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ABSTRACT

The purpose of this paper is to identify the most
common strategies in writing instruction taught by
teachers and applied by the students of the differe
semesters in the Linguistics and Languages Departme
University of Narifio. For this research it was ment
that the teachers’ use or preferences of some strat
give writing instruction was not established. For t
reason one survey format was applied to teachers an
one to students to find out their preferences about
of writing strategies in relation to the effectiven
importance and frequency of use of them.

The results from the surveys applied to teachers an
students showed that the teachers prefer to use str
such as freewriting, questioning and outlining to g
writing instruction. In contrast to teachers’ opini
students affirmed that the strategies commonly used
were brainstorming and outlining. These results dem
that the writing instruction given is based on teac
preferences without taking into account students’ o
This situation can be improved in order to make of
instruction a more useful and reliable process not

the teachers but also for the students.
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CHAPTER 1 INTRODUCTION OF THE STUDY

Introduction to the problem
Teaching a language involves many important skills
to be developed accurately. The oral skill has been
emphasized for many years because it is considered
way to communicate in any language, but skills like
listening, reading and writing have been neglected
of their importance. Without listening, the oral sk

be useless, and without writing who could be able t

Writing has an importance on its own as another way

communicate, in fact, several tests and internation

like Test of English as Foreign Language (TOEFL) or the

First Certificate in English (FCE)
into consideration the written part as a percentage
final score. Colombia also has the “Examen de la Ca
la Educacion Superior (ECAES) that inside its forma
written part, specifically of thousand word essay.
kinds of tests prove that the writing skill is impo
learning it involves to acquire different strategie
order to write in a clear and a comprehensible way,
words to write accurately.
Problem Statement
Writing is one of the skills an English learner sho

study in order to acquire the knowledge s/he needs
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Writing strategies used 10

a foreign language. Most of the teachers focus thei
instruction on the final product but pay little or
attention at all to the process the learners are re

to carry out to achieve those results.

The task of putting coherent organized ideas on pap
is a very difficult job for students because many
difficulties in expressing themselves in a written
take place during the process. Therefore, learners
follow the correct guidelines and use the right too
become competent writers.

The only way to achieve a good performance in writt
composition is to have instructors use the adequate
strategies and techniques that students need to fac
learning.

Teachers have the responsibility of applying
appropriate strategies which allow students to reco
stages involved with the production of a piece of w
and to encourage them to develop and improve their
potential while choosing the most effective tools f

Unfortunately, the perfect system for teaching the
process of writing does not exist, so it is necessa
us, as former English students and current teachers
establish the common techniques instructors know an

to provide writing training, and also to verify tha
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students are being motivated and assisted adequatel y in the
topics they are to write.

To sum up, the present research attempts to identif y
the most common strategies used by English teachers at the
University of Narifio to provide writing instruction
Moreover, the intention is to establish the reasons for
which teachers use determined techniques and whethe r they
think they are effective in their classrooms.

Research Question

Which are the common strategies used by English
teachers to provide writing instruction in the Depa rtment of
Linguistics and Languages at the University of Nari no?

Justification

Written language allows people to surpass time and

space. This is one of the reasons why learning to w rite is
an very important experience, not only to native En glish
speakers but also to EFL learners. Writing has occu pied a
considerable position in teaching and learning appr oaches
for many years given that it is an essential compon entin
language acquisition. However, learning this skill isa
delicate issue. Since learners employ writing as a way of
communication and expression of feelings and though ts,

it is important to make a conscious effort thinking of the

way to arrange words and pieces of discourse togeth er.
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The importance of this research is based on the ide
that teachers of writing composition must be famili
the strategies and techniques related to this subje
Otherwise, students are not going to be able to dev
writing skills.

According to Celce-Murcia (2001)’not knowing where
how to begin causes inexperienced writers to waste
could be better invested in working to improve a dr
paper in progress; there can be no paper in progres
however, if the writer does not have a way into the
assignment”. This means that since the writing comp
process involves several approaches and stages such
prewriting and drafting, it is also relevant to not
none of them can exist without the other. For insta
students are not capable of generating ideas they a
going to be capable of expressing their thoughts on
and writing a high-quality draft either.

Therefore, it is vital for students to learn to fee
“comfortable with pre-writing techniques, multiple
strategies for developing and organizing a message,
variety of strategies for revising and editing, and
strategies for preparing products for public audien

for deadlines.” (Writing process, n.d.)
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Teachers must give their pupils an adequate framewo

to encourage them to start the process of writing.
also in charge of looking for new strategies, if po
that enhance the conditions for the development of
skill.

This research will offer information about how EFL
teachers train learners in writing in our setting a
those strategies are perceived by them, this means
effectiveness of the techniques used is going to be
described and analyzed through this work.

In conclusion, the present study will permit to
identify the most common strategies to develop writ
could help other teachers to make educative decisio
the most appropriate techniques they should apply i
professional practice to improve this important sub
This is an attempt to find out the teaching level i
composition at the University of Narifio and to set
for further research in this field.

Objectives
General Objective

To identify and establish the most common strategie
used by English teachers at the University of Narif
teach writing considering the teachers preferences

effectiveness perceived by the students.
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Specific Objectives

To identify the writing strategies used by English
teachers at University of Narifio.

To establish the reasons why teachers prefer and ap ply
the strategies identified.

To determine which writing strategy is the most

effective one according to the students’ opinions.
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CHAPTER 2 LITERATURE REVIEW

Definition of Terms

Writing strategies is a wide field and understandin gitis
related to the meaning of words like instruction an d
strategy, which are the terms considered as importa nt in
this research in the same way some descriptions of the

strategies taken into account are.

Instruction
It is a form of communicated information that is bo th
command and explanation for how an action, behavior , method,
or task is to be begun, completed, conducted, or ex ecuted.

Instruction in an ESL/EFL setting is based on

principled teaching, that is, people teach accordin g to
certain principles and beliefs of an overall approa ch to
language learning and teaching. (Instruction Define dn.d.)
Strategy
It is a compound of activities developed by teacher sto
expand the “storage, retrieval and use of informati on”. They
are specific actions which are characterized by dir ectness,
effectiveness, and the ability to transfer knowledg e to new

situations. (Oxford, 1990)
In the field of TESOL, learning strategies are rela ted

to all kinds of activities that students perform
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successfully in a classroom with aims of developing
goal-directedness, self-efficacy and autonomy (Oxfo

Learning strategies are operations or steps used by
learners to facilitate the acquisition, storage, or
retrieval of information to their students. (Rigney
cited in O’Malley, Chamot, 1988).

Language Learning Strategies
“The term strategy was first used by Jerome Bruner
Cognitive Psychology in 1956 in a paper related to
formation of concepts from a cognitive perspective,
presented along with a preliminary paper by Chomsky
theory of language. Since the late 1970s applied li
has turned more and more to cognitive science to pr
theoretical framework for language learning and thi
to valuable research into a whole new range of stra
used in vocabulary learning tasks, reading comprehe
writing, to name only a few”. (What are Learning St
n.d.)

During the years, the words “Language Learning
Strategy” have been defined and stated by a great v
researchers. For example, Richards and Platt (1992)
them as “intentional behavior and thoughts used by
during learning so as to better help them understan

or remember new information”. Wenden and Rubin (198

control,
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their own, established that learning strategies are
combination of the operations, plans and routines u
learners during the process of obtaining, storing,
retrieving and using the knowledge acquired. And St
(1992) states that “the concept of a learning strat
dependent on the assumption that learners conscious
in activities to achieve certain goals and learning
strategies can be regarded as broadly conceived int
direction learning techniques”. (Hismanoglu, n.d.)
According to Rebecca Oxford (1990) “foreign or sec
language learning strategies are specific actions,
behaviors, steps or techniques students use often
consciously to improve the progress in apprehending
internalizing, and using the L2” (as cited in Onlin

Resources: Digests, 1994).

Even though each of the researchers and authors has

his/her own point of view concerning learning strat
they all agree with the fact that they are essentia
in the acquisition of a second or foreign language
students to engage in the learning process, develop
different skills and facilitate their own tasks ach

Since learning strategies are used by instructors t
help students learn in a successful way, a lot of r

has been carried out across the years to prove thei
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effectiveness. Regarding language strategies for wr
for example, Chamot and Kupper (1989, as cited in O
1994) found out that “certain cluster of strategies
linked to particular language skills or tasks... L2 |
like L1 writing, benefits from the learning strateg
planning, self-monitoring, deduction and substituti
they also discovered that “successful language lear
to select strategies that work well together in a h
orchestrated way, tailored to the requirements of t
language tasks”; and O’Malley and Chamot, in 1990 r
that “these learners can easily explain the strateg
they use and why they employ them” (Oxford, 1994).
an important aspect which is going to be considered
the production of this study given that the subject
asked which strategy or strategies are currently us
their writing teachers and to what extent they thin
are effective for their learning and their accompli
writing composition activities.

As well as the terms previously explained, it is
important to define writing and to make a review of
history. These two aspects are fully explained in t

following pages.
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Definition of writing
According to Byrne (1988) writing is a combination
graphic symbols organized in a determined way accor
different rules and structures, which allow us to p
words and sentences in adequate sequences to compos
coherent texts. Arapoff (1967), on the other hand,
writing, not only as a joining of symbols and lette
represent a speech but also a join of many thoughts
experiences and situations acquired through direct
with the world put in a piece of paper. Itis not a
activity established to use and organize symbols, b
the main artistic tool EFL learners and people in g
have to select and put in order ideas with aims to
comprehensible and coherent composition”.

As a result of the investigative reports carried ou
through the history of writing and the work of the
mentioned throughout this study it can be said also
writing is a communicative skill characterized by ¢
strategies and processes that allow learners to exp
ideas, feelings and thoughts on paper. Unlike speak
writing is considered a formal means for communicat
stated mostly in essays, research papers and letter

speaking is a natural ability, writing requires an

of

ding to
roduce

e
describes
rs that
contact

n

utitis
eneral

obtain “a

t
authors
that
omplex
ress
ing,
ion
s. While

adequate



Writing strategies used 20

training. This idea has been previously established by Ann
Raimes (1983) in the following passage:

“Learning to write is not just a “natural’
extension of learning to speak a language. We
learn to speak our first language at home
without systematic instruction, whereas most
of us have to be taught in school how to write
that same language” (p. 4).

In addition to this comment and considering that th e
Present study is related to the writing composition in
foreign language settings, Arapoff (1967) states th at
although students take their ideas and experiences in order
to learn how to write, they are going to think and express

those ideas and emotions using the native language
structures. For this reason, when they try to write in
English as the target language, they are expected t 0 make a

lot of mistakes.

Considering these aspects, writing must be encourag ed
and taught in order to reinforce structures, vocabu lary and
grammar for the target language, as well as to deve lop and
improve the students creativity, critical thinking and

imagination (Ann Raimes, 1983).
History of writing
Although composition in ESL classrooms had a vast i nfluence

on the teaching of writing to native speakers of En glish
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(NES), it integrated different methods, practices a

principles since 1945 (Silva, 1990).

According to Reid (2001) before 1970, when the audi

lingual method was still in its zenith, writing in
pedagogy was not considered a skill to be fully dev
The only purpose of writing, at that time, was to f
the development of speech. Later, in 1980, teachers
to implement guided writing, however, it was limite

was only focused on small parts of discourse.

As years went by, in 1990, learners began to compos

short pieces of writing. This became the so-called
based approach. It consisted on the use of writing
about and express emotions, without considering the
audiences, because the students wrote just for them
external audiences were neglected. At that time, in
development was more important than the final produ
(reader-based). After that, in the twenty-first cen
new trend was established. The teacher was no longe
center of the teaching and learning process, instea
students’ actions became the most important part of
Writing became a “communicative social act” and it
focused on the relation between the author and the
Currently, writing teaching has evolved to be a vit

part of language proficiency. This has been demonst
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the TOEFL and MELAB tests and many courses about th e
instruction of this skill as well as the introducti on of new
materials that have been recently developed (Reid, 2001, p.
28).

Approaches to Teaching Writing
Byrne (1998) stated the four main approaches in tea ching
writing in order to consider the factors related to grammar,
fluency, content and the reason to write:
Accuracy Approach

This controlled-to-free approach is related to the

importance of writing control. Teachers give learne rs all
the tools needed in order to combine sentences and write
efficiently to avoid making mistakes; for instance a
structured model. The amount of control is graduall y

reduced, until students improve their composition.

Fluency Approach
Students are asked to write as many ideas as possib le
without considering the making of mistakes, so that they are
able to put their ideas and thoughts on paper. Stud ents are
free to write whatever they want to with the struct ures and
form they need, using their own ideas. Although this
approach does not correct the students’ particular mistakes,
they enjoy the feeling of composing instead of comp leting an

exercise.
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Text Approach
This approach focuses on the construction and struc
the paragraphs as a basis for writing. The teacher
part of the content and the form of the sentences t
students have to employ through different technique
strategies. For example, learners are asked to writ
paragraphs based on texts previously presented.

Purpose Approach
The emphasis given by the writers is the audience a
reason to write. Therefore, before and during writi
students must take into account the appropriate con
write about, the language used and the levels of fo
that have to be considered.
Once the types of approaches are established, it is
necessary to take into account all the concepts and
related to the process of writing in order to conti
this research.

Writing Process

The process approach pedagogy states as its main pr
that writing is the outcome of a highly individuali
very complex process. Before process pedagogy exist
writing classes did not pay much attention to the w
process itself. Teachers used to assign papers, eva

them, and then handed them back to the students. Th

ture of
provides
hat the
s and

e

nd the
ng
tent to

rmality

features

nue with

inciple
zed and
ed,
riting
luated

erefore,



Writing strategies used 24

instructors focused only on the final results: they
the learners’ text clearness, creativity, and accur
However, they did not attend to the writing process

the learners themselves. (Pedagogy Process, n.d.)

Writing is an action which allows to create meaning

identify and recognize the main characteristics inv
the process of learning to write (composition instr
such as production, formulation and the refining of
person’s ideas. (Zamel, 1982)

As a result, writing is composed of different stage
that will help a person to generate ideas, organize
evaluate them. White and Arndt (1991) describe thos
so that people may be able to follow each step and
their writing. The first three stages are related t
prewriting, which means that during these steps, th
purpose, audience and topic have to be identified.
Prewriting is the stage when writers are getting re
write. The last three are directly connected to the
presentation, revising, correction and rewriting of

final product.

Generating is the most important aspect that a person needs

to consider when writing.
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The Generation of Ideas
The generation of ideas initializes the process and
the development of further propositions. Long-term
one of the tools used to achieve this first stage.
divided into 3 groups: episodic memory, which is re
experiences; semantic memory, which refers to infor
and behaviors; and unconscious memory, which is ass
to feelings.

By many educators prewriting is now considered the
crucial of the stages in the writing process, altho
was previously the most neglected.

The information related to the generation of ideas
also be taken from books, articles, interviews, sci
investigations and facts.

Focusing
Focusing is next stage. Here, the writer needs to establish
the main idea of a composition in order to expand i
clarify it when s/he starts to write. There are two
techniques used to discover the main idea: fastwrit
which consists in “developing and relating” ideas a
speed; and loop writing, which consists in the prod
and enlargement of the text, relating to previous t
and connecting them until the writer finds the righ

to be developed.
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Structuring

The stage of structuring consists in re-organizing the
sentences in adequate sequences, combining the idea S
coherently. It can be started with an outline or a sketch

which may help to readjust the original plan. The
information can be structured through the grouping and

classification of ideas.

Drafting
Drafting is the first official composition after co mpleting
the pre-writing stages described previously. Genera lly, the
first draft is based on the combination and the res ult of
both fast writing and loop writing. Since this stag e,
learners need to make the transition from writer-ba sed,
which includes the pre-writing stages, to organizin g and
presenting the ideas to a certain audience or a rea der. In
this case, writers have to consider different aspec ts such
as the purpose of the composition, the intention, a nd how to
attract the reader. After these procedures are put into
practice, the draft must be presented to the partic ular
audience in order to make further adjustments, corr ect
mistakes either in content or form and improve writ ing
overall. This technique is called “write-revise-rew rite”,
and it can be applied as many times as needed, acco rding to

the number of drafts the writer decides to make.
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Evaluating
Evaluating consists on the analysis of the outcomes
accordance to the former aims. This means that the
assesses the final product of the composition consi
the process involved in it and realizing if the obj
the person stated before writing were reached when
finished writing. This assessment is usually carrie
the writers and they must consider the main aspects
correction which are related to accurate and effect
writing.

After learners have written and corrected their pap
by themselves, it is time to hand them in to the te
that the final evaluation officially takes place. C
processes include grammar, punctuation and spelling
procedures can be divided, according to Byrne (1988
the following:

Correction of all the mistakes makes reference to t
traditional way to identify possible faults by mark
sheet of paper. This process does not seem very eff
for both teachers and students since teachers need
a lot of time reading and correcting the papers and
usually lack interest on the former stimulus to wri

improve their writing. Therefore, it is crucial tha
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teacher corrects the mistakes during the students w
the engagement phase and not after they have comple

Correction of mistakes selectively takes place whe
teacher decides to focus on certain faults to be im
the students, such as particular aspects of grammar
spelling. For this purpose, it is necessary to foll
pattern. Although teachers can implement their own
identify these faults, generally, pre-established s
are applied.

Indicating mistakes so that students can correct th
occurs when a teacher marks determined faults class
them into several categories according to symbols o
features to catch the learners attention and to ide
them and correct them by themselves, either in pair
groups or individually. Even though the present pro
does not solve every single problem the students ma
with determined writing points, this approach helps
become aware of the mistakes they make and to incre
knowledge they are acquiring. The model used in the

correcting process can also be used with this proce

These procedures allow students to identify and cor

their own mistakes. These actions can be used spora
and with earlier preparation when the teacher decid

leave the correction work to the students. In this
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learners feel motivated, curious to check their cla ssmates
work and excited to detect their own faults. Despit e the
fact that this procedure can be appealing to the st udents in
certain occasions, teachers need to consider that t his
procedure is not prudent to be carried out frequent ly
because students require explanations for their mis takes.
Re-viewing
Re-viewing, the last stage in the composition proce SS

that a writer must undergo is mostly related to the
checking of context, connections, and opinion
statements, among other aspects. Since the writing
tasks never end, with the aim to establish the fina I
product, it is sometimes necessary to read the
composition carefully one more time after focusing,
structuring, drafting and evaluating in a final
scrutiny before presenting the paper to the audienc e.
In order to analyze the composition, White and Arnd t
(1991) state some considerations in a basic “re-
viewing” checkilist:
The main idea, topic or focus of the text has to
be clear and coherent.
The levels of formality used by the writer must
be appropriate for the audience considering the

intention and the form.
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The writer is responsible for choosing the most
adequate degree of directness.

It is also important to choose the right
vocabulary and the correct structures with the
objective of stimulating the emotional responses th e
writer wants to obtain from the audience.

The writer has to consider the divisions of the
text into appropriate segments and in the suitable
order and organization to avoid confusion among the
readers.

The connections between the ideas and the text
need to be clear and well structured considering th e
form of composing, if it is written explicitly or
implicitly.

The grammatical structures have to be used
appropriately along with the word order and
punctuation to help the audience receive the meanin g
of the text in the way the writer expects.

The writer has to keep in mind all the time the
adequate edition and the proof-reading of his/her
text to self assess errors of grammatical structure ,
word order, word form, punctuation and spelling.

The last consideration is related to the final

presentation of the text. The writer has to check
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his/her text for legibility and clarity, and has to

consider the conventions of the written language

according to what he wants to convey to the audienc
These reflections will easily help a writer to carr

out the last inspection in the re-viewing phases ef

to expose their composition to the reader.

In order to understand the process of writing it is
important to rely on the stages mentioned before. T
be very useful when learners need to compose specia
of writing.

It is also necessary to consider the activities or
strategies that teacher and students perform in the
classroom according to the pre-writing stage which
the generation, focusing and structuring of ideas.

Writing Strategies
As it is mentioned along the paper, there are diffe
strategies used in the writing process, however, th
techniques that are going to be defined in this sec
those related to the first stage of writing, the we
prewriting strategies, and the point at which the |
discovers and explores his or her initial ideas abo
given topic.

Prewriting is the stage when writers are getting re

to write. In preparing for writing, writers have to

y

fectively

his will

| pieces

includes

rent

e

tion are
[I-known
earner

uta

ady

decide



Writing strategies used 32

on a topic, identify an audience and purpose for wr
determine the appropriate form for the piece, and g
ideas and data. Prewriting helps writers to get the
on paper, although they may not usually be in an or
way, so that they can “brainstorm thoughts that mig
eventually make their way into their writing”. Inst
and students must become familiar with these strate
figure out the ones that work best for them. (Pre-W
Strategies, n.d.)

Since the writing composition process cannot be lim
to one single procedure, the teacher has to expose
to a variety of techniques or strategies in order t
them start and develop a writing task (Celce-Murcia

Therefore, in order to carry out this process
adequately, it is essential to consider the strateg
involved with pre-writing composition. For this rea
listed below are some of the most common types of p
techniques.

Brainstorming
Brainstorming “allows students to work together in
classroom in small groups to say as much as they ca
topic. The teacher does not have to monitor grammar
pronunciation except when the speaker cannot be und

(Raimes, 1983). After doing the mentioned exercise
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students are usually asked to put those ideas on pa
that they are able to develop complex compositions.

Brainstorming is a collective strategy which was
created to develop a greater number of ideas in ord
solve different issues. It has its origins with Ale
Faickney Osborn, an advertising executive who desig
technique to improve the creativity of his employee
(Brainstorming Definition, n.d.)

The strategy can also be a natural process for cert
people with creative backgrounds, however, as it wa
mentioned before, it can also be taught in the clas
that students organize their ideas in a better way.

After the concept of brainstorming was established,
only people of education or teaching fields, but al
of all fields such as management, marketing and adv
have been using it. (Brainstorming History, n.d.)

How to Use Brainstorming
In order to apply this technique during a class of
composition, the instructor, in the first place, ne
identify the topic clearly so that the brainstormin
can be focused only on the ideas they are going to

After that, it is necessary to consider all the inp
given by the students without correcting it, althou

have flaws in the language. Otherwise, the students
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feel inhibited and will not participate with new id

the learners have finished sharing their thoughts t
class, correction can be made and then they are goi
choose collectively the most appropriate opinions i

to start writing.

The instructor must motivate the students in order

get contributions from each one of them. In this wa
learning to write and generate ideas will be a proc
involves the active participation of all the studen
without any exceptions.

Finally, it is important to assign a person to writ
all the input given by the learners on the board. G
this person can be the instructor or if the group a
they can choose someone else from the class.

(“Brainstorming Process”, n.d.)

Example of Brainstorming (“writing strategies”, n.

Topic: Things to do when you feel sad or depressed
» Go visit a friend
= Eat

= Do something for somebody else
= Watch a funny movie

= Buy some new clothes

= Get some exercise

= Sleep

eas. When
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ng to
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to
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* Read a book
= Buy some flowers

=  Go for awalk

Clustering
Clustering is also known as diagramming or mapping. It can
be used to produce material for a paper. This strat egy is
helpful for people who like to do their thinking in a visual
way. In clustering, writers are able to use lines, boxes,
arrows and circles to show relationships among the ideas and

the details stated.
Therefore, besides helping learners to generate
material and develop ideas, clustering offers an ea rly, but
essential sense of how ideas and details can be rel ated to
each other. (The Process of Writing, 2005)
How to Use Clustering
This process involves the selection of a determined
topic by the instructor or the person who is going to write.
Like the brainstorming technique, it can be applied
collectively in a classroom or it can be done indiv idually.
Clustering, according to Celce-Murcia (2001)"begins
with a key word or central idea placed in the cente rofa
page around which the student or the teacher using student-

generated suggestions, quickly jots down all of the free-
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associations triggered by the subject matter, using
short phrases”.

After taking the main subject idea, a circle must b
drawn around it. Then, the writer has to draw lines
the circle connecting the subordinate ideas to the
topic. It is also possible to add more lines to ext
ideas that are related to thoughts around the circl
Finally, the subordinate proposals have to be compl
new ideas related to each one of them. (The Process
Writing, 2005)

Example of clustering (“The writing process”, n.d)
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Outlining
An outline is a flexible organizational tool for
writing that consists of making a list of topics wh
going to be established in a written composition.
Outlining is central to writing a good paper. An
outline lets you see and work on the actual plan wi
drawn distractions. It develops the writer’s abilit
think clearly and logically.
This plan presents the order of the different topic
their importance and their relationship. It usually
with a general idea and continues with specific det
support the topic adequately. In this way, the pape
unified and organized either chronologically or spa
There are two kinds of outlines: the topic outline
the sentence outline. In the first one, the heading
stated in single words or summarized phrases; while
second, the headings are written in complete senten
One key to effective outlining is the ability to
distinguish between major ideas and details that fi
those ideas. (How to Write an Outlining, n.d.)
How to Use Outlining
An outline has to begin all the time with a thesis
summarizing sentence. This sentence states the main

the paper. It must always be a complete grammatical
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which expresses the opinion and attitude the writer intends
to have according to the topic.

The way to write the plan is using subdivisions in each
one of the topics with numbers or letters, followed by a

period. Example (“The writing process”, n.d)

A.
(1)
(2)
B.
1)
(2)
C.
1)
2)

It is important for the writer to divide each of t he
subordinate ideas by at least two parts in order to develop
the topics adequately and provide the text with sup port.

The instructor or writer must remember to be consi stent
and coherent with the organization of sentences, th e
selection of main and subordinate ideas, as well as the
outline model to apply; s/he has to use either whol e
sentences or brief phrases but not both. (How to Wr ite an

Outlining, n.d.)



Writing strategies used 39

Example of outlining:

Thesis: My high school had three problem areas.

Involved with drugs a.
Leaky ceilings (1)
Students )
Unwilling to help after b.
class
Formed cliques (1)
Teachers (2)
Buildings C.
lll-equipped gym (2)
Much too strict (2)
Free writing

Free writing is probably one of the best known prew
strategies and also one of the most useful.

The strategy of free writing is related to jotting
in rough sentences or phrases everything that comes
about a possible topic.

Popularized by Peter Elbow, the goal of free writin
to get words on paper, to fill up a page without wo
about grammar, spelling, or even coherence.

Free writing is an excellent tool to make learners
familiar with the act of composing. It is a way to
through mental blocks about writing. The initial id
impressions that the writer may have will often bec
clearer after s/he has gotten them down on paper, a

may lead to other impressions and ideas. (Samuel Se

riting

down

to mind
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rrying

break
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Peter Elbow (2006) states the following benefits of
free writing:

It makes writing easier by overcoming the blank pag e
problem.

It is a good way to warm up before drafting.

It can help to student start writing when s/he does not
want to write.

It can help learners come up with topics to write

about.
How to Use Free writing
This strategy can either be used by the students al one or
using a slight guidance from the instructor. First of all
the writer has to think of what is going to be writ ten about
a certain topic. Any ideas will be useful. Then, s/ he needs
to write nonstop for ten minutes or more without wo rrying
about spelling or punctuating correctly, about eras ing
mistakes, about organizing material, or about findi ng exact
words.
Learners are supposed to explore an idea by putting
down every single thought that pops into the writer 's head.
If the writer does not know how to keep on writing and
gets stuck during writing, s/he can repeat the exer cise

until more words come to mind.
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There is no need to feel inhibited, since mistakes
not count and learners do not have to hand in their
writing, since this is a pre-writing stage, as it i
mentioned several times along the paper.

Through continued practice in free writing, learner
will develop the habit of thinking as they write. A
will learn a technique that is a helpful way to get

on almost any paper. (Samuel Se, n.d)

Example of free writing (“The writing process” n.d)

There are lots of things | get annoyed by. One of t
comes to mind is politishans, in fact | am so annoy
them that | don’t want to say anything about them t
thing | want is to write about them. Another thing
bothers me are people who keep complaining about ev
If you're having trouble, do something about it jus

keep complaining and just talking. | am really anno
traffic. There are too many cars in our block and i
surprising. Everyone has a car, the parents have ca
the parents are just too induljent and the kids hav

and theyre all coming and going all the time and of
driving too fast. Speeding up and down the street.
speed limit sign but here | am back with politiks a

am really bothered when | have to drive to the movi
the congestion along the way plus there are just so
cars there at the mall. No space even though the pa

is huge it just fills up with cars. Movies are a bo
anyway because the people can be annoying who are s
there in the theater with you, talking and dropping
cups and acting like they’re at home when they’re n

do

free
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At this point, the writer reads over his or her not

and s/he may realize that s/he had several potentia
topics.

Therefore, it is important that the writers ask
themselves: “What point can | make that | can cover
piece of writing? What do | have the most informati
about?” After that, they are able to decide that th
narrow the topic down, for instance, to the annoyan
involved in going to the movies because maybe they
have more details for that topic. The writer, after
revising the exercise, can accumulate details for a

related to the problems with movie going:

| really find it annoying to go see movies anymore.

Even though I love films. Traffic to Cinema Six is
hate looking for a parking place; the lot isn’t big

for the theaters and other stores. You just keep dr
find a parking space and hoping someone will pull o
one else will pull in ahead of you. Then you don’t
there to be a long line and to wind up in one of th
rows with this huge screen right in front of you. T

in the theater with the smell of popcorn all around
there smelling it trying to ignore it and just want
pour a whole bucket of popcorn with melted butter d
throat. | can’t stop thinking about the choclate ba
either. | love the stuff but | don’t need it. The p

are there sometimes drive me nuts. Talking and laug
kids running around, packs of teens hollaring, who

es

ina
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ey could
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listen to the movie? And | might run into my old bo
the last thing | need. Also sitting thru all the pr

and commercals. If | arrive late enough to miss tha
the movie may be selled out. (“Free writing Notes”,

Questioning

In questioning, learners generate ideas and details
asking as many questions as they can think of about
subject. This strategy is also known as the journal
technique due to the fact that journalists, general
six important questions they need to answer about a
they report: who, what, when, where, why, and how.

By answering these questions, journalists can be
certain that they have provided the most important
information about an event, issue, or problem to th
readers. Therefore, when learners compose a piece o
by using this strategy, they can be confident as we
they have included all the necessary elements when
stories. (Asking Questions, 2005)

How to Use Questioning
Questioning is a writing strategy designed to help
ask themselves a series of story-grammar questions
generate narrative text. They can be adapted from t
previously mentioned essential questions. For examp

is the story about?”, “What are they trying to do?,
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happens when they try to do it?”, and “What happens in the
end?”. The strategy consists of the following steps

First of all, the writer must start by answering ea ch
one of the questions according to the story or piec e of
writing s/he is intended to compose.

Next, the learner writes down story part ideas for each
part to complement the answered questions.

After that, s/he ought to organize the answers int o]
small paragraphs.

Finally, the writer needs to organize the sections by
using connectors and transition paragraphs in order to make
sense.

Example of questioning (“the writing process” n.d)

Questions Answers

Why don't | like Just too many problems involved.

togotoa

movie? Could be any time—when a movie is popular, the
theater is too crowded; when traffic is bad, the tr ip

When is going to is a drag.

the movies a

problem? On the highway, in the parking lot, at the concessi on
stand, in the theater itself.

Where are

problems with
movie going?

Who creates the
problems?

How can | deal
with the
problem?

| do by wanting to eat too much. The patrons do by
creating disturbances. The theater owners do by not
having enough parking spaces and showing too many
commercials.

| can stay home and watch movies on video or cable
TV.
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CHAPTER 3 METHOD
Design of the Study
Considering that this study belongs to the category

descriptive type, a qualitative research was applie

According to G. E. Gorman and P. Clayton (1997, as

cited in Muela, 2004), a qualitative research is a
of investigation which allows to obtain data from t
context in which events happen, in an attempt to de
these phenomena, as a means to determine the proces
which the participants involved make use of the ind
originate possible explanations based on the facts

In this way and considering the definition provide
before, it can be interpreted that the qualitative
tries to identify the profound nature of realities
into consideration their structure and giving reaso

their behavior and manifestations.

Miguel Martinez (2006) stated that the two main cen

of action during an investigation are: a) the colle

gathering of the necessary data in order to achieve
previously determined objectives and b) the organiz
the found data in a logic and coherent way in order

produce a theory which integrates that information.
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Research Type
In this research we applied a descriptive study sin
data obtained throughout the surveys was analyzed w
applying any treatment.

This type of investigation allowed us to gather the
necessary information according to the opinions of
teachers and students who completed the surveys in
determine the current state of the writing process
instruction at the University of Narifio and discove
one of the pre-writing strategies is the most commo

Besides, a concluding explanation was provided aft
analyzing the collected data.

Subjects
Our target population was constituted by English te
and students of the Linguistics and Languages Depar
the University of Narifio in Pasto.

There are 93 students and 5 teachers for a total of
subjects. Their ages fluctuate between 19 and 25 ye
in students and 30 and 50 in teachers.

Setting
Our research study was carried out with different s
of the English and French, and English and Spanish
in which writing composition is taught in the Lingu

and Languages Department of the University of Narifi
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Procedure
First of all, a bibliographic study was undertaken
and determine the characteristics of each one of th
writing strategies in order to better understand th
of writing and gather the information to design the

For this research we asked five English instructors
writing composition in the Linguistics and Language
Department of the University of Narifio to participa
study by answering the previously structured survey

In the same way, we applied the questionnaires to t
advanced students of the Linguistics and Languages
Department who have been exposed to a higher level
writing process.

Once the surveys were applied, we proceeded to regi
and verify the answers given by the subjects. This
through the codification of all the components invo
the surveys.

Finally, the data results were used as the basis fo
the analysis.

Materials
In order to carry out this study, a computer and in
resources were used to register the information and
content. Also, different bibliographic sources and

students’ and teachers’ questionnaires were utilize
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Instruments

The instruments used for this research were the two
different survey formats, one for teachers and the
the students, designed in order to obtain informati
the strategies used by English teachers to provide
instruction at different levels within the Linguist
Languages Department.

Data Gathering and Analysis
In order to find the information needed to undertak
research, two survey formats were designed. One for
applied to the teachers of writing composition and
to the students of the same subject matter. Student
answered the survey and the results obtained from t
answers were compared to teachers answers in order
corroborate them, and to establish a relation betwe
teachers claim to teach and what students perceive
being taught.

Since a questionnaire is intended to extract feelin
beliefs, experiences, perceptions, or attitudes of
of subjects in a determined setting (Key, 1997), th
surveys’ main objective was to find out the subject
preferences about pre-writing strategies.

There are two types of questionnaires: structured

unstructured. Structured formats contain fixed alte
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guestions in which the subject is asked to choose o ne of the
given options, whereas unstructured questionnaires define
few parameters for the subject. They are designed t o elicit
extensive responses, for this reason, the subjects’ answers
to the question may vary from a word to a sentence, a

paragraph, or even an essay. However, in any given

investigation, it is crucial to consider that surve yS must
be preplanned and structured at some extent. (“Degr ee of
Structure in Questionnaires and Interviews”, n.d.)

The surveys in this research are structured

guestionnaires with specific objectives that consis t of
three parts. The first part was intended to find ou t the
type of instruction received by students or given b y

teachers in terms of class schedule, use of writing

strategies and teachers’ methodology. The second pa rtis
constituted by three tables related to frequency of use,
importance and effectiveness of the previously esta blished

pre-writing strategies (brainstorming, clustering,

outlining, free writing, questioning). The third pa rt
included two open questions whose answers give info rmation
related to the conclusions of the whole survey. A s tructured
survey was designed in order to provide more reliab le and

objective data about pre-writing strategies.
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In general, it can be suggested that questionnaires can
measure both qualitative and quantitative data. The refore,
in order to measure the survey results in a quantit ative and
gualitative way, the first two segments of the ques tionnaire
were designed with close format questions, which ar e
answerable by choosing only one of several predeter mined

answers. (“Close-Ended Questions”, n.d.).

The third segment was designed with open format

guestions, or open-ended questions which require un prompted
opinions and do not have a predetermined set of res ponses,
so the participants are free to answer whatever the y choose.

(“Open-Ended Questions”, n.d.)

Once the surveys were administered, the results
obtained were systematized, analyzed and described. All this
process was carried out using descriptive statistic S

analysis.
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CHAPTER 4: RESULTS AND DISCUSSION

This research intended to describe and identify the most
common pre-writing strategies applied both by teach ers and
students from the Linguistics and Languages Departm ent at

the University at Narifio taking into account their
preferences found in the questionnaires administere d.
Results and Discussion

Results of Students’ Surveys

Figure 1.  Type of Writing Instruction Received

E Explicit O Implicit ENo Instruction

In this figure it can be observed that the highest

percentage of the students have received explicit w riting
instruction which corresponds to a 78.5%, while the implicit
instruction that the students have had has a lower

percentage in this case it is a 20.4%: In the same way it is
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identified the lowest percentage, 1.1%, which corre sponds to
lack of a writing instruction. This is a good indic ation
that all students have received writing instruction at the
University.

Figure 2. Pre-writing Strategies: Frequency
In figure 2, it is possible to identify how often s tudents
use one of the following writing strategies. In thi S
particular case; they are: Brainstorming, Clusterin g,

Outlining, Free writing and Questioning.

70 -
61,3,

60 -

NEVER SOMETIMES OFTEN ALWAYS

|I:| BRAINSTORMINGE CLUSTERINGEOUTLINING @FREEWRITINGEH QUESTIONINGl

This figure clearly shows that the strategy with t he
highest percentage of use corresponds to the sometimes
category with 61.3% for “brainstorming”. This can i ndicate
that there is not an outstanding strategy among tho se

strategies used in class. On the other hand, it can be
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identified that “clustering” is the strategy that m ore than
a half of the students (53.8%) never use for writing.

Besides, it is possible to notice that free writing ,

outlining and questioning did not present significa nt
percentages and their highest ones were between 28% and
36.5% respectively in the sometimes and often categories.
It is necessary to mention that none of the strateg ies
presented high percentages in the always category.

Figure 3.  Pre-writing Strategies: Effectiveness Ss

90 -
801
70
60 1
501
40
30

33,4

20 1 15 16,1
WIPSh |

INEFFECTIVE EFFECTIVE

|I:IBRAINSTORMING:ICLUSTERINGI:IOUTLINING DFREEWRITINGI:IQUESTIONING|

This figure shows that at some point all the strate gies are
considered very important in writing but “brainstor ming”
obtained the highest percentage (85%) followed by o utlining

with 83.9%. Clustering, questioning and free writin g also
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got high percentages above the 50%. Making a compar ison
between variables of frequency of use and the

effectiveness, we can say that even when students c onsider
as effective the strategies and know them, they do not

apply them with the expected frequency.

Figure 4. Pre-writing Strategies: Importance

100 93,6
90
80
70
601
501
40
30
20
10+

NOT IMPORTANT IMPORTANT

OBRAINSTORMING@ CLUSTERINGAOUTLINING OFREEWRITINGAQUESTIONING

This figure shows the importance students assign t o the
writing strategies. As a result of the statistics o f
students’ surveys, brainstorming got 93.6% in the important
category, being this one the most significant perce ntage
among all the strategies in the two categories (imp ortant -
not important). As it can be seen in figure 4 almos t all

the students consider the strategies as important a nd
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outlining obtained a similar percentage to the one for
brainstorming. The other strategies like free writi ng,
clustering and questioning showed that more than a half of
the total students asked consider them as important too

with percentages that oscillate from 69.9% to 78.5%

Taking into account the information given in the
results of the three variables (frequency, effectiv eness
and importance) it is possible to establish that ev en

though Brainstorming had the highest percentages in

effectiveness and importance students affirmed they only
use it sometimes. Again, there is not a clear tende ncy
towards one strategy or the other, but they all see m to

be used at some point during instruction.

These have been the results obtained from the

interaction with students. Now the results obtained from
the surveys applied to teachers are presented so th ata
contrast can be established and to identify the exi sting
convergence between students and teachers regarding the
type of instruction provided and the strategies use dto

provide that instruction.
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Figure 5.  Type of Writing Instruction Provided

20

O Explicit O Implicit @ No Instruction

It is possible to observe that 80% of the teachers

to explain directly all the necessary information t
students; which means that they lean towards explic
instruction. These results are consistent with the
answers provided by students. On the other hand, ju
20% of the teachers prefer the students to reflect
the importance of the writing process; that is, usi
implicit approach to writing instruction. Finally O

the teachers answered that they do not provide writ
instruction, what means that all of the teachers ar
informed and apply some set of strategies or techni
when it comes to helping students gain knowledge in

writing skill.
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Figure 6. Pre-writing Strategies: Frequency

NEVER SOMETIMES OFTEN ALWAYS

|l:l BRAINSTORMIN@ CLUSTERINGE OUTLINING OFREEWRITINGAQUESTIONING |

In this figure it can be identified that 80% of th e
teachers always use “free writing” and “questioning”

strategies, showing the highest percentage in this

category, and just 20% of the teachers sometimes use them.
On the other hand, 60% of the teachers often use outlining

as a writing strategy. In contrast, 40% of the teac hers are
between the categories of always and never . Finallyitis
important to mention that brainstorming has the low est
percentages, it means 40% located in sometimes and often

categories. The same situation is present in the

clustering strategy, which has 40% in the categorie s of
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sometimes and always . According to this information it can

be said that the most frequently used strategies ar

writing and questioning followed by outlining with

preference

Figure 7.
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201
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in the often category.

Pre-writing Strategies: Effectiveness
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As it can be seen in this figure, all the teachers

that all the strategies proposed in this paper are

effective.

assert
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Figure 8. Pre-writing Strategies: Importance
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It is possible to establish, according to this figu

the teachers believe all the strategies are importa
developing writing skills. However, and contrasting
the students’ answers, it can be said that students
perceive all strategies as valuable and teachers mi
to provide additional information so that learners
recognize the value all strategies have for them.
Taking into account these results, it could be said
although the teachers consider that these strategie
effective and important in the development of writi
skills, they do not apply all of them with the freq

they should for writing instruction, in this way, i

re, that
nt for

it with
do not

ght need

that
s are
ng
uency

t can be
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said that their answers present some contradictions among
the frequency of use, the effectiveness and the imp ortance
of each strategy.

Students an teachers comparison
According to these results, it can be assumed that the
concepts between students and teachers are similar in
relation to the kind of instruction applied for dev eloping
writing skills, almost 80% of teachers and students assert
that they are carrying out an explicit instruction, and 20%
agree with implicit instruction. It confirms that t he
students are receiving a certain type of instructio n, and
regardless of the fact that the instruction is expl icit or
implicit, it shows that teachers are applying consc iously
or unconsciously a certain set of procedures for pr oviding
writing instruction.
Another aspect of coincidence is about the least us ed
strategy, in this case clustering, which, according to the
statistics, has the lowest scores in both cases.
On the other hand, it could be asserted that there is not
concordance between the answers given by teachers a nd
students about the frequency of using these strateg ies for
writing skills, because while students believe that
brainstorming is the most frequently used, teachers prefer

providing instruction through free writing, questio

ning and
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outlining strategies. Teachers do not seem to bear
what kind of strategies students rather use for dev
their writing skills, and preferences should be tak
account if teachers want learners to get more invol
the learning process. Moreover there is not relatio
the concepts that teachers said they have taught an
students really apply for their writing.

Considering the second and third aspects, effective
importance, there is a coincidence since both teach
students suggested that these strategies are effect
important. Nevertheless, there is a low frequency o

application of them on the writing instruction proc

Results of Students’ Surveys

The third part of the survey, called conclusions he
us to verify the previous answers and confirm that
really was coherence among the responses provided.
percentage of subjects did not follow completely th
directions given. However, it was possible to find
the subjects’ opinions are, regarding their writing
and the reasons they take into consideration for ap

the strategies selected.
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CHAPTER FIVE CONCLUSIONS AND RECOMMENDATIONS

It is relevant to specify that our study focused on
importance of writing as a process that requires to
accomplished at all stages. According to Tribble,(1

“Process can be seen as a series of decisions and ¢
that should be made in a certain order. This sugges
is what many authors have called the process-orient
approach to writing, practice that began to replace
product approach. The process approach identifies f
stages in writing: (1) prewriting, (2) drafting, (3
revising, and (4) editing (Tribble, 1996)".

This research was developed taking into account the

prewriting stage and the strategies involve in it.

After having processed the information provided by

teachers and students and after having reviewed cur
literature on the subject of writing, the following
conclusions can be drawn.

A good performance in writing is not likely to be
developed and take place without a process which in
the pre-writing strategies that allow them to brain
ideas and find the most appropriate structure for a
determined text type.

According to the results mentioned in this chapter,

teachers and students agree with the importance and

effectiveness of the strategies proposed. Neverthel
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ones most frequently used by the students are brain
and outlining, but teachers establish that question
free-writing and outlining strategies are the most
ones.

According to the literature review it could not be
affirmed that there is just one strategy that can b
considered as the most important or effective becau
learner has a different way of learning. For this r
there needs to be a variety of strategies proposed
teacher according to the needs of the student. It ¢
said that teachers use “right” or “wrong” strategie
that depends on each individual, but it can be said
variety of strategies have to be applied at differe
to appeal to different students and preferences.

In general, there is a difference among students
according to their proficiency level regarding the
strategies to use in writing. The most advanced lea
prefer to use free writing because of the knowledge
have acquired during the earlier semesters. In cont
intermediate learners prefer brainstorming because
easier for them to give different ideas and constru
own concepts based on short thoughts or key words t

rather complex and longer texts.
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Among students clustering is the least used by them

around 54% of the students never use this strategy.
teachers all the strategies are widely used however
them answer that they never use outlining.

The results of this research turned out to be affec
some extent due to the lack of cooperation and coll
from some of the subjects - teachers - during the
administration of the questionnaire since they did

in the surveys in the time requested.

To conclude, we can affirm that, even though there
certain issues in the gathering and analysis of the
was possible to accomplish the main objective of th
research which was to identify and establish the mo
strategies used by English teachers at University o
to teach writing according to the effectiveness, im
and frequency of use, as well as how they are perce

the students.

Once the most relevant conclusions have been prese

it is time now to provide some recommendations abou
topic of writing instruction. These suggestions are
follows:

Brainstorming is a useful strategy to generate idea
but it is necessary that students apply other strat

be able to write a coherent text. For this reason w
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the use of strategies such as questioning, outlinin
free-writing which enables students to approach in
effective way the writing process due to the fact t
techniques prepare learners with a warm-up of the t
allows them to focus on main ideas.

It is necessary for teachers to take into account s
other aspects, not only the pre-writing strategies;
punctuation, spelling, capitalization, connectors (
n.d.) since these aspects will be taken into accoun
assessment is applied. Then, and in order to provid
assessment students need to have extensive instruct
practice in these aspects.

It is necessary for teachers to take into
consideration, students’ needs and preferences in o
allow students to write about their own interests a
If learners are writing about something that is fam
them or about a hobby or topic they like, the pre-w
and writing stages will be more meaningful and stud
be more likely to get involved in their own learnin

It could be interesting to make an experimental
research to establish the most effective strategy i
comparative study since this study was descriptive.
be the first step in further analyzing some of the

involved in writing instruction.
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There are different aspects to take into account to
talk about EFL learner’s benefit; in this particula
is necessary to mention the needs of the learners a
way they could apply right strategies to get a bett
production. These strategies are useful to generate
what is considered as a crucial point to develop th
skills, for this reason it is possible to say that
them can help students to improve their writing.

It would be important to bear in mind, that the
knowledge of a variety of strategies, can be useful
obtain better results in the written production and
implementation of those strategies considered by st
more effective in writing, can help them to feel mo
confident when developing this skill according to t
student’s purpose and his/her qualities.

Having in mind the writing process, it is necessary
mention that when students finish the pre writing s
they have to continue with the next steps, in this
drafting where they can connect previous ideas and
where they have to analyze the concordance, punctua
grammar error structures and so forth.

According to the student’s level it can be used a
particular strategy, for instance, for beginners it

useful to apply brainstorming and clustering that c

r case it
nd the
er

ideas
e writing

all of

to

the
udents as
re

he

to
tage,
case
revising

tion,

would be

ontribute



Writing strategies used 67

to create ideas about an assigned topic. For interm ediate
levels, it could be appropriate to use questioning and

outlining, because these strategies establish some

parameters to make written compositions and help th e
students to identify the ideas they will use in the ir
writing. Finally, for advanced levels, it can be us ed the
free writing strategy, because it permits learners to write
their ideas freely, without following any parameter s that
limit their writing, thus reducing anxiety caused b y these

parameters or time constrains.
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Appendix A. Survey’s Format



Appendix A 1. Survey’s Format

STUDENTS’ SURVEY

Answer the questions below to be able to describe y
pre-writing strategies. This activity is not a test
honest as possible.

A. Writing instruction received: Choose the most appro
your experience as a student.

1. How many hours a week do you receive writing instr
a. 6
b. 4
c. 2
d. Other (please specify)

2. When you start working on a paper, do you usually
facilitate writing?

a. Yes
b. Sometimes
c. No

3. How did you learn how to write (paragraphs, storie
English?

a. The teacher explained the procedures to follow bef
paper (how to produce ideas, how to write a first d

the paper).

b. The teacher encouraged me to realize the importanc
when writing but did not provide any instruction.

c. | have never received instruction on writing proce

B. Importance, use and effectiveness of pre-writing te
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our preferences in terms of
, so feel free to be as

priate answer according to

uction?

use any strategies to

S, essays, papers) in

ore and after writing a
raft, how to revise and edit

e of following a process
ss and strategies.

chniques:

1. Importance of Pre-writing Strategies: Classify the strategies described below

according to the importance that you, as a student,
pre-writing exercise.

would give them during a

NOT IMPORTANT= N.I IMPORTANT =1
How important do you think each of the following wr iting
strategies are? N.I
Writing down key words and concepts to brainstorm i deas in
abbreviated verbal or graphic form? Brainstorming
Creating diagrams to visualize and connect the main ideas.
Clustering
Making lists and dividing subtopics to organize you rideas.
Outlining
Writing as much as you can about a topic without co nsidering
grammar, punctuation or spelling. Freewriting
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Answering questions about a topic to obtain the bas is of a
composition. Questioning

Other (Please Specify):

2. Use of Pre-Writing Strategies: Classify the strategies described below
according to the frequency you apply them during a pre-writing task.
NEVER =N SOMETIMES = SM OFTEN =0 ALWAYS = A
How frequently do you use each of the following wri ting
. » N [SM| O

techniques to help your writing process?

Before writing a paper do you usually write down ke y words and

concepts to brainstorm ideas in abbreviated verbal or graphic

form? B rainstorming

Do you create diagrams to visualize and connect the main ideas?

Clustering

Do you make lists and divide subtopics to organize your ideas?

Outlining

Do you try writing as much as you can about a topic without

considering grammar, punctuation or spelling? Freewriting

Do you answer questions about a topic to obtain the basis of a

composition? Questioning

Other (Please Specify):

3. Effectiveness of Pre-Writing Strategies: Classify the strategies described
below according to how effective you consider each one of them to be in order to
generating thoughts, establishing topics and puttin g down coherent ideas on
paper.
INEFFECTIVE = | EFFECTIVE = E

How effective do you think each of the following wr iting strategies

are? I E

Writing down key words and concepts to brainstorm i deas in

abbreviated verbal or graphic form? Brainstorming

Creating diagrams to visualize and connect the main ideas.

Clustering

Making lists and dividing subtopics to organize you rideas.

Outlining

Writing as much as you can about a topic without co nsidering

grammar, punctuation or spelling. Freewriting

Answering questions about a topic to obtain the bas is of a

composition. Questioning

Other (Please Specify):

C. Conclusions:

1. Which are the pre-writing strategies that your teac her has taught you during
the course of writing composition?
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2. Which prewriting technique or techniques work best for you? Why?

Thank you for completing this questionnaire!

Appendix A 2. Survey’s Format

TEACHERS' SURVEY

Answer the questions below to describe teachers’ pr eferences in terms of pre-
writing strategies. This activity is not a test, so try to be as honest as
possible.

A. Writing instruction received: Choose the most appro priate answer according to

your experience as a writing composition teacher.

1. How many hours a week do you provide writing instr uction?
a. 6
b. 4
c. 2
d. Other (please specify)
2. Do you think it is important to teach the students strategies to facilitate
their writing process?
a. Yes
b. Sometimes
c. No
3. How do you teach how to write (paragraphs, stories , essays, papers) in
English?
a. By explaining the procedures to follow before and after writing a paper (how
to produce ideas, how to write a first draft, how t o revise and edit the paper).
b. By implicitly making them reflect upon the importa nce of the writing process.
c. | do not usually provided instruction on writing p rocess and strategies.
B. Importance, use and effectiveness of pre-writing te chniques:
1. Importance of Pre-writing Strategies: Classify the strategies described below
according to the importance that you, as a teacher, would give them during
writing class.
NOT IMPORTANT= N.I IMPORTANT =1
How important do you think each of the following wr iting
strategies are? N.I
Writing down key words and concepts to brainstorm i deas in
abbreviated verbal or graphic form? Brainstorming
Creating diagrams to visualize and connect the main ideas.
Clustering
Making lists and dividing subtopics to organize you rideas.
Outlining
Writing as much as you can about a topic without co nsidering
grammar, punctuation or spelling. Freewriting
Answering questions about a topic to obtain the bas is of a
composition. Questioning




Other (Please Specify):
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2. Use of Pre-Writing Strategies: Classify the strategies described below

according to the frequency you teach them during a

NEVER =N SOMETIMES = SM

pre-writing task.

OFTEN =0 ALWAYS = A

How frequently do you teach each of the following w riting N Isml o
techniques to help the students’ writing process?

Before writing a paper do you usually write down ke y words and
concepts to brainstorm ideas in abbreviated verbal or graphic
form? B rainstorming

Do you create diagrams to visualize and connect the main ideas?
Clustering

Do you make lists and divide subtopics to organize your ideas?
Outlining

Do you try writing as much as you can about a topic without
considering grammar, punctuation or spelling? Free writing

Do you answer questions about a topic to obtain the basis of a
composition? Questioning

Other (Please Specify):

3. Effectiveness of Pre-Writing Strategies:

below according to how effective you consider each
facilitate the students’ generating of thoughts, t
and the putting down of coherent ideas on paper.

Classify the strategies described
one of them to be in order to
he establishment of topics

INEFFECTIVE = | EFFECTIVE = E
How effective do you think each of the following wr iting strategies
are for your students? I E
Writing down key words and concepts to brainstorm i deas in
abbreviated verbal or graphic form? Brainstorming
Creating diagrams to visualize and connect the main ideas.
Clustering
Making lists and dividing subtopics to organize you rideas.
Outlining
Writing as much as you can about a topic without co nsidering
grammar, punctuation or spelling. Freewriting
Answering questions about a topic to obtain the bas is of a
composition. Questioning

Other (Please Specify):

C. Conclusions:

1. Which are the pre-writing strategies that you have
of writing composition?

provided during the course




2. In your opinion, which of the pre-writing strategi
better, in terms of methodology (time, materials, a
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es that you teach is
nd procedure)? Why?

Thank you for completing this questionnaire!

APPENDIX B. WRITING CONVENTIONS

SYMBOL MEAMING EXAMPLE
s 5
5 Incorrect spalling I wgeieved jour letter.
- w0,
Wrang word order We Mnow well this oity.
w. O wo. —
Always T am happy here.
Wrong tense If ke M, it will
T be too late.
— < _
Concord Subject and verb do Two policemen hae come.
C notagree The news are bad today.
Wi
Wrong farm We wamt that you oome.
W F wF
That table 1o our.
5!1:- i Singular or plural form wrong We need more infoﬂmtianﬂs.
i
' A_ : Something has boen left out They m:-idima wrong,
He kit me Gﬂkhaui’-:‘!&r.
- E NES——
C 3 Somsthing is not necessary It was too mucg difficult.
# — M
Meaning is not clear Comg and rest with us for
a veek,
? M The view from here is very
. P M
suggektive.
I NA o ]
N A 1 The ysage iz not appropriste | Be rsﬂsst&d mg Fo git doum.
P P
P Punctuation wrong ¥hats your namg_ P
He asked me what I wanted!




