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RESUMEN

Las formas en |l as cual es un persona caracteristicanente
adqui ere, guarda y retiene |a informaci 6n son col ecti vanent e
denom nados cono estil os de aprendi zaje de un individuo. Los
mal os ent endi dos ocurren con frecuencia entre | os estilos de
aprendi zaje de | os estudiantes en una clase de | enguas y el
estil o de enseflanza del instructor, con efectos infortunados
en |la calidad del aprendizaje de | os estudiantes y en sus
actitudes a través de la clase y la materi a.

Este trabaj o define dinensiones severas de estilo de
aprendi zaj e pensado para ser particularnmente relevante a |la
educaci 6n de una segunda y extranjera | engua, fuera de todo
paranmetro en | os cual es al gunos estil os de aprendi zaje son
favoreci dos por 1 o0s estilos de ensefianza de | a mayoria de
| os instructores de | enguas, y sugiere pasos para
di recci onar | as necesi dades educaci onal es de | os estudi antes
en las clases de | engua extranjera, |a cual puede ser hecha
si npl emente ofreciendo a | os estudi antes de | enguas un
anplio rango que cubre una gran vari edad de estilos de

aprendi zaj e que se desplieguen en clase en L2.



Di agnosi ng Students’ Learning Styles 9

ABSTRACT

The ways in which an individual characteristically
acquires, retains, and retrieves information are
collectively terned the individual’s |learning style.
M smat ches often occur between the |earning styles of
students in a | anguage class and the teaching style of the
instructor, with unfortunate effects on the quality of the
students’ |learning and on their attitudes toward the cl ass
and the subject.

Thi s paper defines several dinensions of |earning style
t hought to be particularly relevant to foreign and second
| anguage education, outlines ways in which certain |earning
styles are favored by the teaching styles of nost |anguage
instructors, and suggests steps to address the educati onal
needs of all students in foreign | anguage cl asses, which
coul d be done sinply offering | anguages | earners a broader
range of classroomactivities and hence nmaterials which at
time covers a wwde variety of |learning styles displayed in

the L2 cl assroom
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CHAPTER 1: | NTRODUCTI ON TO THE STUDY
I ntroduction to the Problem

Recently, inside the educational field there has been a
growing interest in research on learning styles, a vital
aspect into students’ |earning process which has provided
teachers; in turn, with a different conception of |earning
and al so has denonstrated how to apply it inside the
cl assroom An awareness of individual students’ differences
in learning has nmade ESL/EFL educators and all those people
involved in teaching, nore sensitive to their roles in
teaching and | earning and has permtted themto match
teaching and I earning styles; and through this way, to
profit fromstudents’ potentials to teach thema second or
forei gn | anguage.

Mor eover, EFL/ESL teachers have denonstrated an
increasing interest in the devel opnent of adequate material s
that can serve as tools to engage students in their own
| earni ng process. The design as well as the selection of
that kind of classroomactivities and materials can be
supported by the identification of a predom nant type of
| earning style present in a group. This selection enables
teachers to be nore successful in their pedagogical | abor
and also allow themto create nore suitable materials and

activities according to the needs of their students.
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Thi s docunent has been designed to provide useful ways
to help teachers and all those concerned with teaching in
particular, on how to gain a better understandi ng of the
human differences in relation to learning and to assist them
in selecting and creating a wide range of classroom
activities and materials bearing in mnd, of course,
students’ |earning styles tendencies inside the classroom

Probl em St at enent

Teachi ng English as a second or foreign | anguage
(ESL/ EFL) has experienced sone changes over the last two
decades in relation to learners and their |earning
processes, specifically with learning styles and al so on
| earning strategies and the inplication of themfor the
ESL/ EFL instruction. Consequently, these effects can be
observed actually through the curricula, teaching
met hodol ogy, and even teaching materials which have been
devel oped at the tine in order to neet the changi ng needs of
t he ESL/EFL students.

As teachers our job or sone part of it to sone extent,
is to make sure of conprehending as well as possible our
students (that is, discovering the way they work better with
t he | anguage) for thus approaching themto learning in
general, and L2 learning too in a nore natural and

appropriate way.
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Nowadays, the teacher is not considered as the center
of the classroomactivity. Teachers have been invited to
adopt a nore reflective and dynamc role within the | earning
process of students; that is, taking into account a nore
conpl ete approach in which all the attention is focused on
the learners and all the aspects related to themand their
| earning in particular.

Al though it is obvious sonme students will be successful
in learning a foreign | anguage regardl ess of the teaching
met hodol ogy, it is recogni zed that a divergence between the
| earning style of a student and the teaching style of a
teacher can result in |learner anxiety or dissatisfaction,
and then reduced achi evenent (Ehrman, 1996; Felder &

Henri ques, 1995; Oxford & Lavine, 1992). Sinply, teachers
shoul d renmenber as Oxford (1990) says there is no single L2
i nstructional nethodology that fits all |earners.

In order to help students to becone nore independent
and i nprove |l earning outcones, it would be useful here to
mention that sonme years ago there has energed nuch interest
all around the world in inplenenting into regular classes
training for the use of |anguage |earning strategies
rel evant and according to student’s learning style
preference (O Malley & Chanot, 1990; Oxford, 1990; Oxford et

al, 1990; Weaver & Cohen, 1994; Wenden, 1986). Since |inks
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between a student’s learning style and her/his strategy use
have been suggested; exhibiting positive results, such

rel ati onshi ps should be taken into account by wat chf ul
teachers and al so by | earners (Ehrman, 1994; Ehrman &
Oxford, 1990; Mody, 1988; Tyacke, 1991).

In particular, the purpose of this work for teaching
staff is sinply to nake a proposal for providing a w de
range of classroomactivities and the devel opnent of
teaching materials which cater for different |earning
styles, and thus teachers can help L2 students to devel op
beyond the confort zone dictated by the natural style
preferences. The key is systematically offering a great
variety of activities presented through the use of a w de
range of materials wthin a | earner-centered, communicative
appr oach.

Research Question

Does the recognition of particular |earning styles on
behal f of teachers to create adequate classroom activities
have a positive effect on students’ approach to the |earning
of a foreign | anguage?

Hypot hesi s

The hypot hesis selected for this study is a null one.

The recognition of particular |earning styles on behalf of

teachers to create adequate classroomactivities for
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students will have neither positive nor negative effect in
relation to students’ approach to the learning of a foreign
| anguage.
Justification

Typically, teachers of foreign | anguages exert their
teaching activity through the traditional way that is
focusing on teaching explicitly what is suggested in the
t ext book ignoring nost of the tine one factor that should be
for all of us the main actor inside the classroom dynam c
“the learner and all the aspects related to her/hinf. In the
sanme way, other teachers performtheir daily instruction
teaching in the way they | earnt the | anguage, which in sone
cases could be successful for sone |earners (those who share
a simlar learning style with the teacher’s) but, in turn,
tragic for those | earners that approach |earning using a
different learning style far away fromthat enployed by the
t eacher.

A reflective assessnent ained at identifying the
| earning style of students hel ps us considerably to
understand not only their learning preferences but also to
sel ect appropriate classroomactivities and al so make use of
mat eri als according to their natural approach to |earning,
above all in order to enhance their English |learning or the

| ear ni ng of anot her | anguage.
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The nore teachers know about their students’ style
preferences, the nore effectively they can orient their L2
instruction, as well as the strategy instruction that can be
i nterwoven; as a suggestion only, into | anguage instruction,
mat ched to those style preferences.

On the other hand, not only does the teacher benefit
fromassessnent of | earning styles inside the classroom but
al so students could attain to conprehend thenselves in a
nmore gl obal way and direct at the sanme tinme their |earning
process in a nore personal and autononous manner.

Wt hout adequate know edge of the individual students’
styl es preferences, teachers cannot systematically provide
t he needed instructional variety into the classroom

(bj ecti ves
CGeneral Objective

To determ ne student’s |l earning styles preferences
inside a specific group of |anguages |earners in order to
desi gn appropriate classroomactivities and hence materials
for the English teaching.

Specific Qbjectives

To identify the different variety of |earning styles
used by the students inside a | anguages cl assroom

To gain a better understanding of the theory behind the

| earning styles for thus establishing useful pedagogi cal
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proposals in curriculumdesign, |esson planning and
mat eri al s desi gn.

To transformall this theoretical know edge obtai ned by
researchers into useful activities, which later wll be
i ncorporated together with the regul ar classroom dynam c.

Definition of Terns

Learning Styles

Learning style refers to “an individual’s natural,
habi tual, and preferred way(s) of acquiring, processing, and
retaining new information and skills and persist regardl ess
of teaching nethods and content areas” (Reid, 1995). That is
to say, learning styles are the general approaches — for
exanpl e, global or analytic, auditory or visual - that
students use in acquiring a new | anguage or in |earning any
ot her subject. (Oxford, 1990).

Task

A task is a piece of classroomwork which involves
| earners in conprehendi ng, manipul ating, producing or
interacting in the target |anguage while their attention is
principally focused on neaning rather than fornm Nunan,
1989). “Task” is therefore assuned to refer to a range of
wor kpl ans whi ch have the overall purpose of facilitating

| anguage | earning fromthe sinple and brief exercise type,
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to nore conplex and | engthy activities such as problem
solving or sinmulations and deci sion maki ng (Breen, 1987).

Activities

Activities are designed to give | earners opportunities
to practice and extend their use of |anguage, such as new
vocabul ary, functional exponents or grammatical structures,
or of the subskills of reading, |istening, speaking or
witing. Cbviously, there are many different kinds of

activities with different names and di fferent uses.
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CHAPTER 2: LI TERATURE REVI EW
Second Language Acqui sition

I n Second Language Acquisition (SLA) sone theories
about how | earners acquire | anguage give primry inportance
to the learner’s innate characteristics (Behaviorism, sonme
gi ve enphasis to the essential role of environnment in
shapi ng | anguage |l earning (Cognitivism; still others seek
to integrate |learners’ characteristics and environnent
factors in their explanation for how Second Language
Acqui sition takes place (Constructivism (Lightbow & Spada,
1993). Learners have different characteristics for |earning
a second or foreign | anguage, and so these characteristics
are expl ai ned bel ow.

Learner Characteristics

According to Lightbown & Spada (1993) all second
| anguages | earners, regardl ess of age, have acquired prior
know edge of | anguage and have an i dea about how | anguages
work. This prior know edge of | anguage can produce an
i ncorrect guess about how to acquire the second | anguage and
how it worKks.

The first | anguage | earner does not have the cognitive
maturity, nmetalinguistic awareness, or world know edge of

the ol der second | anguage | earner and therefore nost young
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| earners feel nervous about attenpting to use the |anguage
(Li ght bown & Spada, 1993)

Learni ng Conditions

A condition that appears be used by nost learners is
the wel |l -known “nodified input” which is called foreigner
tal k or teacher talk for second | anguages. Most peopl e who
interact regularly wth | anguages | earners seemto have an
intuitive sense of what adjustnents are needed to help
| ear ners understand. Qbviously, sone people do this better
t han ot hers.

Error correction tends to be limted to correct neaning
of words in First Language Acquisition. In informal Second
Language Acquisition, errors are usually overl ooked when
they do not interfere with neaning. People feel inpolite if
they interrupt or correct soneone who is nmaking an oral
error, this case is totally opposite to grammar and
pronunci ati on because the interlocutor grabs the wong word
choice and he will correct it.

Behavi ori sm

According to Lightbown & Spada (1993) behaviorists
express that |earners receive linguistic input from people
in their environnent, and equally correct repetitions and
imtations fromthem As a consequence of this, |earners

formhabits, that is, |learners of a Second Language start



Di agnosi ng Students’ Learning Styles 20

off wwth the sane habits as grammatical errors associ ated
with the first | anguage; these habits interfere with those
needed for the Second Language Acqui sition.

For behaviorists, errors are seen as first |anguage
habits that interfere wwth the acquisition of second
| anguage habits. This theory has been associated to the
Contrastive Analysis Hypothesis (CAH) (Lightbown & Spada,
1993)

The Contrastive Anal ysis Hypothesis (CAH) predicts that
where there are simlarities between the two | anguages, it
w |l be easier for learners to acquire the target |anguage
structures; and also predicts that where there are
differences learners will have difficulties. Researchers
have found that not all errors predicted by the CAH are
actually made. Furthernore, |earners make many errors which
are not predictable on the basis of the CAH (Lightbown &
Spada, 1993)

Cogni tive Theory

According to Lightbown & Spada (1993) cognitive
psychol ogi sts tend to see Second Language Acquisition as the
bui Il ding up of know edge systens that can eventually be
called on automatically for speaking and under st andi ng.
Learners focus on any aspect of the | anguage which they are

trying to understand or produce. Also, through experience
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and practice, |earners becone able to use certain parts of
their know edge so quickly and automatically that they are
not even aware that they are doing it. (MlLaughlin 1987,
quoted by Li ghtbown & Spada, 1993)

For conpl eting successfully the | earning process; which
| earners are supposed to face during all their academ c
life, it is necessary they obtain different ways and net hods
to learn, which includes | earning styles and consequently
t he devel opnent of a set of |earning strategies appropriate
for these.

Learning Styles

Learning styles are the general approaches that
students use in acquiring a new | anguage or in |earning any
ot her subject. According to Ehrman and Oxford (1990) there
are 9 major style dinensions relevant to L2 | earning,
al t hough many nore style aspects mght al so prove to be
influential. In her docunment, Oxford (1990) discusses four
di rensions of learning styles that are likely to be anong
those nost strongly associated with L2 | earning: sensory
preferences, personality types, desired degree of
generality, and biol ogical differences.

Learning styles are not nutually exclusive (black or
white, present or absent); that is, they are not considered

opposites at all. The presence of certain prevailing
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characteristic in an individual such as the tendency to
prefer visual stinmulation while learning, it does not nean
this person avoi ds | earning enpl oyi ng other sensory channels
(e.g.aural or kinesthetic). (Oxford; 1990).

The following is the definition provided by Oxford
(1990) in her learning styles’ paper about these four style
di mensi ons considered inportant to L2 | earning.

Sensory Preferences

First of all, here one nust take into consideration
whet her a student |earns best through sight, hearing, or
hands- on mani pul ati on. Therefore, sensory preferences can be
broken down into three main areas: visual, auditory, and
ki nesthetic; which is at the sane tine divided into
novenent - ori ented (kinesthetic) and touch-oriented
(tactile). Sensory preferences refer to the physical,
perceptual |earning channels with which the student feels
nost confortable. Visual students like to read and obtain a
great deal fromvisual stinmulation. For them| ectures,
conversations, and oral directions wthout any visual
support can be very confusing. In contrast, auditory
students are confortable w thout visual stinulation and
therefore enjoy and profit fromsinple |ectures,
conversations, and oral directions. They are excited by

cl assroominteractions in role-plays and simlar activities.
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They sonetinmes, however, have difficulty with witten work.
Ki nesthetic and tactile students |ike |ots of novenent and
enjoy working with tangi ble objects, collages, ganes, role-
pl ays, flashcards and so on where they can involve
nmovenents. Sitting at a desk for very long tinme is not for
them they prefer to have frequent breaks and nove around
the room (Oxford, 1990).

Personal ity Types

Oxford (1990) in her docunent cites another style
aspect that is inportant for L2 instruction is that of
personality type, which consists of four strands:
extraverted vs. introverted; intuitive-randomyvs. sensing-
sequential; thinking vs. feeling; and cl osure-
oriented/judgi ng vs. open/perceiving. Personality type often
cal l ed “psychol ogical type” is a construct based on the work
of psychol ogi st Carl Jung (Oxford, 1990).

The expl anation about these categories is discussed
bel ow.
Extraverted vs. Introverted

By definition, extraverts gain their greatest energy
fromthe external world. They want interaction with people
and have many friendshi ps, sone deep and sone not. In
contrast, introverts derive their energy fromthe internal

wor |l d, seeking solitude and tending to have just a few
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friendshi ps, which are often very deep. Extraverts and
introverts can learn to work together with the help of the
t eacher.

There are two nmjor contradictory hypot heses regarding
the rel ati onship between extroversion/introversion and L2
| earning. The first is that extroverted |learners wll do
better in acquiring basic interpersonal comunication
skills. The rationale for this hypothesis is that
sociability will result in nore opportunities to practice,
nore input, and nore success in communicating in the L2. The
second hypothesis is that introverted learners will do
better at devel opi ng cognitive academ c | anguage ability.
The validation for this hypothesis cones from studi es which
show that introverted |earners typically enjoy nore academ c
success, perhaps because they spend nore tinme readi ng and
witing (Ellis, 1994; Littlewood, 1984).
I ntuitive-Random vs. Sensi ng- Sequenti al

Intuitive-random students think in abstract,
futuristic, large-scale, and non-sequential ways. They |ike
to create theories and new possibilities, often have sudden
insights, and prefer to guide their own | earning. Concrete,
step-by-step | earning bores them In contrast, sensing-
sequential learners like facts rather than theories, they

want gui dance and specific instruction fromthe teacher, and
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| ook for consistency. Randommess and i nconsistency in |esson
pl ans frustrate them (Oxford, 1990).
Thi nki ng vs. Feeling

According to Oxford (1990) thinking | earners are
oriented toward the truth, even if it hurts sone people’s
feelings. They want to be viewed as conpetent and do not
tend to offer praise easily. Sonetines they seem i sol at ed.
In conparison, feeling | earners val ue other people in very
personal ways. They show enpathy and conpassi on through
wor ds, not just behaviors, and say whatever is needed to
snmooth over difficult situations. L2 teachers can help
t hi nki ng | earners show greater overt conpassion to their
feeling classmates and can suggest that those feeling
| earners m ght noderate their enotions while working with
t hi nki ng | earners.

Cl osure-oriented/ Judgi ng vs. Open/Perceiving

This | earning style variable considers how the student
approaches tasks, or the degree to which the person needs to
reach decisions or clarity.

Students oriented toward closure desire clarity in al
aspects of | anguage |earning. They want explicit | esson
directions and grammar rul es. Less spontaneous, these
students want rapid closure and are serious, hardworking

| earners who have devel oped useful netacognitive skills such
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as planning, organizing and sel f-evaluating. They |ike
control in their lives and in their learning (Oford, 1990).
Students who have less of an orientation toward closure are
sonetimes known as “open |earners”. They take | anguage
learning far less seriously, treating it |like a gane rather
than a set of tasks to be conpleted and judged. Open
| earners generally do not worry about class deadlines.
Because of their relaxed attitude, open |earners sonetinmes
do better in developing fluency than do nore cl osure-
oriented learners (xford, 1990), but they are clearly at a
di sadvantage in a traditional classroomsetting. The forner
are the task-driven learners, and the latter know how to
have fun

Desired Degree of Cenerality

According to Oxford (1990), this variable contrasts the
| earner who focuses on the main idea or big picture with the
| earner who concentrates on details. G obal or holistic
students like socially interactive, conmunicative events in
whi ch they can enphasize the main idea and avoi d anal ysis of
granmati cal details. They are confortable even when not
having all the information, and they feel free to guess from
the context. Analytic students tend to concentrate on
granmatical details and often avoid nore spontaneous

communi cative activities. Because of their concern for
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precision, analytic learners typically do not take the risks
necessary for guessing fromthe context unless they are
fairly sure of the accuracy of their guesses. The gl obal
student and the anal ytic student have nmuch to learn from
each other. A bal ance between generality and specificity is
very useful for L2 |earning.

Bi ol ogi cal Differences

Oxford (1990) states differences in L2 learning style
can also be related to biological factors, such as
bi or hyt hnms, sustenance, and | ocation. Biorhythns reveal the
times of day when students feel good and performtheir best.
Sonme L2 | earners are norning people, while others do not
want to start learning until the afternoon, and still others
are creatures of the evening. Sustenance refers to the need
for food or drink while learning. Sonme L2 | earners do not
feel confortable |earning without a candy bar, a cup of
coffee, or a soda in hand, but others are distracted from
study by food and drink. Location involves the nature of the
environment: tenperature, lighting, sound, and even the
firmess of the chairs. L2 students differ widely with
regard to these environnental factors. The bi ol ogi cal
aspects of L2 learning style are often forgotten, but
vigil ant teachers can often nake accommodati ons and

conprom ses when needed.
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This set of concepts defined by Oxford (1990) is
crucial for this research project because its organi zation
and classification are considered pertinent and appropriate
taking into account the original research characteristics
and instrunents (a | earning style survey designed by Oxford
which omts the factors nentioned bel ow)

Therefore; for this study purposes, the foll ow ng
proj ect does not consider properly to go inside the
personality types the thinking/feeling conponent and equally
the biological differences partly because of the author of
the survey does not decide to include themin her test.
Consequently, these factors have been excl uded because of
the teacher for exanple; in the first case “thinking vs.
feeling” |learners, s/he cannot detect this predom nant
| earner characteristic by only applying a questionnaire that
predicts this predom nance in learners. Sinply, there is not
an accurate neans; that is, a test to precisely determne
this personality trait in particular. This could be easily
done maki ng use of a neticul ous observation around the
classroom for thus discovering students’ behavior. Now, in
relation to the other |earner characteristic; to be precise
the “biological differences” a teacher before this situation
is little what s/he really mght do. It is very difficult or

| et us say inpossible for one to make arrangenents to
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satisfy the varied students’ needs (biorhythnms, sustenance
or location) under the regular classroomconditions. In sum
these factors nmainly are del ayed because they are beyond
teacher’s control

Equal Iy, another |earning style dinension nentioned by
Oxford (1990) in her Learning Style Survey - “SAS’ is that
of field dependent and field independent |earners.

Fi el d Dependence and Fi el d | ndependence

One of the nost widely researched di nensi ons of
| earning style is that of field independence vs. field
dependence. Field independent |earners easily separate key
details froma conplex or confusing background, while their
field dependent peers have trouble doing this. In the sanme
way, field independent |earners show significant advantages
over field dependent learners in analytical tasks (Hansen &
Stansfield, 1981; Chapelle & Roberts, 1986).

Al t hough the subject of hem spheric predom nance i s not
included directly by Oxford in her discussion about | earning
styles it is inportant to consider this elenent irrespective
of the main focus of this study. This information is equally
useful for teachers because it is related to their students’
abilities and they reveal the way in which they process

i nformati on while |earning.
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Left Side and Right Side of the Brain

Brain theory research indicates that the two
hem spheres of the brain process information differently
(WIllians 1983, Reiff 1992). Each hem sphere contributes its
special functions to cognitive activities. The left
hem sphere has the verbal, sequential, and anal yti cal
abilities. The right hem sphere has the global, holistic,
and visual -spatial functions (Levy 1983). Learners who
prefer |eft-hem sphere approaches to processing information
excel at anal ytical tasks and master abstract, factual, and
i npersonal material easily. Conversely, students who are
ri ght-hem sphere learners like to work col |l aboratively to
achi eve a common goal (WIIlians 1983).

Kinsella (1996) argued that students who have stronger
verbal /anal ytical faculties may have easier access to the
traditional teaching nodel —istening to |ectures, reading
t ext books, and conpleting witing assignnments. But they are
not necessarily developing the right-brain strengths that
are crucial for problemsolving and creativity.

Thus, teaching nethods need to be varied to help
students devel op the flexible use of both hem spheres by
hel pi ng students perceive information in both an anal yti cal
(field-independent) way and a relational (field-dependent)

way.



Di agnosi ng Students’ Learning Styles 31

Comruni cati ve Language Teachi ng

The Commruni cati ve Language Teachi ng approach (CLT) al so
known as the Communi cative approach does a |lot to expand on
t he goal of creating “comrunicative conpetence” conpared to
earlier nethods that clained the sane objective. Teaching
students how to use the | anguage is considered to be at
| east as inportant as learning the | anguage itself. In the
foll ow ng way, Brown (1994:77) describes the “march” towards
CLT:

“Beyond grammatical discourse elenents in communication
we are probing the nature of social, cultural, and
pragmati c features of |anguage. W are exploring
pedagogi cal neans for “real-life” comunication in the
cl assroom We are trying to get our learners to devel op
linguistic fluency, not just the accuracy that has so
consuned our historical journey. W are equi ppi ng our
students with tools for generating unrehearsed | anguage
performance “out there” when they |eave the wonb of our
cl assroons. W are concerned with howto facilitate
I'ifelong | anguage | earni ng anong our students, not just
with the i mredi ate cl assroomtask. W are | ooking at

| earners as partners in a cooperative venture. And our
cl assroom practi ces seek to draw on what ever
intrinsically sparks learners to reach their full est
potential.”

CLT is a broad approach, and can seem non-specific at
tinmes in ternms of howto actually apply it using practices
in the classroomin any sort of systematic way.

In relation to CLT, David Nunan (1991:279) lists five

basi ¢ characteristics of Conmmunicative Language Teachi ng:

1. An enphasis on |earning to comuni cate through
interaction in the target |anguage.
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2. The introduction of authentic texts into the |earning
situation.

3. The provision of opportunities for |learners to focus;

not only on the | anguage but also on the |earning process
itself.

4. An enhancenent of the |earner’s own personal experiences
as inportant contributing elenments to classroom | earning.

5. An attenpt to link classroom|anguage |earning with

| anguage activation outside the classroom

In light of CLT and its theoretical foundations about
communi cative nature of |anguage, |anguage coul d be
described as foll ows:

1. Language is a systemfor the expression of meaning.

2. The primary function of |anguage is for interaction and
conmuni cati on

3. The structure of Ilanguage reflects its functional and
communi cati ve uses.

4. The primary units of |anguage are not nerely its
granmati cal and structural features, but categories of
functional and communi cative nmeaning as exenplified in
di scourse. (Richards, J. & Rodgers, T. Approaches and
Met hods in Language Teachi ng. New York: Canbridge
Uni versity Press)

Three key pedagogi cal principles that devel oped around

CLT were: the presentation of |anguage forns in context, the
i nportance of genuine communi cation, and the need for

| earner-centered teaching. These were w dely acknow edged
but neverthel ess open to interpretation; resulting in what
Howatt (1984) described as strong and weak versions of CLT.
In strong versions of CLT the teacher is required to take a
“l ess domnant role” and the |earners are encouraged to be

“nore responsi bl e managers of their own | earning” (Larsen-

Freeman 1986: 131). Rather than a presentation and practice
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approach to | anguage fornms, the teacher begins with

communi cative classroomactivities that allow learners to
actively learn for thensel ves how the | anguage works as a
formal system On the other hand, the weak version includes
pre-communi cati ve tasks (such as drills, cloze exercises,
and control |l ed dial ogue practice) along with comruni cative
activities. Littlewod (1981), for exanple, described pre-
communi cative activities as a necessary stage between
control |l ed and uncontrol |l ed | anguage use.

One exanpl e of such an approach to CLT is what is known
as the PPP | esson (for presentation, practice, and
producti on).

Lear ner-cent ered Approach

In recent years a new tendency energed from CLT claim
for the devel opnment of a | earner-centered approach for
| anguage teaching, in which information by and from |l earners
is used in planning, inplenenting, and eval uati ng | anguage
pr ogr ans.

In essence, a learner-centered curriculumw |l contain
el ements and processes simlar to those of traditional
curricula. A key difference will be that information by and
fromlearners will be built into every phase of the

curricul um
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That is, curriculum devel opnment becones a col | aborative
effort between teachers and | earners since |learners wll be
i nvol ved in decisions on content selection, nethodol ogy and
eval uation (Nunan, D. 1989. Designing tasks for the
comuni cative classroom Canbridge University Press)

Breen (1987:20), who has witten a great deal on
| ear ner-centered | anguage teachi ng, has pointed out the
advant ages of linking | earner-centeredness with |earning
tasks. He pointed out the frequent difference between
teachers and |l earners pretend as the final outconme of a
t ask.

Learni ng outcones are seen differently by teachers and
students. Students can assune that a certain task is carried
out to develop a particular skill whereas the teacher’s
purpose is another one. In order to avoid this problemit is
necessary that students are engaged in the designing of
tasks. This results in a cooperative view of the |earning
process but keeping the responsibility of teachers intact.

O course, no curriculumw Il ever be totally subject-

centered or totally | earner-centered.
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Presentation, Practice, Production (PPP)

"PPP" (or the "3Ps") stands for Presentation, Practice
and Production - a common approach to conmuni cative | anguage
teaching that works through the progression of three
sequenti al stages.

Presentation

Represents the introduction to a | esson, and
necessarily requires the creation of a realistic (or
realistic-feeling) “situation” requiring the target |anguage
to be learned. This can be achi eved through using pictures,
di al ogs, inmagination or actual “classroom situations”. The
teacher checks to see that the students understand the
nature of the situation, then builds the “concept”
underlying the | anguage to be | earned using small chunks of
| anguage that the students already know Having understood
t he concept, students are then given the | anguage “nodel”
and engage in harnmonic drills to |l earn statenent, answer and
guestion forns for the target |anguage. This is a very
teacher-orientated stage where error correction is
i nportant.

Practice

Usual ly begins with what is ternmed “nechani cal

practice” - open and cl osed pairwork. Students gradually

nmove into nore “comuni cative practice” involving procedures
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like information gap activities, dialog creation and
controlled role-plays. Practice is seen as the frequency
device to create famliarity and confidence with the new

| anguage, and a neasuring stick for accuracy. The teacher
still directs and corrects at this stage, but the classroom
i's beginning to becone nore | earner-centered.

Pr oducti on

Production is seen as the cul mnation of the |anguage
| earni ng process, whereby the |earners have started to
becone i ndependent users of the |anguage rather than
students of the |anguage. The teacher’s role here is to
sonehow facilitate a realistic situation or activity where
the students instinctively feel the need to actively apply
t he | anguage they have been practicing. The teacher does not
correct or becone involved unless students directly appeal
to himher to do so.

The PPP approach is relatively straight forward, and
structured enough to be easily understood by both students
and new or energing teachers. It is a good place to start in
terms of applying good communi cative | anguage teaching in

t he cl assroom
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Task

Wthin the field of second | anguage teaching there are
many different definitions of task but for this study in
particular the definition provided by Breen (1987) mainly
for its pedagogi cal conception and quoted by Nunan (1989) in
hi s book “Designing tasks for the comrunicative cl assroont
(1989), it was selected in part because of its conpl et eness
and objectivity. Breen (1987) defined task as:

...any structured | anguage | earni ng endeavour which has a
particul ar objective, appropriate content, a specified
wor ki ng procedure, and a range of outconmes for those who
undertake the task. “Task” is therefore assuned to refer
to a range of workplans which have the overall purpose of
facilitating | anguage | earning fromthe sinple and brief
exercise type, to nore conplex and | engthy activities
such as probl em solving or simulations and deci sion
maki ng (Breen 1987, quoted in Nunan, D. 1989. Designing
tasks for the comuni cative classroom Canbridge

Uni versity Press)

Commonly, all tasks involve comunicative | anguage use
in which user’s attention is focused on neaning rather than
linguistic structure (Nunan, 1989).

Nunan (1989) al so considers the task as a conmuni cative one

which is viewed as...

a piece of classroomwork which involves | earners
i n conprehendi ng, mani pul ati ng, producing or interacting
in the target |anguage while their attention is
principally focused on neaning rather than form (Nunan,
D. 1989. Designing tasks for the comunicative cl assroom
Canbridge University Press)
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According to Nunan (1989) the task should al so have a
sense of conpl eteness, being able to stand al one as a
communi cative act in its own right.

That is, the task is a piece of neaning-focused work
i nvol ving | earners in conprehendi ng, producing and/or
interacting in the target |anguage, and so these tasks are
anal yzed or categorized according to their goals, input data
and activities generally.

For this reason, the next step in this research is to
anal yze one by one each of these conponents at tine.

Task conponents

Learning tasks in general are anal yzed based on its
three mai n conponents which are: goals, input and
activities.

Goal s

According to Nunan (1989) goals are the vague genera
i ntentions behind any given learning task. Goals provide a
poi nt of contact between the task and the broader
curriculum They may also relate to a range of general
out cones (conmuni cative, affective or cognitive) or may
directly describe teacher or |earner behavior. In addition
there is rarely a sinple one-to-one relationship between

goal s and tasks. Although in sone cases a conplex task
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involving a range of activities mght be noving | earners
towards several goals.

| nput

| nput refers to the data that formthe point of
departure for the task. Input for communicative tasks can be
obtained froma w de range of sources. Hover (1986) suggests
the foll ow ng:

letters (formal/informal)
newspaper extracts

pi cture stories

Tel ecom account

driver’s license

m ssing person’s declaration form
social security form

busi ness cards

meno note

10. phot ogr aphs

11. famly tree

12. dr awi ngs

13. post cards

14. hotel brochures

15. passport phot os

16. swop shop cards

17. street map

18. nenu

19. magazi ne qui z

20. cal ori e counter

21. reci pe

22. extract froma play

23. weat her forecast

24 diary

25. bus tinetabl e

26. notice board itens

27. housi ng request form

28. star signs

29. hotel entertai nnent program
30. tennis court booki ng sheet
31. extracts fromfilmscript
32. hi gh school year book

33. note to a friend

34. sem nar program

35. newspaper reporter’s notes
36. travel regul ations

CoNoOR®WNE
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37. curriculumvitae

38. econom ¢ graphs (Hover, 1986; quoted in Nunan, D. 1989.
Desi gni ng tasks for the conmuni cative classroom
Canbridge University Press)

This list, which is not exhaustive at all, shows us the
w de range of options on which ingenious teachers can form
the basis for creation of conmunicative tasks principally
used inside the classroom Obviously, this input data which
m ght be verbal (for exanple a dial ogue or readi ng passage)
or non-verbal (for exanple a picture sequence) is used to
acconplish different purposes depending on the task goal or
goal s teacher has in mnd

Activities

Activities determ ne what |learners will do with the
input whichis, as it is known, the starting point for the
| earni ng task.

Nunan (1989) in relation to activities proposes they
can be analyzed in base on three general ways; rehearsal for
the real world (authenticity), skills use, and
fl uency/ accuracy.

Aut henticity

Nunan (1989) suggests that tasks could be anal yzed
according to the extent to which they require learners to
rehearse, in class, the sort of skilled behavior they m ght

be expected to display in genuine comunicative interaction
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outside the classroom Cbviously, in relation to this issue
there are sone authors who pretend that all kind of activity
performed in classroomreally inplies to devel op real tasks
i ke those human beings carry out in real-world situations.
Al t hough as Nunan (1989) states that certain activities
m ght only renotely resenble the sorts of things |earners
are required to do in the real world.
Skill Getting and Skill Using

Foll ow ng Rivers and Tenperley (1978), a second way of
characterising activities is according to whether they are
basically concerned with skill getting and skill using.
These relate to the traditional distinction between
controlled practice activities; in which |earners manipul ate
phonol ogi cal, and grammatical fornms, and transfer
activities; in which |earners are neant to apply their newy
acquired mastery of linguistic forns to the conprehension
and production of comuni cative | anguage. Nunan (1989)
states that the extent to which tasks of various sorts do or
do not pronote genui ne conmuni cation i s sonething which, can
only be judged by observing their responses they actually

pronote in the classroom
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Accuracy and Fl uency

According to Nunan (1989) a third way of anal ysing
| earning activities is into those which focus the |earners
on devel opi ng accuracy and those which focus on the
devel opnment of fluency. Brunfit (1984) deals with the
fluency/accuracy polarity suggesting that:

...the demand to produce work for display to the
teacher in order that evaluation and feedback coul d be
supplied conflicted directly with the demand to perform
adequately in the kind of natural circunstances for which
teachi ng was presumably a preparati on. Language di spl ay
for evaluation tended to lead to a concern for accuracy,
monitoring, reference rules, possibly explicit know edge,
probl em sol ving and evi dence of skill-getting. In
contrast, |anguage use requires fluency, expression
rules, a reliance on inplicit know edge and automatic
performance. It will on occasion also require nonitoring
and probl em solving strategies, but these will not be the
nmost promi nent features, as they tend to be in the
conventional nodel where the student produces, the
teacher corrects, and the student tries again. (Brunfit
C. 1984; quoted in Nunan, D. 1989. Designing tasks for
t he communi cative cl assroom Canbridge University Press)

Brunfit (1984) also points out that accuracy and
fluency are not opposites, but are conpl enentary.

As it is well-known, activities could be broken down in
controlled activities and less controlled/freer activities.
In controlled activities, the teacher has the overal
control and direction of activity in nobst cases. The
activity focuses on accurate use and nastery of sone
| anguage itens. On the other hand; that is, in freer

activities the teacher or the nmaterials do not limt the
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| anguage that |earners use. This kind of activity focuses on
fl uency rather than accuracy.

Types of Activities

Pattison (1987) proposes seven activity types which are
consi dered useful because they are oriented towards a nuch
nor e pedagogi cal focus. These activities are |isted bel ow

1. Questions and answers: These activities are based on the
notion of creating information gap by letting | earners
make a personal and secret choice froma list of
| anguage itens which all fit into a given franme (e.g.
the location of a person or object). The aimis for
| earners to discover their classmates’ secret choices.
This activity can be used to practice al nbst any
structure, function or notion.

2. Dial ogues and rol e-plays: These can be wholly scripted
or wholly inprovised, however, “If l|earners are given
sone choice of what to say, and if there is a clear aim
to be achieved by what they say in their role-plays,
they may participate nore willingly and |l earn nore
t horoughly than when they are told to sinply repeat a
gi ven di al ogue in pairs”.

3. Matching activities: Here, the task for the learner is
to recogni ze matching itenms, or to conplete pairs or
sets. “Bingo”, “Happy famlies” and “Split dial ogues”
(where learners match given phrases) are exanpl es of
mat chi ng activities.

4. Communi cation strategies: These are activities designed
to encourage |l earners to practice conmunication
strategi es such as paraphrasing, borrowi ng or inventing
wor ds, using gesture, asking for feedback, sinplifying.

5. Pictures and pictures stories: Many conmuni cation
activities can be stimulated through the use of pictures
(e.g. spot the difference, nmenory test, sequencing
pictures to tell a story).

6. Puzzles and problens: Once again, there are nmany
di fferent types of puzzles and problens. These require
| earners to “make guesses, draw on their genera
know edge and personal experience, use their inmagination
and test their powers of |ogical reasoning”.

7. Discussions and decisions: These require the learner to
collect and share information to reach a decision (e.g.
to decide which items froma list are essential to have
on a desert island). (Pattison, 1987; quoted in Nunan,
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D. 1989. Designing tasks for the conmunicative
cl assroom Canbridge University Press)

The range of exercise types and activities conpatible
with a conmmuni cative approach is unlimted, provided that
such exerci ses enable learners to attend the conmunicative
obj ectives of the curriculum engage learners in
comuni cation, and require the use of such communicative
processes as information sharing, negotiation of neaning and
interaction. The classroomactivities are often designed to
focus on conpleting tasks that are nediated to | anguage or
i nvol ve negotiation of information and i nformation sharing.

For concluding this literature review, as an inportant
conpl ement for the task discussion explained before, it
woul d be useful to talk about the materials enployed for
Engl i sh teachi ng.

Materi al s

Materials should teach students to |earn, that they
shoul d be resource books for ideas and activities for
instruction or learning, and that they should give teachers
rationales for what they do (Allwight, 1990). Allwi ght
(1990) also states textbooks are too inflexible to be used
directly as instructional material. In contrast, O Neill
(1990) argues that materials may be suitable for students’

needs, even if they are not designed specifically for them
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t hat textbooks make it possible for students to review and
prepare their | essons, and that textbooks are efficient in
terms of tine and noney, and equally they can and should
all ow for adaptation and i nprovization.

Al wight (1990) enphasizes that materials control
| earning and teaching. O Neill enphasizes that they help
| earning and teaching. It is true that in many cases
teachers and students rely heavily on textbooks, and
t ext books determ ne the conponents and net hods of | earning,
that is, they control the content, nethods, and procedures
of learning. Students learn what is presented in the
t ext book, and the way the textbook presents material is the
way students learn it. The educational philosophy of the
textbook will influence the class and the | earning process.
Therefore, in many cases, materials are the center of
instruction and one of the nost inportant influences on what
goes on in the classroom

Experi enced teachers can teach English w thout a
t ext book. However, it is not easy to do it all the tine,
t hough they may do it sonetines. Many teachers do not have
enough tinme to nmake supplenentary materials, so they just
foll ow the textbook. Textbooks therefore take on a very
inportant role in | anguage classes, and it is inportant to

sel ect a good textbook.
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Since the end of 1970s, there has been a novenent to
make | earners rather than teachers the center of | anguage
| earning. According to this approach to teaching, |earners
are nore inportant than teachers, materials, curriculum
met hods, or evaluation. As a matter of fact, curriculum
materials, teaching nethods, and eval uation should all be
designed for learners and their needs. It is the teacher’s
responsibility to check to see whether all of the elenents
of the learning process are working well for |learners and to
adapt themif they are not. (A lwight, 1990)

In other words, |earners should be the center of
instruction and | earning. The curriculumis a statenent of
the goals of |learning, the nethods of |earning, etc. The
role of teachers is to help learners to | earn. Teachers have
to follow the curriculumand provi de, nake, or choose
materials. Wth the present work carried out, what is
suggested is teachers nmay adapt, supplenent, and el aborate
materials and also as Allwight (1990) affirnms nonitor the
progress and needs of the students and finally eval uate

st udents.
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Characteristics of Materials

Mat eri al s include textbooks, video and audi o tapes,
conputer software, and visual aids. They influence the
content and the procedures of |earning. The choice of
deductive vs inductive |learning, the role of nenorization,
the use of creativity and probl em sol ving, production vs.
reception, and the order in which materials are presented
all are influenced by the material s.

Technol ogy, such as OHP (overhead projector), slides,
video and audi o tape recorders, video caneras, and
conputers, supports instruction

Eval uations (tests, etc.) can be used to assign grades,
check learning, give feedback to students, and inprove
instruction by giving feedback to the teacher.

Though students should be the center of instruction, in
many cases, teachers and students rely on materials, and the
mat eri al s becone the center of instruction. Since many
teachers are busy and do not have the tinme or inclination to
prepare extra materials, textbooks and other comrercially
produced materials are very inportant in |anguage
instruction. Therefore, it is inportant for teachers to know
how to choose the best material for instruction, how to make
suppl enentary materials for the class, and how to adapt

mat eri al s.
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CHAPTER 3: METHODOLOGY
Desi gn of the study

The objective of this research is to provide a
systematic description that is as factual and accurate as
possible in order to identify the different |earning styles
preferences exhibited inside a representative sanple of a
students’ community |l earning a foreign | anguage.

Moreover, this research has been designed froma
descriptive perspective, since it only intends to neasure
t he performance of students in a qualitative view and
according to Schafer (2001); it does not involve the
mani pul ati on of treatnents.

Subj ects

The students who took part of this research were 33
students of fourth | evel of English at the Languages Center
in the University of Narifo. This English | evel was conposed
of six different groups, and for this study only three
groups were consi dered.

The first group was conposed nainly of teenagers whose
ages ranged from 14 to 17 years old. There were 3 wonen and
8 nmen. The second group was conforned of teenagers and by
sone young adults and their ages fluctuated from1l5 to 23
years old. There were 6 wonen and 5 nmen. The third group was

conposed by teenagers whose ages ranged from 12 to 14 years
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old. There were 7 wonen and 4 nen. Al of them attended
cl asses from Monday to Thursday from6:00 p.m to 8:00 p. m
during a period of sixteen weeks.
Mat eri al s

Sonme of the materials that were used in this research
were: SAS test copies for each student, a designed
guestionnaire in order to know sonme opinions and strategies
used by teachers in the classroom a conputer and a software
program enpl oyed for data analysis, a w de range of
materials used for the elaboration of the applied classroom
activity by teachers which catered for different |earning
styles, and al so resources on-1ine.

| nstrunents

The sel ected instrunent which was applied in our
research was the “Style Anal ysis Survey (SAS): Assessing
Your Om Learning and Working Styles”, devel oped by Rebecca
L. Oxford, Andrew D. Cohen, , and Julie C. Chi. This
instrunment was nodified fromthe original one in order to
reduce its extension and for reducing tiredness by part of
students. The original questionnaire consists of 11 parts
but for this research purposes the nunber was reduced only
to 6 parts.

Equal I y; after surveyed students conpleted the SAS

survey, a structured questionnaire was applied to teachers
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involved in the research with the objective of know ng their
i npressions and opinions in relation to material suitability
and the real value of this research for them as teachers
al so.
Procedure

This research was devel oped in the Languages Center of
t he Linguistics and Languages Departnment at the University
of Narifio. Once the popul ation was sel ected, the “SAS’
survey was applied. The SAS survey was conforned by 6 parts.

The first part pretended to identify the visual,
auditory and kinesthetic learning styles, and it consisted
of 30 questions. The second part was related to recognition
of extraverted and introverted |learning styles, and it was
conposed by 12 questions. The third part was concerned about
identifying randomintuitive and concrete-sequenti al
| earning styles, and it consisted of 12 questions. The
fourth part was related to di scover closure-oriented and
open learning styles, and it was conposed of 8 questions.
The fifth part intended to find out global and particular or
analytic learning styles, and it consisted of 10 questi ons;
and the last part of the survey was concerned about
identifying field-independent and fi el d-dependent | earning

styles, and it was conposed of 6 questions.
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The results of the test were analyzed in order to
obtain an average by student, which would indicate us what
kind of learning style was the nost predom nant in each
single part of the survey. The recorded averages were
anal yzed meki ng use of an answers scale key which classified
the | earners’ average considering only three ranges which
were: |ow, nedium and high. Then, taken into account the
nmost predom nant |earning style obtained in each part, a set
of activities were created or devel oped —from whi ch teachers
involved in the study applied only one- in order to pronote
| earni ng of English anong Languages Center students and
t hereby support their English | earning.

The results of this survey after the data gathering and
anal ysis were di scussed wth each teacher involved inside
the research and sone appropriate, nethodol ogi cal proposals
-in formof activities- were recomended to them concerning
each part of learning styles survey. That is, a uniqgue
activity was selected froma set of activities by teachers,
which later was simlarly applied wwth their respective
group of | earners.

After that, teachers answered a questionnaire for thus
researchers know how successful the application of the

chosen activity was.
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Vari abl es

The two variables to consider in this study are:
| ndependent vari abl e:

Students’ |earning styles
Dependent vari abl e:

Students’ approach to the learning of a foreign
| anguage.

Data Gat hering and Anal ysis

In first place, as it was stated earlier, neaningful
data for this research were collected through the use of a
structured survey (a questionnaire called “Style Anal ysis
Survey (SAS): Assessing Your Om Learning and Wrking
Styles”, devel oped by Rebecca L. Oxford, Andrew D. Cohen
and Julie C. Chi.) through which the different |earning
styles categories displayed inside a students popul ati on
pretended to be neasured and anal yzed systematic and
efficiently. The SAS survey consisted of six parts; which at
the sane tinme, were subdivided into three sections for the
first part and two sections for the remaining parts of it.

The first part of the survey pretended to determ ne the
sensory preference of the students’ population and so it was
broken down into visual, auditory and ki nesthetic sections
respectively. The second part of the test was subdivi ded

into extraverted and introverted sections which are rel ated
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to recognition of behavior |earners adopt, depending on the
| earning situation. Third part of the applied instrunent
consisted of the randomintuitive and concrete-sequenti al
conponents which had the goal of know ng how | earners handl e
possibilities. Fourth part of the survey pretended to know
how | earners approach tasks; that is, favoring a cl osure-
oriented tendency or an open-oriented one. Fifth part of the
test was inplemented for thus discovering how students
recei ve and process information and so the sections of this
part were global and particul ar ones respectively. Final

part of the applied SAS survey tried identifying | earners’

i ndependence during a |learning situation and the
correspondent sections for this part of the test were the
field-independent and the fiel d-dependent conponents. This
survey consisted of 78 closed-ending statenents distributed
along its diverse parts and sections.

Once the nunerical results for each section and hence
for every part of the survey were recorded, that is, a final
score by student was obtained, the next step was to proceed
to obtain an average for each individual student’s score
which [ater was submtted to a respective interpretation
The procedure carried out for obtaining the required average
was performed sinply by dividing the total student’s score

by the nunber of statenments in each section. Wen
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i ndi vidual s’ average for each section was estinmated, a
conpari son between sections, making use of percentages, was
performed for thus discovering which | earning style tendency
was the nost predom nant in each part of the questionnaire

i nside the surveyed sanple. Logically, this procedure was
simlarly executed in each basic part of the survey.

After knowi ng what |earning style was the nost
predom nant in each part of the SAS survey; the conparison
bet ween t hese sections produced an overall conprehension of
how to design a set of appropriate classroomactivities and
hence materials, conceived for neeting the special needs of
this group of |earners under study.

Finally, after teachers inplenented only a single
activity inside their classroons a structured questionnaire
was adm nistered to themin order to know their conceptions
and opi nions about the submtted classroomactivity and al so
of material handed in to them Then, teachers’ responses
consigned in the questionnaire were submtted to an adequate
and inpartial interpretation and | ater a subsequent report
of these replies took place on behalf of researchers.

Thi s questionnaire only consisted of 10 cl ose-endi ng

questions (YES/ NO questions) and 2 open-endi ng questi ons.
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CHAPTER 4: RESULTS

Based on Oxford’s (1990) learning styles classification
as the point of departure for doing this descriptive study,
the main objective of it was to identify the diverse
| earning styles preferences inside a students’ conmmunity
| earning a foreign |anguage for thus using this know edge
obtained directly fromthemin order to create nore suitable
and efficient classroomactivities and hence materials for
the English Teachi ng. The SAS survey was applied and by
means of its diverse statenents, it intends to neasure the
attitudes, behaviors, and actions students adopt when they
face the endeavor of learning a foreign | anguage in
di fferent situations.

For the interpretation of participants’ scores an
answers scal e key (see Table 4) was designed for adequately
interpreting and understandi ng the averages obtai ned by
students and t he consequent repercussions of these for the
sections and parts of the survey been analyzed. This
interpretation table consists of a score, a frequency val ue,
and an average. Score refers to the total score student has
gotten for each section of the study. The Frequency Val ue
corresponds to a synbolic val ue; expressed in words, which
was assigned to a specific score. This synbolic value is

represented by 5 categories which fluctuates between | ow,
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and relatively | ow which stands for | ow scores (scores from
0 to 1.6); medium which stands for nedi um scores (scores
from1l1l.7 to 2.4); and relatively high, and high which stands
for high scores (scores from2.5 to 4). And the Average is
the el ement which allows us to |ocate the obtained score and
hence the correspondent frequency val ue recorded by student
within three uni que ranges which correspond to | ow, nedi um
and hi gh averages; dependi ng obviously on each particular
case. These averages al so enable us to qualify a students’
response with a tendency; lowy, fairly, or highly visual,
as for exanple, and simlarly this process m ght be repeated
wi th each part and section of the study been consi dered.

Tabl e 4. Key for Understandi ng Aver ages

Score Frequency Val ue |Average
0to0,8 Low LOW
0,9 to 1,6 |Relatively Low

1,7 to 2,4 |Medium MEDI UM
2,5 to 3,2 |Relatively High

3,3to 4 Hi gh HI CH

Before initiating this analysis, it should be stated
that due to the organi zation of the survey the results were
presented for parts for thus explaining in a clear way which
are the sections that conpound that specific part of the
test, and equally were presented total averages recorded for

every single conponent of the sane. After that, a
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conparative anal ysis between the internal sections of each
part - in which the survey is broken down — was perfornmed in
order to attain a detail ed understanding of the collected

i nformati on obtained fromthe students’ responses. Qbviously
these results were presented along with a frequency table
which illustrates the nunber of tinmes students’ responses
occurred on each category of the survey (e.g. |low, nedium
and hi gh averages); |ikew se, percentages based on overal
averages were provided for a better conprehension of
research findings.

Endi ng each part of the SAS survey, a second nore
overall analysis was perfornmed displaying in a nore gl obal
but no | ess relevant way, the general findings by parts
found inside this study (using piecharts for conparing the
accunul ated percentages for parts).

It is also inmportant to renenber the results are
presented by neans of averages and then, these obtained
averages are shown in formof percentages for each part and
section which consist of the survey.

Once these considerations have been neasured, results

can be presented as foll ows.



To begin wth,

and six parts which conpounds the SAS survey,

D agnosi ng Students’

Resul ts

Learning Styles 58

it was evident for the thirteen sections

cl ai m ng none

of the | earners who coll aborated with the study attained a

called I ow score in sone part of the survey. Particularly,

for this study purposes,

mar k which oscillates fromO to 0.8 points.

a low score is considered a | ow

But this not

means however that none of the students attained a | ow

average as fina

relatively | ow scores;

score because sone of them obtai ned

which fluctuated fromO0.9 to 1.6

poi nts which woul d correspond as was indicated in table 4 to

relatively | ow averages.

Currently,

presentation of

it

prelimnary data anal ysis.

Table 4.1. Frequency Table for Visual

is time to proceed to carry out the

results found inside the survey, after the

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMULATI VE |CUM REL.
FREQUENCY |FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 1 3, 03% 1 3, 03%
MEDI UM | Medi um 13 39, 39% 14 42, 42%
Rel ati vel y
Hi gh 15 45, 45% 29 87, 88%
H GH Hi gh 4 12, 12% 33 100%

Regarding the first part

MY PHYSI CAL SENSES,

it

of the SAS survey, HOWI

USE

refers to the sensory preference
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preferred by students when they approach to a | earning
situation and so it is broken down into visual, auditory,
and ki nesthetic conmponents or sections. The visual conponent
is to be discussed along with its correspondent frequency
table (table 4.1) and barcharts of these tables were

provi ded i n appendi x section. Then, the analysis of the two
remai ni ng sections wll take place.

Initially, taking into consideration the visual
conponent, as it can be seen in table 4.1, a 3.03% of the
surveyed sanpl e achieved a | ow average on this section. By
contrast; a 39.39% of the respondents achi eved a nedi um
average, which neans that nore than a third part of the
sanpl e occasionally rely on their visual ability for
|l earning. Furthernore, as a result a 45.45% of the
participants attained a relatively high score and equally a
12.12% of the respondents got a high score on the visual
conponent; which stands for that a total of 57.57% of the
total sanple obtained a high average on this field. It can
be said that a relatively high nunber of the tota
participants have a reasonably high tendency to rely nore on

their sight sense while learning a foreign | anguage.



D agnosi ng Students’

Tabl e 4. 2. Frequency Table for Auditory

Learning Styles 60

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMULATI VE |CUM REL.
FREQUENCY |FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 1 3, 03% 1 3, 03%
MEDI UM | Medi um 19 57, 58% 20 60, 61%
Rel ati vel y
Hi gh 12 36, 36% 32 96, 97%
HI GH Hi gh 1 3, 03% 33 100%

For the auditory section,

simlarly as occurred in the visual

as it

secti on,

only

is shown in table 4.2,

a 3.03% of

respondents attained a | ow average on this field. On the

ot her

hand, a 57.58% of the participants achieved a nmedi um

average which indicates that approximtely two hal ves of the

t ot al

sense for

st udent s’

| ear ni ng.

| n ot her

wor ds,

sanpl e occasionally relies on their

heari ng

this nmeans that a

relatively high nunber of the participants of the study have

a reasonably nmedium preference to rely sporadically on their

hearing sense while learning a foreign | anguage.

Additionally, as a result a 36.36% of the respondents

obtained a relatively high score,

and in the sane way only a

3.03% of the students attained a high score for this

secti on,

that is,

hi ghly on their

| anguage.

hearing ability for

which indicates that a 39.39% of the tota

sanpl e;

nmore than a third part of the studied sanple rely

| earning a foreign
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Ki nest heti c

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMULATI VE |CUM REL.
FREQUENCY |FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 6 18, 18% 6 18, 18%
MEDI UM | Medi um 15 45, 45% 21 63, 64%
Rel ati vel y
Hi gh 11 33, 33% 32 96, 97%
HI GH Hi gh 1 3, 03% 33 100%

In relation to the sensory preference but concerning to

t he ki nesthetic conponent,

as it can be clearly observed in

table 4.3, an 18.18% of the participants achieved a | ow

average on the kinesthetic field.

I n contrast,

a 45. 45% of

the participants attained a nediumscore, which neans that a

relatively high nunber of the tota

respondent s approach

| earni ng occasionally fromdoing (e.g. noving, acting,

mani pul ati ng things)
addi ti on,
relatively high score for this section

exactly the third part of the studied sanpl e,

rat her than seeing or

heari ng.

In

as a result a 33.33%of the respondents obtained a

3.03% of the total

t he ki nesthetic section.

t ot al

That

whi ch represents

and

equally a

partici pants achi eved a high score for

is to say, a 36.36% of the

surveyed sanple marked a high average on this

category. A big nunber of the averages were placed on the

medi um aver age i nstead of another one category for this

section of the study.
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As a general overview, for this chapter only the high
aver age category was considered significant for the
subsequent design and devel opnent of classroom activities
and materials for enhancenent of English | earning anong
Languages Center students.

Concerning the first part of survey, it was devoted to
answer the question of how students use their physical
senses to study or work.

Figure 4.1. Sensory Preference

Sensory Preference

36, 36%

57.57% @ Vi sual
B Audi tory
OKi nesthetic

39, 39%

The figure 4.1 shows a reduced percentage of Languages
Center students tend to be kinesthetic (36.36% and a
relatively simlar proportion denonstrated to be auditory
| earners (39.39% while the nmgjority of surveyed | anguages
| earners are overwhel mngly visual |earners (57.57% . The
tendency of |anguages |learners to be nore oriented toward
| earni ng by neans of sight was evident for this study. Thus,
English | earners seemto prefer |earning through seeing,

that is, by actively participating through visual neans.
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of the SAS survey call ed

EXPOSE MYSELF TO LEARNI NG SI TUATI ONS, which refers to

the personality type students adopt while |earning or

working, it is broken down into extraverted and introverted
sections.
Tabl e 4. 4. Frequency Table for Extraverted
AVERAGE | VALUE FREQUENCY | RELATI VE CUMULATI VE |CUM REL.
FREQUENCY | FREQUENCY FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 0 0% 0 0%
MEDI UM | Medi um 12 36, 36% 12 36, 36%
Rel atively
Hi gh 19 57, 58% 31 93, 94%
H GH Hi gh 2 6, 06% 33 100%
As it is shown in table 4.4, none of the participants

obtained a | ow average on this section.

36. 36% of
stands for

sonetimes prefer

On the other

hand, a

respondents achi eved a nedi um aver age, which

nmore than a third part of the surveyed sanple

| earning with others rather than al one.

Additionally, a 57.58% of the participants reported a

relatively high score and equally,

6. 06% of

for the same conponent a

respondents attained a high score for extraversion

section which indicates that a reasonably high nunber of the

studi ed sanpl e,

| earning in group or

f eel

exactly a 63.64% of the total

confortable learning in that way.

sanpl e prefer

ininteraction with others because they
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| ntroverted

AVERAGE | VALUE FREQUENCY | RELATI VE CUMULATI VE |CUM REL.
FREQUENCY | FREQUENCY FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 1 3, 03% 1 3, 03%
VEDI UM | Medi um 16 48, 48% 17 51, 52%
Rel ati vel y
Hi gh 12 36, 36% 29 87, 88%
H GH Hi gh 4 12, 12% 33 100%
Unlike its contrapart, that is the extraverted

conmponent ,

st udent s’

feature in their

tabl e 4.5,

this section of the study pretends to estimte

tendency towards the introversion as a prom nent

| earni ng behavi or.

average on this category. By contrast,

As it can be observed in

only a 3.03%of the participants attained a | ow

a 48.48% of the

partici pants got a nmedi um average on the introversion

conponent as final

nunber of the total

aver age.

t ot al

t hensel ves rat her than others.

Her e,

score for them which neans that a big

studi ed sanple was represented with this

In addition,

it can be said a considerabl e nunber of the
respondents frequently enjoy |learning a | anguage by

a 36.36% of the

participants attained a relatively high score and a 12. 12%

of the sane sanple was reported with a high score for the

secti on,

whi ch indicates that a reasonably high nunber of

students obtained a high average on this category. As a

consequence,

these results conduct to assert that a
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significant percentage of the sanple under study; that is a
48. 48% f or the nedi um and hi gh categories, enjoy |earning
al one in sone situations and anot her consi derabl e nunber of
them prefer nost of tinme |earning by thensel ves rather than
acconpani ed.

In general terns, the second part of SAS survey answers
t he question of how the studied | earners deals with people.

Figure 4.2. Personality Type

Personal ity Type

48, 48% O Extraverted
63, 64% WIntroverted

As it is shown in figure 4.2 Languages Center students
denonstrated to be nore extraverted (63.64% in tendency in
relation to the personality type, but in conparison a
substanti al percentage of respondents denonstrated a
noderately high preference towards the introversion (48.48%
as opposed to extroversion. One woul d expect that a person
who orally participates with high frequency would tend to be
nore extroverted in tendency at all and consequently enjoy
nore | earning through activities nore adequate to them and

to their favored | earning style.
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regarding the third part of the SAS survey, which

HANDLE PCSI Bl LI TI ES,

it pretends to identify

prevail ed on the concrete-

conponent or vice versa into the students’

responses.

Tabl e 4. 6. Frequency Table for

Random I ntuitive

AVERAGE | VALUE FREQUENCY | RELATI VE CUMULATI VE |CUM REL.
FREQUENCY | FREQUENCY FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 0 0% 0 0%
MEDI UM | Medi um 4 12, 12% 4 12, 12%
Rel atively
Hi gh 20 60, 61% 24 72, 73%
H GH Hi gh 9 27, 27% 33 100%
As it is shown in table 4.6, none of respondents marked
a | ow average on this section. On the other hand, it could

be said that only a 12.12% of the total

sanple attained a

medi um average on the randomintuitive section of the study.

I n contrast,

a 60.61% of the respondents obtained a

relatively high score for this section and a 27.27% of the

group obtained a high score for the sane category, which

denonstrates the reasonably high preference of al nost al

the group been studied for

aut ononous,

learning in a less controlled and

and al so creative way inside the | anguages

cl assroom This high preference is represented by 87.88% of

t he total

participants inside the survey.
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Concr et e- Sequent i al

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMJULATI VE|CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 0 0% 0 0%
MEDI UM | Medi um 15 45, 45% 15 45, 45%
Rel ati vel y
Hi gh 14 42, 42% 29 87, 88%
H GH Hi gh 4 12, 12% 33 100%

Li kewi se as occurred for the randomintuitive

conmponent ,

as it can be seen in table 4.7, any student fel

in the | owest category. On the contrary, a considerable

nunber of participants,

nmore exactly a 45.45% of the tota

sanpl e obtained a nmedi um average for the concrete-sequenti al

conponent .
third part of the tota
category. Simlarly,
nunber of

and high scores on the concrete-sequenti al

This significant nunber

represents nore than a

respondents were placed on this

it could be said that a reasonably high

respondents of the study attained relatively high

conmponent ,

and in

per cent ages the correspondent nunbers for these values are

42. 42% (for

relatively high) and 12. 12% (for

hi gh)

respectively. This high preference accunmulated within this

field represents the 54.54% of the total

studi ed sanpl e.
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In general, the third part of the survey | ooks at how
t he respondents of the survey handl e possibilities.

Figure 4. 3. Personality Type

Personal ity Type

54, 54% & Random
Intuitive
37. 88% W Concr et e-

Sequent i al

As it can be observed in figure 4.3 |anguages | earners
denonstrated an overwhel m ng high tendency for random
intuitiveness anong them which was represented by an 87.88%
of the total studied sanple. That is to say, the high
maj ority of surveyed students are future-oriented, able to
seek out the major principles of a topic, like to specul ate
about possibilities, enjoy abstract thinking, are creative
and avoid step-by-step instruction.

Changing to the fourth part of the SAS survey, called
HOW I DEAL WTH AMBI GUI TY AND W TH DEADLI NES, its sections
sinply relate to the identification of tendency towards
cl osure-oriented or open predom nance anong students during

| anguage | ear ni ng.
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Cl osure-Ori ent ed

AVERAGE | VALUE FREQUENCY | RELATI VE CUMULATI VE|CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 4 12, 12% 4 12, 12%
MEDI UM | Medi um 6 18, 18% 10 30, 30%
Rel ati vel y
Hi gh 14 42, 42% 24 72, 73%
H GH Hi gh 9 27, 27% 33 100%
Well, as it can be observed in table 4.8, a reduced
percentage of the sanple; represented by a 12.12% of the
sane got a | ow average for the closure-oriented section. On

the ot her hand, an 18.18% of the total participants obtained
a medium score for this section of the survey, which neans
that a relatively mniml nunber of students were placed

mar ki ng a nmedi um average. In the sane way, it could be said
a 42.42% of the respondents nmarked a relatively high score
and equally a representative high nunber of participants,

that is a 27.27% obtained a high score for the closure-
oriented section. These percentages represent a reasonably
hi gh nunber of the studied sanple, which nmeans a 69. 69% of
the participants inside the study attai ned a high average

for the closure-oriented category.
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Tabl e 4.9. Frequency Tabl e for Open

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMJULATI VE|CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 3 9, 09% 3 9, 09%
MEDI UM | Medi um 15 45, 45% 18 54, 55%
Rel ati vel y
Hi gh 12 36, 36% 30 90, 91%
HI GH Hi gh 3 9, 09% 33 100%

The second section of this fourth part of the SAS
survey, concerned about identifying how students approach
tasks and so it pretends to neasure their attitude while
| earning and at the same tine classify it either closure-
oriented or by contrary open-oriented. This section is
concerned about discovering the extent to which participants
of the study can be classified as being open here. As it is
shown in table 4.9, a 9.09% of the sanple achieved a | ow
average for the open conponent. On the contrary, a 45.45% of
the surveyed sanple attained a nmedium score for the open
section. This percentage | ocates nore than the third part of
the total sanple with a nedium average as final result for
this section. In addition, a 36.36% of the respondents of
the survey got a relatively high score and equally a 9.09%
of the total group obtained a high score, which neans a
consi derabl e percentage of the total sanple; exactly a

45. 45% of the sanple was placed with a high average for the
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open category. Very simlar percentages of the studied
sanpl e here were | ocated under nmedi um and hi gh averages.

CGenerally, the fourth part of SAS survey focuses on
knowi ng how | earners approach | earning tasks.

Figure 4.4.Personality Type

Personal ity Type

45, 45% od .OSUI'E'
Oriented
=] en
69, 69% >

In figure 4.4, a high nunber of surveyed | anguages
| earners tended to be biased to an orientation toward
closure (69.69%; and in contrast, a 45.45% of the sane
sanpl e exhibited a clear orientation toward openness in
relation to the way they deal with | earning tasks. Results
reveal ed Languages Center students were overwhel m ngly
oriented toward closure. Essentially, |anguages |earners
prefer being concerned with deadlines and rules rather than
pi cking up information in unstructured ways and rel axi ng and
so enjoying learning. These closure-oriented | earners have
the tendency to focus carefully on all |earning tasks, neet

deadl i nes, plan ahead, and want specific instructions.
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Turning to the fifth part of the survey, HOWI| RECEl VE

| NFORMATI ON, the objective of this part is to try to

di scover the tendency of students on how they prefer the

information is to be presented to them that is, in a very

general and sinple way or in a nore specific and explicit

way. This section so relates to the identification of the
gl obal or particular tendency of |earners and specially, on
how t hey perceive and anal yze input data while learning a
forei gn | anguage.

Tabl e 4. 10. Frequency Tabl e for d obal

AVERAGE | VALUE FREQUENCY | RELATI VE |CUMULATI VE|CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel atively
Low 3 9, 09% 3 9, 09%
MEDI UM | Medi um 14 42, 42% 17 51, 52%
Rel ati vel y
Hi gh 12 36, 36% 29 87, 88%
H GH Hi gh 4 12, 12% 33 100%
For the first section, that is, the global section, a

9.09% of the studied group obtained a | ow average for the

gl obal

conmponent .

On the other

hand, a 42.42% of the

respondents achi eved a nedi um score for this conponent,

whi ch stands for
sanpl e attai ned a nmedi um average as final

t hi s conponent,

Score.

nore than a third part of the studied
Equal Iy for

a 36.36% of the studied sanple attained a

relatively high score and a 12. 12% of the studi ed group
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i ndi cates that a consi derabl e nunber of

conmponent .
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Thi s

exactly

a 48.48% were located on this section with a high average.
Tabl e 4. 11. Frequency Table for Particul ar
AVERAGE | VALUE FREQUENCY | RELATI VE |CUMULATI VE|CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel atively
Low 1 3, 03% 1 3, 03%
MEDI UM | Medi um 11 33, 33% 12 36, 36%
Rel ati vel y
Hi gh 18 54, 55% 30 90, 91%
H GH Hi gh 3 9, 09% 33 100%
Regarding the particul ar section, the averages and
per cent ages accunul ated were the following. As it can be
seen in table 4.11, a 3.03% of participants achi eved a
relatively | ow average for the particul ar conponent. On the

contrary,

st udi ed sanpl e;
for the particular section.
consi der abl e nunber of participants,

of the tota

it could be stated a third part of the total

exactly a 33.33%

obt ai ned a nedi um aver age
For the sanme conponent, a
nore precisely a 54.55%

sanpl e obtained a relatively high score and

simlarly a 9.09% of the sane popul ati on obtai ned a high

score in the sane section

These percentages represent a

reasonably high nunber of the studied sanple, which stands

for a 63.64% of the total

partici pants of the study attained

a high average for the particul ar conponent and so these
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| earners prefer the information is to be presented to them
in a nore specific and explicit way.

Synthesizing the fifth part of the study is concerned
about know ng how | earners deal with ideas during |earning
si tuations.

Figure 4.5. Desired Degree of Generality

Desired Degree of Cenerality

48,48% g q obal
63, 64% W Particul ar

As it is shown in figure 4.5, the majority of the
respondents, nore exactly a 63.64% of Languages Center
students tended toward being nore analytical in preference.
On the other hand, a 48.48% of the studied group was
oriented toward globality. That is to say, rather than
| ooking for the main idea, guessing neani ngs, and
comuni cating wi thout being sure of all the words and
concepts, the students surveyed prefer focusing on details,

| ogi cal analysis and contrasts.
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And for the last part of the | earning styles survey,

HOW |

tendency towards the field-independence or
to the field-dependence within their

Tabl e 4. 12. Frequency Tabl e for

DEAL W TH MULTI PLE | NPUTS,

it conpares the students’
by the contrary
| earni ng process.

Fi el d- I ndependent

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMJULATI VE |CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
Low Low 0 0% 0 0%
Rel atively
Low 4 12, 12% 4 12, 12%
MVEDI UM | Medi um 12 36, 36% 16 48, 48%
Rel atively
Hi gh 13 39, 39% 29 87, 88%
H GH Hi gh 4 12, 12% 33 100%

For this final

part of the survey, as it

is shown in

table 4.12, a 12.12% of partici pants achi eved a | ow aver age.

On the other

st udy,

score for this section

t hat

39.39% of the tota

is a 36.36%

In the sane way,

hand, a high nunber of participants inside the
attai ned a nmedi um average as final
it could be said a

respondents of the study obtained a

relatively high score for the section and simlarly a 12. 12%

of the tota
percentage of high field-independent

section is equal

sanpl e attai ned high scores.

to 51.51% of the total

The total

|l earners in this

surveyed sanpl e.
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Fi el d- Dependent

AVERAGE | VALUE FREQUENCY | RELATI VE | CUMJULATI VE|CUM REL.
FREQUENCY | FREQUENCY | FREQUENCY
LOW Low 0 0% 0 0%
Rel ati vel y
Low 4 12, 12% 4 12, 12%
MEDI UM | Medi um 17 51, 52% 21 63, 64%
Rel ati vel y
Hi gh 8 24, 24% 29 87, 88%
H GH Hi gh 4 12, 12% 33 100%
In relation to the field-dependent section, as it can

be observed in table 4.13, a 12. 12% of

a |l ow average for this section
nunber of

obt ai ned a nmedi um average as final

secti on.

respondents,

I n contrast,

respondent s achi eved

a consi derabl e
a 51.52% of the surveyed sanpl e,
score for the sane

In the sane way, percentages denonstrate a 24.24%

of the study participants obtained relatively high scores

for the field-dependent conponent and a 12. 12% of the sane

group obtai ned high scores in this section.

it

i ndicates a 36.36% of the total

| n other words,

sanpl e under study

attai ned high averages for the fiel d-dependent conponent.

I n general

terns,

the last part of the survey is

focused on identifying the | earner dependence during

| earni ng situations.
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Figure 4.6. Field Dependence

Fi el d Dependence

O Fi el d-

36, 36% | ndependent
51,51% B Fi el d- Dependent

As it can be observed in figure 4.6, a relatively high
percent age of the respondents, nore exactly a 51.51% of
| anguages | earners tended toward being nore field-

i ndependent in preference. By the contrary, a 36.36% of the
sanme group presented an overt tendency towards field-
dependence.

As it is known, field-independent individuals are nore
proficient at structuring and analytic activity relative to
fiel d-dependent i ndividuals. Field-dependent individuals
prosper nore on situations where learning is structured and
anal yzed for them They tend to prefer a spectator approach
rat her than the hypothesis-testing approach favored by nore
field-independent |earners. They operate with a relatively
external frame of reference. Essentially, field-independent
individuals tend to experience the conponents of a
structured field analytically, as separate fromtheir

background, and to inpose structure on a relatively
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unstructured field. By contrast, relatively field-dependent
individuals tend to be | ess good at such structuring and
anal ytic activity, and to perceive a conplex stimulus

gl obal ly.

Based on the gathered results previously, and as a
general overview, it could be stated hi ghest averages
recorded for each individual part of the SAS survey were
considered as the nost inportant and main source for design
and devel opnent of classroomactivities and materials, which
was fromthe beginning of the study one of the pretended
goal s through this research. Al so, this set of classroom
activities and materials were specifically conceived for
t hus enhanci ng English | earni ng anong Languages Center
students, as it was nentioned in earlier chapters of this
st udy.

Concerni ng the questionnaire answered by the teachers
who were in charge of the students who participated in the
research, and whose responsibility was to carry out an
activity planned foll ow ng predom nant |learning styles in
this specific setting, these are the results.

Since three courses were part of this research, the
questionnaires were answered by the three teachers directing
t hese groups. Al of themcoincided with affirmative answers

in questions one to seven. They agreed about aspects rel ated
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with oral participation in the class, students’ notivation,
and students’ engagenent during the activity, teachers’
confidence and confort, activity's attractiveness for
students, conmmunicative values included in the task,
activity's flexibility in terns of |anguage use and
exi genci es. However, in question nunber eight that asked
t eachers about their opinions about how demandi ng the
activity was, they conceived activity' s requirenents in a
broader sense. One of the teachers offered two answers for
the same question: s/he explained that if the question
referred to “demandi ng” as difficulties for students his/her
answer was not. But in the case demandi ng was used to refer
to enhancenent, her answer was yes. The remaining two
teachers answered negatively to this question. They al so
agreed in giving positive answers to questions nunber nine
and ten; these questions asked teachers about their opinions
about learning styles’ activation in the L2 classroom
t hrough activities such of this, and the useful ness of
knowi ng students’ |earning styles preferences for thus nake
the nost of themand their abilities.

I n question nunber el even, teachers were asked to grade
the activity based on their experiences in the classroom
They all consider grading it wwth a five which was the

hi ghest grade the activity could get.
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CHAPTER 5: DI SCUSSI ON AND CONCLUSI ONS
Di scussi on

As it had been hypot hesi zed before, |anguages |earners
woul d exhibit different |earning styles when approaching the
endeavor of learning a foreign | anguage.

After application and the subsequent anal ysis of the
coll ected data obtained from SAS survey, it enmerged a broad
conception for us as researchers of the learning styles
pref erences and consequently, the profile of the group under
st udy.

In general, the results of the SAS survey reveal ed that
t he hi ghest averages were recorded for the first part in the
vi sual section, for the second part in extraverted
conponent, for the third part in the intuitive-random
section, for the fourth part in the closure-oriented
conponent, for the fifth part in the particular section, and
for the sixth part in the field-independent conponent. In
ot her words, predom nant |earning styles inside Languages
Center students involved in this research were: visual
extraverted, intuitive-random closure-oriented, particular,
and field-independent and therefore as conpl enent for the
research it was created on behalf of researchers a single
cl assroom activity which caters for this set of preval ent

| earning styles exhibited inside the surveyed sanpl e.
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As it was stated before, the majority of surveyed
| anguages | earners are overwhel m ngly visual |earners
(57.57% ; which neans, Languages Center students seemto
prefer |earning through seeing, that is, by actively
participating through visual neans.

Consequently, as visual learners in preference they
need extensive visual input, such as bulletin boards,
banners, posters, transparencies, slides, filns, filnstrips,
flashcards, TV, video, photos, graphs, charts, nmaps,
magnetic or felt boards, board games, and puppets. They al so
need witten directions on the board, on handouts, or on
wor ksheets. They need to be shown, not told, what to do.
They like to wite stories based on pictures, draw pictures
illustrating characters in literature or summari zi ng
stories, take notes and organize themvisually, create
semanti ¢ maps on paper to nenorize words, use visual imgery
for menorizing, and do extensive reading of all Kkinds.

Recent studies of |learning styles in foreign | anguage
education (e.g., Oxford & Ehrman, 1993) consistently place
reading in the visual category, inplying that instructors
can neet the needs of visual learners solely by relying on
witten instructional material. Certainly visual |earners
| earn better if they see and hear words in the target

| anguage, but so do auditory |learners: presenting the sanme
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material in different ways invariably has a reinforcing
effect on retention. The chall enge to | anguage teachers is
to devi se ways of augnenting their verbal classroom
presentation with nonverbal visual material for exanple,
show ng phot ographs, draw ngs, sketches, and cartoons to
reinforce presentation of vocabulary words, and using fil ns,
vi deot apes, and dramatizations to illustrate lessons in

di al ogue, and pronunci ati on.

For this reason, the activity chosen by researchers to
be applied with Languages Center students was a visual one.
An activity specially created for this group, which nmakes
use of a picture sequence story for enhancing in | earners
t hrough pair-work the English |learning and in this way
stinmulating their oral communicati on.

Li kewi se, as results denonstrated Languages Center
students are nore extraverted |l earners in tendency (63.64% ;
whi ch neans they enjoy a w de range of social, interactive
| earni ng tasks |i ke ganmes, conversations, discussions,
debates, role-plays and sinmulations (Oxford, 1993), which
coul d be applied for keeping this kind of |earners
successfully involved in their own learning. It could be
possi bl e that while a student enjoys parties and goi ng out

with friends socially, he does not necessarily feel
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confortable participating in the classroomsetting by the
contrary.

Extroversion and Introversion (E/I) are the tendencies
that L2 | earners show when | earning the | anguage. An
extrovert student tends to be nore outgoing and nore ready
to participate in classroomdiscussions, while an introvert
student is doing sonething the opposite. S/ he tends to be
nmore silent and passive. However, these concepts enbody nore
stereotypes than the actual |earning proficiency. Research
has shown that an extrovert student is not necessarily
| earni ng the | anguage better than an introvert. Wen
approachi ng both kinds of students, we nust realize that
bot h possess advant ages and di sadvant ages. Extroversion or
introversion may be only the things we see on the surface;
whil e there could be sonething much deeper underneath that
we still do not totally understand at this tine.

Taking into consideration the said before, we as
researchers decided that a picture story sequence was used
with this group of learners and also it should be devel oped
in couples for thus devel opi ng anong themthe di scussion
because of extraverted personality of Languages Center
students and in this way enhance in themadditionally their

oral communi cati on
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As results shown, the highest averages were recorded in
the intuitive-randomsection for the third part of the SAS
survey, and this high tendency for randomintuitiveness
anong Languages Center students was represented by an 87.88%
of the total studied sanple. That is to say, the magjority of
surveyed students is future-oriented, able to seek out the
maj or principles of a topic, likes to specul ate about
possibilities, enjoys abstract thinking, is creative and
avoi ds step-by-step instruction. Intuitive learners often
prefer discovering possibilities and rel ationshi ps.
Intuitors like innovation and dislike repetition. Intuitors
may be better at grasping new concepts and are often nore
confortabl e than sensors with abstractions and nmat hemati cal
formul ations, they tend to work faster and to be nore
i nnovative than sensitive |earners.

As a consequence, the activity selected for this kind
of learners, that is randomintuitive |earners, was created
for pronoting mainly the use of their creativity while
working with the picture sequence, and for thus they could
di scover al so a nore autononous way of working and | earning.

Changing to the fourth part of the survey, results
reveal ed Languages Center students were overwhel m ngly
oriented toward closure (69.69% . As was nentioned in the

previ ous chapter, |anguages |earners prefer being concerned
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wi th deadlines and rules rather than picking up information
in unstructured ways and rel axi ng and so enjoying | earning.
These cl osure-oriented | earners have the tendency to focus
carefully on all |earning tasks, neet deadlines, plan ahead,
and want specific instructions.

Based on this learning feature, which was descri bed
before, this inplies that a classroomactivity designed for
closure-oriented |l earners should be directed to focus on
giving themclear instructions about the purposes and
equal |y paraneters established for devel oping the activity.

As results evident for this study, the magjority of the
participants, nore exactly a 63.64% of Languages Center
students tended toward being nore analytical in preference.
Rat her than | ooking for the main idea, guessing neanings,
and communi cating wi thout being sure of all the words and
concepts, the students surveyed prefer focusing on details,
| ogi cal anal ysis and contrasts.

Keeping in mnd this information as basic for the
design of the classroomactivity, this learning style
di mrension was focused initially on concentrating in
acquiring the main idea of the picture sequence and then if
| earners by pairs agreed, to focus on nore specific details

of the picture story.
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As it was revealed in results section, a considerable
nunber of Languages Center students tended toward being nore
field-independent in preference (51.51% as opposed to
fiel d-dependent |earning style.

Fi el d i ndependence is associated with the ability to
perceive a particular, relevant itemor factor in a ‘field
of distracting itens (Brown, 1994:106-107). Such a |earning
style enables the students to distinguish parts froma
whol e, to concentrate on sonething, to anal yze separate
vari abl es wi thout the contam nation of neighboring
vari ables. Field independence is closely related to
cl assroom | earning that involves analysis, attention to
details, and nmastering of exercises, drills, and other
focused activities. Recent studies (Al ptekin and Atakan
1990, Chapell e and Abraham 1990, Chapelle and G een 1992)
seemto suggest that there is sone “superiority of a field
i ndependent style for second | anguage success” (Brown,
1994).

Consequently, the activity designed to cater for the
needs of field-independent |earners was firstly focused at
using their analytical abilities and their concentration on
details individually on the picture sequence for then be
involved in a group interaction to share information and

ideas, and in this way conplete as couple the task goals.
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Regarding the classroomactivity created to work wth
this group of learners and their learning styles mainly, in
any nonment we neant that all the tinme teachers should focus
on pronoting these |earning styles tendencies and so orient
learning activities and materials exclusively at favoring
these learning preferences, as sone teachers involved in
this study believed. Another objective intended with this
research is to induce teachers and all those people
concerned with this research to be nore interested in
knowi ng nore their students’ learning styles for thus be
ready to help learners to keep strengthening their strong
| earning styles in the classroomsetting and al so to provide
the needed variety with regard to classroom activities and
materials used in the classroomfor working and devel opi ng
t he weaker learning styles of |earners, that is those
| earni ng styles which represent a trouble for themyet.

Essentially, the research synthesized in this chapter
has sone inplications for L2 teaching and consequently for
the daily classroom practice: diagnosing students’ |earning
styles in the L2 classroom adjusting L2 instruction to
| earners’ styles preferences, and renenbering that no single
L2 instructional nmethodology fits all students.

Regar di ng di agnosis of l|learning styles inside the

cl assroom L2 teachers could profit by identifying the
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| earning styles and the use of those styles in their
students, because such diagnosing | eads to greater
under st andi ng of those predom nant styles. Teachers al so
need to assess their own styles, so that they will be aware
of their preferences and of possible tendencies. Useful
means exi st to nmake this diagnosis, as nentioned |ater.
There exist a wide variety of useful questionnaires and
sources at hand for acconplishing this objective.

Al so, the benefit of |earning styles diagnosis can be
i nnuner abl e not only for the classroomteacher but also, and
nore inportant, for the learner. Through | earning styles
di agnosi s, the classroomteachers are exposed to a deeper
and nore profound view of the student, both as an individual
and as a learner. This know edge in turn can assi st
cl assroom teachers in deciding the formand presentation of
materials, as well as the classroomactivities to be used.
Being aware of a student’s |earning styles gives educators
t he nost powerful tool available to analyze, notivate and
assist himor her in |learning settings: “It opens the door
to personalizing education” (J. Keefe, 1987: 18). Learning
style diagnosis thus takes a step towards | earner autonony.

As for the | earner, Ngeow (1999) sumarizes three main

benefits of assessing |earning styles:



Di agnosi ng Students’ Learning Styles 89

1) Learners who are conscious of their |earning styles nmake
better use of their |earning opportunities.

2) Learners learn better when they are provided with

| earning opportunities that enhance and extend their

| ear ni ng preferences.

3) Learners work better with new | earning styles when they
are given guided opportunities to practice them

These principles suggest that learning is enhanced and
enri ched when | earning styles are properly addressed both
before and during instruction. But how can teachers help to
rai se such awareness? The role of educators is to assi st
students in the process of self-discovery so that students
beconme nore aware of how they | earn, what strategies work
better at the nonent of |earning, what works better for them
and what does not.

The first step in raising such awareness can be
achi eved by adm nistering one of the already existing
| earning styles questionnaires or by creating new
inventories for drawi ng assunpti ons about students’ | earning
styles. Devising an instrunent is not an easy task, so it is
likely that only researchers would want to pursue such an
enterprise. It requires not only careful preparation and
detailed statistical analysis, but also commtnent and
pati ence because the results can only be seen over |ong
periods of tinmne.

On the other hand, in relation to adjust L2 instruction

to learners’ style preferences, as it was stated fromthe
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begi nning of the study, the nore teachers know about their
students’ style preferences, the nore effectively they can
orient their L2 instruction. Sone |earners m ght need
instruction presented nore visually, while others m ght
require nore auditory, kinesthetic, or tactile types of
instruction. Wthout adequate know edge about their
i ndi vi dual students’ style preferences, teachers cannot
systematically provide the needed instructional variety
i nsi de the | anguages cl assroom

Studi es show that matching teaching styles to | earning
styles can significantly enhance academ c achi evenent,
student attitudes, and student behavior at the primary and
secondary school level (Giggs & Dunn 1984; Smth & Renzull
1984), at the college level (Brown 1978; Charkins et al.
1985), and specifically in foreign | anguage instruction
(Oxford et al.1991; Wallace & Oxford 1992). This is not to
say that the best thing one can do for one’s students is to
use their preferred nodes of instruction exclusively.

Students will inevitably be requested to deal wth
probl ens and chal |l enges that require the use of their |ess
preferred nodes, and so it should regularly be given
practice in the use of those nodes (Hunt 1971; Friedman and
Al l ey 1984; Cox 1988). However, Smth and Renzulli (1984)

caution that stress, frustration, and tiredness may occur
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when students are submtted over extended periods of tinme to
teaching styles inconsistent wwth their |earning style
preferences. Students |earn nore when information is
presented in a variety of nodes than when only a single node
is used. The point is supported by a research study carried
out several decades ago, which concluded that students
retain 10 percent of what they read, 26 percent of what they
hear, 30 percent of what they see, 50 percent of what they
see and hear, 70 percent of what they say, and 90 percent of
what they say as they do sonething (Stice, 1987). Wat nust
be done to achieve effective foreign | anguage learning is to
bal ance instructional nethods, sonehow structuring the class
so that all learning styles are sinultaneously —or at |east
sequentially —accommodated (Oxford 1990), and it could be
done sinply bal ancing the content and type of activity
i ntroduced to the class.

And related to renenbering that no single L2
i nstructional nethodology fits all students’ |earning
styles, since the recognition of learning styles inside the
cl assroom hel p us to determne a particular learner’s
ability and enthusiasmto work within the franmework of
various instructional nethodologies. It is inprudent to
think that a single L2 nethodol ogy could possibly fit an

entire class filled wth students who have a range of
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stylistic and strategic preferences. Instead of choosing a
specific instructional nethodol ogy, L2 teachers would do
better to enploy an extensive instructional approach,
notably the best version of the comrunicative approach that
contains a conbined focus on formand fluency. Such an
approach allows for deliberate, creative variety to neet the
needs of all students in the class.
CONCLUSI ONS

In spite of little available information about | earning
styles theory and consequently on research on this topic,
this work intends to open a new perspective for the
devel opnent of the teaching-I|earning process, but it denands
a change of attitude and an evolution in the way of thinking
- of learners, teachers and also institutions — for thus
obt ai ni ng the biggest possible profit of this acquai ntance.

To make changes based on the existent research is
premature. It is not still known enough about the topic, it
| acks to investigate nore and to el aborate instrunents that
are adjusted to the student population in question, that is
adapting an instrunment which be nore appropriate for our
| earni ng setting; however, the objectives are: to achieve
the students to have a nore positive attitude and an
i ncreasing notivation toward the study, at the sane tine

that they inprove their learning, and as for teachers, the
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nore they understand about |earning styles — they can |learn
nmore about their own teaching styles and thus as nuch
educators as institutions they both extend the fan of
possibilities in relation to the ideal materials and
consequently the nethodol ogy to be applied in the classroom

Students, for instance, wll becone aware of their
| earning styles, and it may |l ead themtowards the basic
steps that need to be taken to reach autonony. Teachers can
under stand better how students |earn, so instructional
materials can be adapted to neet students’ real needs.

Mat eri al designers and al so skillful teachers can use the
results to design activities which address nore than one

|l earning style at once. W agree with Keefe’'s (1987: 32)

t hought s when he states, “an understandi ng of the way
students learn is the door to educational inprovenment. And
| earning styles diagnosis is the key to understandi ng of
student | earning”.

It is also necessary to nention sonme of the practica
suggestions seated by Oxford, Hollaway and Horton-Murill o
(1992) to try with different learning styles inside EFL
settings. These are:

- To determ ne teachers’ and students’ |earning styles.
- To alternate teaching styles, in order to generate an

adaptation and i nprovenent of |earning style teacher-student
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and student-teacher through the use of a great range of
activities. The changes and adjustnents in the teaching wll
be made fromteacher’s judgnent, since according to Laugh
(1987) the risk of changing the teacher’s teaching style to
adapt it to the learners’ learning style m ght decrease the
devel opnent of her/his own repertoire of |earning styles,
what would go in detrinment of the achievenents of the

st udent s.

- To organize group activities. Fromtinme to tine, teacher
can organi ze teans taking into consideration simlar

| earning styl es anong students, and s/ he can al so form
groups with different |l earning styles to increase the
efficiency and to generate bigger flexibility of styles and
behavi ors.

- To include approaches and activities for the different

| earning styles discovered inside the lesson plan. It is
necessary to renenber that teacher should act as
facilitator, pronoting the strengthening and diversity of
alternative students’ learning styles, using a great variety
of nethods, classroomactivities and teaching materials, and
creating an atnosphere characterized by the plurality and
col | abor ati on.

- To change the view about conflicts between |earning styles

and teaching styles. Teachers of English as foreign | anguage
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shoul d not only take into consideration the predom nant

| earning styles of the students, but also their own, in

order to not favor the learning potential and attitude of

t hose students who share their sanme styles or to affect

those that have different styles of learning of their. The

differences in relation to predom nant |earning styles can

be seen as devel opnent opportunities and no as drawbacks.
Lastly, it is necessary to know and to respect each

i ndi vidual's characteristics, so nmuch educators as

educational institutions, and to consider the |earning

styles in order to pronote their devel opnent inside the

cl assroom setting without to privilege or to discrimnate

sone of them
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Figure 2. Barchart for Auditory
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Figure 3. Barchart for Kinesthetic
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Figure 4. Barchart for Extraverted
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Figure 5. Barchart for Introverted
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Figure 6. Barchart for RandomIntuitive
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Figure 7. Barchart for Concrete-Sequenti al
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Figure 8. Barchart for C osure-Oiented
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Figure 9. Barchart for Open
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Figure 10. Barchart for d obal
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Figure 11. Barchart for Particul ar
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Figure 12. Barchart for Field-Independent
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Figure 13. Barchart for Fiel d-Dependent
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APPENDI X A. Learning Style Survey: Assessing Your Own

Learning Styles
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Learning Style Survey: Assessing Your Own Learning Styles
For each item, circle the response that represents best your approach while learning:
0 = Never 1=Rarely 2= Sometimes 3 = Often 4 = Always

Part 1: HOW | USE MY PHYSICAL SENSES

1. | remember something better if | write it down. 01234
2. | take detailed notes during lectures. 01234
3. When | ligten, | visualize pictures, numbers, or words in my head. 01234
4. | prefer to learn with TV or video rather than other media 01234
5. | use color-coding to help me as | learn or work. 01234
6. | need written directions for tasks. 01234
7. 1 have to look at people to understand what they say. 01234
8. | understand lectures better when professors write on the board. 01234
9. Charts, diagrams, and maps help me understand what someone says. 01234
10. | remember peoples’ faces but not their names. 01234
A - Total

11. | remember things better if | discuss them with someone. 01234
12. | prefer to learn by listening to alecture rather than reading. 01234
13. | need oral directions for atask. 01234
14. Background sound helps me think. 01234
15. | like to listen to music when | study or work. 01234
16. | can understand what people say even when | cannot see them. 01234
17. | remember peoples’ names but not their faces. 01234
18. | easily remember jokesthat | hear. 01234
19. | can identify people by their voices (e.g., on the phone). 01234

20. When | turnonthe TV, | listen to the sound morethan | watchthescreen. 01234
B - Total

21. I’d rather gtart to do things, rather than pay attention to directions. 01234
22. | need frequent breaks when | work or study. 01234
23. | need to eat something when | read or study. 01234
24. 1 | have a choice between sitting and standing, 1°d rather stand. 01234
25. | get nervous when | sit dill too long. 01234
26. | think better when I move around (e.g., pacing or tapping my feet). 01234
27. | play with or bite on my pens during lectures. 01234
28. Manipulating objects helps me to remember what someone says. 01234
29. | move my hands when | speak. 01234
30. | draw lots of pictures (doodles) in my notebook during lectures. 01234

C —Total
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Part 22 HOW | EXPOSE MYSELF TO LEARNING SITUATIONS

1. | learn better when | work or study with others than by myself.
2. | meet new people easily by jumping into the conversation.

3. | learn better in the classroom than with a private tutor.

4. It is easy for me to approach strangers.

5. Interacting with lots of people gives me energy.

6. | experience things first and then try to understand them.

A —Total

7. 1 am energized by the inner world (what 1’m thinking inside).
8. | prefer individual or one-on-one games and activities.

9. | have afew interests, and | concentrate deeply on them.

10. After working in alarge group, | am exhausted.

11. When | aminalarge group, | tend to keep silent and listen.
12. | want to understand something well before | try it.

B - Total

Part 3: HOW | HANDLE POSSIBILITIES
1. | have a creative imagination.

2. | try to find many options and possibilities for why something happens.
3. | plan carefully for future events.

4. | like to discover things myself rather than have everything explained to me.

5. | add many original ideas during class discussions.
6. | am open-minded to new suggestions from my peers.
A —Total

7.1 focusin on asituation asit is rather than thinking about how it could be.
8. | read instruction manuals (e.g., for computers or VCRS) before

using the device.

9. | trust concrete facts instead of new, untested ideas.

10. | prefer things presented in a step-by-step way.

11. | didlike it if my classmate changes the plan for our project.

12. | follow directions carefully.

B - Total

Part 4 HOW | DEAL WITH AMBIGUITY AND WITH DEADLINES

1. | like to plan language study sessions carefully and do lessons

ontime or early.

2. My notes, handouts, and other school materials are carefully organized.
3. | like to be certain about what things mean in a target language.

4. | like to know how rules are applied and why.

A —Total

01234
01234
01234
01234
01234
01234

01234
01234
01234
01234
01234
01234

01234
01234
01234
01234
01234
01234

01234

01234
01234
01234
01234
01234

01234
01234
01234
01234
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5. | let deadlines slide if I’m involved in other things.

6. | let things pile up on my desk to be organized eventually.

7. 1 don’t worry about comprehending everything.

8. | don’t feel the need to come to rapid conclusions about atopic.
B - Total

Part 5: HOW | RECEIVE INFORMATION

1. | prefer short and simple answers rather than long explanations.
2. | ignore detailsthat do not seem relevant.

3. It iseasy for meto seethe overall plan or big picture.

4. | get the main idea, and that’s enough for me.

5. When | tell an old story, | tend to forget lots of specific details.
A —Total

6. | need very specific examples in order to understand fully.

7. | pay attention to specific facts or information.

8. I’m good at catching new phrases or words when | hear them.

9. | enjoy activitieswhere | fill in the blank with missing words | hear.
10. When | try to tell ajoke, | remember details but forget the punch line.
B - Total

Part 6: HOW | DEAL WITH MULTIPLE INPUTS

1. | can separate out the relevant and important information in a

given context even when distracting information is present.

2. When | produce an oral or written message in the target language, | make
sure that all the grammatical structures are in agreement with each other.

3. | not only attend to grammar but check for appropriate level

of formality and politeness.

A - Total

4. When speaking or writing, a focus on grammar would be at the
expense of attention to the content of the message.

5. It isachallenge for me to both focus on communication in speech
or writing while at the same time paying attention to grammatical
agreement (e.g., person, number, tense, or gender).

6. When | am using lengthy sentences in atarget language, | get
distracted and neglect aspects of grammar and style.

B - Total

01234
01234
01234
01234

01234
01234
01234
01234
01234

01234
01234
01234
01234
01234

01234

01234

01234

01234

01234

01234
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Under standing your totals

Once you have totaled your points, write the results in the blanks below. Circle the higher
number in each part (if they are close, circle both). Read about your learning styles
starting below

PART 1

A visua B auditory C tactile/kinesthetic
PART 2

A extraverted B introverted

PART 3

A random-intuitive B concrete-sequential
PART 4

A closure-oriented B open

PART 5

A global B particular or analytic
PART 6

A field-independent B field-dependent
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APPENDI X B. Questionnaires
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Diagnosing Students’ Learning Styles Preferences for the Implementation of More Efficient
Teaching Activities in the L2 Classroom

For the teacher: Please answer the following questions taking into account the performance of
your students during the activity presented to them and developed by the researchers. If there are

some comments you consider relevant for this research please INCLUDE them in the Comments
and Suggestions’ section.

Please check (O) your answer.

1. Do you consider the use of the activity enhances students’ oral performance participation during
the class?

YES NO

2. Do you think the motivation of your students was increased during the task?

YES NO

3. Does the engagement of your students appeared to be increased during the activity?

YES NO

4. Did you feel comfortable when carrying the activity out?

YES NO

5. Did the material used during the activity appear to be attractive for students?

YES NO

6. As a teacher, do you think the material used was suitable for communicative purposes?
YES NO

7. Did you feel confident when working with the material presented to you in terms of the language

used in the lesson plan and the requirements of the activity itself?

YES NO
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8. Do you think an activity like this can be a very demanding one for students?
YES NO

9. In your opinion this kind of activities can serve as means to activate students’ learning styles in

the L2 classroom?
YES NO

10. Do you think the use of activities that take into account students’ learning styles could make the
most of your students and their abilities?

YES NO
11. Please grade the activity from 1 to 5 and justify your grade with a comment.

GRADE

COMMENTS AND SUGGESTIONS
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APPENDI X C. Cl assroom Activity applied by Teachers
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WORKING WITH PICTURE STORIES

Level: All levels.

Time: 30-40 minutes.

Aim: Using their own words students express what they look in the pictures for thus
developing oral communication through pair discussion.

Language focus: pair-group discussion, use of various verbs tenses (past tense,
etc), prepositions of place, connectors, adverbs, different vocabulary topics
(depending on the picture), answering teacher’s questions (Yes/No or Wh).
Materials: a sequence picture story (black and white cartoons are best) which can
be described in a simple way can be used. They can be taken from different
resource books for teachers, textbooks, newspapers or magazines or even drawn by
the teacher or students.

Pictures should reflect vocabulary topics which students are familiar with or they
want to develop or review. Before they start working, students are given a copy of
picture sequence.

Instructions:

Step 1: Teacher pre-teaches or revises necessary vocabulary items and verb tenses
required for developing the activity.

Step 2: Then, he proceeds to give an example of what students actually have to do
in groups with the provided material.

Step 3: Next, teacher organizes the class in couples.

Step 4: Teacher hands in a new sequence of pictures to each couple which they are
going to work in. Students organize the sequence of pictures and then they imagine
or create what happens in the missed boxes.

Step 5: Learners analyze the pictures in group and after a discussion they finally
reach a conclusion of what exactly happens in each box. This step is exactly the
same with all pictures.

Step 6: After that, each couple present their story at the whole class and then the
entire class chooses the best of all.

Step 7: Finally, the teacher reveals his/her class the true sequence of the pictures
and the missing pictures content and tell his version of this story to his/her students
(that version of the sequence provided in the textbook).

Step 8: A follow-up writing activity could be an interesting and practical task for your
students practicing their written composition; of course, using the story they have
created for the pictures (optional).
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Procedure: Picture Story (Teacher’s Sample).

1. First, teacher describes what s/he sees in the sample picture story, using verb
tenses and vocabulary known by the students as much as possible, (e.g.
there is/there are, present continuous, past and present habits, conjunctions,
etc).

The students are shown the story card and invited to try and tell the story, or at

least, to point out familiar words or concepts. Having ‘brainstormed’ the story as a

group, the teacher then tells the story, using simple terms and language but

adding character and life to the story (for example by naming characters in the
picture, asking students to verify certain details as the story progresses, adding
interjections, explanations and comments).

Example:

Picture 1: In this picture, there is a happy family. There are two children and
their parents. It's a warm day and they are getting ready to leave, and so the
father is putting in the car a lot of things as balls and a bag full of food, etc.
Picture 2: In picture 2, they have arrived to a beautiful park and the kids are
enjoying a lot of this trip!! ...... etc.
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This procedure is repeated with each scene but the teacher allows students to
talk if they want.

. After teacher concludes her/his presentation, s/he organizes the class in pairs
and hands them in a copy of a new sequence of pictures to work on.

. Teacher asks students to order the sequence of pictures and then
imagine/create what happens in the missed boxes.

. Then learners analyze and interpret in couple all scenes presented in the
copy and using their knowledge and creativity discuss about them and try to
imagine what happens for them in the sequence.

. Students’ couples have 20-30 minutes to complete and organize using their
own words their presentation for the sequence before presenting their version
of it to the rest of the class. The whole class decides what story was the best
of all!!

NOTE: Here it would be useful that teacher extends as much as s/he could
the students’intervention for thus keeping them talking. Teacher could make
it asking student questions and also making comments for thus knowing
student’s opinion, etc.

. Finally, when the presentations conclude teacher puts in correct order the
sequence and then reveals the missing boxes content and tells students the
original version provided in the textbook for the sequence.

. Afollow-up writing activity for developing and practicing students’ written skills
could take place here (optional).
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STUDENTS’ WORKSHEET

a) a crowd of people had gathered and were watching her anxiously as she
struggled to reach to the bank.

b) she heard someone whimpering below her and when she looked down from
the bridge, she saw a small boy in the deepest part of the river, waving his
arms helplessly.

c) she thought he was dead but when he coughed and his legs started to move,
she knew she had saved his life.

d) it was a fast-flowing river and she had to swim harder than she had ever
swum before, to get to him before it was too late.

e) as Jean walked towards the bridge, she was thinking of all the things she
could do now that the school holidays had arrived.

f) although he was panicking, she was able to grab him and she started to pull
him back to the bank.

g) it was a beautiful summer’'s day, the sun was shinning and the birds were
singing.

h) she jumped off the bridge and dived into the rushing water.

I) she managed it and threw both herself and the boy onto the warm grass.

CORRECT PICTURES SEQUENCE ORDER

(g) It was a beautiful summer’s day, the sun was shinning and the birds were
singing.

(e) as Jean walked towards the bridge, she was thinking of all the things she
could do now that the school holidays had arrived.

(b) she heard someone whimpering below her and when she looked down
from the bridge, she saw a small boy in the deepest part of the river, waving
his arms helplessly.

(h) she jumped off the bridge and dived into the rushing water.

(d) it was a fast-flowing river and she had to swim harder than she had ever
swum before, to get to him before it was too late.

(f) although he was panicking, she was able to grab him and she started to
pull him back to the bank.

(i) a crowd of people had gathered and were watching her anxiously as she
struggled to reach to the bank.

(c) she managed it and threw both herself and the boy onto the warm grass.
(a) she thought he was dead but when he coughed and his legs started to
move, she knew she had saved his life.



