; it is better to adiveneir response by stimulating them not only
with theoretical explanations but also with the asmotivating materials that show them the
language in a more significant way including videsmngs, wall-charts, dialogues, among
others, that will surely make the teacher havenkear positively responding to the tasks they are
supposed to be engaged with. Consequently, it woeiloletter for the teachers to develop a deep
and clear explanation of language before, for mstasuggesting them to describe their

bedrooms considering they have not been told abewocabulary needed for so doing, or
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simply making them questions or asking them devalopmber of exercises because as Hill and
Lewis advocate, if teachers take into accountithortant principle, they “are much more
likely to be successful” (p. 31) than if they dd Bare about this.

Development of varied communicative activities.

T1: during the lessons, the teacher never madestsidievelop communicative
activities; there was just teacher-student intevacnd most of time the classes were developed
in Spanish.

T2: when developing her lessons, the teacher oalyenstudents some questions related
to the content to be learnt, these questions waerat random and students never used
language for communication.

T3: the activities developed in the lessons naweslved communication, students
simply had to complete exercises in their bookshake the ones the teacher wrote on the board.

According to the observations, the teachers newastenhearners develop communicative
activities. Regarding this, it would be suitable tloeem to keep in mind that, as Jensen points out,
lesson planning and development involve not onkigteng and carrying out a plan and/or
exemplifying and verifying learning, but also makilearners use the language communicatively
after having exposed them to the presentationeofdpic (Jensen, 2001). According to Jensen,
the first two steps of a lesson, explanation andigation of learning, should be followed by
“some type of less structured, communicative atstigp. 405) that lead students to practice what
they have learned in a less stressful situation tr@en they are asked to directly and
immediately respond to the teacher as well asl&ber¢he new knowledge with the previous one

(Jensen, L. 2001).
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On the other hand, as already mentioned, giverotiiabf the aims of the government is
to have a bilingual country, which subsequentlyirmes teachers making students use the
language communicatively (MEN, 2002), it is essa@ritie teachers start developing
communicative activities and techniques in orddrydo attain this objectiveOn the top of this,
according to Brown, lesson plans are closely rdlatghe goals a curriculum tries to pursue,
then, it can be also considered as another reasavhich these types of techniques should be
implemented in the classrooms because the syhaketteachers designed for their English
courses involve the attainment of the standardsach English as a foreign language (The
syllabi can be found in appendixes C and D) anadibse it makes no sense teachers stating
objectives for their courses if they do not carewtttheir attainment. Finally, as data shows,
there were no varied activities during the lesstims;efore, it would be appropriate for the
teachers to exhibit variation in their classeseiotherwise, as previously pointed out, their
lessons can result on boredom, low motivated learawed predictable activities which
negatively affects learning (Jensen, 2001).

The activities are interesting for students.

T1: students seemed to develop the activities gaticentration and motivation and to be
attentive and participative during them. This caraliributed to the fact that the teacher made
them design draws or work in groups, she spoketoma that encouraged them to be positively
engaged and taught real world language.

T2: actually, the teacher did not ask studentsiebbp any activity at all. There was
only student-teacher interaction and learners Idokeally bored, some of them made any other
different thing to what the class was about whileees tried to answer to the questions the

teacher made because sometimes she graded therdiagdo their outcomes.
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T3: when developing activities, many students aitiperform what they were suggested
to do although some others looked motivated andigfor accomplishing what they were
supposed to do.

Regarding the observations, sometimes the acBwitere not interesting for some
students; in fact, some teachers spent most afléiss time for them to speak rather than on
making learners develop activities. About thigah be suggested the teachers to take into
account that it is better to develop activities thaolve challenge, entertainment and sometimes
pleasure because in this way students are molg tikée attentive, motivated and enjoying the
lessons which can lead them to learn better (B6L9Therefore, instead of spending most of
the class time for them to speak which always end#dthe same results and with nothing new
for students, it can be more appropriate for thebetvelop more attractive activities for
learners. According to Ciotkowski (2005), studemts are exposed to relevant activities are
more likely to rise their interest, feel more mated, will want to perform them and will learn
the subject matter better. Ciotkowski suggestshieacto recognize the importance of
developing motivating activities, indeed, he poiots that this allows students to start
developing autonomy because they will want to &glaged with the lesson by themselves, will
try to develop what the lesson is about while teeglsan achieve in a less difficult way the main
lesson objective which is, as previously said,Hegy.

The activities are developed in a reasonable areti§ip period of time.

T1: When the teacher gave directions to develoathigities, she never mentioned the
time available to accomplish them. However, somihefactivities were carried out in a
reasonable period of time, although others sudhcations took too much time i.e., ten minutes

for ten words. In one of the lessons, the teagbentsthe learning time to register and give
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grades about past contents while students didmgptii completed what they had to do as
homework.

T2: on the one hand, as previously mentioned, tivere no activities at all, the teacher
only made questions to students. In this casdethigher devoted too much time making
guestions individually and most of students goeldowhile waiting the teacher finished the
“activity” given that there were between 40 to é&rhers in the classroom. On the other hand,
sometimes the teacher specified the available stondents had to take notes from the board, but
she ended up devoting more time than the one sigested. Finally, in the last lesson students
were formally assessed but the teacher never ggubthife time for the test; 15 minutes after she
gave students the evaluation sheets, she startea/igg them from the students’ hands. In this
opportunity, once students had the evaluation shdet teacher gave directions during ten
minutes about how to take the test, translateavti@e test and students finally had eight
minutes to answer eighteen questions.

T3: in her lessons, the teacher never specifieditieavailable to develop the activities.
Sometimes the teacher devoted too much time in @asy, other times she wasted time leaving
the classroom and in few opportunities she devtitedppropriate time to develop activities
according to their complexity.

Regarding the observations, it can be concludetethehers not always developed the
activities in a reasonable period of time. Considgtheir complexity some of the activities took
too much time and in others the time was not endagiarry out them.

About this, given that a lesson should be an omgghevent (Ur, 1996), it can be said the
fact of not devoting the appropriate time to depdlee different steps that take place during it

can be considered as not to be organized. Therefsrgensen suggests, good teachers should
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carry out the lessons’ activities according tortlkemplexity, always caring about the time they
planned for them to be developed. However, Jenstamates sometimes the activities can take
more or less time than expected; therefore, ithssable for teachers to be also flexible and
prepared to decide which part of the lesson shbelgacrificed or which supplementary activity
can be added. In consequence, it could be apptepaathe teachers to consider overplanning
as a useful tool because as already mentioned tsmgean make the activities not to be
developed as they were planned, therefore stuaathizrobably need more time or the teacher
may possibly require an additional one in orddiltthe gap of time resulted from an activity
that was developed in less time than expected ento@measy for students (Jensen, L. 2001).
Finally, it is recommendable the teachers avoichdprg the class time in things that do not
involve learning such as leaving the classroonptak with another teacher, talk with some
students in the classroom while others do nothigewing homework they can review at home
or registering grades from all the students abloeitthole period of the scholar year, among
others because according to Hill and Lewis (19@@)ting of the lesson time is also wasting
learning time.

Pair or group work.

T1: in most of the observed lessons, the teaclienali develop group work.
Nevertheless, once, she made students work in bigegroups (about 12 students per group)
and the activities they were engaged in were arfgilmost of students worked individually
while others did nothing or any other thing. Itngortant to highlight that in this opportunity
the group work did not involve neither interactioor the use of the foreign language to
communicate.

T2: during the four observed lessons, the teackeemmade students work in groups.
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T3: during the observed lessons the teacher nexaiaped group work.

With regards to this data, the teachers did notensailtdents work in groups or pairs, and
although T1 made them once work in big groupssthdents ended up working individually
because the activity did not involve interaction.

Considering these outcomes, it can be pointednauteachers are not allowing students
to develop different learning strategies. AccordiodJr (1996), interaction is necessary between
learners, they develop a different way of learrarignguage, have more opportunities to practice
than when developing whole group work, the clagsase organized and there is a promotion of
motivation, responsibility, cooperation, interactiand independence on the part of learners.

Subsequently, it could be better for the teacheema@mote group work as they stated in
the survey because through this type of work lgarperform a learning task through small-
group interaction which has the advantages merdiabeve and which can help teachers to
make learners use the language for communicatikgopas (Ur, 1996). In this way the teachers
can be more likely to attain what the MEN expedtsclv is to have bilingual citizens by the end
of 2019 (MEN, 2002). However, Ur recommends teagkdro have not constantly carried out
this type of work to not give up if at the begingithere are unsatisfactory results because
sometimes, group work can result on “too much ndfs# students may over-use their mother
tongue, do the task badly or not at all” (p. 23ijt that is the reason why Ur recommends
teachers to monitor students performance and deweleresting activities according to the
learners’ proficiency level since the success ofigrwork depends, to some extent, on the
organization of the class and on a careful seleaifdasks according to the students proficiency

level and interests.
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On the top of this, another reason why the teacdteyald include group work in their
classes is because through them they are varyingdtitional way how their lessons have been
carried out so far today: just the teacher stooohdpont of students and suggesting them to
individually develop exercises. This means, asiprely said, involvement of motivation
because when lessons contain variation in ternastofities, type of work, materials, among
others, students are more likely to feel more eadamd learn better (Jensen, L. 2001; Ur, P.
1996; Brown, J. D. 2001).

Finally, a last reason why the teachers shouldhisdype of work could be because
some students, especially those shy ones, finglpffiil since they can use the language in a less
stressful situation and because they as teacherstdwave to stimulate the whole class at the
same time, but just walk from one group to anotherder to monitor their development in a
friendly way (Hill, J & Lewis, M. 1993).

Individual work.

T1: regarding individual work, the teacher madelshis develop it in different ways.

For instance, she formally assessed students thrdigtations in which students had to work
alone, representations of some readings throughimigg, translations and sometimes find a
given grammar element in a text.

T2: as previously mentioned, the teacher develdipedlass through teacher-student
interaction, then, the teacher only explained agitopic and made questions to students.
Students were never asked to develop activitied @ only opportunity the teacher developed
individual work was in a formal assessment in wisttidents did not mind they were in a formal

assessment and ended up socializing and copyirengweers of the test they were taking.
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T3: during her lessons, the teacher developed ithaiy work by making students
compose sentences based on the topic they wergnigand complete or make exercises from
their books.

From the observations above, it can be concludest ofdime the teachers made learners
work individually. In relation to this, it is imptant to recognize the teachers are doing well
when they develop this type of work because acogrth Ur (1996), individual work makes
learners have a more advanced level and percepiti@sponsibility of learning on their
shoulders, thus, involving them in activities tdamand to show specific results in a given
period of time.

On the contrary, given that, as already said, stisdeere most of time merely engaged
in individual work, it could be again advisable tbe teachers to include variation in the type of
work they develop because, as previously mentiotmesiraise students motivation and make
them learn better and easier (Ur, 1996).

On the other hand, it can be stated the teachetsaclict themselves when in the survey
they assured to prefer making students work ingsppairs and individually, but in contrast,
classroom observation reflected some of them handty and others never made students do so.
Therefore, it would be better for the teachersoiesader that almost every thing they develop
individually can be also developed in groups, thaking the advantage of having some learners
helping those weaker ones and lessening the ribkwihg no students participating (Hill and
Lewis, 1993). This can be attributed to the faet thlearners are sometimes afraid of
communicating or making use of the language intfadrothers, it is probable they will have a
better attitude when working in a small group rathan when they are exposed to the whole

class (Hill and Lewis, 1993).
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Informal assessment.

T1: The teacher developed different activities tigto which she made sure students had
understood and learnt. For instance, in all ofabgerved lessons she informally assessed them
through questions about vocabulary by showing teeme objects so that students said their
names or wrote them on the board, as well as athost and written exercises.

T2: the teacher rarely developed informal assessm&hen she sporadically developed
it, she made some questions to students aboutdhengar or topic they were learning and
students had to answer orally.

T3: during all of the lessons she was observedigheher always assessed students
through written and oral exercises

Regarding the observations, it can be suggesteg#ichers are doing well when they
informally assess their students because thisdf/pesessment can allow them to interpret
learners’ abilities, knowledge or performance miveen domain as a result of language
instruction which can lead them to evaluate th@axqaishment of the lessons’ objectives and
the lessons’ effectiveness (Brown, 2004). In cattridis recommendable T2 try to use informal
assessment considering the benefits already mextiand because equally as learning is an
ongoing process, informal assessment is also aoimggourse of action that can help her to
intervene with an adequate feedback in order tawmecd and reinforce students knowledge of
language if the results are not the expected dwesvn, 2004).

Formal assessment.
T1: she sometimes formally assessed students thidiatations, homework and notebook

revision in which she also carried out per assessme
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T2: the teacher developed formal assessment wleettisd to make students answer to
her questions showing them she had the list irhbads in order to let them see they went to be
graded according to their accuracy. Moreover, gsadly pointed out, in the last observed lesson
she was observed, there was a formal test abogbtitents studied during the first period of the
scholar year.

T3: during the observed lessons the teacher neverafly assessed students.

Regarding the observations, the teachers develiopel assessment in different ways
although T3 never did it during the four observessbns. Considering this data, it is possible to
say the teachers are doing well when they devéliggype of assessment because they can have
the sufficient time to plan what students will ls&ked for with specific purposes among which
syllabus, curriculum, course or lesson plans’ dioyes can be taken into account (Brown, 2001).
Moreover, it is important to always consider forraatessment as an aid for both, teachers and
students because this implies grading, which, ewotvords, informs students about their
progress and let teachers to register the studemtemes that also serve as a guide when
promoting them to a higher level, provide feedbac# review or reinforce those aspects
students show are not evolving (Brown, 2001).

The lesson tries to attain the general and speoifiectives.

T1: the teacher never specified the objectivesirsdrged students to attain, in fact, in her
formal lesson plans she did not write what she etgae(see appendix E for the written lesson
plans). How ever, considering that the main obyectif lesson plans is learning, students
showed they really learnt what they were supposéelrn because most of them were

participative and used the language as the teatioeved to expect.
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T2: the teacher never specified the objectivedrsée@ students to attain. Besides, she did
not provide her lesson plans in which the lessobgctives were supposed to be detailed. On
the top of this, during and at the end of the lassoost of students did not show positive
progress.

T3: the teacher did not specify neither to stusl@at in the written lesson plans the
objectives for which the lessons were developedddeer, in all the lessons in which she was
observed, most of the students demonstrated tlieyadiunderstand from her explanations
because most of time they could not correctly ansavéhe questions she made.

With regards to this data, it can be inferred trechers did not specify the objectives for
which their lessons were developed. Moreover, sonestsome of them did not obtain good
result from their students which, it can be sagflected there was little learning. Thus, taking
into consideration that learning is the main obyecin lesson planning (Ur, P. 1996), it can be
pointed out that, at least, and given that theyenspecified their own objectives, they
sometimes did not attain this one. However, theguares carried out during their lessons tried
to conduct students to learn the topic, some oféhehers gave clear explanations and
sometimes provided their students with opportusiteepractice, although, sometimes they did
not. About this, it can be advisable for the teashe consider that “An effective lesson plan
starts with appropriate and clearly written objeesi “(Farrell, T. 2003). Thus, if the teachers
carefully plan their lessons taking into considierathis basic principle, they are more likely to
give a direction to their classes, know what ic#mally expected from students, select the
appropriate activities for so doing and, therefersgluate their lessons’ effectiveness (Farrell,

2003).
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The development of student.

In this last category, the students’ behavior dythe lessons is described through the
analysis of three different categories as follows:

The students.

Interaction with each other.

T1: As mentioned above, students were never ingbivectivities in which
communication and interaction were the main focus.

T2: as already pointed out, students never intedalsecause the teacher developed the
lessons with merely teacher-student interaction.

T3: students never interacted with each other, tmy sat dawn, took notes, listened to
the teacher and worked individually.

According to the observations, it is possible toatode the students never developed
activities that involved student-student interacti®cause their teachers never promoted this
type of work. With reference to this, it would better the teachers consider it is essential for
them to encourage their learners to be immersad environment that helps them to develop
their language as the word demands them to by giraythem an adequate input and promoting
interaction so that they are able to produce tipeeted output. According to Swain (1985),
teachers play an important role in the classroooabse it is their responsibility to provide
opportunities for students to interact in ordeetable them to use, in a more contextualized and
meaningful way, the language they are learnings Thn also lead them to analyze it
syntactically and not purely semantically as tiadil teachers use to (Swain, 1985). One
important reason for which the teachers shouldugielinteraction in their lessons is because, as

previously pointed out, in this setting the classnds the only place that provides students with
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the opportunity to be exposed to use the language,(A. 1985). Tsui argues this is the reason
why teachers should, first, be a good model by ntakise of the foreign language inside the
classroom and avoid too much time in mother tongesand, second, be careful with the way
how students are exposed to the language, tryiagda teaching merely grammar and starting
involving students in a different way of learnir@at expose them to a more meaningful
knowledge. Another reason why the teachers shaoleh@e interaction is because studies in
foreign language teaching show that learners whactce by interacting and getting others to
use language with them acquire competence ater fastl qualitatively better rate” (Tsui, A.
1985: 8). A third reason could be that interactioforeign language learning has a very positive
impact on the students. In fact, Tsui points otériaction and exposure to ungrammatical use of
language can guide students not only to learntialao to acquire it. A final reason, although
teachers can also find many other good ones, dmuttat, as Ur (1996) suggests, student-
student interaction is a different way of learniagpecially in environments where the foreign
language is taught in a traditional way becaugbase types of settings this makes the lesson
have a certain amount of variety which as previpustntioned, enhance students motivation
and make students learn better.

Attentive and motivated students.

T1: During the lessons, students were very atterdaind evidently showed they were
motivated because they were active in terms ofgyaation and they seemed to enjoy the
lessons.

T2: on the one hand, not all students were attentgmetimes many of them played with
their cell phones, spoke with their classmates,amadws while the teacher spoke and even,

once a student fall asleep.
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On the other hand, regarding motivation, in alldhserved lessons, most students
looked bored, many of them did not want to takeesethen the teacher suggested them to or
they wanted to do different things than those #aeler expected.

T3: on the subject of attention, in all of the alvee lessons most of the students paid
attention when the teacher talked to them or whelassmate participated. On the other hand,
concerning motivation, most of the students triedévelop what the teacher suggested them to
do. In contrast, as previously said, most of thelants could not appropriately develop what
they were supposed to do and sometimes the teanHed the lessons by lessening students’
interest for the subject because she complaingdvwieee not really learning, they were doing
nothing in the lessons, she was disappointed beazube students negative outcomes and
many other similar comments that reduced studemigivation for the English classes.

In relation to this data, it is possible to suggelsen the students were motivated they
were also attentive, in contrast, when they wetethey spent their time in any other thing
different from what their teachers expected themaoln response to this, it could be
appropriate the teachers think about motivatioa sdevant aspect to be taken into account
when teaching a foreign language. According to Br¢2001), teachers can motivate students
by developing varied lesson because as alreadygabaut, this helps teachers keep students
enthusiast not only for what a lesson is aboutalsd for the subject. This can also help them
keep students alert during the classes, therdfeirg more successful during them. According
to Farrell, teachers can keep students interesteédnerefore active if they change from one
lesson to another the type of work students wilkbgaged in such as group, pair, individual or
whole group work as well as the type of activitieveloped in the classroom such as difficult or

easy ones or reflecting or active ones. Moreovethe topic of motivation, Ur (1996) suggests
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language teachers encourage students with integestiivities that make them enjoy their
development inside the classroom; in this way teeschre more likely to have students active
and attentive because if students are engagedhatlanguage “they are more likely to be
learning better” (p. 219). In summary, that is agéch teacher to keep students motivated and
attentive which will easily guide them to be susfekin the development of their lessons.
Additionally, Schmidt (2001) stands attention ise&sary if teachers expect their students to
learn a language because in this way studentssiading and analyzing the input provided by
their teacher which has an influence on the stwigetformance in relation to the language they
are learning.

Respectful students.

T1: most of time, when the teacher entered to ll&sooom, students were respectful,
they immediately sat down, behaved and did not nodtker things when she spoke, provably
because the teacher was serious all time althduglwas not bad tempered.

T2: most of the students were not respectful atfadly caused discipline problems, did
other things than those the teacher expected tbeln, tand, when the teacher called their
attention, they sometimes repeated the words Hehez said. Moreover, some of them ate in the
classroom and disturbed other classmates who wally attentive.

T3: during the development of the observed lessmost students were respectful not
only with the teacher but also with the classmalég. teacher never had to suggest them to
behave or pay attention. There were some few excepbut those two or three students ended
up behaving because the rest of the students rhadgass be developed harmonically.

From the observations, it can be concluded sontuerta were not always respectful

with their teachers and with some of their clasemaind sometimes some teachers could not
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cope with this type of problem at all. Regardinig tis it has been already stated that given that
the teachers’ main concern when developing thegdass is learning (Ur, 1996), discipline
problems like those mentioned above can affectexoadperformance of students (Kelly, M.
n.d.).Kelly suggests teachers who face these types digres to design not only their lessons
but also a discipline and classroom managementiplarder to control those students who
even, some times, make others behave in a simdgrtavthem or disrupt those who are actually
respectful and attentivéccording to Kelly, it is recommendable for teacheho deal with
disrespectful students first intervene with venvatning, second, detention and if the problem
continues to interfere with referrdlhe author also recommends not to lose controluseca
may make the problem worsen, but only to intervesfere the problem get worst as well as to
show students seriousness and professionalism kingheome questions about the topic to
those students who are not attentive or just maken@gorous commentary in order to lessen
tension inside the classroom. Kelly suggests teadbeshow students that the purpose of the
lesson is specifically learning where they are etgubto be attentive and respectful and to show
good and specific outcomes during and after thesgberiod.
A Contrast and/or Parallel between the Data Collected Through the Surveys, Classroom
Observationsand Written Lesson Plans

With regards to the data collected through thegedyf instruments, it is possible to
infer there are both irregularities and coheremegtaining the way the teachers argued they plan
and develop their lessons and the way how thesegses actually took place. For instance,
regarding similarities, T1 mentioned to considetiwation as an important element in lesson
planning, and although it is not considered assde plan element, she really worried about

students and got them motivated because, as th&ratan observations showed, she used
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different materials, activities, ways to informadlgsess her students and real word language that
kept students attentive and interested for theohessThis also reflects she varied lessons’
components and the way she assessed her studeafswels also something the teacher hold in
the survey. Regarding the formats of the lessoagstvided, the teacher was consequent with
what she hold in the survey when advocating shayswlesigned all her lessons in writing since
once the four classroom observations were cartigédlte immediately provided them. In fact,
the teacher provided a special notebook where ati@lthe lesson plans for the different levels
she taught (see appendix E for the written leséamsp. Her lesson plans only detailed the name
of the activities she developed but neither tinresfach of them nor the objectives for the lesson
nor the type of work to be developed were speciiethe teacher stated in the survey. It is
possible to infer probably these lesson plans wWesigned for the teacher’s own eyes, that is,
without a formal format but with a list of activag or just some little notes about the lesson in
order to have a map about the procedures thatakil place in the lessons (Jensen, 2001).

On the other hand T2 said she varied lessons’ caegs in the extent to which she
made learners work with different materials. Tlastfnot often took place, only once when the
teacher made learners work with computers. Regauttin lesson plans, in the survey the
teacher mentioned she always plan all her lessowsiiing, but when she was suggested to
provide them, she gave a number of excuses tornoide them or just said she forgot them at
home. About this, according to Hill and Lewis (1998sson plans are designed to be used as a
guide during the lessons and which teachers shakédinto the classroom in order to check
them if they forget what is next, but due to tieiadher did not provide these documents, this data

could not be corroborated. However, it is possiblmfer that for her experience the teacher
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memorized how to develop her lessons, althoughatso probable the teacher did not actually
plan her lessons as she stated in the survey.

Finally, T3 argued she assessed her students byngidlem develop exercises on the
board, in their notebooks or as homework whichlmaalso confirmed with the description of
the observations mentioned above. With regardsedesson plans she provided, the teacher
specified a set of procedures that involved expglana before suggesting students to develop a
given exercise, as well as the way how they webetassessed which is something the teacher
argued in the survey.

In contrast, it can also be inferred there are soomradictions between the way the
teachers carried out their lessons and the waydaelythey planned and developed them.

For instance, T2 mentioned the elements she ngrimeludes when planning her
lessons are motivation and understanding of tamicthe part of students (although they are not
considered as elements in lesson planning). Buirdo to the observations, most of time she
developed her lessons in the same traditional slag;only stood up in front of the students,
made them questions individually and never sugdesim to work in groups or to develop
activities that involved interaction. In consequerstudents always got bored and when most of
them evidently showed they did not understanddpées because they were unable to answer to
her questions, she continued with other or moreptexnstructures. This, it can be said, also
reflects she did not develop the types of assegsameithe type of work she stated in the survey,
nor reviewed or reinforced students language ioti@a of their confusion and bad outcomes
when reporting back their answers to the questibiesmade them, which is something the

teacher advocated for in the survey but which sieadly never took into account.
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Finally, T3 never made students develop neitheagrwr pair work, nor she took into
account the students’ interest in order to contiikte the language they were exposed to, as she
supported in the survey; she only made studentgithally develop exercises and the language
she used was not based on real word. Regardirlggben plans she provided, in any of them the
teacher specified neither the lessons’ objectiveghe type of work as she affirmed. It is
important to highlight the teacher did not provitle lesson plans of all the observed lessons and
she handed out them two weeks after she was segigesprovide them. From this data, it is
possible to conclude it reflects the teacher didtake her written lesson plans inside the
classroom if she actually planned them before ulesitig classes as she stood in the survey.

However, regarding this inferences, it can be gaiduld be possible the teachers
actually apply what they argued in the surveys bgeadt is probable that four lessons, in which
the classroom observation took place, may not begimto reflect the nature of their teaching
practice.

Relationship between the Syllabus Design and the Classroom Observations

Given that one of the purposes in lesson planrsrg cover the content teachers select
for a course and to accomplish the goals for witichdesigned (Brown, 1994), it can be stated
T1 did take her syllabus design as a referenceatchtwhat this document specified to teach and
achieve, in this case, during the first scholarquerRegarding this, it can be inferred this teache
is conducting her lessons in order to attain thes®goals which at the same time includes the
national ones because her syllabus lists the stdsdé English the MEN suggested for the level
the teacher developed her lessons (see appendixtlefsyllabus design). For instance, the

contents the teacher included in the observedhessereools, reading related to tools,
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explanation about a project related to tools andkoench translationsespectively as her
formal lesson plans show (see appendix E for tliggamrlesson plans).

On the other hand, although T2 never specifieddpis she covered in her lessons, it
could be inferred from the observations the toplos included during the four observed classes
werepossessive pronouns, the alphabet, spelling amddbassessment preceded by a general
review respectively. Thus, making a comparison betwhercontent her syllabus design
suggests pursuing, it can be deduced there ismerence between what the teacher covered in
her lessons and the content specified in her sydlgbee appendix D for the syllabus design).
Thus, it can be inferred, there is a negligenceennng the accomplishment of the course goals
and, inclusively, of the National Standards of Estgkstablished by the MEN which are also
listed in the syllabus the teacher provided.

Finally, regarding the T3 development in relatiorher lessons and her syllabus design,
it is difficult to say to what extent she triedaocomplish and cover the objectives and contents
for which her course was designed because sheotligrovide this document.

With regards to this information about the way ti@chers tried to achieve the content of
their syllabus through the development of theisdesplans, it can be said it is nice that teachers
try to accomplish what the syllabus they desigreedHteir course tells them to do because, as
Strevens, P. (1977) points out, the syllabus isn@d with specific teaching purposes that lead
teachers to attain contents and objectives in wtielmain concern is learning.

In contrast, it can be said it is not so positivat teachers do not care about the syllabus
they designed for their course because syllabiigesvteachers with the opportunity to decide
the teaching methodology or techniques that careses a guide for them to facilitate learning

since they present, in an organized and cohereptttva materials and contents that lead to the
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accomplishment of the course goals (Nunan, D. 1988)the top of this, given that the syllabi

of these teachers are based on the standards tNeestBblished to teach English as a foreign
language (see appendixes C and D for the syllalg)advisable the teachers consider it as an
useful tool that guides them to accomplish the @bjes this national institution expects them to
attain. This involves also teachers guiding stusiémuse the language for communicative
purposes which is a requirement for all Englisttheas who work in public institutions in
Colombia because this has to do with the standdrdady mentioned. Therefore, this should be
one of the points of departure to instruct classethat they are more likely to attain the purpose
of having bilingual citizens by the end of 201%lzs National Government expects (MEN,

2002).



THE IMPLICATIONS OF LESSON PLANS 92

CHAPTER FIVE
Conclusions and Recommendations
Conclusions

After carefully revising the literature pertainitigs research followed by the analysis of
the data collected through surveys, classroom whgens, syllabus designs and lesson plans the
teachers provided, and keeping in mind the objestproposed in chapter one, it can be
suggested lesson planning implies a complex prabesshould result on learning and that
involves teachers behaving in an integral way.ifstance, according to Jensen (2001), lesson
planning includes different stages and formatstivattis up to each teacher to decide what their
own lesson plans will include and how they willdeveloped. However, Brown (1994) suggests
lesson planning implicates essential elementssthatild not be avoided. In spite of this, the data
collected in this research shows it is evident steaehers forget to include some of the most
important ones.

Lesson planning implicates, as Jensen (2001) poiritdeachers knowing about the
objectives for which the course is design, the estisl needs, interests and objectives to learn the
foreign language and the principles to teach aarhla foreign language; once this broad picture
is inside the teachers mind, then, the teachestzhplanning individual lessons. Keeping in
mind this part of literature, from general to sfieciesson planning implicates teachers are
familiar with the objectives of the course they supposed to teach, that is, in this context, to
take into account a syllabus design. Thus, it andncluded, as previously mentioned, some
teachers did not care about the objectives statdtkir syllabi because they even did not took
into account the content suggested in this papkee toursue during the course. Consequently, it

can be inferred they did not care about the impteat®n of the standards demanded by the
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MEN because their syllabi are based on the stasdarttach English for the correspondent
level they teach (the syllabi can be found in ajgipees C and D). Subsequently, it is possible to
draw in this context lesson planning involves tgkimo account the goals the National
Government has set up for both, English teachaetstudents, which have to do with the
“Bilingual Program” directed by the MEN which airteshave bilingual citizens by the end of
2019 (MEN 2002). Regarding this, it is evident thase goals some teachers did not mind as the
data gathered in this research show because sotherofdid not include neither the content nor
the objectives from their syllabi which are basedlte standards to teach English. Concerning
this, another conclusion possible to draw is thdhis setting, lesson planning also implicates
designing English classes for communicative purposéich is an aspect all these teachers
neglected due to the written lesson plans theyigeavas well as the way they developed them
proved they never implemented communicative agtisjtmost of the class time was spent in
mother tongue explanation and there were no aetvihat involved student-student interaction.
To this, it can be attributed that, as the dataeyad through classroom observations show, the
negative outcomes some of the teachers got fromgtuglents is the result of this fact since
according to Ur (1996), learning is directly rethte the amount of language learners are
exposed to and engaged in.

On the other hand, given that, as mentioned aldesson planning also implicates
teachers bearing in mind students’ needs, inteagstobjectives, it is possible to point out only
one of the teachers planned and developed thenkes$sking into account these important
aspects and her lessons always ended with posisudts; on the contrary, the other two groups
of students most of time showed bad outcomes damagafter the English lessons, many of

them were neither attentive nor participative aitdashy other thing different to what their
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teachers expected them to do. From this data, @wsian possible to draw is that these negative
outcomes can be attributed to the fact that mosiaf the teachers did not care about
motivation as they stated in the survey, and thaayhe of them did not provide a written lesson
plan to corroborate this information, the classramyservations showed it seems they always
planned and developed the same type of work angatme type of procedures that most of time
were not interesting for their students becausg divected their attention to other things
different to what the lessons were about whicletdl they were not motivated. On the top of
this, students’ needs, interests and objectives wet considered by these teachers when they
advocated to do so in the survey because in spitawng realized their students had doubts and
misunderstandings regarding a particular languagienqm, some of them only assigned bad
grades to those students who showed to be con&uskdthers continued with other topics
instead of providing feedback in order to overcdahuse learning obstacles. From this
conclusion, it can be also inferred these teaathdraot make adjustments to their lessons in
response to the student’s outcomes as they statbe survey because as mentioned above, they
did not change the way they developed their lessosagite of not having positive results since
evidently many students were not actually learnumgch can be considered as one of their main
objectives when attending to English classes, watdhe same time is the main focus in lesson
planning (Ur, 1996) and which reflects the low effeeness of the lessons the teachers planned
and developed. Another conclusion can be thateaehiers did not make adjustments to their
lessons in response to the outcomes of previous, timey started their lessons without minding
that although sometimes students needed a reviegirdorcement about previous topics, they
continued with new ones, they were also careleswimey continued developing the same

teaching strategies considering that in previossdas they did not work.
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Alternatively, taking into account that lesson plang also implicates teachers thinking
about what to do before a lesson takes place (Farr003), it is possible to draw some of the
teachers do plan their lessons before they ergard¢tassrooms while others, in spite of having
stated to do so in the survey, did not provide @udtent to corroborate this data. Nevertheless,
another conclusion can be that the teachers havie@nception about lesson planning because
they assume this type of design as the way of mésting the different procedures that will
take place in their lessons as the answers prowidgte survey show and which also reflects
they do not have a clear knowledge about what fepknning involves because neither in the
survey nor in the lesson plans some of them praMiley did not show to set up objectives,
specify materials to be used or at least to inditia¢ time to be devoted in the different
procedures of their lessons. As previously poimiet] the procedures of a lesson are considered
to be some of the most essential elements in Igasmming (Jensen, 2001), therefore, from this
theory it is possible to conclude and corroboratgldr's statement about the inappropriate
knowledge and practice of some teachers in this tfplanning (Taylor, 1970). Taking into
consideration the last two conclusions, it is glessible to draw some teachers neglect the fact
of trying to attain the lessons objectives throtlg#ir procedures because they did not even state
them as the lesson plans some of them provided mEnage and because they did not follow the
content suggested in their syllabi which also iatBdhe objectives to teach the content they
specify. On the contrary, although neither T1 shibteespecify them, she actually took care
about the objectives established in the syllabusvfoch her course was designed because she
did pursue the content her syllabus advised htk® into account which have to do with the
standards demanded by the MEN to the teaching gligfnas a foreign language and which are

stated as the objectives for her English course.
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On the other hand, during the development of flessons, the teachers also
implemented different techniques to determine ffectveness of their plans which reflects
lesson planning also implicates teachers evalustiegfficiency of the plans. Otherwise, it has
no sense designing and developing lessons if there learning which is the main objective in
lesson planning (Ur, 1996). Regarding this, theltees used different procedures in order to
evaluate their students’ progress and their leptams effectiveness. For instance, informal
assessment was developed through oral and writencises and formal assessment was carried
out through dictations, oral and written exerciged a test that guided teachers in the
identification of the achievement of their lessoolgjectives, in this case learning given that they
did not specify any objective neither to their €nt$ nor in the written lesson plans they
provided, but which unfortunately did not lead sashéhem to intervene in order to overcome
the evident learning obstacles the data colled¢tezligh classroom observations show to take
place in their classrooms.

Finally, it is possible to draw the way these teastbehaved in the design, development
and decision making towards the outcomes of tlesgdns reflects some of them have not a
good theoretical background regarding the prinsipdéeteach and learn a foreign language
because data gathered in this study show ther@awag of negligence in diverse aspects that
affect learning. Thus, a last conclusion possiblddpict can be that lesson planning implicates
teachers being familiar with the nature of teactand learning a foreign language (Jensen, L
2001) and that from this important principle teashzan tend to be efficient or not in the design
and development of their plans because this istaliat directly affects learning as Ur (1996),
Brown (1994), Jensen (2001), Farrell (2003) andynwher authors in the field of TESOL state

and which could be corroborated through this study.
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Recommendations

After having analyzed and confronted the collectath and the ideas proposed by
different specialized authors in the field of TES@he following recommendations are
formulated in order to contribute to the improveimneiithe English teaching and learning
processes in educative institutions in a settikg 8an Juan de Pasto.

The first recommendation is related to syllabusgiedt is advisable that English
teachers plan their lessons always caring abouwtdheent and objectives for what their courses
were designed because a syllabus is designed patiifie objectives among which the most
important one is learning. On the top if this, alilare important since in this context they imply
to take care of the standards the MEN stated thtEeign languages which is not only a
requirement to all public educative institutionsgM, 2002), but also a fact that directly affects
learning because lesson planning implicates pugsaisyllabus within a coherent and sequenced
development of lesson plans that should resuleaming which is the main objective in lesson
planning (Brown, 2001); taking into account thedstots, institutional and national needs and
interests among which to become a bilingual couisttite main goal (MEN, 2002); and having
good theoretical bases regarding principles toht@aad learn a foreign language.

The second recommendation has to do with the imgiéation of communicative
approaches. It would be better for language teachbo work in this setting to apply these type
of approaches and not just instruct grammar extaitly because, as previously mentioned, the
National Government demands language teachergpap and help learners to develop
communicative competences so that by the end @& Z@lombia has bilingual citizens able to
face the challenges the globalized word demandsder to open doors to a world that offers the

advantages of studying, working or just travelibgoad (MEN 2002).
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Subsequently, another recommendation that can ibéedaut is related to the use of the
mother tongue in the classroom. As could be comated through the collected data, most of the
teachers spent most of the class time in mothgumexplanation which, it can be said, show
they were not a good model for learners to usdathguage they were learning, thus, lessening
the opportunity to put in practice their knowledigeresponse to this, it is recommendable
language teachers use the language they expecstheents to learn because otherwise students
have fewer opportunities to learn since as preWoosinted out, learning is directly related to
the amount of language learners are exposed teragabed in (Ur, 1996).

On the other hand, the fifth recommendation poedibidraw has to do with students’
needs and interests. It is better that languagiéea plan their lessons bearing in mind these
two important factors as well as to add a certanoant of variety to their lessons in order to
enhance students’ motivation and keep them ateeiaiin participative.

Subsequently, the final recommendation possibjeotot out is related to the basic
principles in lesson planning. Teachers shouldi§p#te objectives for which their lessons are
designed, thus, they will be able to make apprégdacisions about what materials will be used,
what activities will be developed, how much timdl we devoted for each activity and what
evaluation procedures will be more appropriate s€haformation can tell teachers if their
lessons are effective or not and what adjustmend® tin order to improve efficiency if the
results are not the expected ones (Farrell, 2008ally, teachers should also provide opportune
feedback when realizing the lessons are not workirayder to help students to overcome their

learning obstacles, thus, attaining the main objech lesson planning (Ur, 1996).
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Appendix
Appendix A
THE IMPLICATIONS OF LESSON PLANS IN FOREIGN LANGBAGACHING
Survey

Name: Yearpefience:

Institution:

Date:

1. Do you plan your lessons? If so, what aspectssside planning are the most important
for you?

2. What are the main reasons you plan or not plan kgssions?

3. Do you consider you should plan all your lessongistrreact as class evolves?

4. Do you consider students’ needs in planning yossdas? What needs do you consider if
any?

5. What variations do you make from one lesson plaantather in order to be authentic?

6. What type of work do you prefer (individual, pagroup work) when developing your
class activities? Why?

7. How do you assess your students? What types ofsmsat do you use?

8. Do you improvise? If so, when and how?

9. Do you evaluate your lesson plans’ effectiveness®™

10.What adjustments or changes do you make to yosoteglans depending on your
evaluations of them?

11.1f you plan your lessons in writing could you prdegian example of it before you teach

your class?
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Appendix B

THE IMPLICATIONS OF LESSON PLANS IN FOREIGN LANGEHAGACHING

Institution: Teacher: Course:
Observer: Date: Observation number:
CHECK LIST

1. TEACHER DEVELOPMENT

The teacher:

1.1 Makes use of the foreign language vesdd NotO Partiallyd
1.2 Shows self-confidence vefl NotO Partiallyd
1.3 Is clear vedd NotO Partiallyd
1.4 Is respectful vekl NotO Partiallyd
1.5 Encourages students ved NotO Partiallyd
1.6 Is a facilitator vedd NotO Partiallyd
1.7 Uses classroom management strategies MMesNot O Partially O
1.8 Uses time management strategies fzds Not [ Partiallyd
1.9 Promotes interaction and participation ek Not[ Partiallyd
1.10 Provides feedback vé&d NotO Partiallyd

2. PROCEDURE

2.1. There is a coordinated sequence vdsl Not[ Partiallyd
2.2. Appropriate use of different materials YEd Not[O Partiallyd
2.3. Good explanation of language before developingyitiets vekl Not[d Partiallyd

2.4. Development of varied communicative activities. esd NotO Partiallyd
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2.5 The activities are interesting for students. ves O nNotO Partiallyd

2.6 The activities are developed in a reasonatdespacific vYesdd NotO Partiallyd

period of time according to complexity.

2.7. Pair or group work veEl NotO Partiallyd
2.8. Individual work vYesdd NotO Partiallyd
2.9. Formal assessment. v&d NotO Partiallyd
2.10.Informal assessment YEd NotO Partiallyd
2.11. The lesson tries to attain the general ardifip objectives. Yes O NotO Partiallyd

3. STUDENTS DEVELOPMENT
The students:
3.1. Interact with each other ves O NotO Partiallyd
3.2 Are attentive and motivated vesld NotO Partially™d

3.3Are respectful vdsl NotO Partiallyd
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