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ABSTRACT

This research was carried out in order to know the
influence of the use of a grid during an oral test among
students. At the beginning of this research it was decided
that apparently students perform in the same way no matter
the use or not of a grid. Two oral tests were presented to
the students of First level of English at the Language
Center in the University of Narifio. Only during the second
test some criteria were arranged with the students.
Students’ results were compared in order to know the
influence of the grid in their performances. A questionnaire
was also presented to them. Ninety percent of the students
demonstrated through their answers a positive view towards
the use of the grid. Eighty percent considered that the
second test appeared to be less threatening to them and all
students agreed that when the criteria selected to assess
oral production is arranged in advance, their grades can be
improved. Students improved their performance during the
second exam but their grades were consistent with the first
ones they obtained, proving that both tests were
considerably well structured following the directions of
important authors in language teaching such as Brown,

Underhill, Weir, Heaton, Nunan, and so forth.
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CHAPTER 1. INTRODUCTION OF THE STUDY
Introduction to the Problem

English Language Teaching (ELT) is a field of education that
is constantly changing due to diverse factors involved with
the conception of language. In order to accomplish the
objectives of this paper, it appeared to be useful to
consider how languages are taught - or at least how foreign
language teaching is conceived - in an EFL setting like
Pasto and which are the trends teachers follow.

In order to achieve the best performance of students in
terms of communication, some teachers have selected
Communicative Language Teaching (CLT) as the framework for
developing their professional practice. CLT is a popular
approach that offers interesting insights about language.
However, this paper is focused only on one important aspect
of CLT, which is assessment. How can a teacher establish who
is communicatively competent? How does s/he support those
selections?

Teachers tend to use oral exams as means to corroborate
their assumptions about students’ communicative competence.
When exams are carried out, many elements related to test
design come into play. However, one important aspect in
tests’ design appears to be ignored by teachers: that is

marking. Teachers may incline to assess in a subjective way
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and this might provide wrong information about the
communicative competence of a student. Harrison (1983 p. 110
-117) considers that what makes a test subjective is the way
in which they are marked, because of the range of possible
correct answers.

In terms of test design, marking is an important factor
that must be considered. However, as it can be deduced from
Harrison (1983), a good way to avoid subjectivity in oral
tests is a well structured and theoretical-based marking
that can measure specific aspects of language. Basically,
what this paper intended was to offer students and teachers
the design of a theoretical and experimental grid that could
be used to measure in an objective way the oral performance
of students during a test.

Problem Statement

Assessment is a very complex process that involves many
different considerations. As it is stated by Heaton (1990 p.
9-22) one important aspect in assessment is the reason why a
test is carried out. He presents a list of reasons that can
be increased if each one of us were asked. However, some of
those motives are concerned with checking students’
progress. Heaton (1990) calls this “progress tests” (Heaton

1990 p. 9).
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Teachers use tests to measure the quantity or the
quality of what has been taught. As Heaton states, this is
only one part of tests and some times the most negative but
essential one. (1990 p. 13)

He also offers a reasonable clarification about the
difference between progress and achievement tests when he
states that: ™ Unlike progress tests, achievement tests
should attempt to cover as much of the syllabus as
possible”. (Heaton 1990. p.14)

This means that teachers have a tendency to assess
progress - short periods of learning - instead of
achievement. Achievement tests are, according to Heaton,
formal tests carried out at the end of a course or a scholar
year, and these kinds of tests are liable to assess what it
is expected to be taught but what has not necessarily been
taught. (Heaton 1990 p. 14)

However, achievement tests attempt to cover longer
periods of learning than progress tests, making them
suitable for the purposes of this research. According to
Brown (2004 p. 47-48) achievement tests do take into account
students background, because they are based on the syllabus,
or the curriculum in order to be applied. Moreover,
achievement tests are focused on the objectives presented in

those syllabuses or curriculums.
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Heaton (1990 p. 14) considers achievement tests as some
practices in which students’ background is not taken into
account. He refers to the TOEFL test as a kind of
achievement test, and differentiates proficiency tests in
terms of purposes. According to Heaton (1990 p. 17)
proficiency tests aim for measuring the quality of
candidates to be selected for certain course or task. Though
Heaton’s considerations are relevant, Brown’s view is more
closely related to the main objective of this paper and that
is why his ideas have been selected as the basis for this
paper.

Selecting a certain type of test is only the first step
in the construction of a good test. Once teachers have
decided which type of test is going to be used, some other
aspects come into view. Now it is time to decide what and
why to assess learners. However, this decision engages some
other aspects, like marking.

Once a teacher has decided what to assess, why and in
which form, s/he must consider how s/he is going to score or
mark students’ answers and what aspects of language are
going to be assessed. As it has been explained before,
subjectivity may constitute a considerable problem when
marking our learners’ exams and when issuing our opinions

about their communicative competence. Thus, this paper
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intended to implement a grid for reducing subjectivity and
for improving the quality of tests administered to students.
Heaton (1990 p. 68) proposes a well structured marking or
rating scale and though this author is inclined to assess
oral production through a rating scale, Underhill (2000 p.
94-103) proposes a system that involves both a rating scale
and marks. This author introduces a significant element in
oral production assessment, what is called a grid or chart
for rating and marking students’ performance. Underhill
(2000 p. 95) combines a rating scale that is according to
Heaton (1990 p. 69) “a short description for a grade in a
scale”, with a marking system. Basically, the grid is going
to be an instrument that incorporates categories or
descriptions of language performance and a grade or mark
that represents that performance.
Research Question
Does the use of a grid contribute to improving the
performance of students when they are orally assessed?
Hypothesis
For this research a null hypothesis was used:
The use of a grid has neither positive nor negative
effects in the students’ performance when they are assessed

orally.
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Justification

Teachers always carry out assessment, and it may be one
of the central activities teachers perform in their
professional practice. Assessment though, may be perceived
as threatening or stressful by students and teachers
sometimes lack the knowledge or the time to create grids
that facilitate and enhance assessment. Creating a grid is
important because they save teachers time and they might
serve as tools for avoiding subjectivity in the marking and
grading of oral exams.

Although they appear to be only useful for teachers,
grids are useful for students too. Weir (1995 p. 25-26)
explains that both teachers and students must know what
aspects are going to be assessed and how those aspects are
going to be evaluated. This might foster the students’
motivation and make tests look less threatening for
learners.

Grids also can be used in order to perform an oral
assessment practice that can lead to a transparent,
objective and enjoyable experience for the teachers and for
his/her learners.

Another aspect that justifies undertaking this research
is that creating and using a grid can save time and specify

almost all language aspects while it is carried out.



Oral Assessment Criteria 16

The validity of the test can also be positively
affected if it is combined with a grid, since it can show
that the test measures what it is intended to measure; the
design of a marking-rating scale system - a grid - is an
option that must be applied in our setting to observe its
results and for informing other teachers about the potential
advantages of this tool.

Objectives
General Objective

To determine the effects of applying a grid designed
within our context on the students’ performance during an
oral exam.

Specific Objectives

To compare the results obtained by the students when
they know what aspects of language are assessed and when
they are not given criteria before the assessment.

To design a grid based on current literature about
evaluation, assessment and testing.

To create an instrument that is contextualized to the
setting and the characteristics of the students with whom we

interact.
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II. CHAPTER 2: LITERATURE REVIEW
Evaluation, assessment and testing

As it can become confusing to interpret the differences
of these three terms, it is necessary to define each one of
them in order to avoid using them as equivalent words.

Evaluation

Richards (1994 p. 17) argues that evaluation is
concerned with determining the effectiveness of a program.
It means that evaluation can be considered as tool through
which teachers can decide whether or not a program is
desirable for obtaining certain objectives. Richards (1994
p.17) also considers that evaluation means to verify the way
in which a program works, and he supports his idea by
quoting Popham (1975) and Jervis and Adams (1979):

Evaluation is concerned with gathering date on the dynamics,
effectiveness, acceptability, and efficiency of a program to
facilitate decision making. (Popham 1975; Jervis and Adams
1979 quoted in Richards J.C. 1994. The Language Teaching
Matrix. New York: Cambridge University Press.)

Moreover, Worthen and Sanders (1973 p. 19 quoted in Richards
1994 p. 17) believe that:

Evaluation is the determination of the worth of a thing. It
includes obtaining information for use in judging the worth
of a program, product, procedure, or objective, or the
potential utility of alternative approaches designed to
attain specific objectives. (Worthen and Sanders 1973 p. 19
quoted in Richards J.C. 1994. The Language Teaching

Matrix. New York: Cambridge University Press.)
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Assessment
Brown (2004 p. 4) argues that this term is in some
cases misunderstood and confused with testing. He refers to

assessment as:
“.. an ongoing process that encompasses a much wider domain.
Whenever a student responds to a question, offers a comment,
or tries out a new word or structure, the teacher
subconsciously makes an assessment of the students’

performance. (Brown H.D. 2004. Language Assessment.
Principles and Classroom Practices. White Palms: Pearson
Education)

Testing

Brown (2004 p. 4) also states that tests are only a
part of assessment. He believes that:

Tests,..are a subset of assessment; they are certainly

not the only form of assessment a teacher can make. (Brown
H.D. 2004. Language Assessment. Principles and Classroom
Practices. White Palms: Pearson Education)

He also considers that tests are “useful devices” a
teacher can use to assess students, but those devices are
only a part of many different kinds of practices that can be
carried out in order to assess students’ performance.

At this point, it is necessary to take a look of some
reasons that can be established when a test is placed.

Reasons for Testing

Heaton (1990 p.9) presents some reasons for testing
that should be considered when developing this research. He
believes that a test is carried out according to a purpose.

The differences that can be found among those purposes
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create a reason for a test to be prepared. He categories
seven different reasons in which tests can be classify.

Finding out about progress

According to the author this is the most common reason
for a test to be carried out. In progress tests teachers
measure short periods of learning and the way in which
students have mastered the aspects of language that have
been taught recently. (Heaton 1990 p. 9)

Encouraging students

Tests can serve as a means for increasing students’
motivation towards their own learning process. Heaton (1990)
claims for tests to be a tool that can be used for students
to check their progress and the goals they have achieved.

Finding out about learning difficulties

Heaton (1990 p. 11) states that tests can guide
teachers to identify students’ weaknesses and necessities.
To identify the problems students can have in the learning
of English is the first step in correcting or giving
appropriate information to the learners. To find
difficulties and weaknesses among the students can serve to
evaluate the teaching process as well as the syllabus and

the materials used in the course (Heaton 1990. p. 13)
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Finding out about achievement

At this point it is essential to consider the ideas
established by Brown (2004) and McNamara (2000) who consider
achievement tests in a different view of that of Heaton.
While Heaton (1990 p. 14) claims for achievement tests as
those kinds of tests that measure the level in which
students have mastered what have been taught or what should
be taught during a course, Brown (2004 p. 48) and McNamara
(2000 p. 7) understand achievement tests as those tests that
are constructed taking into account the goals of the course
as well as the process (McNamara 2000) and the particular
time in which a teaching-learning process has been developed
(Brown 2004). This means that according to Brown and
McNamara achievement tests do take into account students’
background as an important feature in this kind of exams. On
the other hand, Heaton’s perception of achievement tests
does not include students’ background, therefore, according
to him (Heaton 1990 p. 14) the Test of English as a Foreign
Language (TOEFL®) is an achievement test. However, Brown
(2004 p. 45) considers that this exam (TOEFL®) is a typical
proficiency test.

Placing students

Tests are according to Heaton (1990 p.15) a useful tool

to establish groups according to the students’ “language
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ability”. Brown (2004 p.45) considers that placement tests
are used to place students in a certain level according to
their performance taking into account the materials that are
going to be covered in a course.

Selecting students

Tests can be used to decide which student or candidate
is qualified to complete certain type of task.

Heaton (1990 p. 16) presents this purpose as one in
which many candidates’ performances are compared in order to
select the best one.

Finding out about proficiency

Brown (2004 p. 45) considers proficiency tests those
tests in which no attention is paid to the language a
student has learned during a course, or the goals achieved
through a syllabus, or even to the curriculum developed
during the teaching process. Proficiency tests measure
“overall ability” (Brown 2004 p. 45). For these reason, it
can be said that proficiency tests do not take into account
students’ background.

Moreover these reasons, McNamara (2000 p. 68) presents
tests as a means of “social and cultural exclusion” and as a
tool to accomplish educational and social policies. Whatever
reason 1s proposed, tests should be constructed in a

reliable way.
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Characteristics of a reliable test
According to Brown (2004 p. 19) there are five major
characteristics that can identify a reliable tests. These
characteristics are: practicality, reliability, validity,
authenticity and washback.
Practicality
According to Brown (2004 p. 19) practicality in testing
means that the test:
* is not expensive.
* stays within appropriate time constraints.
¢ is relatively easy to administer, and
* has a scoring/evaluation procedure that is specific and
time-efficient. (Brown H.D. 2004. Language Assessment.

Principles and Classroom Practices. White Palms:
Pearson Education)

Reliability

Tests that are reliable are “consistent and dependable”
(Brown 2004. p.20). This means that the results obtained by
the students when developing the same exam in different
periods of time should give similar scores. However, there
are some factors that can affect the reliability of a test.
Brown (2004) presents some of them.
Student-Related Reliability

It refers to the conditions of a student while carrying
out a test. Those conditions are related to a “physical or

psychological factors” such us “temporary illness, fatigue
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and anxiety” that can decrease the performance of a student
during a test. (Brown H.D. 2004. p. 21)
Rater Reliability

Brown (2004 p.21) suggests “human error, subjectivity
and bias” as factors influencing scoring process. He
presents two different rater-reliability categories: the
inter-rater reliability referring to the inconsistency of
two or more scores in the same test; the intra-rater
reliability referring the way in which the teacher award
scores to the students. The last one can be affected by bias
and unclear scoring procedure. The use of “an analytical
scoring instrument” is according to J.D. Brown (1991 quoted
in Brown D.H. 2004 p. 21) a way to increase rater
reliability.
Test Administration Reliability

Related to the conditions in which a test is

administered. It means the locations, adequate use of
sources and correct function of materials (Brown 2004)
Test reliability

Brown (2004) refers to this factor taking into account
the time a test takes to be performed. He argues that tests
should avoid becoming a race against time, because this can

affect the performance of students. (Brown 2004. p. 22)
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Validity

Brown (2004) considers validity as one of the most
important aspects when assessing (p. 22) He argues that
validity is measured in the level in which the test reflects
the purpose for which it has been designed. He explains that
a reading ability test must measure reading ability; no
other things (Brown 2004 p. 22). Brown presents five aspects
concerning validity.
Content Validity

The test must be designed to focus on the ability that
is intended to be measured. Brown (2004) presents a clear
example that defines content validity:

If you are trying to assess a person’s ability to speak a
second language in a conversational setting, asking the
learner to answer paper-and-pencil multiple-choice
questions requiring grammatical Jjudgments does not
achieve content validity. A test that requires the
learner actually to speak within some sort of authentic
context does. (Brown H.D. 2004. Language Assessment.
Principles and Classroom Practices. White Palms:

Pearson Education)

Criterion-related validity

This terms are used to define the “extend to which the
criterion of the test has actually been reached” (Brown 2004
p. 24). Criterion-related validity is demonstrated - in the
case of teacher-made classroom assessments- in a better way
by comparing the results obtained “of an assessment with

results of some other measure of the same criterion” (Brown
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2004. p. 24). Brown (2004) also defines two different
categories in which criterion-related validity can fall. The
concurrent validity that means that the results are
accompanied by other “concurrent performance beyond the
assessment itself” (Brown 2004. p 24) and the predictive
validity which is necessary in some sort of tests like
placement, admissions, and so forth whose purpose is to
predict how well someone is going to perform some activities
in the future. (Brown 2004. p 24)
Construct-related validity

As Brown (2004 p. 25) explains, construct validity is
an important feature sometimes neglected in classroom tests.
The idea of the construct validity refers to the need of
implementing some theoretical basis that serve as means for
“explaining phenomena in our universe of perceptions” (2004
p. 25).
Consequential Validity

Expressing all the consequences that can derive from
applying a test. McNamara (2004 p.53-54) considers the
consequential validity as the effects of tests, and he
argues that teachers should try to foresee that
consequences, so that they can “anticipate them and
investigate their effect on the validity of test score”

(McNamara 2000 p.54)
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Face Validity

Brown (2004 p. 26) offers an important view of what he
calls face validity. These terms are used to name the
impression caused by the test. He establishes that face
validity refers to “the degree to which a test looks right,
and appears to measure the knowledge or abilities it claims
to measure” according to the subjective view of those
involved in the test. (Brown 2004 p. 26) This means that in
the case of students, they should feel that the test is
testing what it was supposed it had to assess. (Brown 2004
p. 26) According to Brown (2004), in order to increase the
face validity of a test, it is useful that learners find in
it:

* a well constructed, expected format with familiar
tasks.

* a tests that is clearly doable within the allotted
time limit,

* items that are clear and uncomplicated,

* directions that are crystal clear,

* tasks that relate to their course work (content
validity) and,

* a difficulty level that presents a reasonable
challenge. (Brown H.D. 2004. Language Assessment.
Principles and Classroom Practices. White Palms:
Pearson Education)

Authenticity
Bachman and Palmer (1996 quoted in Brown 2004 p. 23)

define authenticity as

..”the degree of correspondence of the characteristics of
a given language test task to the features of a target
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language task” (Bachman and Palmer 1996. quoted in Brown
2004. Language Assessment. Principles and Classroom
Practices. White Palms: Pearson Education)

Brown (2004 p. 28) also presents the necessity of
authenticity as a task associated to what he denote as “real
world”. Moreover, he presents some characteristics that can
in which authenticity may be present in a test:

* The language in the test is as natural as possible.

* Items are contextualized rather than isolated.

* Topics are meaningful (relevant, interesting) for the
learner.

* Some thematic organization to items is provided, such
as through a story line or episode.

* Tasks represent, or closely approximate, real world
tasks. (Brown H.D. 2004. Language Assessment.

Principles and Classroom Practices. White Palms:
Pearson Education)

Washback

Brown (2004 p. 29) considers washback as a feature used
to know the consequences that a test have on “instruction in
terms of how students prepare for a test”. But he also,
comments the possibilities of proportionate appropriate
feedback to the students based on their own mistakes. It
means the effects of a test in the learning process.

Now all these elements have been considered, it should
be useful to revise the way in which a test is designed.

Test design
Harrison (1983 p. 16) presents a seven steps procedure

that can lead to the construction of a test. However, more
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items can be included as those presented by Brown (2004),
Heaton (1990) and Weir (1993).

Harrison considers that a good test construction starts
with the specification of some items. He also states that “a
good specification .. is the result of careful judgments”
instead of the “precise definitions”. (Harrison 1983 p. 16)

Moreover the aspects considered above about the
characteristics of a reliable test, an outline that searches
for specific aspects is desirable.

The outlining for specification has been designed
according to the author in seven steps.

Objectives

The objectives vary according to the type of test and
to the necessity expressed by the teacher to check some
aspects of language (Harrison 1990 p. 18).

Skills

Harrison states that “since skills do not operate in
isolation from each other” it is necessary to establish what
skill teachers want to assess and identify the type of test
that can be applied in order to test certain skill (Harrison
1990 p. 18)

Content

The content of a test is according to Harrison (1990 p.

18) defined by the objectives placed at the beginning
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of the specification.

Format

Referring to the “mechanics of the test” (Harrison 1990
p.20) and their implications.

Rubric

It is necessary to place a set of clear instructions on
the test. This is a very important feature in order to
maintain the validity of the test (Harrison 1990 p. 20)

Materials

Harrison (1990 p. 21) considers materials as a problem
of administration but an aspect that must be taken into
account. It is important to consider the facilities when
using some materials, the time and the length it take to use
them (Harrison 1990 p. 21).

Marking

At this point, Harrison’s view about marking is reduced
to the discrimination of what he calls objective and
subjective tests (Harrison p.22). However, as this paper is
intended to measure the performance of students in oral
skills when they know what aspects of language are assessed,
it is necessary to consider other concepts.

First of all, as it was stated by Heaton (1990 p. 67)

testing speaking becomes difficult because the method used
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to award marks. Oral tests tend to be qualified in a
subjective way. Harrison (1983 p. 110-117) argues that
subjectivity in tests is related to the way in which tests
are marked and not to the type of test.

Secondly, considering the numerous problems with
subjectivity in oral tests, Heaton (1990 p. 68) proposes an
option to avoid this aspect in tests by offering a well
structured marking or rating scale.

Even though Heaton (1990 p. 68) is inclined to assess
oral production through a rating scale, Underhill (1987 p.
94-103) proposes a system that involves both a rating scale
and marks. This author introduces a significant element in
oral production assessment, what is called a grid or chart
for rating and marking students’ performance. Underhill
(1987 p. 95) combines a rating scale that is according to
Heaton (1990 p. 69) “a short description for a grade in a
scale”, with a marking system. Basically, the grid is going
to be an instrument that incorporates categories or
descriptions of language performance and a grade or mark
that represents that performance.

This grid is going to be the tool through which
teachers can justify their decisions and students can
correct their mistakes. The importance of developing such a

tool is according to Underhill (1987 p. 95) to establish
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what he calls a “protocol” which is going to be useful to
“save time and uncertainty”. Moreover, as the author states,
the marking system specifies in advance how to assess or how
to categorized students according to their performance by
given specific directions towards what it is going to be
assessed.

As Weir (1993 p. 25-26) states, not only the teachers
but also the students need to know what is going to be
assessed and in which form those aspects are going to be
rated or marked. The problem among teachers is concerned
with the criteria selected when assessing oral production.

Weir (1993 p. 26) proposes that examiners have to
standardize the way in which they mark a student’s
performance. In this way, teachers can create a consensus in
terms of rating, marking and prioritizing aspects of
learning when a test is carried out.

And in third place, it is important to consider the
recent conceptions about assessment and the way in which
tests are designed. Weir (1993 p. 30) proposes a three-step
procedure to design an oral test. According to the author,
it is necessary to decide whether or not an activity is
useful for a test, the conditions in which a test is carried
out and the output in terms of quality according to the

criteria selected for assessing spoken interaction. These
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features create a framework to analyze the possibilities of
a test to be performed.

As Richards states (1994 p. 16) the criterion selected
for a test, creates a criterion-referenced test that is

according to the author:

a test which measures a student’s performance according

to a particular standard or criterion which has been agreed
upon. The student must reach this level of performance

to pass the test, and a student’s score is therefore
interpreted with reference to the criterion score, rather to
the scores of other students (Richards, Platt, and Weber
quoted in Richards J.C. 1994. The Language Teaching Matrix.
New York: Cambridge University Press)

Now all these aspects have been presented and

clarified, it is compulsory to define the aspect of language

that is intended to assess and the setting - referring to
the approach - in which this research is going to be
performed.

Communicative Language Teaching (CLT)

Richards and Rodgers (1986 p. 64) present a review of
CLT that must be considered in this document. However, this
review of the literature is going to be focused on the
theory surrounding CLT approach and the definition of
communicative competence.

As it is stated by Richards and Rodgers (1986 p. 69)
CLT tends to develop what Hymes called communicative
competence. Hymes’ view is closer to be a reaction against

Chomsky’s view of competence by including the term
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communication (Richards and Rodgers 1986 p. 69). Chomsky’s
view of competence was related to the “abstract abilities
speakers possess that enable them to produce grammatically
correct sentences” (Richards and Rodgers 1986 p. 70).

However, Hymes stated that such a view of competence
needed to incorporate two major aspects as communication and
culture (Richards and Rodgers 1986 p. 70). Richards and
Rodgers (1986 p. 71) state that CLT proponents had a similar
point of view of learning a second language which is
“Yacquiring the linguistic means to perform different kinds
of functions”. The theory proposed by Hallyday was beneficed
by CLT. Hallyday’s view of language is that:

Linguistics.. is concerned.. with the description of speech
acts or texts, since only through the study of language in
use are all the functions of language, and therefore all
components of meaning, brought into focus. (Hallyday 1970 p.

145 gquoted in Richards and Rodgers 1986. Approaches and

Methods in Language Teaching. New York: Cambridge University

Press)

Widdowson (1978) presents a relationship between the
“linguistic systems and their communicative values in text
and discourse”. He underlines the importance that speakers’
ability for using the language has in order to accomplish
different purposes (Widdowson 1978, quoted in Richards and
Rodgers 1986 p. 71)

CLT comports, according to Richards and Rodgers (1986

p. 71), three basic principles that have been discerned
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among the practices carried out in this approach. The first
principle is concerned with communication: any activity
involving “real communication promotes learning” (Richards
and Rodgers 1986 p. 72). A second principle is related to
the tasks: According to Johnson (1982 quoted in Richards and
Rodgers 1986 p. 72) those activities that aim for using
language to complete meaningful tasks encourages learning.
And the last one is called the “meaningfulness principle”:
It is basically that “language that is meaningful to the
learners supports the learning process” (Richards and
Rodgers 1986 p. 72)

In CLT, the communicative view of language implies

that:

=

. Language is a system for the expression of meaning.

2. The primary function of language is for interaction and
communication

3. The structure of language reflects 1its functional and
communicative uses.

4. The primary units of language are not merely its

grammatical and structural features, but categories of

functional and communicative meaning as exemplified in

discourse. (Richards, J. & Rodgers, T. 1986. Approaches

and Methods 1in Second Language Acquisition. New York:

Cambridge University Press. p. 71)

Communicative Competence

According to Richards and Rodgers (1986 p. 70) Hymes
uses the term communicative competence to designate “what a
speaker needs to know to be communicatively competent in a

speech community” and in his view
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“a person who acquires communicative competence acquires

both knowledge and ability for language use respect to:

1. whether (and to what degree) something is formally
possible;

2. whether (and to what degree) something is feasible in
virtue of the means of implementation available;

3. whether (and to what degree) something is appropriate
(adequate, happy, successful) in relation to a context in
which it is used and evaluated;

4. whether (and to what degree) something is in fact done,
actually performed, and what its doing entails.
(Richards, J. & Rodgers, T. 1986. Approaches and Methods
in Second Language Acquisition. New York: Cambridge
University Press. p. 70)

Canale and Swain (1980. Quoted in Richards and Rodgers
1986 p. 70) identify four dimensions of communicative
competence.

They consider that grammatical competence,
sociolinguistic competence, discourse competence and
strategic competence are aspects that are circled in a
bigger term that is communicative competence.

The grammatical competence refers to the “grammatical
and lexical capacity” a speaker has. It is connected to the
idea of Chomsky about competence. (Canale and Swain 1980.
Quoted in Richards and Rodgers 1986 p. 70)

Sociolinguistic competence is a term used for

. an understanding of the social context in which
communication takes place, including role relationships,
the share information of the participants, and the
communicative purpose for their interaction” (Richards, J.
& Rodgers, T. 1986. Approaches and Methods in Second
Language Acquisition. New York: Cambridge University Press.
p. 70)
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The discourse competence is concerned with the
connection of messages and the meaning of them in a whole

context.
And the strategic competence refers to
..”the coping strategies that communicators employ to
initiate, terminate, maintain, repair, and redirect
communication” (Richards, J. & Rodgers, T. 1986.
Approaches and Methods in Second Language Acquisition.

New York: Cambridge University Press. p. 70)

Seville-Troike (1996. The ethnography of communication.
In Hornberger H. & McKay S. Ed. Sociolinguistics and
Language Teaching. New York. NY: Cambridge University Press)
considers some important aspects about communicative
competence.

According to Seville-Troike, communicative competence
involves to know “not only the language code”, it also
includes to know “what to say, to whom, and how to say it
appropriately in any given situation” (1996. The ethnography
of communication). She argues that communicative competence

is extended to:

.“both knowledge and expectation of who may or may not
speak in certain settings, when to speak and when to remain
silent, whom one may speak to, how one may talk to persons
of different statues and roles, what non-verbal behaviors
are appropriate in various routines, ..” (Seville-Troike
(1996) The ethnography of communication. In Hornberger H. &
McKay S. Ed. Sociolinguistics and Language Teaching. New
York. NY: Cambridge University Press)
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In other words, to be communicatively competent means
to be able to put the four dimensions -mentioned earlier-
together. However, because the necessity to interact in a
“speech community”, it is important to distinguish some
factors that can affect the decision of sequencing and
selecting the language of a curriculum. (Seville-Troike
1996. The ethnography of communication).

..the content of what a speaker needs to know depends
on the social context in which he or she is or will be using
the language and the purposes he or she will have for doing
so. (Seville-Troike (1996) The ethnography of communication.
In Hornberger H. & McKay S. Ed. Sociolinguistics and
Language Teaching. New York. NY: Cambridge University Press)

Seville-Troike considers that in order to select and
sequence the language in a better way, it is important to
consider the following aspects that are only going to be
mentioned in this paper: Linguistic Knowledge, Interaction
Skills and Cultural Knowledge. (Seville-Troike 1996. The
ethnography of communication).

Types of tests in CLT

In order to understand the development of communicative
tests, it is important to consider some aspects.

According to McNamara (2000 p. 16) lately communicative
language tests tend to have two important features. He
comments that:

They were performance tests, requiring assessment to be
carried out when the learner or candidate was engaged
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in an extended act of communication, either receptive
or productive, or both.

They paid attention to the social roles candidates were
likely to assume in real world settings, and offered a
means of specifying the demands of such roles in
detail. (McNamara T. 2000. Language Testing. Hong Kong:
Oxford University Press)

Such a view of language as the one proposed by Hymes,
produced that language was associated to a sociological
perspective in which it focused “on the external, social
functions” (McNamara 2000 p. 17)

Whatever aspects of language are intended to be
assessed in a communicative setting, Weir (1993 p. 28),
Brown (2004 p. 10), and McNamara (2000 p. 20) converge in
the necessity of including real-world tasks or real-world
situations as the framework in which a communicative test
should be developed.

Moreover, Weir (1993 p. 28) considers that it is
necessary in order to increase the validity of the
instrument that communicative tests have clear
specifications about:

. the operations students will have to perform in a target
situation, the conditions under which those tasks will

be performed and the quality of output that will be
necessary. (Weir C. 1993. Understanding and developing
Language Tests. Prentice Hall International)

As he considers that a major focus must be placed on
the skill that is going to be assessed, it is relevant to

consider some techniques in oral assessment.
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Oral Assessment

According to McNamara (2000 p. 13) in order to assess
communicative competence, two major types of tests were
developed: the discrete point tests and the integrative and
pragmatic tests.

The first type of tests was devoted to assess
“candidates’ knowledge of the grammatical system, of
vocabulary, and of aspects of pronunciation” (2000 p. 14).
This kind of test assessed “aspects of language in
isolation” (2000 p. 14).

The integrative tests, on the other hand, integrate
various aspects of language -such us grammar, vocabulary and
pronunciation- “with an understanding of context” (2000 p.
15).

Once a teacher has selected what type of assessment is
more convenient, it is important to consider what type of
speaking is going to be measured.

Brown (2004 p. 141) considers that exist five
“different performance assessment tasks” in speaking. The
imitative task which corresponds to simply imitate the
sounds but without conveying any meaning; the intensive task
in which students are asked to perform some patterns but
there is not a high level of communication; the responsive

which corresponds to very limited conversations
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characterized by “small talk, simple requests and comments”
(Brown 2004 p. 141); the interactive task that involves a
more complex interaction while including more people and
becoming “pragmatically complex” (Brown 2004 p. 142); and
the extensive task or monologue.

Brown also considers the existence of micro-skills and
macro-skills in speaking which can be adopted as the
criteria for an oral assessment (Brown 2004 p. 142). Micro-
skills refer to “producing the smaller chunks of language”
while the macro-skills “imply the speaker to focus on larger

7

elements: fluency, discourse,” and so forth.

In order to obtain a higher level of response in
students, Underhill (1987 p. 47) considers some elicitation
techniques for oral assessment. He argues that it exist at
least 60 different techniques and the choice of one of these
techniques corresponds to the needs of each teacher or
course (Underhill 1987 p. 47) Some of those techniques are:
discussion/conversation, oral report, learner-learner joint
discussion/decision making, role-play, interview, Learner-
learner description and re-creation, Form-filling, Making
appropriate responses, Question and answer, Reading blank
dialogue, Using a picture or picture story.. (Underhill N.

1987 .Testing Spoken Language. Cambridge: Cambridge

University Press.)
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Elements involved in oral assessment

According to Brown (2004 p. 140) there are some aspects
to be considered when an oral test is carried out. Oral
assessment practices involved an aural interaction that can
compromise the validity and reliability of the test since
speaking is “a productive skill that can be directly and
empirically observed”. (Brown 2004 p. 140). Brown also
argues that oral tests should be designed in order to elicit
the aspects of language a teacher wants to assess (Brown
2004 p. 140). Since communicative tests intend to develop
real-world tasks it becomes difficult to focus on only
certain aspects of language or special patterns. As Heaton
(1990 p. 67), Brown (2004 p. 140) also considers that
awarding grades or scores becomes difficult because of the
nature of the exam.
Fluency

According to Hedge (2000) this term is closed related
to speech. The author considers that fluency

. 1s the ability to link units of speech together with
facility and without strain or inappropriate slowness,
or undue hesitation. (Hedge, T. 2000. Teaching and
Learning in the Language Classroom. Oxford: Oxford
University Press.)

Accuracy
Accuracy is used to refer “to the ability to produce

grammatically correct sentences that are comprehended” (ESL
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Glossary: Definitions of common ESL/EFL terms from
http//bogglesworld.com/glossary/accuracy.htm)
Formats used to assess oral production

Some approaches that are connected with the idea of
developing communicative competence are according to
Richards and Rodgers (1986) The Natural Approach,
Cooperative Language Learning, Content-Based Instruction and
Task-Based Language Teaching. It is important to consider
how teachers work in terms of oral assessment within these
approaches and discover if some criterion is explicit
through a grid to assess oral abilities.

Some grids that can be found during this research are
placed on the Appendix section. Some of them have been
devoted to assess students’ performance in an oral practice
which is not exactly an exam. However their content is
useful for the purposes of this research.

One important grid found during this research was the
grid proposed by the European Council, in which many
categories are described according to the expected level of

the student.
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III. CHAPTER 3: METHOD
Design of the study

The present research was undertaken based on the
ideas set forward by Brown (2004), who states the main steps
in designing tests, implementing marking and scores and who
provides in an adequate way the features of effective tests.
This author’s ideas are relevant since he considers all the
elements involved in foreign language assessment and also
the characteristics of oral assessment, two main elements in
this paper.

This research was intended to compare the performance
of the students when a grid is used for assessing oral
production.

This was a descriptive study since it did not involve
the manipulation of treatments (Schafer, 2001). Moreover the
design of the study can be placed as a causal comparative
study because this kind of study:

..compares the likeness and difference among phenomena to
determine if certain factors or circumstances tend to
accompany certain events, conditions, or processes. (Key
James P. 1997.)

Procedure
This research was carried out in the Language Center of
the Linguistics and Languages Department at the University
of Narifio. This Language Center was created in 1961 and its

goal is to offer foreign language learning programs to
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people in Pasto. This center is found in the campus located
in Panamericana Avenue. Since this academic unit fosters the
search of pedagogical advancements through research and
methodological experimentation, it is the best place to
apply an innovative grid and to verify its results.

Students had to perform two oral tests that had been
designed according to the parameters established in this
paper and to the contents studied during this period of
time.

Both tests contained 40 different questions. Both were
recorded and graded in a different way. The first one was
graded without using any kind of grid and no previous
criteria were arranged with students. The second one
consisted of the same number of questions but it was graded
according to the grid designed in this paper. The criteria
for this test were specified in advance with the students.

Students had the opportunity to prepare the questions a
week before the test took place and the test was
administered individually by the teacher.

Once students took the tests, a survey was used in
order to know their opinions and perceptions about the use
of the grid. Students’ scores are included in this paper in

order to compare their performances.
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Subjects
The students who were part of this research were 20
students of first level of English at the Language Center in
the University of Narifio. They are teenagers and their ages
ranged from 14 to 17 years old. There were 15 women and 5
men in this group. They attended classes from Monday to
Thursday from 4:00 p.m. to 6:00 p.m. during a period of
sixteen weeks.
Materials
Some of the materials used in order to accomplish the
objectives of this study were: a tape recorder, a computer,
bibliography and formats used in communicative approaches
for assessing oral production, internet resources,
cassettes, the grid designed by the teacher, eighty
different questions whose purpose is to involved students
into an informal conversation and the review of some topics
studied in the classroom, copies of the exams and of the
grid for each student, .
Instruments
The instruments were the two tests planned for an oral
assessment practice and the grid developed during this
research.
Variables

The two variables in the study are:
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Independent variable: The grid

Dependent Variable: The performance of students in oral
assessment.

Data Gathering and Analysis

For the purposes of this research data were collected
through the use of two oral exams. This kind of practice is
recognized as an interview. According to Key (1997) an
interview represents a face to face interaction, whose
purpose 1s to obtain verbal responses from some
“respondents”.

The type of interview expected in this research is an
unstructured one, since the idea is to make students express
freely based on a series of questions that should be
considered as a plan of some topics to be prepared. Some of
the benefits proposed by Key (1997) when using this kind of
data gathering tool are

¢ They have few restrictions.

e If preplanned questions are asked, they are altered to
suit the situation and subjects.

* Subjects are encouraged to express their thoughts
freely.

* Only a few questions are asked to direct their
answers.

* ITn some instances, the information is obtained in such
a casual manner that the respondents are not aware
they are being interviewed. (Key, P.J. 1997. Other Data
Gathering Tools for a Research Investigation. Research
Design in Occupational Education. Oklahoma State
University. Retrieved October 25, 2005 from

http://www.okstate.edu/ag/agedcmdh/academic/aged5980a/
5980/newpagel”.htm )
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Two exams were used; both oral tests were recorded in
order to have reliable grades that can be certified at any
moment by any person who can be interested in the results.
Once both tests were applied, students were asked to answer
a questionnaire. This questionnaire was used since Key
(1997) considers that questionnaires are useful tools to
know about deep “feelings, beliefs, experiences,
perceptions, or attitudes” of people about a given
situation.

Questionnaires can be structured or unstructured. For
the purposes of this research, a structured questionnaire
was used. According to Key (1997) these kinds of
questionnaires are:

. a very concise, preplanned set of questions designed to

yield specific information to meet a particular need for

research information about a pertinent topic. (Key, P.J.

1997. Other Data Gathering Tools for a Research

Investigation. Research Design in Occupational Education.

Oklahoma State University. Retrieved October 25", 2005 from

http://www.okstate.edu/ag/agedcmd4h/academic/aged5980a/5980/n
ewpagel7.htm)

The questionnaire comprehended eight questions with
Yes/No answers. The questionnaire was written in English,
but if students needed some extra explanations about the
content of the questionnaire, the information was
administered in Spanish.

Once the results of both tests were prepared, the

analysis was done as follows. As this was a casual
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comparative study, because its objective was to determine
the influence of a variable or factor - in this case the
grid - in other wvariables, the results of both tests were
compared. Tests were graded in a range from Zero to Five.
Both tests were analyzed individually, and then the
comparison was carried out. What was compared was the
performance of the whole group and not the performance of
each student when using or not the grid. Moreover, when
using the grid, the results provided the teacher with
reliable information about the level of performance of his
students. An analysis was carried out for each major
category in the oral exam (fluency and accuracy) and each
intermediate description of the performance in these
categories.

Once this comparison was done, the results obtained
from the questionnaire were described and analyzed. All this
process was done using descriptive statistics analysis. The
analysis proposed in the Results Section was based on the
ideas suggested by Brown. (Brown J.D. 1983. Understanding
Research in Second Language Learning: A teacher’s guide to
statistics and research design. Cambridge: Cambridge

University Press)
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IV. CHAPTER 4: RESULTS
Results

During the research some major aspects, which were
intended to be measured at the beginning of this paper, were
found. Since the aims of this paper focused on comparing
students’ performance in two oral tests whose marking system
differed in the use of certain criteria to award marks, it
is convenient to describe the facts found out in both tests.

Before considering the results it must be kept in mind
the following aspects:

* Both tests consisted of 40 different questions whose
purpose was to offer different topics to talk about.
However, those questions were based on major aspects of
language that were studied during the course.

* Both tests were handed in to the students a week before
the exam was placed.

* Both tests were recorded, and in this way, they became
reliable proves of the existence of the tests and the
performance of students.

* Students’ performance was graded once the exams
finished.

* Exams were carried out using an interview.

* The criteria for the exam were explained a week before

the test was carried out.
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* Both tests were designed taking into account the
parameters registered in this paper about the design
and the marking of oral tests.

The results that were found in the first oral exam
demonstrated that students’ performance was not at the
expected level they should be.

As a matter of fact, any student failed the exam;
however their results and their performance appeared to be
at an unexpected level. Only the 38% of the students awarded
a score above four, but the best grade obtained by a student
was four point three (4.3). Three students awarded this
grade. The worst grade was three point zero (3.0). Only one
student passed the exam with this mark.

In order to analyze the results obtained by students,
some major categories were established as the framework to
analyze the results. Any student obtained a grade above zero
(0.0) and less than one point zero (1.0). The same occurred
with the next category: students’ grades were not in a range
of more than one point one (1.1) and less than two (2.0).
Eight percent of the students’ population that took the exam
were in the next category presented as the range between
grades higher than two point one (2.1) and three (3.0).

Surprisingly, the highest percentages of students’

grades were in the next range. Those students whose
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performance awarded a mark above three point one (3.1) and
four (4.0) represented the 54% of the whole population. As
it was said before, only the 38% of the students ranged
above four point one (4.1) and five (5.0) which is the best
grade a student could obtain.

The combined average of the students was three point
seventy-three (3.73) which is apparently adequate to their
level.

The second oral exam presented the following results.
Only one student failed the exam. Sixty percent of the
students obtained a grade ranging from three point one (3.1)
and four (4.0). This is expected since these tests were
designed in order to conserve the characteristics mentioned
before in this paper and proposed by Brown about the
reliability of a test. Thirty percent of the students
obtained a grade above four point one (4.1). Remarkably, one
student obtained a grade of four point nine (4.9)
represented the highest grade among students in both the
first and the second test.

The average of students in the second examination was
three point sixty-two (3.62) which is closer to that
obtained in the first exam.

In terms of the descriptions used in the grid, number

three was mostly used for both fluency and accuracy aspects.
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Sixty percent of the students were ranged in these
categories. Ten percent of students were in a lower category
- category number two - in both aspects; twenty percent of
students ranged in the fourth category.

The hypothesis established at the beginning of this
research was proved. The use of a grid in an oral exam had
neither positive nor negative effects in the performance of
students during such a test. However, it is important to
take into account some aspects that are going to be
considered broadly in the discussion section of this paper.

The questionnaire presented the following results.

For question number one that interrogated about the
usefulness of knowing the criteria of an oral exam before
the exam is placed, all students answered that it is useful
to know these criteria.

In question number two, whose purpose was to ask
students if they considered that when they know the criteria
of an oral exam they would improve their grades, all of them
answered positively.

The third question offered the following results: 63.6%
of the students considered that the criteria given to them
helped them to obtain better grades. On the other hand,
36.4% of the students considered that the criteria did not

help them to obtain better scores.
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In question number four, 90.9% of the students agreed
that the criteria served them to focus on specific aspects
of language, while only nine point one percent argued that
the criteria used did not make them focus on certain aspects
of language.

Question number five, as well as question number six,
was answered positively by all students. The fifth question
asked students about the possibility of correcting their
mistakes in an effectively way when using the criteria. In
the sixth question, students’ perception about the
“appearance” of the test in terms of organization and
planning was demanded.

Question number seven was answered positively by 90.9%
of the students. Only nine point one of them considered that
they preferred not to know their grades immediately the test
is finished.

Question number eight produced the following results:
18.2% of the students considered that no matter the use of
the criteria, oral tests were still considered threatening;
while the 81.8% of them observed oral tests as less
threatening and more acceptable tests when using the
criteria.

The combined average of students concerning their

assumptions about the use of the grid resulted in this:
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90.9% of the students had a positive view of the use of the
grid during the oral test; nine point one per cent of

students had a negative view of the use of a grid during an

oral test.
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V. CHAPTER 5: DISCUSSION AND CONCLUSIONS
Discussion

The hypothesis proposed at the beginning of the study
was proved. Students did not improve or decrease their
performance in an oral test no matter the use of a grid.

This discovery can lead us to interpret the results
focusing on the process carried out during this research. It
is meaningfully important for teachers to adopt certain kind
of criteria when they have to provide their students with an
oral assessment practice. As it was established by the
students in the questionnaire, the use of a grid is a good
way to increase the validity of a test since it tells them
what the test will deal with and they can realize that the
questions matched the suggested criteria. Moreover, the use
of a grid before, during and after an oral assessment
practice is, according to the students’ answers, a powerful
tool to improve their performance in a test and in this way,
obtain better grades.

If both exams are considered, students obtained similar
grades. This means that the tests used to assess students
communicative competence - in the case that this competence
can be considered as a basic one - possessed a high level of
reliability. Brown (2004 p. 21-22) considers this as an

important factor to be taken into account in language
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teaching: the way a test is built should not affect students
negatively or positively. As it was shown in this paper,
having clear criteria in mind considering the content of the
course and the level of proficiency of students contributes
to creating reliable tests. Meanwhile some factors as the
validity, the authenticity, the practicality as well as the
washback can be considered in a different stage or measured
in a different way; the reliability of a test is measured by
the performance of the students in two different moments of
their learning process (Brown 2004 p. 21-22). Both tests
presented in this research had a high level of reliability;
they were authentic and practical. Moreover, both measured
what they intended to determine (validity).

Both tests were designed and applied following the
directions of major authors whose works are remarkably
important in the English learning and teaching field. The
significance of using such important works, made this
research a consistent one that can offer different options
for further research and that can also serve as an overview
for those interested in evaluation, assessment and testing.

Some relevant aspects of the use of the grid are
closely related to what Underhill called a “protocol” (1987
p. 95). Basically, the grid serves to students and teachers

to carry out an assessment practice based on some aspects of
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language; this increases the validity of tests since the
criteria selected - in this case - tends to make students
focus on oral aspects of the language.

During this research, the review of some current
literature made the researcher find that a variety of
important institutions around the world had created their
own grids to determine the level of their students. The
European Council for instance, has a well-structured
recognized grid whose purpose is to determine a common
framework for language examinations. On the other hand, some
teachers like Sarah Rapnouil-Dunn have created their own
grids, following major directions in the teaching and
learning of foreign languages, but arranging them to the
students’ context. It is compulsory for the University Of
Narifio, and for their languages teachers to implement
specific criteria in every assessment practice and to make
criteria available, known and applied by all teachers in
order to improve the teaching process. Moreover, it is
important for the university to create some kind of grid
that can help to assess students’ performance during their
career, and in this way improve the teaching of a foreign
language. This means that teachers can focus on main aspects
of language they consider a student of the university at the

Linguistics and Languages Department has to perform at the
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end of his/her learning process at the university. These
criteria permit teachers to work in order to develop -
throughout a common methodology, maybe a communicative one -
and assess specific aspects of language in different periods
of time.

Another important feature during this research was the
quality of utterances produced by students during the second
exam. They intended to do what the teacher said would be
assessed. Students improved their performance in terms of
the length of interventions and free speaking, which is
considerably important in the learning of a foreign language
as i1t is expressed in grids such as that of the Common
European Framework. Taking into account their level,
students now know how to face oral exams, to produce
language which is appropriate in quality and in quantity,
and in which way they can improve their grades.

An important element when using the grid is the
possibility for teachers to give feedback to students
immediately after the exam is finished. This possibility
appeared when the teacher marked students’ performances and
gave them the reasons why they obtained certain grades based
on the grid. As Heaton (1990 p.67) proposed, marks were not
done during the exam but at the end. This produced that

students focus on the exam as well as the teacher and
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prevented students from getting nervous. Sometimes instead
of paying attention to the students, teachers spend the
whole exam writing notes about the performance of each
student which may be confusing. A grid which is marked
easily is a useful tool to avoid this situation.

A grid is also a good element for diagnosing the
students’ needs and to make a plan to help learners overcome
their difficulties. This was also made evident by the use of
the grid created for this research. Since the final results
indicated that sixty percent of the students ranged in the
third category proposed in the grid, it becomes a teacher’s
work to move students from this category to the next one. It
means that in terms of accuracy, students need to improve
their grammar so they can create more accurate utterances.
Concerning fluency, although it was said before that the
length of free speaking among students was increased
comparing the first exam, students need to produce longer
utterances and maintain the precision of the message they
intended to convey.

No major limitations were found during this research.
However, students experience in taking oral exams can be
considered as a problem since they did not know how to
behave during an interview, or what was expected from them

for instance, during the first exam. Another problem is the
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absence of few students during both tests who did not take
the tests because they did not feel confident. Nevertheless,
their absence was not a problem for obtaining a good idea of
the group attitude and performance.

Further research would be desirable in order for the
university to create their own system for awarding grades to
students, select candidates and evaluate programs and the
curricula at the languages and linguistics department. It is
hoped that this first step will serve as the basis for
teachers and students to go deeper in the study of foreign
language assessment.

Conclusions

Some important conclusions have already been presented
in the discussion section. However, there are some key
aspects that need to be kept in mind in the long run. Here
are some of them:

The use of a grid does not mean that it will
automatically and almost “magically” improve students’
grades during an oral exam. However, a grid does contribute
to improve the attitude students have towards oral exams and
to reduce anxiety and negative feelings, which is very
relevant if we consider that anxiety may have a huge

influence in the performance of a student.
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Grids are useful tools that serve teachers and students
to focus on specific aspects to be measured during an oral
exam and it helps learners study or concentrate on certain
key elements of language that otherwise might have been
overlooked by them when studying for a test or when
practicing in class.

Teachers and students need to be aware of some kind of
criteria to assess oral and any other skills, in order to
have a less subjective assessment activity. As Brown (2004)
explains the rater of a test, in this case the teacher, may
be affected by different factors that lead to grading in a
subjective way. A grid can reduce this risk by giving
teacher some focal elements that may contribute to being
fair to all students and to make students feel that they are
not being assessed as persons, rather it is their competence
to do something what is being assessed.

A successful assessment activity requires the design of
appropriate instruments that conserve the characteristics
proposed by major authors as Brown, Heaton, Weir, Underhill
and so on. These characteristics are important in that they
help teachers create tests which are close to real life,
which are not time consuming in the grading part, which make
students feel like they can actually pass a test no matter

the topic and mostly, which truly show that assessment and
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tests play a crucial part in improving the learning process;
they should not just be seen as a way to punish students.

Students have a good opinion about the use of a grid
during an oral test not because they can memorize exactly
what to say to please the teacher, but because they realize
that their teacher knows more than a few sentences in
English. A grid shows learners that the actions teachers
take in the classroom have a theoretical foundation and that
the decisions we make have the aim of helping them learn
English, which is the ultimate goal.

The tests used during this research were appropriate
and consistent. This is remarkably important since students’
performances were not manipulated in order to prove the
hypothesis presented in this research.

Students at the Language Center require to be assessed
orally more frequently. This is a factor that influences
students’ performance in L2, and ultimately, the development
of their communicative competence. Despite the fact that
creating and administering oral tests is time consuming, the
washback they provide is very valuable for teachers, since
this is the basis for reinforcing those aspects students
have trouble with. However, oral assessment is not done with
a recipe and teachers need to implement some specific

criteria according to the requirements of each level and the
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requirements and goals proposed by the Language Center and
by the Department.

The grid is a tool that must be considered as an
instrument whose purpose is to organize any kind of tests
and as a potential source to provide students with
appropriate feedback.

The University of Narifio requires the implementation of
some “protocol” that serves as a tool to select, assess and
decide whether or not a candidate or a student has the
required level of English to be part of the university or to
pass to a different semester. Through the use of some
criteria, the English level at the university would be
increased to become one of the highest in our country.

Moreover, it is noticeably important that teachers
share the way in which students’ performances are measured
at the university, through the use of a common criteria by
all of them. This can reduce subjectivity in tests and offer
students as well as teachers a more consistent method for

obtaining and awarding marks.
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Figure 1. Students’ Performance First Oral Exam

Student's Performance: First Oral Exam
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Figure 2. Students’ Performance Second Oral Exam

Students' Performance: Second Oral Exam
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Figure 3. Students’ Performances’ Comparison

Students' Performances’ Comparison
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Figure 4. Students’ Average First Oral Exam

Students' Average: First Oral Exam
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Students’ Average Second Oral Exam

Students

-_—

Students' Average: Second Oral Exam
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Students’ Averages’ Comparison

Students’' Averages' Comparison: First and
Second Exam

3,55 3,6 3,65 3,7 3,75
Average
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Students’ Performances: Second Oral Exam (Categories)

Students' Performance: Second Oral Exam
(Fluency and Accuracy)
e a b
10% 0% 10%

c

60%

Categories used on the oral assessment grid. Each letter
corresponds to a category - letter a. represents the lowest
category and letter e. the highest. Notice that most of the
students (60%) were ranged in the third category in terms
of Accuracy and Fluency during the exam.
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s 1in the Questionnaire

Question

O ~N o

5
4

3
2
1

Percentages Observed in the Questionnaire

—182 181,8
— 190,9
—— 1100,0
20 1100,0
—— 190,9
———

i 1100,0
- 1100,0

Percentage (%)

@ Percentage of Negative
answers

O Percentage of Afirmative
answers
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Students’ Total Percentages in the Questionnaire

Total Percentages of Positive and
Negative asnwers in the Questionnaire

Negative
Answers
9%
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APPENDIX A. First Oral Exam Format

University of Narifio Language Center Teacher: Diego Fernando de la Portilla
Oral exam 1. Level: 1 Group: 6

You are going to be asked to answer ten of these questions during your oral exam. Be ready.

What's your full name?

How old are you?

Where do you live?

What's your phone number?

How many brothers and sisters do you have?

What do you do on weekends?

Do you have a pet?

Are you married?

Do you play any instrument?

Describe yourself/ your best friend/ your favorite actor, actress.
. What's your mother's name?

What does your father do?

What time do you get up? Have breakfast? Have lunch? Go to the bed? Come to the university?
What do you do on your free time?

How does your mother/father/boyfriend/girlfriend/ looks like?
When is your birthday?

Who do you live with?

What's your favorite sport/movie/singer/actor/actress?

What do you want to study?

. How many days a week do you study?

. What do you usually do before an exam?

Do you always do the same things?

. Describe your personality

How many hours a week do you work?

. What job would you most like to do?

Why do you like living in the city?

. What are some of the advantages of living in a city?

What are some of the disadvantages of living in a city?

. Do you know the neighbors who live near you?

. What's your favorite city? Why?

. Do you live with your parents?

. How many aunts and uncles do you have?

. How many brothers and sisters do you have?

. How often do you see your cousins?

. How often do you see your grandparents?

. What are your parents like?

. Do you think your parents understand you? Why or why not?
. What's your favorite color? Why?

. How often do you go to movies?

. How often do you rent videos?
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APPENDIX B. Second Oral Exam Format

University of Narifio Language Center Teacher: Diego Fernando de la Portilla
Oral exam 2. Level: 1 Group: 6

You are going to be asked to answer ten of these questions during your oral exam. Be ready. Take care of the
assessment sheet that accompanies this exam.

What kind of clothes do you buy most of the time?

Where do you like to spend your vacation?

How is the weather in this place?

What are the most dangerous natural disasters in your opinion? Why?

What is your opinion about the possibility of a natural disaster in our city?

What was, according to you, the most important event in the last years?

What was, according to you, the most important event in the history of our country?
What was, according to you, the most important event in the history of our planet?
What was the name of your first boyfriend/girlfriend/pet/friend?

10. Where did you grow up?

11. What did you do on your last birthday?

12. What things of your childhood do you miss?

13. Base on the map, give some directions to go from one place to another

14. What is a good idea for a first date?

15. Which places in the city do you visit most frequently? Why?

16. What do you like doing on your free time?

17. What are you doing on Friday, on weekend, on Saturday, next week, etc?

18. How did you like the English course at the Language Center?

19. Where is the Narifio Square (the Carnival square, Valle de Atriz shopping center) located?
20. What are your best memories of your childhood, your life in high school?

21. Who was the most important person when you were in the school?

22. What was the most important moment in your childhood?

23. What was your impression about your classmates at the beginning of the course?
24. Where did you go for your last vacation?

25. If you stayed in Pasto, what did you do?

26. When were you born?

27. Where were you born?

28. Where was your father/mother/sister/brother born?

29. What was the most important thing your parents taught you?

30. When did you start studying English?

31. How is the weather in Pasto? (Other cities)

32. How do you like the weather in Pasto?

33. Which city has the most terrific weather in Colombia? Why?

34. When you were a child, what did you want to be when you grew up?

35. When you were a child, what job did you want to have when you grew up?

36. Describe one of your best dreams

37. Why did you choose to study English at the University of Narifio?

38. What was the last movie you saw?

39. Why did you like it or why not?

40. What did you expect to learn during the English course?

©CooNoO WM~
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APPENDIX C. Questionnaire Format

Oral Assessment Criteria questionnaire

Please answer these questions according to your personal opinion. Mark with an x Yes or No
according to your point of view.

1. Do you think it is useful to know the criteria used in an oral exam in advance?
Yes No

2. Do you think that when you know the criteria of an oral exam, your scores can be improved?
Yes No

3. Dou you think the criteria help you get better grades?
Yes No

4. Do you think that to use the criteria in advance permits you to focus on certain specific aspects of
language that you should study?

Yes No
5. Do you think your mistakes can be corrected more effectively when some criteria is given to you?
Yes No
6. Do you think the criteria make an oral test a better planned/organized one?
Yes No
7. In an oral test, do you prefer to know your grades immediately after the exam is finished?
Yes No
8. Do you think oral tests are more acceptable and less threatening if they include some kind of criteria?

Yes No
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APPENDIX D. Grid Format

University Of Narifo - Languages Center

Cral Azsezsrnert Criteria grid

Oral Assessment Criteria

Subject: | | Date: | |

Student: | |

For the teacher: If some other aspects you consider important, appeared during the exam, it is necessary to write them
in the "Obzervations" column, Rermmember to read these criteria BEFDRE the exam iz carried out and o mark it
irmrnediztely when the exam has finished, You can alzo uzs intermnediaste grades according to the students' perforrnance.
(2.3 3.5 - 1,5 etc.)

Oral Assessment Critera

Grade description in terms of...

Fluency

1 one-ward answers, Mo
communication is established.

AcCcuracy

[1 M™any mistakes in terms of grammar
that interfere with the message.

[[] Short utterances that do not
produce acceptable communication

[] Many mistakes in grammar but the
message can be inferred.

[] wery limited utterances with a
dear message

[l small amount of mistakes that do not
interfere with the message,

[0 acceptable interventions and
longer periods of free speaking

O] Law number aof mistakes that do not
interfere with the message, Clear answers,

[0 Expected level aof speaking
according to the level of the
student. Long periods of free
speaking and clear message.

] Few errars in grammar. Clear and
coherent sentences in speech. The message
is intelligible.

L]

L]

L]

OBSERYATIONS

SIGN ATURE
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APPENDIX E. Grids used in oral assessment practices



Content

| used a strong
attention-getting device.

| used words that the
audience could
understand.

My vocabulary was
strong and
unambiguous.

| used facts and logical
appeals where
appropriate.

| used opinions or
emotional appeals
where appropriate.

| used supportive
details.

The information | gave
was valuable.

The information and
arguments were easy to
follow.

| stayed focused; | did
not stray off my topic.

| was well informed on
my topic.

| presented information
that others didn't know.

| was able to answer
questions from the
audience.

APPENDIX E1.

Resources

| used credible library
resources.

| used credible Internet
resources.

| used interviews with
others as a resource.

| cited my resources
using the appropriate
format.

| gave credit to the

resources in my speech.

A bibliography was
available.

| put things into my own
words.

| was able to answer
questions from the
audience.
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Oral Presentation Checklist

Organization

| organized ideas in a
meaningful way.

| stated my topic clearly
in the introduction.

I included necessary
background information.

A clear introduction was
present.

The introduction
included a statement of
the main points.

The audience could
predict the
presentation's basic
structure from the
introduction alone.

The body of the
presentation contained
support for the main
points.

| used helpful transitions
between main points
(e.g.: "Firstof all ..." or
"Similarly ..." etc).

Ideas flowed logically
from one point to the
next.

A strong conclusion was
present.

The conclusion had a
clear call to action or
belief.

The conclusion was a
creative summary of my
topic.

The audience could
distinguish the
introduction, body, and
conclusion.

Presentation Aids

Presentation aids were
used during the speech.

Presentation aids were
relevant.

Presentation aids
enhanced the speech or
reinforced main points.

Presentation aids did
not distract the
audience.

Presentation aids were
creative.

Visual aids were easy to
read or see.

Audio aids were easy to
hear.

Presentation aids
contained no spelling or
grammar errors.

Oral Presentation Checklist

Delivery

| maintained eye-
contact most of the
time.

| spoke to the entire
audience, not just one
or two people.

My pronunciation was
clear and easy to
understand.

My rate of speech was
not too fast or too slow.

My volume was not too
loud or too soft.

My body language was
not too relaxed or too
tense.

My voice varied in pitch;
it was not monotone.

| used meaningful
gestures.

| used notes sparingly; |
did not read from them.

| used standard
grammar.

| didn't hesitate or lose
my place.

| didn't use filler words
(uhm, uh, ah, mm, like).

| didn't call attention to
errors by apologizing.

| didn't fidget, rock back
and forth, or pace.

| maintained good
posture.
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APPENDIX E2. Oral Presentation Assessment Matrix

ORAL PRESENTATION ASSESSMENT MATRIX

Name Grade
Teacher’s name Course
Assignment Level

Assessment criteria are listed under each category. Though sufficiently broad and flexible, the criteria
may not pertain to every presentation. Please use the following scale when using this assessment tool.

5=Excellent

Comments:

4=Very Good  3=Good 2=Fair  1=Needs Improvement

Categories, Explanations and Criteria Rating Score 5-1

1. Organization: the way the parts of a presentation fit together.

clear introduction e  smooth transitions
clearly stated central idea e effective conclusion
main points supporting central e appropriate length
idea

(] obvious structure

2. Content: the topics included in the presentation; key concepts are important.

e content fulfills project e  original thinking evident
requirement e  sources varied
clear information ®  sources cited properly

significant information
up-to-date information

3. Adaptation: the visual aids and level of interest created by the presenter.

To content To audience
e  visuals appropriate ®  speech adapted for audience
e  technology enhances e awareness of audience interest
presentation evident
®  audience interest and enthusiasm
maintained

4. Language: the presenter’s use of oral language throughout the report.

o clear and precise . avoids clichés, archaic forms,
e suited to subject redundancies
e rich vocabulary e  standard language forms and

patterns used

5. Delivery: the connection between speaker and audience.

Voice Eye Contact
. understandable, audible, . maintained through most of
articulate presentation

e appropriate, varied pitch e  spread throughout audience

®  stress and volume appropriate

®  appropriate rate Body Movement/Gestures

®  pauses used for emphasis ®  appears relaxed, confident,
poised

®  hands and body used

appropriately
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APPENDIX E3. Oral communication Assessment Grid

Oral Communications Assessment Grid

Subject: Date:
Team/Student: Reviewer:
Topic Unacceptable Marginal Acceptable Exceptional Points
(Weight) (0) (1) @ @)
Organization 6 Not possible to 0 Difficult to follow 6 Most information is | © All information is
& understand presentation due to presented in logical presented in a logical,
Structure presentation due to erratic topical shifts order which is easy to | interesting and novel
absence of structure. | and jumps. follow. sequence, which is
(1) easily followed.
Content 0 No grasp of 0 Uncomfortable with | 6 At ease with content | 6 Demonstration of
& information. Unable to | information. Capable | and able to elaborate | full knowledge of the
Knowledge answer questions only of answering and explain to some | subject with
about subject. rudimentary degree. explanations and
(3) questions. elaboration.
6 No visual aids. 6 Occasional use of | 6 Visual aids are 6 Text and
Visual Aids visual aids, however | related to text and presentation are
3 they barely support presentation. reinforced by the use
Neatness text or presentation. . . . of visual aids.
Minor misspellings
2) Several misspellings | and/or grammatical Negligible
and/or grammatical errors. misspellings and/or
errors on slides. grammatical errors.
0 Significant 0 Occasional 6 Voice is clear and at | 8 Clear voice and
mumbling and mispronunciation of a proper level. Most correct, precise
incorrect terms. words pronounced pronunciation of
Delivery pronunciation of correctly. terms.
& terms. Voice level too | Little eye contact,
Speaking Skills | low or too high. uneven rate, only little | Some eye contact, Good eye contact,
expression steady rate, steady rate,
(2) Monotonous, no eye excessively rehearsed | enthusiasm,
contact, rate of confidence
speech too fast or too
slow
Presentation 0 Too long or too 0 +/- 6 minutes 0 +/- 4 minutes 0 +/- 2 minutes
Length short.
(1) +/- 10 minutes
OVERALL 6 Unacceptable 6 Marginal 6 Acceptable 6 Exceptional e
PERFORMANCE 0
POINTS REQUIRED 0-6 7-13 14-20 21-27
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Evaluating Student Presentations

APPENDIX E4.
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APPENDIX E5. European Council: Common European Framework for

Languages: Learning, Teaching, Assessment

COUNCIL COMSEIL
OF EURDPE DE L"EUROPE

December 2003 DGIVIEDU/LANG (2003} 13

CEF Performance Samples:

For Relating Language Examinations to the Common European Framework of Reference for Languages:
Learning, Teaching, Assessment

English

(Swiss Adult Learners)

Brian North (Eurocentres)
Gareth Hughes (Migros Club Schools)
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GLOBAL ORAL ASSESSMENT SCALE: Manual Table 5.4

Conwveys finer shades of meaning precisely and naturaily.

C2
Can express him/hersell spontaneously and very fluently, interacting with ease and skill, and
differentiating finer shades of meaning precisely. =" Prdwe cear smoslydoning \ollstructured
descriptions.

c1 Shows fluent, spontaneous expression in clear, well-structured speech.
Can express him/herself flusntly and spontaneously, almost effortiessly, with a smooth flow of
language. Can give clear, detailed descriptions of complex subjects. High degree of accuracy;
errors ara rare.

B2+

BZ Expresses points of view without noticeable sirain.
Can interact on a wide range of topics and produce stretches of language with a fairly even
tempo. Can give clear, detailed descriptions on a wide range of subjects related to hisfher field
of interest. Does not make errors which cause misunderstanding.

Bi+

B1 Relates comprehensibly the main points he/she wants to make.
Can keep going comprehensibly, even though pausing for grammatical and lexical planning
and repair may be very evident. Can link discrete, simple elements into a connected, sequance
to give straightforward descriptions on a variety of familiar subjects within hisfher field of
interest. Reasonably accurate use of main repertoire associated with more predictable
situations.

A2+

A2 Relates basic information on, e.g. work, family, free time etc.
Can communicate in a simple and direct exchange of infermation on familiar matters. Can
make him/herself understood in very short utterances, even though pauses, false starts and
reformulation are very evident. Can describe in simple terms family, living conditions,
educational background, present or most recent job. Uses some simple structures correctly, but
may systematically make basic mistakes.

A Makes simple statements on personal details and very familiar topics.
Can make him/herself§l understood in a simple way, asking and answering gquestions about
personal details, provided the other person talks slowly and clearly and is preparaed to help. Can
manage very shorl, isolated, mainly pre-packaged utterances. Much pausing to search for
expressions, to arliculate less familiar words.

Below Does not reach the standard for A1
A1

« Use this scale in the first 2-3 minutes of a speaking sample to decide approximately what level you
think the speaker is.

« Then change to Table 5.5 (CEF Table 3) and assess the performance in more detail in relation to
the descriptors for that level.
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ORAL ASSESSMENT CRITERIA GRID: CEF Table 3; Manual Table 5.5

RANGE

ACCURACY

FLUENCY

INTERACTION

COHERENCE

Shows grasat fledbilty reformu-

Mantans consstent grammat-

Can ewprest  himdharself

Cen intaract with ease and shil,

Can  resbe  coherent  and

G2 | leting idess in differing limguistic | cal  conmal  of  complex | spotenecusly et length with & | picking up end using non-verbal | cohesie discourse making ful
forms to canvey fner shades of | language, even while emention | natural colloquiel flow, svoiding | and  intonational — cues | end appropriste use of 8 venety
meaning precsely, 1o give em- | is othensize engaged (2. in | or beckirecking eround eny | apperentty  effortiessly.  Can | of organisetonal patterns and @
pheazis, o diferentiate end to | forward planning, = monitoring | dificulty so smoothly that the | interwesve higher contribution | wide range of connectors and
elimirate embiguty. Also has a | odhars' reactions) nterlacutor i herdly seere of . | into the joint discourse with fully | other coheshe devices.
good commend of idiomatic natural temteking, referencing,
enprassions end colloquislsms. alusion meking et
Haz a good commend of a | Consistendly mantams a high | Can epress himtherselfl fuently | Cen select & sudsble phrese | Can produce clear, smoathly
brosd range of lenguage sllow- | degres of grammatcal accu- | and  spontemecusly,  elmost | drom & readily evailable renge of | flowing, well-stuctured speech,

c1 ing himiher i select a | recy; amors ere rare, dfficuk to | effortlessly. Only & concepiuslly | discourse fumctions %o preface | showing confrolled use of
formulstion fo express kim/ | spot and generally comecied | dificult subject can hinder 8 | his remarks in onder io get or fo | organizational petierns.  con-
hersek clearly in an spproprigte | when fey do ocow, natural  smooth  flow  of [ keep the floor and fo relste | neciors and cohesive dewices.
sy on 8 wide rempe of lBnguage. hister own condributions skl
genaral, scademic, professional fully o thoss of other speekers.
or lasura topics without having
by rasict what hefshe wants i
LT

B2+
Has 8 sofficient ramga of | Shows 8 relatively high degres | Can  produce sirebches of | Cem inkiste discourse, teke | Cam wse @ Imded nember of
lenge=ge o be sble o give | of oremmatical control Does | leeguege with a farly even | hisker tom when sporogriste | coheshe devices to ink histher

B2 | gjear descriptions,  express | mot make amors which causa | tempo; athough helshe cam be | and emd conversation when | utterances o clear, coherent
vigspoints on most genersl | misundersianding, end  can | hesitant 85 he or she searches | heishe needs fo, though hefshe | discoursa, thaugh thers may be
bopics, wihout much con- | comect most  of  hisfher | for patterns end expressions, | may not shesye  do  this | some ‘jumpiness”in & bag con-
spicwous seerching for words, | mistakes. there are few noticesbly kong | elegenty. Cam  haip  the | inbution
using some comple senbencs paUsEs. discussion aloeg on femiliar
forms o do 20 ground confirming comprehen-

sion, initing others in, afe.

B+
Has anough languege fn get by, | /288 reesonsbly sccurmtely & | Can keep poing comprehensibly, | Con inilete, meindain and chose | Cen Ik a seres of shorler,
wit suficient vocsbulary o | PERETIOVE of freguenty used | even though pausing  for | simple fece-indace comersstion | discete simple slements nto &

B1 | express himiherself with some | Toutines” and pemems esso- | orammetical nd lexcal plnning | on topice hat ere famiier or of | coanacted, linear sequence of
hesitation and crcumiocutions | GBS with more predictsble | and reper i very evident, | personal iterest Cen repest | poincs.
on lopics such s femily siuanons. a-sueu'ﬂh'q longer stretches of | back pert of what someone has
hobiies and interesis, work, free production. aid o gonfimn modeal
travel, and cument events. understanding

A2+
Uses basic sentence pamems | Uses some simple sWuclres | eon ks Rimhersell wnder- | S8 85k and answer guestions | Can ink groups of words with
with memonsed phrazes, groups | comechy, bt st systemabically | oped i very shart ulterences, and respond 0 simple siafe- | emple conneciors like amd

A2 | of a few words end famulae in | makes basic mstakes. even though pauses, false | MEME Com indicate when | T end Tecsuse’
order 9 communicate  imited starls and reformulsion are | Me/she i folowing bt s ravely
information i simple evenyday very evident. dble o understand encugh fo
L bgep comwersstion going of

hiesfher pwn accand.
Hes a very besic repertoire of | s anly imited contol of 8 Can menege very short, izolated, | Can ask and answer questions | pan ik words o groups of

Aq |words end simple  phieses | g simpls grammatical struc- | Manly prepeckaged uterances, | sbout personel  delais Cen | qords with very basic lnear

releted to personal detak and
perfculer concrets stustons

tres and zentance patlems in
& memar Bed repertmne

wifh mich pausing to search for
exprassions, to ericulsle less
famler words. and to reper
COMMRCInN.

nteract in a simple way but
commancaton is okl de-
pandent on repatiion, rephrasing
and repair,

connectors like “and” or “than .




Oral Assessment Criteria 91

o

SUPPLEMENTARY CRITERIA GRID: “Plus Levels”

RANGE ACCURACY FLUENCY INTERACTION COHERENCE
c2
c1
Can express hirvherself | Shows good grammatical | Can communicate 165-166- 847261 Can 162 Canuse a variety of
B2+ | clearly and without muech | control; occasional "slips” | spontaneously, often intervene appropriately in | linking words efficiently to
sign of having to restrict | or non-systematic errors | shawing remarkable discussion, xploiting a mark cleardy the
what helshe wants to say. | and minor flaws in fluency and ease of variety of suitzble relationships between
gentence structure may expression in even longer | language to do s, and ideas.
ahill accur, but they ars complex stratches of relating hisier awn
rare and can oftan be speach. Can use contribution to those of
corrected in retraspect. circurmbocution and other speakers.
paraphrase to cover gaps
in wocebulany and
shructure
B2
Has a sufficient range of | Cormmunicates with Can express himbersalf | 84111 & 130 Can exploit
B1+ | language to describe ressonable accuracy in with relafive ease. Despite | a basic repertoira of iy descrpion avilans
unpredictable situations, | familiar contexts same proglems with strategies to keep a
explain the main paints in | generally good cantrol farmulation resulting in conwversation or
an idea or prokblem with though with noticeable pauses and "cul-de-sacs”, | discussion going. Can
ressonable preciion and | mother tongue influences. | hefshe is able to keep give brief cormments on
express thoughts an poing effectively witheut | others views during
abstract or cultural tapics help. discussion. Can intarvens
such as music and films. i check and confirm
detzled information
B1
Has sufficiant vocabulary Can adapt reheargad Can initiate, maintain and | Can use the most
A2+ | to conduct routing, Mo descnpdor sualisble memonised simgls cloge simple, restricted frequently cccurring
everyday ransactions phrases to particular face-to-face conversation, | connectors to link simple
irvealving familiar situgtions with sufficient asking and anawenng sentences in order to tell
situstions and topics, gase o handle short guestions an tepics of a stony o describe
though hejshe wil routing exchanges without | interest, pastimes and something &s & simgle list
generally have to undue effort, despite very | past activities. Can of paints.
cormgremise the messags noticeable hesitation and | interact with reasonable
and search for words. falze starts, gase in structurad
situations, given some
hielp, but participation in
open decussion is fairy
restrictad
A2

Al
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ANALYTIC RATING FORM: Manual Form B2

Eurocenires (North 19900119930 Nwizs Praject {(Nofmeider aand North 2000)

LEARNER'S NAME Thr Name/'Votre nom:
MiveausMNiveaux: B, W, W+, T, T+ V¥V, V4, E, M

I, Initial Impression

Einstufung mit der Globalskala
Classement - échelle globale

2. Detniled Analvsis with Grid £ Beurteilung mit Raster /. Estimation — grille

RANGE ACCURACY FLUENCY |INTERACTION|COHERENCE
Spektrum Korrektheit Flinssigheit Interaktion Kohirenz
Etendue Cormection Alsance Interaction Cohérence

3. Considered Judgement
Abschhessende Einstufung
Classement final
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APPENDIX E6. European Council: Global Scale. Calibration of
Certificates and qualifications to the Common European

Framework Levels
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Self-assessment Gri
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