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ABSTRACT
INFORMAL COOPERATIVE LEARNING INFLUENCE ON VOCABULRY

RETENTION WITH BEGINNERS

Two groups of 71 students in courses 4-1 and 4ed aghe to 12 years old at
“Institucién Educativa Municipal Santa Barbara” wehosen in order to
determine the influence of the implementation afperative language learning on
the vocabulary retention of beginners.

Both groups took a pretest and a post-test welsdime procedure and content.
However different teaching instructions were tak@n account after the pretest in order
to promote the students vocabulary retention. fireegroup (4-1) was considered as
the control group where traditional instruction vpasvided by developing tasks
individually; the second group functioned as thpegimental group, where informal
cooperative learning was implemented through timak-share activities.

So, results were analyzed in the pre-test as weil ¢he post-test in both groups, control
and experimental group and some differences fouwdre not so relevant to confirm a
great influence of the cooperative language legrmethod on the vocabulary retention
of the experimental group in contrast to the cdrgroup.

Subsequently, it was showed that the implememtatfdoth informal cooperative
learning and traditional instruction through the o$ tasks allowed increasing English
vocabulary retention in students of courses 4-14&@dt “Institucion Educativa

Municipal Santa Barbara” in quite similar percersg



However this study demonstrated that tasks areyageod option to encourage the

attention and motivation of the students in a ctddsnglish maintaining them busy.

And it also shows that the implementation of a mesthod is not so easy as it appears,
therefore, the success of teaching methods in@fgpelass doesn’t assure their success

in every class with unique people.
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CHAPTER 1

In this chapter, an introduction and evaluatiothis study will be made by providing
characteristics and objectives. Some of the in&tion which will be provided in this
chapter will give room to an understanding of tigmiicance of problem statement and

the reasons why it is selected to work on.

l. Introduction to the Study

The process of learning English as a foreign lagguavolves continuous interaction
among the agents participating in the classroomcoAding to Johnson and Johnson
(1991), this interaction engages a win-lose streigglsee who is best (competition),
independent work on learners’ own goals, pace padesto achieve excellence
(individualism); or, in a few cases, small grouprkvto accomplish shared goals.

In this context, only few research studies havenahteraction into consideration, so,
the development of this study will intend to prolenefits such as, the increment of
student vocabulary retention including temporagugrwork (Informal Cooperative
Learning) as a significant element in an Engligisstoom. This element, which offers
relevant benefits to academic achievement, incesaseabulary retention, satisfaction
with the learning experience and motivation, andilfy, it helps to maintain a high
discipline level.

The population chosen for this study is studehfeurth grade at Instituciéon Educativa
Municipal Santa Barbara in Pasto, Narifio. Haviogrevious knowledge on the

subject, they are considered to be absolute beginne
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This study will also consider the population comtéxeir family background and status,
the school location, and their behaviour in andiolat the classroom. The previous
features make them the ideal group for carryingtiiststudy and for enhancing student
preference for cooperative learning.
Problem Statement
The influence of implementing informal cooperatigarning on vocabulary retention of
beginners at Institucion Educativa Municipal SaBaabara.
Research Question
Will the implementation of informal cooperative pdleginners students at Institucion
Educativa Municipal Santa Barbara to retain vocaty®
Objectives
General Objective
- To increase English vocabulary retention of begistierough the
implementation of informal cooperative learningregtitucion Educativa
Municipal Santa Barbara.
Specific objectives
- To enhance and develop an adequate recognitioagpittation of the spelling
in the target language vocabulary through the impletation of cooperative
language learning
- To encourage students vocabulary retention throhiglk-pair-share activities
implementing cooperative language learning.
- To promote an adequate understanding and use gbtabulary in a real context

through the implementation of informal cooperalmaeguage learning
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- To .determine the differences and similaritiesh@ tesults obtained in both
groups, in the control group working on tasks imdlinally by traditional
instruction and in the experimental group applyimfgrmal cooperative learning.

Evaluation of the Problem

This research will be made to determine the infteeof the implementation of informal
cooperative learning on vocabulary retention.

Some outstanding aspects in this chapter will destnate that:

The research problem is considered relevant becafmsenal cooperative learning
encourages each member of a team to be responsibbmly for their learning, but also
for helping teammates learn creating an atmospbfeaehievement.

Besides, it will be researchable because by mefaesting students, the collection and
evaluation of the data to verify the influencerbrmal cooperative learning strategies
on students’ learning study, will be made througlomparative analysis of the control
and experimental group results.

This research is considered to be feasible bedhese is enough time to complete it, as
far as student testing on vocabulary is conceraed this study counts on useful sources
such as specialized books, magazines and intenticées.

The willingness of the students to participateatyi in the activities which will be
designed for them is the main tool to make thiggmtowvork, so the identity of the people

who take part in the research will not be revealed.



Informal Cooperative.... 4

Significance of the Study

According to Vygotsky (1980), learning is strongifluenced by social interactions

which take place in meaningful contexts; moreoirggllect develops through

internalizing concepts based on students’ own pméation of an activity that occurs in a

social setting.

This research is useful for teachers to encounafgennal cooperative learning

implementation through an understanding of itsaataoncept, theoretical background,

and benefits.

Choosing as a research topic the influence of mé&bicooperative learning on student

Basic vocabulary retention in EFL classes dealb wb reasons:

- The first one has to do with the fact that, in gositext, group work is traditionally
seen as a competitive phenomenon in which onlynoermber of the team is the
responsible, in contrast to the idea that coopsraroup work in which learners
must work together in order to succeed and persuaess only springs from group
success.

- The second reason obeys the fact that no researctioomal cooperative
learning has been carried out in Pasto before jgshalby we want to focus on it.
Delimitation
Definition of terms
Foreign Language is a language not spoken by thel@ef a certain place.

Second Language is a language spoken by the people.
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Competition Students are graded on a norm-refetebasis, which requires them to
work faster and more accurately than their pebrgloing so, they strive to be better than
classmates.

Individualism Each student has his/her own set atemals and works at his/her own
speed, ignoring the other students in the classdefts are expected and encouraged to
focus on their strict self-interest.

Cooperation means working together to accomplisineshgoals.

Behaviorism language development is viewed asdiradtion of habits; it is assumed
that a person learning a second language startgitbfthe habits formed.

Cooperative Learning is the instructional use odkigroups so that student’s work
together to achieve shared goals.

Memory: In psychology, memory is an organism'sighiib store, retain, and
subsequently retrieve information.

Sensory memory: corresponds approximately to tii@li200 - 500 milliseconds after an
item is perceived. The ability to look at an iteand remember what it looked like with
just a second of observation, or memorizationnigxample of sensory memory. Some
of the information in sensory memory is then trangfd to short-term memory.
Short-term memory allows one to recall somethignfiseveral seconds to as long as a
minute without rehearsal. Its capacity is also \emyted.

Short-term memory is supported by transient pastef neuronal communication,
dependent on regions of the frontal lobe (espgciilsolateral prefrontal cortex) and the

parietal lobe. Short term memory encodes infornmagicoustically.
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Long-Term Memory: it can store much larger quagiof information for potentially
unlimited duration (sometimes a whole life spargng-term memory encodes
information semantically.

Vocabulary: it is defined either as the set ofaards that are understood by that person
or the set of all words likely to be used by thatgon when constructing new sentences.
The richness of a person's vocabulary is poputAdught to be a reflection of either
intelligence or level of education.

Indirect vocabulary learning: Students learn vod¢afyundirectly when they hear and see
words used in many different contexts.

Direct vocabulary learning: Students learn vocatyutérectly when they are explicitly
taught both individual words and word-learning t&gges. Direct vocabulary instruction
aids reading comprehension.

False Beginners: these are learners who have glstadied some English at some point
in their life. Most of these learners have studiaglish at school, many for a number of
years. These learners have usually had some cavitadEnglish since their schools
years, but feel that they have little command efldnguage and therefore want to begin
'from the top'.

Absolute Beginners: These are learners who havenba@dntact with English at all.

They often come from developing nations and oftavethad very little education. These
students are often more challenging to teach aketteher can not expect learners to
understand even a minimal amount of English.

Self-esteem: it reflects a person's overall seffraisal of their own worth. It

encompasses both beliefs and emotions. Psychdagistlly regard self-esteem as an
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enduring personality characteristic (trait selfeesn), though normal, short-term
variations (state self-esteem) occur.

Self-confidence: relates to self-assuredness ifs @gagsonal judgment, ability, power,
etc., sometimes manifested excessively.

Discipline: In its most general sense, discipliakers to systematic instruction given to a
disciple to follow a particular code of conducttoradhere to a certain "order," or to

adopt a particular pattern of behavior.
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Il LITERATURE REVIEW
In this chapter, class interactions types are desgitaking into account the theoretical
perspectives and theories upon which cooperativguiage learning finds its basis. This
information was divided into the categories whigst illustrate the structure and
functioning of cooperative language learning regaydts types, activities, and essential
components as well as the grouping ways, the ifdleecstudents and the teachers up to
the retention of vocabulary and some other benefiish were obtained through its
implementation.

Class Interaction
No matter what the subject area, teachers cansteuiessons so that students can
interact in the following ways.

Competition

When students are required to compete with eadr éoh grades, they work against
each other to achieve a goal that only one or asteents can attain. Students are
graded on a norm-referenced basis, which requiers to work faster and more
accurately than their peers. In doing so, thayesto be better than their classmates;
work to deprive other (I win means you lose); cedd classmates’ failures (your failure
makes it easier for me to win); view resources aghgrades as limited, recognize their
negatively linked (the more you gain, the lessahe for me); and believe that the most
competent and hard-working individuals become “lsaaad the less competent and
deserving individual become “haves nots” (only skreeng succeed).
In competitive situations there is a negative mé@endence among goal achievements;

students perceive that they can obtain their gbalsd only if the other students in the
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class fail to obtain theirs (Deutsch, 1962; Johreswth Johnson, 1991). Students either
work hard to do better than their classmates, la tteeasy because they don’t believe
they have a chance to win.

Individualism
When students are required to work individualislycdney work by themselves to
accomplish learning goals unrelated to those obther students. Individual goals are
assigned and student’s efforts are evaluated onesia-referenced basis. Each student
has his own set of materials and works at his queed, ignoring the other students in
the class. Students are expected and encourafeclion their strict self-interest (How
well can | do?); value only their own efforts anatsess (if | study hard, | may get a high
grade); and view the success of failure of othersralevant (whether my classmates

study or not does not affect me).

In such situations, student’s goal attainmentsratependent; students perceive that the
achievement of their learning goals is unrelategdhat other students do (Deutsch, 1962,
Johnson and Johnson, 1991).

Cooperation
Cooperation means working together to accomplisinezshgoals. Within cooperative
activities individuals seek outcomes that are herafto themselves and beneficial to all
other group members. Cooperative learning is teuntional use of small groups that
allows students to work together to maximize tlogin and each other's learning. The

idea is simple. Class members are split into sgrallips after receiving instruction from
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teacher. They then work through the assignment alhgroup members have
successfully understood and completed it.

Cooperative efforts (your success benefits me apduncess benefits you); recognizing
that all group members share a common fate (wa&rddlor swim together); and feeling
proud and jointly celebrating when a group membeecognized for achievement (You
got an Al That's terrific). In cooperative learnigiguations, there is a positive
interdependence among students™ goal attainmentiergs perceive that they can reach
their learning goals if and only if the other statdein the learning group also reach their
goals (Deutsch 1962 Johnson and Johnson 1991).

In the ideal classroom, all the students wouldndmw to work collaboratively with
others, compete for fun and enjoyment, and wor&raarnously on their own.

Teachers must decide which goal structure to imptemwithin each lesson.

Cooperative Language Learning Method

Theoretical Perspectives

Cooperative Learning Background

Cooperation among students in favor of their ingtom goes back to the work by
Comenio (1592-1970) who proposes the first funddvaftual Teaching”, in the sense of
Students helping out the new ones that have diffesuwith learning, taking advantage
of the friendship and confidential relationship amgdhem. This process of giving

authority to more prepared or older students, afingrto the thesis of Jacques Rousseau,
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is also valuated in the pedagogical statementdraf@(1675-1850) and Pestalozzy
(1746- 1827).
In the early twentieth century theories of Decr@ypusinet, Claparéde, in the
francophone Europe and Dewey in EE.UU contributi¢oorigin of new pedagogical
methods with emphasis on “Puerocentrismo” a pedagbmethod who considers more
important the subject than the object contraryrevipus methods.
In the sixties and seventies cooperative learnmmgasl out in Quebec and EE.UU. This
Method encourages cognitive processes and sodial fek the creation of a real learning
community.
In psychology, where cooperation has received tbst intense study, according to
Johnson, Johnson, and Smith (1998) there are thageapproaches, which are mostly
considered, to explaining how cooperative learmogks in Second or foreign Language
instruction. in behavioural learning theories ($kin 1968; Bandura, 1977), cognitive-
developmental (Piaget, 1950; Vygotsky, 1978; Joh&dohnson, 1979), and social
interdependence theories (Deutsch, 1949, 1962;sdoh& Johnson, 1989).

Behaviorism
Language development is viewed as the formatidmabfts; it is assumed that a person
learning a second language starts off with thetedbrmed in the first language and that
these habits interfere with the new ones needethésecond language (Lado, 1964).
Therefore learners receive linguistic input fronealers in their environment and they
form “associations” between words and objects @ené&x. These associations become

stronger as experiences are repeated.
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Learners in their groups stimulate and receive eragement for their correct imitations,

and corrective feedback on their errors as somm @drpunishment.

Cognition/Constructivism
Jean Piaget
Piaget defined a schema as the mental representdtan associated set of perceptions,
ideas, and/or actions. Piaget’s cognitive develapineenters on the formation of
schemas as organized mental representation ofdalHd.wForming mental representation
of the environment involves two processes, assiimilaeand accommodation (Gerow,
1990). Assimilation involves taking new informatiand fitting it into an existing
schema.
Accommodation involves changing or revising exigtschemas in the face of new
experiences. Children assimilate and accommobatause when they confront
something new they get confused and go throughiadef disequilibrium.
Assimilation and accommodation help the child thieee equilibrium.
Lev Semenovich Vygotsky
Knowledge and learning are social in nature. Lisgroomes from figuring out
unexpected occurrences together. Once the chilidesdhat everything has a name,
each new object presents the child with a problématson, and he solves the problem by
naming the object. When he lacks the word for @ object, he demands it from adults.
The early word-meanings thus acquired will be thdyos of concept formation
Scaffolding instruction as a teaching strategyindtges from Lev Vygotsky's

sociocultural theory and his concept of the zonprokimal development (ZPD). The
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“Zone of Proximal Development” is the distance bew what children can do by
themselves and the next learning that they ca lpeti¢o achieve with competent
assistance” (Raymond, 2000).

His sociocultural theory proposes that social sxtéon plays a fundamental role in the
development of cognition. Vygotsky “...theorizedtthaarning occurs through
participation in social or culturally embedded exgeces.” (Raymond, 2000).
Children’s social interaction with more knowledgkeabr capable others and their
environment significantly impacts their ways ofrtking and interpreting situations. A
child develops his or her intellect through intéizing concepts based on his or her own
interpretation of an activity that occurs in a sbeietting.

The communication that occurs in this setting witbre knowledgeable or capable others
(parents, teachers, peers, others) helps the abriistruct an understanding of the concept
(Branford, Brown, & Cocking, 2000). The scaffolditeaching strategy provides
individualized support based on the learner's ZBbBang, sung, & Chen, 2002). In
scaffolding instruction a more knowledgeable othrewides scaffolds or supports to
facilitate the learner’s development.

Vygotsky defined scaffolding instruction as thelér of the teachers and others in
supporting the learner’s development and providungport structures to get to that next
stage or level” (Raymond, 2000). An important asjoé scaffolding instruction is that
the scaffolds are temporary. As the learner’'staslincrease the scaffolding provided
by the more knowledgeable other is progressivetidvawn.

Finally the learner is able to complete the tasknaster the concepts independently

(Chang, sung, & Chen, 2002). As the learner’s Kedge and learning competency
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increases, the educator gradually reduces the sisgpovided (Ellis, Larking,
Worthington, n.d.).

According to Vygotsky the external scaffolds praddby the educator can be removed
because the learner has developed “...more sopliedicagnitive systems, related to
fields of learning such a mathematics or langutigesystem of knowledge itself

becomes part of the scaffold or social supporttiernew learning” (Raymond, 2000).

According to Vygotsky (1978), an essential featfrkearning is that it awakens a variety
of internal developmental processes that are abdpérate only when the child is in the
action of interacting with people in his environrhand in cooperation with his peers.
Therefore, when it comes to language learningattteenticity of the environment and
the affinity between its participants are essemdi@nents to make the learner feel part of

this environment. These elements are rarely preg@amiin conventional classrooms.

Social Interdependence
Two heads learn better than one.
How the students perceive and interact with onereamas a neglected aspect of
instruction. How teachers structure student- studgeraction patterns will have a lot to
say about how well the students learn, how thelydieeut school and the teacher, how
they feel about each other, and their self-estaeoe £ooperation promotes students to:

celebrate each other’s successes, encourage éachimto homework, and learn to



Informal Cooperative...15

work together regardless of ethnic backgroundsemafemale, bright or struggling,
handicapped or not.

There are three basic ways students can inter#icteach other as they learn. They can
compete to see who is “best”; they can work indnalistically on their own toward a
goal without paying attention other students; aytban work cooperatively with a
vested interest in each other’s learning as wethas own (D. W. Johnson and R. T.
Johnson, 1987: 2 - 7; cf. also D. W. Johnson antl. Rohnson, 1989; D. W. Johnson et
al. 1990).

Even though these three interaction patterns arequally effective in helping students
learn concepts and skills. It is important thatlstuts learn to interact effectively, bearing

in mind cooperative and competitive social inteetegence, in each of these patterns.

Cooperative

In a cooperative learning situation, interactioshsracterized by positive goal
interdependence with individual accountability.sPige goal interdependence requires
acceptance by a group that they “sink or swim tog8t Cooperative interaction seems
to be much more powerful in producing achievemerdesstudents are more positive
about school, the subject area, about each othen ¥iey are structured to work
cooperatively, regardless of differences in ahili§tudents are more effective
interpersonally as a result of working cooperatitebn when they work alone,

competitively or individualistically.
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Students with cooperative experiences are moeetalibke the perspective of others,
are more positive about taking part in controveraye better developed interaction
skills, and have a more positive expectation abarking with others than students from
competitive or individualistic settings. Studeats working together in small groups to
help each other learn the vocabulary. Each stiglstdre in the test is increased by
bonus points earned by the group. This cooperatverella can also be extended over

the entire class.

Competitive
An interpersonal competitive situation is chardesst by negative goal interdependence,
where, when one person wins, the others lose.
* In anindividualistic learning situation, studeate independent of one another
and are working toward a set criterion where theacess depends on their own
performance in relation to an established criteridhe success of failure of other

students does not affect their score.

Cooperative Learning
Cooperative learning is the instructional use cakigroups so that students” work
together to achieve shared goals. In cooperatamileg groups students are given two
responsibilities: to learn the assigned materidltammake sure that all the other group
members do likewise. Cooperative learning maydseldo teach specific content
(formal cooperative learning groups), to ensurévaaognitive processing information
during lectures (informal cooperative learning gl and to provide long-term support

and assistance for academic progress (cooperagedroups). Any assignment in any
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curriculum for any age student can be structurexperatively if the teacher knows the
cooperative structures.

Cooperation is defined as a process in which twoare learners need to work together
to achieve a common goal, usually the completioa taisk or the answering of a
guestion (Benson, 2001). Cooperation is manifeistéide actions a learner takes when
working with others and can be evidenced, for eXapgs a willingness to listen to
others’ ideas, suggestions and opinions so thgtdle be discussed and integrated into

further actions, such as decisions about how topbete a task.

Task

A task is a sequence of actions that a person takesch some goal. Just as we could

analyze users into layers we can do the samedks.ta

Characteristics

Physical objects and Events: Tools used for the taaterial objects that form

the starting point and events that occur as thedses the task. Note that for a

computer task the computer and its keyboard arengrtie physical objects.

- Perceptions and Actions: Things a user is awatiohg a task, and the actions
that the user performs.

- Concepts, goals, plans: the users understanditigeafbjects and the task, the

goal to be attained and the mental image of thesdtebe taken.

« Purpose and Value of the Task: Why are we doirggghyway?
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Formal Cooperative learning

It is students working together, from one classqueto several weeks, to achieve shared
learning goals by ensuring that they and their gnmates successfully complete the
learning task assigned. As we have stated , amyifeatask in any subject area with any
curriculum can be structured cooperatively learmgrmups, teachers (a) specify the
objectives for the lesson, (b) make a number ofipstructional decisions , (c) explain
the task and the positive interdependence, (d) tmosiudents' learning and intervene
within the groups to provide task assistance and¢cease students' interpersonal and
group skills, and evaluate students' learning &g students process how well their
groups functioned.

Informal Cooperative Learning

This is the type of cooperative language learmivag will be implemented to carry out
this study because students will work temporargroups to learn the target vocabulary.
The use of cooperative learning doesn’t mean #eathter can not longer lecture, give
demonstration, show films, or use video tapes. urest demonstrations, films and
videotapes may be used effectively with informadmerative learning groups in which
students work together to achieve a joint learmgjoagl in temporary, ad-hoc groups that
last from a few minutes to one class period.

During a lecture, demonstration, films, or videpgaquick informal cooperative
groupings can be used to focus student attentidhematerial to be learned, to set a
mood conducive to leaning, to help set expectatas® what will be covered in a class

session, to ensure that students cognitively peotesmaterial being taught, and to
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provide closure to the instructional session, angrobvide closure to the instructional
session.

Informal Cooperative Learning helps teachers endwaestudents do the intellectual
work of organizing , explaining, summarizing, antegrating material into the existing
conceptual structures during direct teaching, imfrCooperative Learning groups are
often organized so that students engage in a thréee-minute focused discussion
before and after a lecture and two —to —three —taiturn turn-to-your-partner
discussions throughout a lecture.

Cooperative Base Groups

Cooperative Base Groups are long-term, heterogsnamperative learning groups with
stable membership that last for at least a yeaipanitaps until all members are
graduated. These groups provides students withgrenm, committed relationships that
allow group members to give each other the needppast, help, encouragement, and
assistance to consistently work hard in school naaeglemic progress (attend class,
complete all assignments, learn), and develop gmitiwely and socially healthy ways
(Johnson, Johnson, and Holubec 1992; Johnson, dolansl Smith, 1991).

Base groups meet formally each day in elementdrgadd@and twice a week in secondary
school (or whenever the class meets). Informallgminers interact everyday within and
between classes, discussing assignments and helpamgother with homework. The use
of base groups tends to improve attendance, pdizemahe work required and the
school experience, and improves the quality andatifyaof learning. The larger the class

and school and the more complex and difficult thigiect matter, the more important it is
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to have base groups. Base groups are also hetp$tiuicturing homerooms and when a
teacher meets with a number of advisees.

Cooperative Structures

In order to use cooperative learning the majoritthe time teachers must identify and
cooperatively structure generic lessons and repetiburse routines. Cooperative
Learning are scripts are standard, content-frep@@dive procedures, which proscribe
students actions step-by-step, for either (a) coticly generic, repetitive lessons (such
as writing reports or giving presentations) orrfil@naging classrooms routines (such as
checking homework and revising tests). Scriptegetiéve cooperative lessons and
classrooms routines provide a base on which thparative classroom can be built.
Once planned and conducted several times, theynieatomatic activities in the

classroom. They can also be used in combinatidorio an overall lesson.

As teachers use formal, informal and cooperatiwe lggroups and generic cooperative
structures such as learning scripts they gain éispeand begin to automatically use
cooperative learning as needed.

When teachers achieve the routine—use level ohegamompetence they are able to
structure cooperative learning situations autorafiyievithout conscious thought or
planning using various types of cooperative leagn@ooperative learning can then be

used long-term with fidelity.
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Cooperative Learning Essential Components
According to Johnson and Johnson, in order to aehieal expertise in using cooperative
learning teachers must have an understanding divihessential components that make
cooperation work.
Positive Interdependence: Group members perceatdliey are linked with each other
so that one cannot succeed unless everyone succgtdients must realize that each
member’s efforts benefit no only the individualt lall other group members as well.
Student s’ vested interest in each other’s achievemesults in their sharing resources,
helping and assisting each other’s efforts to lgaroviding mutual support, and
celebrating their joint success. Positive interdel@ace is the heart of cooperative
learning.
Face-to-face Interaction: also known as Promdtieraction. Once teachers establish
positive interdependence, they need to maximizegpertunity for students to promote
each other’s success by helping, assisting, supgogncouraging, and praising each
other’s efforts to learn.
There are cognitive activities and interpersonaladyics that only occur when students
get involved in promoting each other’s learningorRotive interaction includes orally
discussing the nature of the concepts being leateadhing one’s knowledge to
classmates, and connecting present and past Igarnin

Individual Accountability.

The purpose of cooperative learning groups is tkengach member a stronger
individual. Students learn together so they cdrssquently perform better as individual.

Individual accountability exists when the perforroarf each individual student is
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assessed and the results are given back to thp grmlithe individual. Individual
accountability ensures that group members know nésals more assistance, support,
and encouragement in completing the assignmenaindware that they cannot “hitch-

hike” on the work of others.

Interpersonal and Small-group Skills: in coopematearning groups, students are
required to learn academic subject matter (taskwas well as the interpersonal and
small-group skills required to function as paradeam.

This makes cooperative learning inherently moreplemthan competitive or
individualistic learning. Placing socially unskidl individuals in a group and telling
them to cooperate does not guarantee that theypeviible to do so effectively. Skills
such as leadership, decision making, trust-buildbognmunication, and conflict

management must be taught just as purposefullpesaisely as academic skills.

Group Processing: exists when group members distus well they are achieving their
goals and maintaining effective working relatioqshi Groups need to describe what
member actions are helpful and unhelpful, and naagsions and what behaviours to

continue or change.
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Group Types
Traditional Groups Cooperative groups
Organization for friendship Organization in an hegeneous way
Work individual for success Work for a collectiseccess
Teacher-centered instruction Student-centereduictsdn

Class participation depends on students] Equal class participation

motivation and individual skills

Competition phenomenon prevails Mutual help isstant, respectful and
affective

Each member does the same work Each studenpisnable

Goal : “all for one” Goal : “one for all”

Cooperative group types
Informal Group: Integrated by neighbors.
Base Group: is integrated by 3, 4 or 5 students wiri together for a longer period of
time (one month, two months, etc).
Combined Group: is integrated by two or more infakor base groups to promote more
general mutual help.
Reconstituted Group: it implies students work firsé group and then in a derived group
sharing their knowledge. This is the cooperativiugrtype that the jigsaw activities

designed for the study requires.
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Representative Group: one member of each grous ¢ineefloor to possible discussion
over a topic.

Grouping ways
Random Grouping: using different strategies sucteads, colors, etc. this procedure
allows to easily modify the number of participam®ach group taking into account the
total number of students in the classroom. It ereges students to work with different

partners allowing them to acquire social skilldgtance, respect, value for differences)

Affinity Grouping: allows students to group regagltheir desire, friendship and
empathy, creating a confident and complicity atnhese.

Proximity Grouping: Students group with neighbors

Topic-Interested Grouping: Students are free ¢& pitopic of interest for them and
groups are formed regarding the topics

Teacher Selection Grouping: Known by the studdaggher explains the reasons for the
grouping. In order to avoid indiscipline and to em@age students to work cooperatively,
in this study teachers will select the memberstmh group taking advantage of the

previous knowledge of each students” behavior aadeamic achievement.

Activities that use cooperative learning
Jigsaw: groups with five students are set up. Emobp member is assigned some unique
material to learn and then to teach to his groumbers. To help in their learning,
students across the class working on the sameesatiois get together to decide what is

important and how to teach it. After practice iegh “expert” groups the original groups
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reform and students teach each other. This typetofity is the treatment that will be
applied in this study because it enhances sodié skwhich all students are involved,

require and give help in the group.

Think-Pair-Share: it involves a three step coopegattructure. During the first step
individuals think silently about a question posgdliie instructor. Individuals pair up
during the second step and exchange thoughtselthitd step, the pairs share their

responses with other pairs, other teams, or theeggroup.

Three-Step —Interview: each member of a team clsomsether member to be a partner.
During the firs step individuals interview theirrpgers by asking clarifying questions.
During the second step partners reverse the leteshe final step, members share their

partner’s response with the team.

Round Robin Brainstorming: Class is divided intcairalubs (4 to 6) with a person
appointed as the recorder. A question is posedwahy answers and students are given
time to think about answers. After the “think timeaiembers of the team share responses
with one another round style. The recorder therdemrowrites down the answers of the
group members. The person next to the recordes &tad each person in the group in

order gives an answer until time is called.
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Three-Minute Review: teachers stop any time duaitgcture or discussion and give
teams three minutes to review what has been ssd;larifying questions or answer

guestions.

Numbered Heads: A team of four is established. Baemmber is given numbers of
1,2,3,4. Questions are asked of the group. Groupk tegether to answer the question
so that all can verbally answer the question. Te@acalls out a number (two) and each

two is asked to give the answer.

Team Pair Solo students do problems first as a,td@n with a partner, and finally on
their own. It is designed to motivate studentsattkle and succeed at problems with
initially are beyond their ability. It is based arsimple notion of mediated learning.
Students can do more things with help (mediatibahptthey can do alone. By allowing
them to work on problems they could not do aloitet &s a team and then with a partner,

they progress to a point they can do alone thathvat first they could do only with help

Circle the Sage: first the teachers poll the classee which students have a special
knowledge to share. For example the teacher mawhskn the class was able to solve a
difficult math homework question, who has visiteéhto, who knows the chemical
reactions involved in how salting the streets lik§sipate snow. Those students (the

sages) stand and spread out in the room.
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The teacher then has the rest of the classmatesseaaound a sage, with no two
members of the same team going to the same agesableeexplains what they know
while the classmates listen, ask questions andrtates. All the students then return to
their teams. Each in turn, explains what they ledriBecause each one has gone to a
different sage, they compare notes. If there iagtisement, they stand up as a team.

Finally, the disagreements are aired and resolved.

Partners: the class is divided into teams of fBartners move to one side of the room.
Half of each team is given an assignment to mastee able to teach the other half.
Partners work to learn and can consult with otlaetners working on the same material.
Teams go back together with each set of partnachieg the other set. Partners quiz and
tutor teammates. Teams reviews how well they lehamel taught and how they might
improve the success.

Role of the Students
In cooperative learning process, there exist saies ffor the students which every
member of the groups plays regarding the task ddsiahhese roles can be assumed in
individual or shared ways, and they can be changing
Organizer: Student in charge of asking for, recgand handing in the material needed
for the taskwork, and the taskwork in the end.
Encourager: Encourages the efforts and answerggdnom the group members.
Teller: Represents his/her group in front of tless telling the results of the final
taskwork.

Moderator: Is concerned about each teammate doeigjob.
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Monitor: In charge of monitoring each student u$estarget language.
Investigator: In charge of looking up the word information.
Writer: In charge of writing down the task worlqrared.
Role of Teachers
For an adequate and effective implementation ottoperative learning language
learning teachers should take into consideratierfalowing steps in the planning,
development and evaluation of the activities indlassroom.
a) Specify the objectives and goals of the topicdas<s Linguistic, and social
competences among others.
b) Establish previously grouping ways, numbers ofrtteenbers of the groups
and length.
c) Establish in an adequate way the classroom enwvieoty the materials and
possible students’ roles.
d) Explainin a clear way the learning activity, itgective and the group
relationship wanted.
e) A continuous supervision of the effective cooperatearning, explaining and
showing collaborative strategies required.
f) Evaluate the knowledge acquired by the studentstemdcollaboration in the
group.
Benefits
According to Johnson and Johnson (1991) Cooperkthguage learning implementation

has the following benefits:
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Second Language Vocabulary Acquisition
The acquisition of a second language involves agreént of multiple subsystems —
phonetics and phonology, morphology, vocabulargimgnar, and pragmatics. For this
research paper, three points that underline thertapce of vocabulary in SLA are
considered: (1) the relationship between vocabwag/the ability to communicate; (2)
student perceptions about the relative importafis®cabulary; and (3) the critical role

of vocabulary knowledge in the development of gratical competence.

Regarding vocabulary and communication, lack ofrgreatical knowledge sometimes
impedes successful transmission of meaning; howabsence of vocabulary often

impedes the transmission of meaning completelyKwal 1972).

A second point highlighting the significance of @ed language vocabulary concerns the
importance that students attribute to vocabulagvkadge and their ability to function in
a second language. According to the work by Jad@36(, students are particularly
interested in receiving vocabulary instruction.atiditions, among advanced second
language learners, restricted vocabulary can gisteinvay of more native-like

performance (Arnaud & Savignon, 1997).

Finally, the importance of vocabulary acquisitiorSLA is sustained by the relationship
between vocabulary and how grammatical knowledgéoied in the minds of learners
and language users. Research findings (Healy 8&&thel994) suggest that much of

what we refer to as “grammar” knowledge actuallides at the lexical level in
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connections between words and groups of words dpedlover time based on large

amounts of language exposure.

The three points discussed in this section empédlseimportance of vocabulary
acquisition in SLA. They also draw into questionare the focus of second language
instruction should be. Historically, or at leastibrecently, one finds that “there has been
little emphasis placed on the acquisition of vodatyl (Zimmerman, 1997). Many L2
instructional programs continue to emphasize granasdheir central focus, as
evidenced by the commonplace use of grammaticklByl This emphasis on grammar
seems to correspond to the following general petsgeon language acquisition:
“acquisition= grammar + other types of competeno®il alternative perspective,
however, would be the following: “acquisition = \amlary + other types of

competence.”

Second language vocabulary acquisition can beifitass different areas along a
continuum between incidental and intentional votatyuearning (Coady, 1997).
Incidental vocabulary learning refers to learneguaring new words from context

without intending to do so.

Intentional vocabulary learning, on the other harters to learners acquiring while
intending to do so. Defining vocabulary learnirsgoairely incidental or purely
intentional, however, does not accurately repressitworld vocabulary learning.

Instead, different types of vocabulary learning barviewed along a continuum between
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highly incidental and highly intentional given tredtention is not a dichotomous entity
(Glass, 1999; Haynes; 1998). Methods of vocabutestyuction also may be viewed
according to this continuum. They also range floghly indirect to highly direct

(Haynes, 1998).

There are five principles of effective L2 vocabylarstruction to take into account:

a) Present new words frequently and repeatedly intinpu

b) Use meaning-bearing comprehensible input when ptiesenew words.
Input needs to convey meaning and be sufficierdipgrehensible so that
learners are able to attach form to meaning, amdse of vocabulary
acquisition, in order to attach new word forms pp@priate word meaning.

c) Limit forced output during the early stages of teag new words.

d) Limit forced semantic elaboration during the ifdisgages of learning new
words.

e) Progress from less demanding to more demandingbudary-related

activities.

Retention of Vocabulary by EFL Learners
Language learning strategies
Language learning strategies are any set of actpass, tactics, thoughts or behaviors
that the learners employ to facilitate the compnsian, storage, retrieval, and use of

information (Rubin, 1987; O’'Malley and Chamot, 1990herefore employing strategies
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of any kind is goal-oriented. To Tarone (1983) tusl is realized by developing
linguistic and sociolinguistic competence in thegé&t language. To achieve this end, as
Nibset and Shucksmith (1986) state, successfulige learners develop a range of
strategies from which they are able to select gpately and adapt flexibly to meet the

needs of a specific context.

The purpose-specific nature of language learniradesiies becomes evident when
Oxford (1990) defines them as specific actionsnakgthe learner to make learning
easier, faster, more enjoyable, more self-directexte effective, and more transferable
to new situations. It was Oxford (1990) who attesdiptio present a comprehensive
taxonomy of language learning strategies, the &yalnventory for Language Learning
(SILL). The main distinction in this taxonomy isattbetween direct strategies (working
with the language itself) and indirect strateggsneral management of learning). Direct
strategies are divided into three subclasses: mesti@ategies (strategies to store and
retrieve aspects of the target language), cogndtiragegies (strategies for using the
language and for understanding how it works), amdpensation strategies (strategies for
using the language despite gaps in knowledge)rdodstrategies include metacognitive
strategies (strategies for planning, organizing @raluating learning), affective
strategies (strategies for approaching the taskiypely), and social strategies (strategies

for working with others to get input and practice).
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With the emergence of the concept of language ilegstrategies, scholars have
attempted to link these strategies to languagaileguskills believing that each strategy
enhances learning of vocabulary, pronunciatiommrove reading and speaking skills.
Studies such as O’Malley and Chamot (1990), O’'Madieal (1985) confirm that most

language learning strategies are used for vocap(flaifowed by pronunciation) tasks.

The importance and popularity of vocabulary leagninthin the framework of language
learning strategies lies in the fact that all laaggel learning strategies including
taxonomies such as that of Oxford (1990) can bd tmevocabulary learning tasks (e.g.,
all strategies in the “memory” category), the effeicwhich has been the motive to
conduct the present research on vocabulary retentio

The assumption was that when learners are tramade direct learning strategies, their
vocabulary retention enhances. However, retentionformation can range from
minutes up to lifetime; accordingly, the researshatempted to examine the impact of
teaching direct learning strategies on the shom-tetention (STR) which focuses on
examining the learners’ use of strategy just dftey have been trained to do so, and
long-term retention (LTR) which happens after a-meek interval. The objective was to
see if learners’ use of these strategies enabées th retain vocabulary for longer

periods of time which is the main objective of thiady.
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Il RESEARCH METHOD
This chapter provides an explanation of the steashave to do with the methodology of
this research to know the design of the study aatufes of participants and of the
setting. Moreover, the most appropriate techniguentlect the data was described. The
instruments used for validation criteria, the damlanalyze data and the ethical issues to
take into account when making research were aldoeaded.

Design of the Study
Schematically the design which was used in thisaesh corresponds to a true
experimental design called pretest-posttest coghmip design. The formula for this
design is

G1 (Random) T1 x T2

G2 (Random) T1 x T2
G1 Experimental Group
Random Randomization
G2 Control Group
T1 Pretest
X Treatment
T2 Posttest
It is the most suitable design in terms of relidphnd exactness. It provides the highest
levels of internal and external ability and pertaitnterpret the findings with much more

confidence than others.
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Participants and Sample
The participants chosen for this study were 71dcei aged nine to 12 years old taking
English classes for beginners in fourth elemengaaygle at “Institucion Educativa
Municipal Santa Barbara”. Their family backgroumdiatatus, the school location, and
their continuous rude behaviour in and outsidectassroom allowed confirming the
problematic situation in which they lived. The yimais features made them the ideal
group for carrying out this study and to enhanoeest preference for informal
cooperative learning.

To ensure that their English language proficieweg the same, several criteria were
taken into consideration. At first, teachers anéadbrs assure that they had never had
English classes before, after these students t@o&-test to know the specified level.

Setting
Institucion Educativa Municipal Santa Barbara school located at the south-east of
Pasto Narifio. Talking about the internal settihg, $chool offers elementary and high
school courses with emphasis on biology to studehtslive in the Santa Barbara
neighborhood and surroundings.

It has classrooms that lack most of the materesiired to provide a comfortable
environment to learn and adequate equipment fomictson, such as: tape recorders,
books, transparencies, TV sets, etc., in this aasss students take English classes one
hour per week.

There are four buildings, one of them is desigmedtfe elementary school, the second
one is for the high school, the third one is fdroafs such as secretary and principal’s

office, and the last one is a restaurant for thdestts.
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Materials and data collection techniques
To carry out this research the following instrunsetat collect the data was considered:
A written pretest and posttest of English vocabuiarone basic category (food that one
likes and dislikes) divided in three sub-catego(fast, vegetables and drinks), class
participation and academic achievement, intervieage to their teachers confirming
this information, tape recordings of the Englisassles implementing informal
cooperative learning through different activities.
Both, pre-test and post-test received the sameegduwe and content when they were
carried out. They consist of two items, in thetfitem, the students have to complete a
chart composed of thirty blanks, ten for fruits) fer vegetables and ten for drinks; in the
second item, they have to write the vocabularynediin a real context of a coffee shop .
There was not a fixed scale to measure studerggoreses; however, the students’ errors
on each of the items were analyzed to establishgoeantity and frequency.

Data Analysis and Interpretation

This study took into account the two types of resegualitative focus including steps
such as: a) Data Organization, b) Identificatiothaf main ideas to be classified, c)
finding categories and subcategories, d) analygzorge data, e) final interpretation of the
data. On the another hand, making an analysisigtiantitative research included other
steps to be taken into account such as: a) defadlrige variables or criteria to order the
data obtained from the data collection, b) tramsfgrdata to tables to permit a clearer

observation and systematic processing, c) defithiegstatistical tools and the computer
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program to be used in the data processing, dnsftine data on the computer and

processing the data and, f) printing the findings.

This pre-experimental study used descriptive stesiso determine the level and the
differences found in both groups (experimental eowtrol groups) before and after the
treatment (informal cooperation learning implemé&aty in relation to the quantity and
frequency of errors.
To do the quantitative analysis the results obthinghe pre-test and the post-test were
located in some data matrixes where errors o$tih@ents in all the questions of the
survey was analyzed to establish their quantityfeagliency, and deeply studied in both
the experimental and the control groups in ordeest differences and similarities before
and after the application of the treatment.
Variables

Independent variable: informal cooperative learnimglementation
Dependent variable: vocabulary retention of begiamat Institucion Educativa
Municipal Santa Barbara.

Description of the Procedure
Two groups of 71 students in courses 4-1 and €12 whosen, they took the pre-test
and the post-test. The first group (4-1) was aersid the control group where
traditional instruction was provided by developtagks individually; the second group
functioned as the experimental group, where infbicnaperative learning was

implemented through think-pair-share activities.
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This involved a three step cooperative structurgini the first step the students had to
think silently about the vocabulary required by tbachers. Individuals paired up during
the second step and exchanged their knowledgbelthird step, the pairs shared their
knowledge with other pairs.
To carry out the teaching session, four activitiese planned for both groups
simultaneously; each activity regarding direct \umdary instruction had three main
aspects: spelling, pronunciation and retention.thd activities focused on English
vocabulary learning taking into account their lexetl the bases for informal cooperative
learning.
In both groups, errors were analyzed in the preasvell as in the post-test after having
provided the treatment in the experimental grolipis project ensured, in this way,
validity of the instruments.
Another important aspect to show validity was tee af a comprehensible language that
the students could understand, and in this way Wese able to answer to the questions
correctly, in terms of the language components.

Ethical Issues
For this study, permission from the directiveshs school was required and, in order to
protect their identity and integrity their names&ehanged, and confidentiality was

assured for the people who have contributed toya@aut this study.
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IV. RESULTS

In this research, two groups of students were chusaitially diagnose the quality of
their knowledge on basic vocabulary regarding folrdorder to do this, six tasks were
designed and applied in two different groups. Qroeip was considered the control
group, in which the tasks were applied as indiviadu@rk on the part of the students.
There is another group, the experimental grouphithvthe treatment of cooperative
learning was applied. For the experimental grooike the control group the tasks
designed for observing the significance of thisigtwere developed in couples first and
then each couple would join to other couple to war&peratively in a group of four
students.

The results of the pre-test were compared to thaltein the post-test in order to observe
if the hypothesis established earlier in this paymerd be proved or refused.

Recall Data

Pretest results

Both groups took a pre-test which consists of tadg The first part consists of a chart
divided into three food categories (fruit, vegetsbohnd drinks) to be filled with 10 words
for each category by the students and the secandgasists of a short dialogue which
takes place in a coffee shop, for this dialoguabenh three people (a waiter, and two
customers Maria and Manuel) the students havdl ia § blanks with the words that
best suit the information required.

In the control group, with reference in the preste® could determine that their lack of

vocabulary regarding food (reaches a total of 65%€e table 1.
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Nevertheless, they figured out the meaning of thedw (fruits, vegetables, drinks) and
this is demonstrated as they use the L1 to comgietehart in the first part of the test
(34%). See table 1.

For instance most of the students wrote down thelsvtmanzana” and “naranja” among
others for the category of fruits. However, weldalso determine that the spelling for
the words the students used in the L1 in the testgmted errors, 42 errors to be exact.
For example, the most common errors were “mansand™aselga’”.

In the second part of the pre-test, students wesgeired to complete the dialogue with
some of the words from the first part. Howeveranswer was elicited from the
students. See table 3.

In the experimental group, it was observed the tHokocabulary (with a total of 69%),
see table 2, and the use of L1 (30%), see tabidizh also demonstrates misspelling in
Spanish with a total of 48 errors except for fieerect answers (1%), see table 2. In the
second part of the pre-test, students were reqtoredmplete the dialogue with some of
the words from the first part. However, no answas elicited from the students in this
group either. See table 4.

These results show how homogeneous the groupsamdréheir lack of vocabulary in the

target language. See table 5 and 6 which revedirhl results of the pre-test.
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PRETEST RESULTS
Control group

| part of the pretest

70
60
50
OTL use
40 B[L1use
301 B NA
20
10
Y Table 1

This table shows the lack of vocabulary regardoaylfin the control group reaching a
total of 65%
Experimental group

| part of the pretest

70+
60+

50+

OTL use
L1 use
B NA

40+

30+

20+

10+

0- Table 2

This table shows the lack of vocabulary regardowgfin the experimental group with a

total of 69 and the use of L1 in a 30% and a peagenof correct answers of 1%
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Control group

Il part of the pretest

100+
90+
80+
70
60- OTL use
50 MWL]1 use
40 H NA
30+
20+
10+

0- Table 3

This table shows that students of the control grdan't elicited any answer using the
vocabulary of food in a real context
Experimental Group

Il part of the pretest

100+
80
60- OTL use
B L1 use
40 H NA
204
O_

Table 4

This table shows the lack of knowledge of the expental group using the vocabulary

of food in a real context.
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Final results

Control group

90+
80+
70+
60+
50+
40+
30+
20+
10+

OTL use
B L1 use
H NA

0- Table 5
This table shows the total results of the controlg in the pretest with a very high
percentage of no answers and use of the L1 ircdss Spanish.

Experimental group

90+
80+
70+
60+
50+
40+
30+
20+
10+

0_

OTL use
BL1use
B NA

Table ¢

This table shows the total results of the preteshé experimental group with a very high

percentage of no answers and use of L1 (Spanish)
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Posttest Results
Four (4) weeks after having applied the tasks iddiily in the control group, and the
treatment of cooperative learning with tasks ingkperimental group, the following
results were obtained.
In the control group, for the first part of the ptesst, there are three subcategories. The
first sub-category is “Fruits”. Among the respasigéren by the students we found 15
different possible answers: apple, banana, cheoggnut, grapes, lemon, mandarin,
mango, melon, orange, papaya, pear, pineappleystray and watermelon.

It was observed the knowledge acquired in thattosdl classes with a total of 76, 4 %
of correct answers in the category of fruits, hograwve found also some spelling
mistakes of 8, 5%. And, a total of 13% of the studelid not come out with an answer
for this subcategory. See table 7.

The word which students used more frequently waplé&; however the most common
mistake was “aple” instead of “apple”.

For the second subcategory of vegetables, thetseshdw some improvement in the
students’ writing down some vocabulary for vegetabtarrot, cauliflower, corn,
cucumber, garlic, green peas, lettuce, onion, p&ckihd tomato. This shows a 57,8% of
correct answers using the target language, on|$% of errors and a reduction up to
34,7% of blanks. See table 8.

On the one hand, for the last subcategory “drintte®,results show an increase in 57, 8%
of correct answers including words such as: bedfee, chocolate, juice, lemonade,

milk, milkshake, soda, tea, tisane, water and wiRer this subcategory, 7, 1% of errors
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were found e.g. two students wrote “souda” instaddoda”. On the other hand, there is
a high percentage of 54, 4% showing no answers.tekde 9.
For the second part of the post-test, students reepgdred to complete the dialogue with
some of the words from the first part. Howeverangwer was elicited from the students
for this time either. See table 10.

POSTEST RESULTS

Control group

80+

7017
60+ O fruits

5017 _
B spelling

40717 mistakes
3017 B Not Answer

20717
1017

Table °

This table shows the answers of the control groujhé subcategory of fruits with a total
of 76, 4 % of correct answers, a percentage o6%8pon spelling mistakes and a total of

13% of the students with any answer for this sudayaty.



Informal Cooperative... 46

60
5017

O Vegetables
4017

H spelling
3017 mistakes
20+ B Not Answer
1017

0_/—

Table ¢

This table shows the results of the control gronphe second subcategory of vegetables
with a 57, 8 of correct answers using the targaglage, only a 7,5% of errors and a

reduction up to 34,7% of blanks.

60+
50

O Drinks
40+

m spelling
30717 mistakes
20+ B Not Answer
1017

o+

Table ¢

This table shows the control group answers indlsedubcategory of drinks with 57, 8%

of correct answers, 7, 1% of errors and a higheyeege of 54, 4% showing no answers.



Informal Cooperative... 47

Second part of the post-test

100+
80+
60 O rlg ht
B wrong
40+ B Not Answer
20
O_

This table shows any answer eligltiedlin the segartof the posttest which requires the

use of the vocabulary learned in a real contextténcontrol group.

In the experimental group, for the first part of {ost-test, there are three subcategories.
The first sub-category is “Fruits”. Among the reapes given by the students we found
17 different possible answers: apple, banana, bk, cherry, coconut, grapes, lemon,
mandarin, mango, melon, orange, papaya, pear,gpieatrawberry, tangerine and
watermelon.

It was observed the knowledge acquired in cooperddiarning implementation with a
total of 66, 7 % of right answers in the categdrjraits, however we found also some

spelling mistakes of 19, 2%, and a reduction up4td % of no answers. See table 11.

For the second subcategory of vegetables, thetsesudw improvement in the students’
writing down some vocabulary for vegetables: beatbbage, carrot, cauliflower, corn,

cucumber, garlic, green peas, lettuce, onion, pgkbumpkin and tomato. This shows a
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37,1% of correct answers using the target languagg,an 11,4% of errors and a
reduction up to 51,5% of blanks. See table 12.

On the one hand, for the last subcategory “drintte®,results show an increase in 67,1%
of correct answers including words such as: bedfee, chocolate, juice, lemonade,
milk, milkshake, soda, tea, tisane, water and wine.

For this subcategory, 11% of errors were foundteig.students wrote “juise” instead of
“‘juice”. On the other hand, there is a high petaga of 21, 9% showing no answers.
See table 13.

For the second part of the post-test, students megugred to complete the dialogue with
some of the words from the first part. Howevethange was determined as 10,4% of
the students came out with correct answers and®ap of mistakes was elicited from
the part of the students. See table 14.

Experimental Group

70
6017
504+ O Fruits
4077 B spelling
30+ mistakes
B Not Answer

2017
1017

o_,—

Table 11

This table shows the answers of the experimentalgyin the subcategory of fruits with
a total of 66, 7 % of right answers, a total of, 2% of spelling mistakes and a reduction

up to 14,1% of not answers.
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60
501

O Vegetables
40

B spelling
30717 mistakes
20+ B Not Answer
1017

O_,—

Table 12

This table shows a 37, 1% of correct answers usi@garget language, only an 11, 4% of
errors and a reduction up to 51, 5% of blanks angwsubcategory of vegetables in the

experimental group

70

6017

504 B Drinks

40+ B spelling

a ot Areer
2017

1017

oA

Table 1.

This table shows the results of the answers itatstesubcategory of drinks with a
67,1% of correct answers, 11% of errors and a peghentage of 21, 9% showing not

answers.
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Second part of the posttest

90
801
701
60
501
401
301
20
10+

0

O Right
B Wrong
Bl Not Answer

Table 1-

This table shows the results of the second pattepost-test in the experimental group
with 10, 4% of the students came out with correstgers, only 5,2% of mistakes elicited
and 84,7%of not answers.

Contrasting pre and pos-tests’ results, it is sthat the learners’ retention and spelling
of basic vocabulary changed. These results caulgelceived through the post-test
effects of both formal teaching and cooperativeriggy in quite similar percentages.
However we could find some differences in the am@fimanswers for the three
subcategories. In the control group, the categaity more correct answers is the
subcategory of “fruits”, and the one with fewerwagss is “drinks”. On the other hand,
the experimental group answered more correctlizécstibcategory of “drinks” and less
correctly the subcategory of “vegetables”.

In addition, on the second part of the post-iest,widely showed how students in the
experimental group use the vocabulary within a ceatext, which is different from the

control group from whom no answer was obtained.
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Total results

Control Group

701

O right
B wrong
B Not Answer

Table 15

This table shows the final results of the positeshe control group with a 66, 61 of not
answers, 29, 53 of correct answers, and 3, 86 ofigvanswers

Experimental Group

451
40
357
30717
25717
2017
1577
1017

O Right
B Wrong
H NA

Table 1

This table shows the final results of the postiteghe experimental group with a 41,72

of not answers, 32,29 of correct answers, and ®@#A8rong answers
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CONCLUSIONS
The results also show certain differences in tbenteon of vocabulary for the
subcategory of drinks which was filled more accelsaaind with more options in the

experimental group through working on think-paieshtasks by cooperative learning.

The implementation of informal cooperative learnpigmotes an adequate
understanding and use of the vocabulary in a @akext with some more familiarity than

with the implementation of the traditional instrioct

The implementation of both informal cooperativerféag and traditional instruction
through the use of tasks allows increasing Engl@tabulary retention with beginners in
guite similar percentages enhancing and develogingdequate recognition and
application of the spelling in the target languageabulary.

However this study demonstrated that tasks areyageod option to encourage the
attention and motivation of the students in a ctd€snglish maintaining them busy.

And it also shows that the implementation of a megthod is not so easy as it appears,
therefore, the success of teaching methods in@fspelass doesn’t assure their success
in every class with unique people.

This study shows that the implementation of a neath@d is not so easy as it appears,
therefore, the success of teaching methods in@fspelass doesn’t assure their success

in every class with unique people.
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RECOMMENDATIONS

The implementation of tasks in the classroom presistudents with the opportunity to
apply and practice their knowledge, and to keemthasy and motivated to reach the
learning goals.

The implementation of new methods requires not dmyrecognition of their theoretical
framework, principles, advantages and disadvantagesier to adopt them but also the
recognition of our characteristics, and problenthsas an inadequate schedule with 1 or
2 hours of English instruction per week and thé& lafcrelevant, authentic materials in
order to adapt these new methods to our contextesatitly.

Teachers should be aware that the success of tgactathods or activities in a specific
classroom doesn’t assure their success in evesgroam, due to the fact that methods
and approaches are not a prescription or a regifmlow therefore students” needs,

motivation and expectations vary from classroonglassroom.
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ANEXES
PRETEST

The following pretest was given to the studentisath groups without any previous

information or preparation to measure their Engksbwledge about food as a basic

vocabulary category in the English learning process

NAME DATE

1) Complete the following chart

Fruits Vegetables

Drinks

2) complete with the words above the following dialegu
IN A COFFEE SHOP

Waiter: How can | help you?

Maria: What is the menu, please?

Waiter: We have salad with and

Manuel: What about drinks?

Waiter: We have

Maria: But it is too cold. Do you have something twodrink?

Waiter: yes, we have , or

Manuel: Give us a minute to think. Thanks.
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NAME DATE

TASK 1

This task were given to both groups simultaneouslly explanations and examples to
solve it
1. Rewrite the following fruits

Strawberry

Lemon

Orange

Banana

Pear

Pineapple

Grapes

Apple

Cherry

Coconut

Watermelon

2. Find the words above in the following puzzle

®

T OO0OOO0OZc A m<wxm
ormmwmC<cCgXxr >

T VOO WmWZunwm <>
oOomZ>»<m->»mDTDT
TDZZZ2U0T>» 4T wm
>Z - >rmon®O0>spn
zorzrrymzm,,
OZ—IDZ'U;U;UZZ_'
mI'I'I—UJZ-U;U;UZ—O
or 3 rTym<Z27U0vZ
§>—|FI'I;U§I.”|—OzU
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NAME DATE
TASK 2

This task were given to both groups simultaneowdily explanations and examples to solve it

"

1 Fill the crossword

@

< 6

S

2 Rewrite the following drinks .

Water Coffee
Juice Chocolate
Lemonade Tea
Milkshake Soda

Milk Tisane
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NAME DATE TASK 3

This task were given to both groups simultaneouslly explanations and examples to

solve it
I. Match the following words with the drawings:
1) APPLE a)
2) GRAPES
3) COFFEE____ d)
4) STRAWBERRY
5 JUICE_ f)
6) ORANGE

7) COCONUT

8) MILK

v e
QR

9) SODA i)

10) LEMONADE

II. Complete the blanks with the letters that aresimg

HOT DRINKS COLD DRINKS
- COF E_ - JU CE
- TIL_AN_ - SO_A
- CHOCOLAT _ - LE_ON_DE
- TE_ - MIL_SH_KE

- M_L - WATE_
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NAME DATE

TASK 4
This task were given to both groups simultaneouslly explanations and examples to
solve it
1. Look and read the respective namefor the pictures.

&,

Caulifiower f com ajmms

carrot f nion

The ingredients are:

NoOhwn =
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NAME DATE

TASK 5
This task were given to both groups simultaneouslly explanations and examples to
solve it

I. Namethe vegetables

2) Unscramble the following words

WTREA OFFCEE
CRRTOA NNOIO
CPKISLE SHMLKIEAK
CEIJU ADEMOLEN

ICGRAL TSNIAE
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NAME DATE

TASK 6
This task were given to both groups simultaneouslly explanations and examples to

solve it
1. Look at the picturesand write sentences

L& 0
| like apple

U

W | don't like garlic
52

a

WY,

i%
£y e

¢

“
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NAME: DATE:

POSTTEST

The posttest was given after the six activitieds Posttest was given to both in order to
measure the changes in the English knowledge &f ¢gpotups (control and experimental
group) about food as a basic vocabulary categotiyarEnglish learning process.

1) Complete the following chart

Fruits Vegetables Drinks

2) Complete with the words above the following dialegu

IN A COFFEE SHOP

Waiter: How can | help you?
Maria: What is the menu, please?
Waiter: We have salad with : and

Manuel: What about drinks?

Waiter: We have , , juice

Maria: But it is too cold. Do you have something teodrink?

Waiter: yes, we have , or

Manuel: Give us a minute to think. Thanks.
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