APPLICATION CONTENT BASED INSTRUCTION

THE APPLI CATI ON OF CONTENT- BASED | NSTRUCTI ON AND TASK-
BASED | N MJSI C | NSTRUCTI ON W TH EFL STUDENTS

By Yanneth
Sal azar And

Victor E. Yépez

School of Human Sci ences
Li ngui stics and Language Depart nent
Engl i sh and Spani sh Program
University of Narifio



APPLICATION CONTENT BASED INSTRUCTION

THE APPLI CATI ON OF CONTENT- BASED | NSTRUCTI ON AND TASK-
BASED | N MJSI C | NSTRUCTI ON W TH EFL STUDENTS

BY Yannet h
Sal azar And

Victor E. Yépez

Advi sor
ME Ana C ara Sanchez Sol arte

Submitted to the school of human sciences in parti al
fulfillment of the requirenents for the degree of B.Ain
Li ngui stics and Languages Depart nent
Engl i sh and Spani sh Program

Uni versity of Narifo



APPLICATION CONTENT BASED INSTRUCTION

NOTA DE RESPONSABI LI DAD

“Las 1deas y conclusiones aportadas en el trabajo son
responsabi | i dad excl usiva de sus autores.

Articulo 1 de acuerdo No. 324 de octubre 11 de 1966 enanada
del Honorable Concejo Directivo de la Universidad de Narifio”



APPLICATION CONTENT BASED INSTRUCTION

Not a de aceptaci on

Codi rect or

Jur ado

Jur ado

San Juan de Pasto, Junio de 2011



APPLICATION CONTENT BASED INSTRUCTION
LI ST DE CONTENI DOS

RESUNMEN. . . . 7
ABST RACT . . 8
I NTRODUCTT ON. . . . e e e e 9
CHAPTER ONE: THE RESEARCH PROBLEM...................... 13
Problemdescription ......... .. ... .. ... . .. ... 13
Problem statenment ........ ... ... . . . . .. . .. ... 16
General Qbjectives . ... ... 16
Specific Qbjectives ........ .. 17
Anal ysis of the problem..... ... ... ... ... ... ... ..... 17
Delimtations ....... ... 17
Conceptual delimtations ......................... 17
Eval uation of the problem......................... 21
CHAPTER TWO. REVIEWCOF LITERATURE ..................... 23
MUST € vttt 23
Conmmuni cative Approach .......... ... ... .. .. ... ..., 29
Content-Based Instruction ........................ 32
Task Based Language .............. . ... 36
CHAPTER THREE: THE RESEARCH METHOD .................... 41
Research Design ......... . ... i 41
DeSI gN . 41
Popul ation, Sanple and Setting ................... 42
Population / Participants ........................ 42



APPLICATION CONTENT BASED INSTRUCTION

SettinNg ... 43
Data Col Il ection Technique ......................... 44
CHAPTER FOUR: DATA ANALYSIS ... ... .. . 45
CHAPTER FI VE: CONCLUSI ONS AND RECOMMENDATIONS  ........ 74
CoNCl USI ONS . .. 74
Reconmmendati ons . .......... . ... .. 83
APENNDI X . . 87
Appendi X 1 ... 87
Appendi X 2 .. 89
Appendi X 3 ... 93
Appendi X 4 98
Appendi X 5 ... 105
Appendi X 6. ... ... 110

REFERENCES. . . . .. . 118



APPLICATION CONTENT BASED INSTRUCTION

Resunen

Este estudio cualitativo denom nado: The Application of
Cont ent - Based Instruction and Task - Based in Misic
Instruction with EFL Students, se Ilevd a cabo con el fin
de describir y evaluar |os efectos causados en |a
aplicaci 6n de enfoques conuni cativos con estudi antes de
bachillerato de la Instituci 6n Miuni ci pal Educativa San
Juan Bosco. Se enpled cono instrunmento para |la

recol ecci 6n de datos un plan de estudi os de misi ca que
consta de tres unidades de trabajo. Asimsnpo, al final de
este docunmento, se presentan |as concl usi ones mas
significativas, |as cual es pueden contribuir en futuras

i nvesti gaci ones, relacionadas con |a aplicaci on de

enf oques comuni cativos conb el Content — Based Intruction

y el Task - Based in Miusic Instruction se presentaron.

Pal abras cl ave: nelodia, arnonia, ritno, pentagram,

notas nusicales y famlias de instrunentos.
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Abstract

This qualitative study intended to describe and eval uate
the effects of the Application of Content-Based
Instruction and Task-Based Instruction in Music with EFL
Students. The data coll ection process was carried out

t hrough of a nusical syllabus that consisted of three
wor ki ng units. The sanple considered in this research
consi sted on students of the Muinicipal Educational
Institution San Juan Bosco from Pasto. In addition, at
the end of this paper sone recommendati ons and

concl usions, which may contribute to future research,

wer e present ed.

Key terns: rhythm nel ody, harnony, staff, musical notes,

and instrument famlies.
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"My main purpose is not the teaching of nusic,
what | wish is to build good citizens. If a child |istens
to nusic frombirth and learn to play it hinself, acquire

sensitivity, discipline and integrity. And so it is a

beauti ful heart.
Shi ni chi  Suzuki (1898-1998)

I nt roduction

The phenonenon of gl obalization is sonething that
involves us all in any way, so is necessary to globalize
a |l anguage allowi ng the students to explore various
aspects of know edge by neans of a second | anguage in the
application of Content-Based Instruction (CBI) and Task-
Based Approaches.

Content-Based Instruction, integrates the |earning
of |language with the | earning of some other content,
often an academ c subject (Larsen-Freenman, 2000); Task-
Based Instruction, defined as an activity in which "the
target |anguage is used by the learner for a
communi cati ve purpose (goal) in order to achieve an
outcone"” (WIllis, 1996: 23) are effective nethods of
conmbi ning English as Second Language (ESL /EFL)
instruction with subject matter instruction or nusical
content |earning, increasing students notivation when
they are learning nmusic, rather than just studying
Engl i sh | anguage.

This project was carried out with students who had
sonme knowl edge in English, in which they devel oped
assigned tasks in the process, strengthening their own

contents in the area of nmusic and interaction with
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teachers responsi ble for the inplenentati on of approaches
nment i oned.

Qur purpose was to present and carry out a syll abus
with specific thematic area of nusic used as a second
| anguage, this will provide researchers collect data that
denonstrates the advantages and di sadvantages to the end
this study. In addition, we intend to denonstrate the
need to train teachers on the acquisition of a foreign
| anguage to work without difficulty in the diversity of
know edge areas if required. This study was applied with
10 students, boys and girls, of tenth and el eventh grades
of the Municipal Educational Institution San Juan Bosco
i n Pasto.

Educate Anerica Act incorporated nine National
St andards for Misic Education, enphasized the inportance
of educating future nmusic teachers in the areas of
singing, playing instrunents, conposing, inprovising,
readi ng notation, |istening and anal yzi ng nusi c,
eval uati ng musi c, understanding rel ati onshi ps between
musi ¢ and ot her disciplines, and understanding music in
relation to history and culture (Consortium of Nati onal
Arts Education Associations, 1994).

On the other hand, the classroom environnent in
whi ch EFL is taught through nusical content should be
carefully structured so that second | anguage acqui sition
can occur. Instructional activities should pronote L2
devel opnent through a natural process in which the focus
is not on | anguage, but on comrunicating per the
concepts, process, and applications of nusical features

so the EFL and nusic classroom should be built on
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students“ real-1ife experiences and prior know edge of
musi ¢ and offer situations in which students can interact
with the teacher and fell ow students.

In addition, the nusical |anguage has its own
speci al vocabulary and it requires teaching a variety of
synbol s and contains a great deal of technical |anguage
W th precise neanings that require the student to apply
specific concepts, procedures, and applications they are
going to learn in class. The |essons that teach new
concepts in nusic use graphics, concrete materials that

clarify nmeanings in music comruni cated through L2.
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CHAPTER ONE
The Research Probl em
Probl em Descri ption

In times of globalization, Colonbia needs to devel op
the capacity of its citizens to be conpetent in at |east
a foreign | anguage. For this, the Mnistry of Education
presented the National Bilingualism Program 2004-2019 so
English in order to students |earn | anguage best when
there is an enphasis on rel evant, neani ngful content
rat her than on the |anguage itself. However, both form
and neaning are inportant and are not readily separable
in |language | earning. For that reason, we choose the
Cont ent - Based I nstruction and Task Based approaches in
order to teach nusic.

Since the advent of Communi cative Language Teachi ng
(CLT) and the belief that |anguage is best |earned when
it is being used to comuni cative nessages, natural
| anguage acquisition occurs in context. Natural |anguage
is never |earned divorced from neani ng and Cont ent - Based
I nstruction and Task Based Approaches provi des a context
for meani ngful communication to occur (Curtanin, 1995;
Met, 1991). The communi cative activities are great
opportunities for |earning and | anguage acquisition is
based on input that is neaningful and understandable to
the learner. |If conprehensible input is provided and the
student feels little anxiety, then acquisition wll take
pl ace (Krashen, 1981, 1982).

Conpr ehensi bl e i nput hypot hesi s gives support to

Content - Based I nstruction and Task Based Approaches. This
hypothesis states that, —We acquire by understanding
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| anguage a bit beyond our current |evel of conpetence.
This is done with the help of contextll (Krashen &

Terrell, 1983: 32); so this research has been selected to
provi de students with an opportunity to |earn nusic

t hrough English and see if this approach is a suitable
one in EFL settings.

Second | anguage acqui sition is enhanced by
conpr ehensi bl e i nput (Krashen, 1982; 1985), which is a
key pedagogi cal technique in these kind of instructions;
however, conprehensible input alone does not suffice-
students need formfocused content instruction (an
explicit focus on relevant and contextually appropriate
| anguage forns to support content |earning) (Lyster,

1987; Met, 1991; Swain, 1985).

The Content Based Instruction (CBlI) is a teaching
approach that enphasizes | earning about something (nusic)
rat her than | earning about | anguage in this case. Task
Based focuses enphasi zes on the use of authentic |anguage
and on asking students to do nmeani ngful tasks using the
target |anguage based on task outcone (in other words
t he appropriate conpletion of tasks) rather than on
accuracy of language fornms , so that these are
beneficial to EFL students who are expected to | earn
musi ¢ as they are acquiring English; pronoting
negoti ati on of meani ng, which is known to enhance
| anguage acqui sition (students should negotiate both form
and content), |lending a cooperative |earning, which has
been shown to result in inproved | earning. These
i nstructions devel op a wi der range of discourse skills

than do traditional |anguage instruction. They provides
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for cognitive engagenent tasks that are intrinsically
interesting and cognitively engaging will lead to nore
and better opportunities for a second | anguage

acqui sition.

Cont ent-Based Instruction and Task Based approaches
enphasi ze a connection to real life, real world skills
(Curtain, 1995); in these classes, students have nore
opportunities to use the content know edge and expertise
they bring to class (they activate their prior know edge,
whi ch | eads to increased | earning of |anguage and content
material) allowing for greater flexibility to be built
into the curriculumand activities; there are nore
opportunities to adjust to the needs and interests of
st udents.

Probl em St at enent

Whi ch are effects of applying a conbination of
Cont ent - Based Instruction and Task- Based approaches in
teaching nusic to EFL students in tenth and el eventh
grades of the Municipal Educational Institution San Juan

Bosco in San Juan de Pasto0?

Ceneral bjective
To describe the effects of applying Content-Based
I nstruction and Task-Based Approaches in nusic
instruction whit EFL students in tenth and el eventh
grades of the Municipal Educational Institution San Juan

Bosco in San Juan de Pastoo.
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Specific Qbjectives

The specific objectives we expect to achieve in this
research are presented next:

To identify the advantages and di sadvantages in the
application of these two approaches to devel op nusic
| ear ni ng.

To describe the results obtained in the application
of The Content-Based Instruction and Task Based
approaches as options teaching music to EFL students.

To eval uate the net hodol ogi es applied to teach nusic
to EFL students.

Anal ysi s of the Probl em
In this research we describe the necessity of
appl yi ng a conbi nati on of approaches through
nmet hodol ogi es that teacher can inplenent focusing in
teaching of diversity of subjects such as nusic rather

t han teaching English as a second | anguage.

Delimtations

Conceptual Delimtation

Approach. To | anguage teaching is sonething that
reflects a certain nodel or research paradigm An
approach is general that a nethod, but it is a specific
set of procedures nore or |less conpatible with an
approach, and a technique is a very specific type of
| earning activity used in one or nore methods. (Celce-
Murci a, 2001)

Communi cati ve Approach. The goal of | anguage

teaching is the comuni cative conpetence. The
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communi cation requires that students performcertain
functions or be able to comrunicative. It requires nore
than |inguistic conpetence; it requires comunicative
conpet ence, know ng when and how to say what to whom
(Wddowson, 1990).

Communi cative Conpetence. |Is defined as what a
speaker needs to know in order to be comrunicatively
conpetent in a speech comunity. A person who acquires
conmmuni cati ve conpet ence acquires both know edge and
ability for | anguage use. (Hynes, 1972:281).

Communi cati ve Language Teaching (CLT). To nake
conmmuni cati ve conpetence the goal of |anguage teaching
and devel op procedures for the teaching of the four
| anguage skills that acknow edges the interdependence of
| anguage and communi cation. Littlewod (1981:1) states,
—One of the most characteristic features of communi cati ve

| anguage teaching is that it pays systematic attention to
functional as well as structural aspects of language.ll

Content Based Instruction. It is an approach that
integrates the learning of | anguage with the |earning of
sone ot her content, often academ c subject matter. It
has been observed that academ c subjects provi de natural
content of |anguage instruction. Such observations
motivated the _ language across the curriculum® movement
for native English speakers in England, which was
| aunched in the 1970s to integrate the teaching of
reading and witing into all other subject areas. (Larsen

Freeman, 2000).

English as a Forei gn Language (EFL). Descri bed

situations where students were | earning English in order
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to use it wth any other English speakers in the world-
when the students m ght be tourists or business people.
(Harmer, J.2007).

English as a Second Language (ESL). ESL students
were described as usually living in a target-|anguage
comunity (e.g. Britain, the USA, etc.) and needed the
target |anguage (English) in order to survive and prosper
in that community, doing such things as renting
apartnents, etc. (Harner, J. 2007).

| nput. Can be defined as the | anguage information or
data the learner is exposed to and has access to.
EI11s(1985:137) describes 1t as —the language that 1is
addressed to the L2(second | anguage) | earner either by a
native speaker or by another L2 learnerll.

Second | anguage (L2).The | anguage bei ng | earned or
st udi ed.

Met hod. According to Ri chards and Rodgers, —a method
is theoretically related to an approach, is
organi zationally determ ned by a design, and is
practically realized in procedurell (2001, p. 20).
Approach is the underlying theory of |anguage and
| anguage | earning. Design is how those theories determ ne
the objectives, syllabus, teaching/learning activities,
teacher/l earner roles, and the role of the instructional
materials. Procedures are the techniques derived froma

particul ar approach and desi gn.

Negoti ation of Meaning. It is known to enhance
| anguage acquisition (students should negotiate both form
and content) (Lightbrown & Spada, 1993).
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Task Based Learning Teaching (TBLT). An approach where
| earners carry out tasks such as solving a problemor
pl anning an activity. The |anguage | earnt cones out of
the linguistic demands of the activity. (Nunan, 2001).
Task. It is a piece or real work which invol ves
| earner focus on process rather than product. The task,
rather than being a unit of grammar to be digested, or a
collection of lexical itens to be renenbered, is a neans
of using the | anguage (W ddowson, 1978) in order to |earn
t he | anguage. The task has neani ng for students (Skehan,
1996a, p. 38) who have to sol ve comuni cation probl ens,
and that nmeaning, along with the authenticity in the use
of real-life situations, becones internalized as
[ i ngui stic conpetence.

Eval uati on of the Probl em

Al'l that was said previously explains why it is
inmportant to apply these tal kative focuses in the
teaching of a subject or different enphasis keeping in
mnd the linguistics fromthe teaching of the L2. Wen
seeking to inplenent these kinds of nethodol ogies, the
purpose is to evaluate the strengths and/ or weaknesses of
these new trends and see if they allow teachers to
increase the interest and notivation toward the nusi cal
| earni ng through English as a foreign | anguage.
Limtations

During the realization of this study, it could be
evi denced sone limtations such as the lack of trust from
the educational institutions in the application of these

ki nds of focuses, appropriate classroons for nusic
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teachi ng and English teaching, collaboration from high
schools to apply this type of research, the | ow
proficiency level of the students in the second | anguage
and possible errors in the el aboration and execution of

i nstrunments used for gathering of data.
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CHAPTER TWO

Revi ew of Literature

This section is focused on docunenting or informng
the reader on the different sources used. It is
inportant to keep in mnd a series of aspects that are
understood in diverse sources of information that allow
to understand the inportance of applying comunicative
approaches net hodol ogies to teach nusic in second
| anguage.

The nmusic is inherent in all cultures, is a form of
art which manifests itself through the voice and body,
which are the natural instrunents and neans for self-
expression. W live with the pace, even before birth,

t hrough the heartbeat of our nother and other subtle

rhyt hns such as breathing, netabolism and brain waves.
Human bei ngs are mnusical, though not all are able to nake
nmusic, we have the ability to feel and enjoy it. It seens
that from chil dhood, nusic can develop sensitivity to
sound, pitch and tone, which can provide the basis for

| ater musical ability.

Musi cal intelligence has its own rules and
structures of thought, since nusic is an auditory
| anguage has three basic conponents: pitch, rhythm and
tune, are often noted with a special synbol system whose
conbi nati ons between them have achi eved the countl ess
musi cal variety we know.

Gardner indicates that "pitch (or nel ody) and
rhythm sounds emitted at certain auditory frequencies
and grouped according to a prescribed systent are nost
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central to the nusical intelligence. He explains that
pitch is nore inportant in certain cultures. He

di scusses "Oriental societies that make use of tiny
quarter-tone intervalsll. Qher cultures (such as sub-
Saharan Africa) enphasize rhythmwhere "rhythm c ratios
can reach a dizzying netrical conplexity". Gardner

di scusses the horizontal and vertical organi zation of
music. Horizontal refers to the "relationship of pitches
as they unfold over time." Vertical refers to the
"effect of two or nore sounds emtted at the same tine,
giving rise to a harnmonic or a dissonant sound."” Gardner
al so states that tinbre - the characteristic qualities of

a tone, is an inportant elenent.

The nusical intelligence is central to hunan
experience. It's the earliest of the intelligences to
energe even children as young as two nonths ol d can sing
and match rhythm c structures. And it's closely linked to
our other intelligences we often "feel” nusic with our
bodi es and nove accordingly, we often "feel"” nmusic with
our enotions, and cry or |augh accordingly. |Indeed, as
Howard Gardner wites in Franes of M nd (1983), nmany
scientists believe that —If we can expl ain nusic, we may
find the key for all human thought."

Music is universal, crossing cultural borders,
playing a significant, unifying role in the earliest
hi story of man throughout the world. The conmponents of
the nusical intelligence, sensitivity to pitch or nel ody
and rhythm provide the core elenents or set of
operations. Muisical notation provides a conplex separate

synbol system |Individuals process nusical tones in the
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ri ght hem sphere of the brain, but with formal training
and greater conpetence, nusicians utilize the |eft

hem sphere as well (Gardner, 1983, pp.118-119). The
musical/rhythmc intelligence is represented in the brain
in both the left and right hem spheres, as well as the
linmbic system (enotional). The nore formal and

anal ytical aspects of nmusic as a systemare in the left
hem sphere and the figural/experiential aspects are in
the right hem sphere.

Gardner provides a portrait of early nusical
conpetence. In infancy, normal children sing, babble,
produce undul ating patterns, and imtate tones sung by
others. An inportant transition in their nusical lives
occurs in the mddle of the second year of |ife when they
begin to emt tones that explore small intervals from
seconds to fourths. They begin to invent spontaneous
songs and imtate short patterns fromfamliar songs. By
age three or four, the original tunes and exploratory
sound play give way to conformty as they begin to limt
t hensel ves to the songs of the dom nant culture. By
school age, children know what a song shoul d be according
to the cultural practice. They can produce a fairly

accurate rendition of common nel odi es.

Gardner clainms that, for nost children in our
culture, there is little further nusical devel opnent
after the school years begin unless they exhibit unusual
musi cal talent or have exceptional opportunities.

Musi cal repertoire may expand, skill in performnce may
i nprove, and know edge about nusic may increase, but
creative developnent is mninmal. Gardner states that this
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may be because "nusic occupies a relatively low niche in
our culture, nusical literacy is acceptable" (1983, p.
109). Qur society does not have hi gh nusical
expectations for the average individual, in contract to
expectations for the mastery of verbal or mathemati cal
skills. The multiple intelligence theory values nurture
as much as nature in the devel opnent of intelligences.
Crystallizing experiences spark the nusical intelligence,
starting off the devel opnent of talents and abilities.
These experiences may provide a turning point for the
child. Paralyzing experiences shut down the nusical
intelligence, discouraging the devel opnent of talents and
abilities. Achild s nmusical gromh is easily stunted
when he/she is told to "stop that racket" as he/she

practices an instrumnent.

Enj oynent of nusic is an inherent ability of all
peopl e and shoul d be devel oped, although not fully
defined all the skills expected of a nusician. Misic
pl ays an inportant role in any educational environment,
as the soft background nusic to acconpany students as
they work, play or do their activities. It gives thema
rel axed and pl easant clinmate, adequate attention and
rai ses energy |evels.

It is inportant to provide an opportunity for young
to listen to, sing and dance their own songs and fol kl ore
of other countries. Exploiting the particular interest in
musi ¢, fashion and possibly presenting tunes are well
accepted and parts of works of classic authors, which are

not forced but they encourage themto listen to.
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Bet ween 1900 and 1950 the creator of rhythm and
musi ¢ therapy precursor was Em | e Jacques Dal croze. He
argued that the human body is capabl e of being
effectively educated under the inpulse of the nusic.

Joi ned the nusical rhythnms and body, and its disciples

pi oneers of Rhythm Educational Therapy. Dal croze broke
with the rigid traditional systens allow ng the discovery
of the rhythns of the human being, only starting point
for conmmunication with the patient. WI Il ens, teacher
educat or, and clinician, has conducted thorough studies
that revol ve around investigating and deepeni ng concern
about the rel ationship between man and rnusi c through the
ages and cul tures.

Off, took as a basis for nusic education system
body novenent, using the body as a percussive and
| anguage in its nost elenmentary form For Off creativity
coupled with the joy of nusical performance allows for
better socialization and establishing a good rel ationship
with the therapist, as well as increased confidence and
sel f-esteem (Canpbel |, 1992).

Equally in 1966, Lozanov realized this relaxing
effect and creator of stinuli that has the nusic and its
ef fectiveness in sensory nenory both at the iconic
(recorded i mages) as the echoic (recorded sounds). In
addition to nusic, it helps students to find a rhythm or
a nelody that reinforces and hel ps intonation. In
teachi ng of any | anguage, we know t hat the production of
messages i s not any sense repeating random phrases or

expressions w thout any nmeaning; it nust have a certain
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mel ody in the production of nessages that can be easily

encoded by the receiver. (Canpbell, 1992).

Communi cat i ve Approach

Thi s approach gets the design of the study of
| anguage as a neans of interaction. Language is a system
of concepts, roles and gramatical structures that serve
to express different neanings at the | evel of discourse
in a particular social context. The notion of
comuni cati ve conpetence proposed by Hynmes (1971) is
central to this approach.

Communi cati ve conpetence of individuals includes
know edge of sociolinguistic rules that allow a statenent
is grammatical, feasible, appropriate and acceptable in a
gi ven cont ext.

Ri chards & Rodgers (2001) argue that various
strategi es and procedures of the comunicative approach,
denonstrate sonme theoretical principles on the favorable
conditions that facilitate |earning, including:
Activities that represent an authentic contmunication
(Comuni cation Principle).

Activities that pronote the use of the L2 to perform
tasks that nake sense (Meani ngful Tasks) (Task

Principl e).

The presentation of texts, speeches and materials that is
under st andabl e to the student (neaningful ness Principle).

Savi gnon (1983) suggests that the use of |anguage is
a dynam c and creative process used by people to express
different neanings in an unlimted fashion.

This approach seeks to engage the student in
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all activities, so you learn doing. The objective is
the acquisition of comruni cative conpetence in second

| anguage properly and according to the social context in
whi ch the student is.

The student is an active elenent in the process of
| earni ng of a second | anguage. Their work nust focus on
the negotiation of neaning in order to understand
and be understood, becausethe interactionis a key

strategy enphasized inthe |earning by doi ng
and the teacher should be a facilitator of |earning:
Researcher of the conplexity of the comrunication process
and its inplications for teaching.

Anal yst of the needs and interests of students.

Organi zer of the course content, goals, needs and a
program

Provider of situations that pronote communi cation

Co- conmmuni cator in some activities wthout establishing
absol ute dom nance or control

Apprentice of different aspects that are presented daily
in the classroom and serve to enrich their educational
experience. ( Savi gnon, 1983).

Thi s approach shows a positive attitude toward the
errors; they are considered a natural product of the
communi cation process. The enphasis is on fluency.

The principles of the comrunicative approach are
present in current approaches and have been the basis for
two approaches around which this research will be built.

These two approaches are descri bed next:



27
APPLICATION CONTENT BASED INSTRUCTION

Content -Based |Instruction

The content-based approach intends to teach a
subject as well as English at the sane tine. The
i nportant principles are: students know that | anguage
learning is a nean to an end and not an end in itself,
| earning authentic subject matter, using |anguage not
only orally but also to read and wite about interesting
and relevant content. (G abe & Stoller, 1997).

Cont ent - Based I nstruction has been described as a
new paradi gmin | anguage education, centered on fostering
student conpetence in a second or foreign | anguage while
advancing in the know edge of a subject matter. This
approach is widely used in an extensive nunber of
contexts and educational settings all over the world.

Cont ent - based instruction (CBI) bases its rationale
on the prem se that students can effectively obtain both
| anguage and subject matter know edge by receiving
content input in the target |anguage. Although it has
been recently recogni zed by influential authors such as
Rodgers as —one of the Communicative Language Teaching
spi n-of f approachesll (2001, 2), some authors contemplate
the paradigmw thin an even w der perspective: according
to Stryker and Leaver (1997, 3-5), for instance, CBI —is
a truly and holistic approach to foreign | anguage
educati on(whi ch) can be at once a phil osophi cal
orientation, a nethodol ogi cal system a syllabus design
for a single course, or a franework for an entire program

of instructionll.
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The benefits of the approach are directly or
indirectly associated with an extensive body of research
froma variety of fields. Strong enpirical support for
CBlI can be found in second | anguage acqui sition research,
in training studies and in cognitive psychol ogy, as well
as in the outcones docunented by successful progranms in a
variety of contexts and | evels of instruction (Adanson
1993; Dupuy 2000). A synthesized though accurate revision
of the benefits perceived in view of the different areas
is included in Gabe and Stoller (1997); the concl usions
derived fromthese findings |lead these authors to suggest
seven rationales for CBlI that can be sunmarized in the
foll owi ng points:

1. In content-based classroons, students are exposed to a
consi der abl e anount of | anguage while | earning content.
Thi s incidental |anguage shoul d be conprehensible, |inked
to their immediate prior learning and relevant to their
needs. In content-based cl assroons, teachers and students
explore interesting content while students are engaged in
appropri ate Language-dependent activities. The resultant

| anguage | earning activities, therefore, are not
artificial or neaningless exercises.

2. CBlI supports contextualized | earning; students are
taught useful |anguage that is enbedded w thin rel evant

di scourse contexts rather than as isol ated | anguage
fragments. Thus, CBI allows for explicit |anguage
instruction, integrated with content instruction, in a

rel evant and purposeful context.
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3. The use of coherently devel oped content sources allows
students to call on their own prior know edge to | earn
addi tional | anguage and content material.
4. In content-based classroom students are exposed to
conplex information and are invol ved i n demandi ng
activities which can lead to intrinsic notivation.
5. CBI lends itself well to strategy instruction and
practice, as thene units naturally require and recycle
i nportant strategi es across varying content and | earning
t asks.
6. CBI allows greater flexibility and adaptability to be
built into the curriculumand activity sequences.
7. CBlI lends itself to student-centered classroom
activities. (G abe and Stoller 1997, 19-20).

Regarding the plurality of educational levels in
whi ch CBI can be used; the paradigmhas proved to be a
val i d approach for |anguage teaching at all stages of
instruction, fromprimary school to university |evels,
both in second and foreign | anguage teachi ng situations.
In terms of content fields, a w de nunber of courses and
prograns have been devel oped to advance | anguage | earning
whi | e devel opi ng content know edge in different academ c
areas. Thorough descriptions can be found in the fields
of literature (Holten 1997), history (Strole 1997), art
hi story (Raphan and Moser 1994), film (Chapple and Curtis
2000), mathematics (Cantoni-Harvey 1987), journalism
(Vines 1997), sociology (Gaffield-Vile 1996), culture and
civilization (Ballman 1997), and national or regional
features and issues (Ryding and Stowasser 1997; Kl ee and
Teddi ck 1997; Stryker 1997; Kl ahn 1997). References to
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courses in psychol ogy, econony, geography, politica
science, etc. have al so been reported (Dupuy 2000).

CBlI is also seen as one of the npbst representative
contributions to contenporary foreign | anguage pedagogy
W th authors such as Cel ce-Mircia Larsen-Freeman and
Ri chards and Rodgers. Attention to the approach has been
paid as well in relevant reference works in applied
linguistics, such as the recently published The Oxford
Handbook of Applied Linguistics (Kaplan 2002), which
devotes one of the only three chapters in the part of

_ The study of second language teaching“ to
—Communicative, task- based and cont ent - based
instructionll.

Task Based Language Teachi ng (TBLT)

TBLT focuses on the use of authentic |anguage and on
aski ng students to do meani ngful tasks using the target
| anguage. Assessnent is primarily based on task outcone
(in other words the appropriate conpletion of tasks)
rat her than on accuracy of |anguage fornms. This nakes
TBLT especially popul ar for devel opi ng target |anguage

fluency and student confi dence.

However, task-based approach requires in comon a
nmore flexible approach in which "content and tasks are
devel oped in tandeni (Nunan 1989:16). From a course
designer's point of view, the notion of task as the "unit
of analysis" (Long 1985) serves as a starting point in
syl | abus desi gn, determ ni ng needs assessnents, content

sel ection, |earning experiences, and evaluation (as
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presented by Long 1985); it still remains the crucial
poi nt in task-based approaches to second | anguage
teachi ng. According to Nunan, 1989 Task is defined as "A
pi ece of classroom work which involves |earners in
conprehendi ng, mani pul ating, producing or interacting in
the target |anguage while their attention is principally
focused on neaning rather than forni.

To di stinguish between task, exercise and activity
it can say that a task is a comunicative act that does
not usually have a restrictive focus on a single
grammatical structure. It also had a non-linguistic
outcone. An exercise usually has a restrictive focus on a
si ngl e | anguage el enent, and has a |linguistic outcone. An
activity also has a restrictive focus on one or two
| anguage itens, but also has a conmuni cative outcone. In
t hat sense, activities have sonething in conmon wth
tasks and sonething in conmon with exercises. The
essential difference between a task and an exercise is
that a task has a nonlinguistic outconme. Target or real-
worl d tasks are the sorts of things that individuals
typically do outside of the classroom Pedagogical tasks
are designed to activate acquisition processes. (Nunan,
1986) .

Candlin (1987) cited in Nunan 1990: 47) suggests that
tasks should contain input, roles, settings, actions,
nmoni tori ng, outcomes and feedback. Input refers to the
data presented for learners to work on. Roles specify the
relationship between participants in a task. Setting
refers to the classroom and out-of-class arrangenents

entailed in the task. Actions are the procedures and sub-
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tasks to be perfornmed by the | earners. Qutcones are the
goal of the task, and feedback refers to eval uation of
t he task.

For the purposes of this project, task was defined
as an activity in which "the target |anguage is used by
the |l earner for a conmunicative purpose (task) in order
to achi eve an outcone"” (WIlis, 1996, p. 23). Task was
done to develop learning activities to facilitate the

| earning of the pre specified content.

A task-based syl | abus, however, is one based on
tasks that have been specially designed to facilitate
second | anguage | earning and one in each task or
activities are the basic unit of syllabus design. A
nunber of second | anguage acquisition theorists have
proposed tasks as a basis for syllabus planning. Long and
Crookes (1991, 43) in Richard (2001) claimthat tasks:
—provide a vehicle for the present ati onof appropriate

target | anguage sanples to |l earners — input which they
will inevitably reshape via application of general
cognitive processing capacities — and for the delivery

of conprehensi on and production opportunities of
negot i abl e difficulty. 1l

Task-based syllabus is a set of planning or set of
instructional materials based the ains that have been
established for a | anguage program Task-based syl | abus
can be used in teaching or learning the comrunicative
purposes. It is organized around tasks that students w |
conplete in the target | anguage. A task is an activity or
goal that is carried out using |anguage such as finding a

solution to a puzzle, reading a map and gi vi ng
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directions, or reading a set of instructions and
assenbling a toy (Richard 2001: 161).

The above information enables the reader to clarify
the concepts on approaches to be inplenented in this
study, for which it has created a work plan according to
the needs of the study popul ati on anong these: the
comuni cation skills that they possess both a foreign
| anguage and instrunmental skills with prior know edge
they have with respect to the area of nmusic or the
contents addressed in this project, which have been
chosen taking into account the facility to achieve the
obj ectives proposed in each activity and materials to
use.

The advantage of inplenmenting based task is the
flexibility it has to be applicable to other approaches
and thematic diversity of content in different areas of
know edge, therefore is applicable to students from
el ementary school to college. The tasks and activities
carried out are significant because, starting fromthe
experience of each individual and the need to progress
according to their notivation and need for acquiring
knowl edge in the areas of applied |earning which makes
natural and lead to social, cultural, artistic and
academ c. Therefore be taken into account the inportance
of knowi ng students identifying skills needs and

i nterests.
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CHAPTER THREE
The Research Met hod
Resear ch desi gn
The research design applied in this study is useful
not only to reach the proposed objectives but also to
answer the research question of this study. It can be
descri bed as fol |l ows:

Desi gn
A qualitative research will be used in this study.
This study will allow to describe the process detail ed

for which the students have the opportunity to access to
t he know edge of a specify subject having in mnd the use
of a second | anguage nmaking a pre-test that wll
denonstrate the previous know edge they possess in the
thematic ones like in the acquisition of a second

| anguage; allowi ng the inplenmentation of this type of

nmet hodol ogi es and to sustain the results obtained and

their validity for future applications.

Type of Research

The type of research to carry out during the study
was the Eval uative one, which is a process that allows to
pick up information to determ ne the flaws, advantages or
execution di sadvantages, projects and plans that are
being carried out. This process allows to support wth
trials and val ue concepts the obtained information on the
progranms in action by neans of the gathering of
i nformation been worth and reliable starting fromthe

techni ques and instrunents to identify the application of
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Content - Based Instruction and Task Based Approaches in
t he net hodol ogi cal processes in the curricular, its
anal ysis and evaluation to nmake the pertinent decisions
for the nodification, changes and i nnovations of the

study outlined for this research.

Popul ation, Sanple and Setting
In this section, inportant aspects |ike the popul ation
bei ng the object of this research, the sanple that wll
be selected and the setting where the research is going
to take place are specified.

Popul ation / Partici pants
The popul ation or participants, who will help us to
acconplish this research, are 10 students fromtenth and
el eventh grades of the Municipal Educational Institution
San Juan Bosco from Pasto, who are between 15 years old
and their genders are both nale and fenmale. The
participants considered in this research are significant
because this group of students have a basic |evel of
know edge of English that enable themperformeffectively
the activities planned in the project.
Sanpl e
Taking into consideration the rel evance of popul ation
(10 students of tenth and el eventh grades);
t he whol e group of students who are taking classes at The
Muni ci pal Educational Institution San Juan Bosco will be
considered to the application.
Setting
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This research was taken place in The Muini ci pal
Educational Institution San Juan Bosco, |ocated at
Carrera 16 No.17-37 center, the Comune 2 of the Gty of
San Juan de Pasto, in the Departnent of Narifio in
sout hern Col onbi a.

Data col | ecti on techni ques

Data col | ection instrunent

The way to apply the treatnment designed in this
research project is as foll ows:
A questionnaire was applied to determ ne the preferred
| earning style for the subject of nusic with the
st udent s.

Additionally, it was applied a pre and post test to
assess know edge of this subject matter.

Task- based syllabus will be structured by | esson
pl ans of nusic with specific objectives each one to
achieve during the inplenmentation and |i ke an assessment
of the obtained results during the process, which wll
allow us to nake a consi deration about the advantages or
di sadvant ages of the application of conmunicative
approaches in this study. This open the way to

suggestions or recommendations for possible applications.
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CHAPTER FOUR
Data Anal ysi s

Thi s chapter describes the nost inportant
information collected during the inplenentation of the
instrunments. At the sane tinme, suggestions and
recommendati ons that contribute to the inprovenent of
this research

Having in mnd that one of the specific objectives
of this research is to describe the results obtained in
t he application of the Content-Based Instruction and Task
Based Approaches as options teaching nusic to EFL
students, it can see that in The Minici pal Educati onal
I nstitution San Juan Bosco, the nunmber of hours in the
Engl i sh subject are just two hours per week wi th students
fromtenth and el eventh grades. Al so, an evident
traditional nethodol ogy and afraid to inplenent new
trends wth students is perceived fromteachers.

The students, who participated in this study, have
t he highest qualifications in the English subject.
Because of there is not a nusic subject, we note the |ack
of nusical concepts fromthe students. But the
experiences that students have with the nmusic cone froma
natural acquisition, |like part of their hobbies or
interests, for instance, the one found in their social
cont ext .

Therefore, a nmusical syllabus is presented to the
students to be devel oped in one nonth. This course of
study, | NTRODUCTI ON TO MUSI C EDUCATI ON LEVEL 1, expl ains
t he net hodol ogy to apply, the inportance of their
assi stance and cooperation for this study, because it
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of fers new possibilities of |earning about a new subject,
seen it as an option to performin a labor field, in a
near future; the opportunity to inprove their

communi cative conpetence in a foreign | anguage |ike
English, and the ability to interact into different

cul tures.

According to the skills and strengths of the
students, |lesson plans are flexible. They contain
practical, fun and neaningful activities. The
acconpl i shnent of these |esson plans involves interaction
of foreign | anguage to introduce concepts and terns
related to the subject of music. Also they include
instructions for handling of nusical instruments and
exerci ses.

Then a questionnaire is applied in order to make a
bri ef diagnosis to know the | evel of English that
students possess and to identify, how they |earn nore
nmusi c. Appendi x 1.

MUSIC
individual
kinesthetic
group
auditory m MUSIC
tactile
visual
T T T
0 5 10 15
Figure 1.

The expl anations of major |earning style preferences

bel ow descri be the characteristics of those |learners. It
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could be said that npbst students surveyed are strongly
agree that they |earn best by experience; by being

i nvol ved physically in classroom experiences. They
remenber information well, when they actively participate
in activities, field trips, and role-playing in the

cl assroom A conbination of stinmuli - for exanple, an
audi ot ape, conbined with an activity hel ps to understand
their new materials; in other words Kinesthetic Style
encourages the learning of nusic. Figure 1.

ENGLISH

individual
kinesthetic
group
auditory

m ENGLISH
tactile

visual

Figure 2.

On ot her hand, nost of the students surveyed agree
that they |earn from hearing spoken words and from oral
expl anations. They may renenber information by reading
al oud or nmoving their lips as you read, especially when
they are learning new material. They benefit from hearing
audi o tapes, |lectures, and class discussion; also, by
maki ng tapes to listen to; by teaching other students and
by conversing with the teacher. In other words, Auditory
Styl e encourages the | earning of the area of English.
Figure 2.
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According to the syllabus, it was designed a pre and
post / test to evaluate the knowl edge of nusical contents
in order to conpare the achievenent of the students at
t he begi nning and at the end of this course of study.
This can be seen in the figure 2.

MUSIC THEORY PRE TEST

FAMILY OF INSTRUMENTS
MUSICAL READING

= PRE TEST

BASIC ELEMENTS OF THE MUSIC

Figure 1.

It could be said that before starting this course,

t he knowl edge of the students were not good enough to
carry out the activities planned in the syllabus.

Only one of them had sone ideas about basic el enents
of nusic such as the conbi ni ng sounds under certain rules
or nusical concept, he identified the nelody by |istening
to the voice of a singer, the harnony for exanple by
pl ayi ng note by note in the guitar.

Two students of the group had previous know edge in
readi ng nusical notes, they identified rhythmlike 6/8 in
t he Guanefia song for instance, and they knew a staff
contains five parallels lines and four spaces in order to

| ocate the notes even though they did not know the
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American systemto distinguish the nusical notes. In
English, Do, Re, M, Fa, Sol, La, Si is equal to C D, E
F, G A B

The rest of the group had the ability to identify
and classify the nusical instruments. The piano like a
string famly, drums, xylophone, tanbourine and cynbal s,
like a percussion famly, and flute, clarinet, tuba |like
woodwi nd i nstrunments for instance.

It could be conclude there was a necessity to teach
this subject because of the |ack of the previous
know edge about nusic and this subject or area does not
exist in the curriculumof that institution.

Once the questionnaire was nade, the students knew
the results. They were optim stic, curious to know the
way to carry out each of the activities taking into
account that it would be in a foreign | anguage, so it was
performed a dynam c of interaction

In order to know the likes in nusic, students
i ntroduced thensel ves t hrough both, a short oral and
witten interview, which was evidenced the insecurity to
express their ideas in English |anguage. The tine used
for this exercise was | onger than the expected, for which
students chose to finish the witten using Spani sh
| anguage. The topics for discussion were:

Wiy do you listen to nusic?
VWhat type of nusic do you prefer?
VWhat is the nusical instrunent would you want to | earn?

Students expressed interest in learning both to play
different nusical instrunents as a sinple and practi cal

way to inprove and strengthen the English |anguage. It
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can say that all the processes of artistic activities are
expl ai ned by the interaction that human bei ng makes with
el ements and forns of nusic, sounds and words, for
instance, allowing the students to |ook into thensel ves
in the constant search of new fornms of expressions and
meani ngf ul experi ences.

Taking into account the ages of the students, they
express different experiences about the nusic,
comuni cati ng knowl edge of the current bands, rhythns and
favorite genders, instrunents, perforners, conposers,
feelings and enotions fromlistening and intonation of
sone songs.

The | NTRODUCTI ON TO MJSI C EDUCATI ON LEVEL 1 course
contains three units that include topics such as rhythm
val ue of nusical notes and instrunment famlies. Appendi x
2.

Ther eupon, the student was introduced to nusical
concepts. These ones constitute the vision that the
soci ety has and what it nmeans for them It is inportant
to highlight the variety of conceptions of silences,
sounds and noi ses they hear and enjoy fromthe cul tural
context: in the classroom at hone, on the street, in
anywhere. Sound experiences evoked fromthe sounds of
nature, body, wi nd, water, aninmals. And expressions of
others: peers, famly, friends and the sound and nusic
envi ronnent in general.

We applied four lesson plans in the first unit and
observed that students participated actively in the
execution of sinple instructions allow ng themto enhance

attention, coordination, rhythm self-confidence. In
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conducting these exercises, the students had the
opportunity to explore and assess the different sounds
that can be obtained with appropriate guidance to enable
all to enjoy and learn by learning nusic. It can be seen
in the lesson plan 1 of the unit 1. Appendi x 4.

Traditionally the four main body percussion sounds
(in order fromlowest pitch to highest in pitch) are:

1. Stonp: Stanping the feet against the floor or a
resonant surface.

2. Patch: patting either the left, right or both thighs
wi t h hands.

3. Cappi ng hands toget her.

4. dick/ snapping: clicking with the thunb and m ddl e
fingers.

By conbining these sounds in different |evels,
students devel op auditory sensitivity to listen to,
imtate, discrimnate, classify, and represent the
novenent of sound that the teacher perfornms during the
instruction of nel odic sequences, allowing themto
experience the sound as a conmmuni cation, and val ue the
nmusi cal possibilities of the sounds of the environnent,
considered in many cases |ike noi se.

In addition, during the realization of these action
with the body as a rhythminstrunment, students explore
and mani pul ate the sound and expressive possibilities of
this one and the other instrunents, giving a sense of
rhythmw th the percussion through the feet, knees,
sl appi ng, popping during the notor coordination in order

to i nplenent various types of rhythm c exercises.

43
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It may be noted the pleasure of the students to
performthe activities, because they are interesting
exercises for them The foreign | anguage conmuni cati ve
conpetence is not an inpedi nent to understand the
directions given by the teacher, whose attitude is one of
trust and respect, providing students with self-
confidence to interact in English, but they feel insecure
about what they are talking to participate, asking for
advice or repeating the instructions.

The main objective of the followng activities is to
identify different kinds of rhythns to create nusic. From
a teacher directed instruction, students manipul ate
musi cal instrunents taking into account notor skills, to
be given to each one of thema task to be devel oped
having in mnd the rate and tine to study. This was
carried out individually so that fromthe experience they
begi n devel oping a collective rhythm c conposition. This
may be seen in the lesson plans 2 and 3 of the unit 1.
Appendi x 4.

Musi ¢ can be created fromthe performance of
different tools as instrunents, easily accessible for the
students such as pencils, rulers, doors, desks and others
and even those provided by your own body as: voice,
hands, feet, fingers, offering students the opportunity
to explore different sounds and pitches, intensities and
effects with the use of these instrunents.

Simlarly, it stinmulates the creativity, ability to
express about the enbodinent in a playful way with which

t hey can communicate freely and naturally, testing the
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rhythm c-notor ability of the students in relation to
space and tine.

When conbining the different tasks perforned
individually, the rhythm c conposition is achieved
collectively. That is, the different sounds by neans of
usi ng percussion instrunments and other ones. Stimulating
and strengthening the notor coordination to play and
perform

It is inmportant to consider the attitudes that
students take before this type of activity. Geater
i ntegration was observed in the group, respect for the
person who assumned the | eadership of the collective | abor
standards and to thensel ves, uni nhibited perfornmance
bef ore an audi ence, caring, responsibility, managenent
and mai nt enance of the classroominstrunents and own.

Enhance personal effort pronoting the habit of study
for both subjects: nusic and English. Students
denonstrate high notivation and interest in acquiring
nore know edge regarding the various codes and nusi cal
| anguage, where the notivation becones the linchpin for
active participation during class.

To end this unit, we performan activity to eval uate
students the use of the inprovisation to devel op
i ndividual creativity as well as the internalization of
what was wor ked and perforned, the exercises to devel op
coordi nati on of the group, devel oping auditory
di scrimnation, |earning and noi se sounds: Recogni ze,
reproduce, and di scovering others. It can be seen in the

| esson plan 4 of the unit 1. Appendix 4.
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This recreational activity, pronoted comrunication
anong students, facilitated and strengthened
rel ati onshi ps and self-esteem Since students feel it is
a conpetitive activity, they are willing to give the best
of thenselves for the benefit of his team Equally,
tol erance and respect for their peers to engage
sensations, feelings and thoughts are strengthen.

The students enjoyed and learned in a meaningful
way, using nusic as a nedium that conbined with English
enriches the sensory and cognitive process. The rhythmc
exercises perforned, allowed to strengthen and devel opi ng
auditory capacity to nenorize them and repeat them
correctly. Wien trying to nmake the exercise sone of the
students had errors because of the lack of concentration.
By listening to different rhythns, thought, nenory,
attention and concentration take part actively, making
the speeding up the mnd, stinmulating the inmagination and
creativity.

The results were positive in this activity, students
denonstrated the skills that allow themto identify and
seize the rhythns that were requested. Ease was evi dent
to produce different rhythns depending on the conplexity
that each student is required. In terns of comrunicative
conpet ence was observed as a fortress, the desire to
| earn vocabulary to interact with peers and teachers,
| eaving aside the fear of making m stakes and be nade fun
of ot hers.

We present the second unit, "Reading Misic". Three
Lesson Plans are inplenented and it can say, firstly,

students are notivated when introduced in a playful way
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the concepts of nusical notes using the exanple of a

pi zza. For that, they need the know edge of concepts
related to the concept of fractions, allow ng the
recognition of the relative value of these. Misic is
mat hematical. The rhythmc quality of nusic fosters
students' ability to track tinme and counting sequences.

The nane of the notes in the Anerican systemare the
first letters of the al phabet, so notes have a letter
name fromA-G Once a note gets to G it starts over
again at A renenber the neaning of these letters:

A= LA B=SI C=DO D=RE E=M F=FA G=SCOL

To i npl enent neani ngful activities like this, we
stinmulate | earning that devel ops and enabl es a better
under st andi ng by the students about the practical meaning
of fractions and basic |learning in reading scores.

Al so, the devel opnent of capacities, habits, skills,
insights and skills acquired through the assimlation of
pri or know edge increase and its application in practice
contributes to the devel opnent of reasoning skills
against a given situation, the ability to think in terns
of synbols and abstractions. Not to nention the execution
of exercises involving the human body as a natural
i nstrunent.

The fraction representation to be explained to the
musi cal notes is to contextualize the student of a whole
which is the main note value (round) and fractionated is
representing the ranking of each of these with its own
sound val ue (whol e notes, half notes, quarter notes,

ei ghth notes, and sixteenth notes).
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At first, the students felt uncertainty by asking
what it neans for themto read nusic, expressing a degree
of conplexity and uncertainty to achieve the objective of
this unit.

Tal ki ng about nusical notes for themincluded a
series of m sunderstandi ngs about the value of these. Not
knowi ng how to interpret and even nore, put theminto
practice, losing the opportunity to understand,
communi cate better and nore easily linking their nusical
i deas to others.

In order To carry out the theory to the practice,
students enjoyed the performance of short instructions
that had as purpose to recogni ze the val ue of nusica
notes, which they did in the first instance with
cl appi ng, humm ng, footwork and then we facilitated the
mel odic instrunents as flutes, panpipes. This nmay be seen
in the lesson plans 1 and 2 of the unit 2. Appendi x 5.

Once internalized the val ues and synbol s of nusica
notes, we explained the |ocation of these notes within
the staff in G key so that the Ss deduced the order of
the notes. It can be seen in the graphic 1
Figure 1. Character and Val ue of the Notes
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Whole Mote
Whichis equa
To 2 Half Notes
\ N /f\

A or to 8 Eighths

A A A

We proceeded to performexercises with the
instrunments, which are necessary to explain the |ocation
of the notes the staff in Gclef. First a student draw
five parallels lines on the whiteboard and the teacher
| ocated the G clef starting fromthe second line calling
it as Gline. It is inportant to identify the clef
because it is the first synbol witten on a staff.it
tells us which lines and spaces on the staff correspond

The followi ng nethod allows the students learn to
read the nusic fromthe staff in G clef at easy:
Li nes: Every Good Boy Does Fine and Spaces: F A CE
Renmenber the nusical notes in the Anerican system
are the first letters of the al phabet: A(la), B(si),

C(do), Dre), E(m), F(fa)and  sol)
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A .
Mi
Do
La
3

n = M

m m WD n

Fa

Attention and interest are seen to this content.

This may be seen in the exercise 1.

drerrlrrrefrrer]

Exercise 1. Rhythm 4/4

The answer to this activity is favorabl e because
t hey devel oped the tasks assigned with the nusical
instruments in order to increase the ability not only to
play the instrunments, but also to |locate the notes from
the staff in this one.

Once detected the confidence to read and interpret
the synbols that represent nusical notes, the teacher
shows the students a sinple conposition where the song is
a children's song (the chicks). Students, ignoring this
issue, tried to discover the nelody of the song by neans

of the reading of the foll ow ng score.

- - i
|
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Before presenting the interpretation of the | ast
song and thanks to students who have nore advanced
nmusi cal skills, others were able to infer the nanme of the
song, causing themenotional, |aughter, curiosity to see
that when we learn sinple things at first, it caused high
grades of difficulty and the nmusic is not the exception.
They lived this experience at the nonment to read nusi cal
not es.

The response of the students is imredi ate. The
conprehensi on and practice of nusic is notivating. It
shows concrete results. They have access to read and
create their own songs through the ganme and the graphi cal
representation of sound, the tine and space, appreciating
the nusic as another form of know edge. From a
representative and synbolic know edge and | earni ng about
the world through action, perception and inmagination. It
can be seen in the lesson plan 3 of the unit 2. Appendi x
5.

The first thing to do is be able to identify the
staff. It is a set of five |lines and four spaces.

Each space and |ine has the nane of a note. On the staff,
we will find notes, a tine signature, a clef sign
(Gclef). Al of these things work together to create

the nmusic that is going to be read, played and sung.

™y cC D EF G oA B OC

S

]
i Ty
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Finally and based on what instrunent students would
like to play or what voice students sing according to
their tune of voice(tenor, bass, alto, soprano, etc.),
teachers pass themthe activity in order to read a
sanpling in which teachers appreciate not only individua
perform but also a collective activity.

The teacher does not wite the nanme of the song on
t he paper because student will infer its nane at the end
of the musical reading.

In the Unit three: "Family of instrumentsil, four
| esson plans are presented. W concluded students
performed basic exercises to recognize the environnent.
They listened to different kinds of sounds such as the
sounds emtted by animals, the nature, the objects,
vehi cl es, sone nusical instruments, anong ot hers,
al l owi ng students imgi ne and recreate a specific context
thus they develop their auditory ability to perceive,
assim | ate, understand, be aware of the sounds around
them so that they be able to enjoy these activities. If
the auditory devel opnent of a person is bigger, their
conmuni cation and receptive skills will be better, living
in several ways, each of the auditions. It can be seen in
the I esson plan 1 of unit 3. Appendix 6.

Then the students listened to the sounds of nusica
instrunents to identify, classify and nane them Due to
| ack of vocabulary in this area of |earning, the
partici pation was passive. For that reason, they were
receptive in learning the names of the instrunments in

English fromthe i mages and names of the instrunents
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studied in class. This can be seen in the poster 1 of the
| esson plan 1, Unit 3. Appendix 6.

Once the students |l earn the nusical vocabulary, we
di scusses about the simlarities and differences anong
the instrunents in order to classify themin their
respective groups. The activity was productive, students
identified in appropriate ways, and consci ous w t hout
maki ng m stakes, pronoting | earning when teachers
i ncrease vocabul ary and | anguage.

Then, we play songs in a tape record not only to
identify the musical instrunents, but also to identify
different types of rhythms such as 2/2, 2/4, 4/ 4, 3/4 and
6/8 neters. Genders |listened to by the students such as
rock, bachata, reggae, regueton, banbucos, san juanito,

and anong others are included in the bel ow neters.

In order to reinforce the goal in this unit, we
carry out another activity. It consists in identifying
the famly of the instrunents by nmeans of handing out the
correct color card selected in the followi ng way: a red
color for brass recording, the blue color for string
recordi ngs, the yellow one for woodw nds and the green
for the percussion. This nay be seen in the | esson plan 2
of the unit 3. Appendi x 6.

After making the | ast explanations, we play specia
songs so that the students identify what they heard by
showi ng the appropriate card. They were notivated because
the activity was easy to understand and they had previous
know edge about the classification of the instrunents.

This allowed students differentiate errors and
devel op the capacity for participation in the classroom
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in a better way in order to inprove relationships with
peers and with teachers sharing and interacting with
ot hers through nusical activities and primarily the
devel opnent skills in both | anguage and nusic contents.

The next activity sensitized students about the
i nportance of creating and caring for their own nusica
instrunments. It can be seen in the I esson plan 3 of the
unit 3. Appendi x 6.

Al the materials are presented to the students so
that they deduce the instrunents they could build,
| denti fying basic features |ike shapes, sizes, possible
sound they can produce, and so on. WAatching the straws
for instance, students guessed a woodw nd i nstrunent
could be made. Al the instructions to nmake instrunents
were clear and because of the know edge acquired,
students identified and classified the instruments with
success.

The students were notivated because they had the
opportunity of interacting with current instruments such
as flutes, Zanpofas, tanbourines, drums and guitars. They
tried to play these instrunents as well as possible
exploring the nature of these ones. For instance,
students who liked to play the Zanpofias, they ask the
teachers recommendati ons such as the position of the
notes, special techniques to nmake the instrunent sounds
as wel | .

This activity pronotes our cultural heritage
t hrough the use of materials, show ng an individual and
collective creativity and |l ofty imagination. A task based

on maki ng nusical instruments has the potential to be
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exciting, practical and of hi

| ear ners.

process how students nmake their own instrunent,

about functional design wll
understand why certain mater
particul ar kinds of sound.
The teacher explains to
t hor oughly before they begin.
prepared. They wi |l have fun
designing in anticipation of
After having nmade their
have a functional instrunent

the students a sinple conpos

last instrunents in a rhythm
activity, students reinforce
bef or e.

Finally,
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gh appeal to all kinds of

Because of the need to think through the

know edge
be enhanced. They w ||

als and formati ons nmke

students the directions

They will be well
m xi ng, matchi ng and
the com ng practical work
instrunments, they will each

to play. So teachers gave
tion in order to performthe
activity. Through this

t he know edge acquired

it was presented the last activity of this

course, which ainmed to assess the know edge acquired

during the devel opnent of thi

s program Wth this

activity the students explored various aspects of nusic

such as rhythm harnony,

nor e.

mel ody,

song, instrunents and

It was carried out a dialogue in which students

expressed safety about the arguments they raised with

respect to nusic,

and t houghts. For exanpl e,

taking in to account their interests

sone of them expressed the

| ove of nusic because this activity relaxed them and

because nusic is present everywhere.

m nd speci al occasions while

nmessage of the song.

Sone other called to

others put attention to the
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When tal ki ng about the kind of nusic, students
recogni zed many ki nds of rhythnms such as bachat a,
reggaet on, rock, salsa, Andean anong others. In addition,
t hey di stingui shedt hebeat4 / 4in sone songs, nelody and
har nrony appropriating the concept and exenplifying them
i n other contexts.

The teacher presented the song "English man in New
York" and invited the students to |isten w thout paying
much attention to it. Students said they felt calm
rel axed, feeling of being in another country or a big
city due to the rhythmof the song. In addition, they
menti oned sonme instrunments that they identified,

i ncluding: sax, guitar, drunms, anong others. They used
words |i ke wonderful, good, great, and abroad to descri be
what they heard in the song.

The witten song was delivered on a sheet with
bl anks which had to be filled with words m ssing and only
be achieved by listening to the song again. It was asked
the students to hear the song a second tine, regardl ess
of the rhythmor the instrunents but the lyrics of the
song even if they did not know the words that were
m ssi ng.

There were sone probl ens because the students found
difficulty in the pronunciation of the |anguage (British
English) ignoring some words. So then they were asked
again to hear the song w thout paying attention to the
pronunci ation, instrunments, rhythmand that they focused
only on the lyrics of the song.

At the end they managed to fill the nost of Dbl anks,

soci alization takes place to know the errors and it was
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observed that the students wote the words they did not

know as they heard but denoting the neaning given the

context of the song. They are asked to assign a title for

the song but they inferred it fromits chorus. This Can

Be Seen in the | esson plan 4 of the unit 3. Appendix 6.
Having in mnd that at the beginning of this study a

pretest was conducted to finish and to contrast the

achi evenments nmade by students, a post test is

applied. Figure 1.

MUSICAL POST TEST

BASIC ELEMENTS OF
THE MUSIC

MUSICAL READING
m MUSICAL POST TEST

FAMILY OF
INSTRUMENTS

Fi gurel

The results were so nuch favorable for both the
participants and those who carried out this project. The
students showed greater use of terns to refer to concepts
of nusic, they make proper use of instrunments, which was
positive because young people are notivated to keep
practicing and | earning about their nusical instrunment of
i nterest.

In addition, students handl ed properly the reading
of rhythns and nelodies with nusical notes, creating in

themthe initiative to try to read and wite short
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rhyt hm ¢ and nel odi ¢ conpositions, encouraging creativity
and inspiration to express feelings, anecdotes through
the witing of nusic.

The results of this course show students' interest
inlearning fromthe error, it is nore inportant for
them when they are wong and they prefer it happens in
order to feedback know edge fromthe experience. During
the activities it was taken into account the negotiation
of nmeaning, particularly at tinmes when the teacher
presented the content of the activity with some degree of
difficulty so that it was made for them The students
performed the activities the best they could and proposed
new ways to reach the content. Thus obtaining in this way
favorabl e results for them being also able to put into
practice their know edge in sinple reading scores,
handl ing instrunments |i ke zanpofias and flutes for the

i ntonati on of songs.
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CHAPTER FI VE
Concl usi ons and Recommendati ons
Concl usi ons

The research process carried out in order to
describe the effects of applying Content-Based
I nstruction and Task-Based Approaches in nusic
instruction whit EFL students was significant. It can be
concl uded that nusic occupies a |less inportant place in
sone el enentary schools and hi gh schools, though nusi cal
literacy is acceptable. Qur society does not have high
nmusi cal expectations for the average individual, this has
made school s stopped inplenmenting the subject of nusic in
their curriculuns. So that nost of the students agree
with the inplenentation of these neasures, giving
importance to this kind of educative projects like the
one naned | NTRODUCTI ON TO MJSI C EDUCATI ON LEVEL 1,
because it offers new possibilities of |earning about a
new subj ect and the opportunity to inprove their
conmuni cative conpetence in a foreign |anguage |ike
Engl i sh.

Therefore it is inportant to note that the study
popul ation is mninmal in relation to the nunber of
students that exist in each of the 10'" and 11'" grades of
the institution in which was carried out this study.
Nevertheless, it is significant that the application of
CBI and TBLT coul d be favorable neasures to work with
subjects like nusic indifferent educational contexts from
| oner grades (kindergarten, elenentary school) to higher
grades (secondary), creating a high pedagogi cal demand.



60
APPLICATION CONTENT BASED INSTRUCTION

Taking into consideration that the conbination of
content and | anguage instruction is effective, it could
be said it contributes to mnimzing the effects of the
teaching and | earning conditions in Col onbia such as
| arge cl asses, only a few hours a week for instruction,
scarce materials. The students affirmthat it is
inportant and there is a necessity of |learning a second
| anguage |i ke English through nmusic subject as a | earning
strategy and at the sanme tine to learn fromit as a
conpl ement of integral education between different areas
of know edge.

Considering the statenents of the students, quizzes
or tests that help to make a brief diagnosis to know the
proficiency |evel of English students have can be
applied. These tasks and assessnents hel p teachers
identify how students |earn nmusic and the informtion
collected will in turn contribute to design activities
according to the student“s responses. It is deduced from
the different learning styles evidenced in the students
that the vast mpjority |earn, renenber and understand
information and instructions by view ng i mages, witten
words on the board and books. Simlarly, often they |earn
al one, by using notes taken during class. Students say
that the nmusic and English subjects require visual
materi al such as posters, slides, witten texts
containing nusic English content. Students also |earn
better when they have the opportunity to mani pul ate
materials that is playing nmusical instrunents and

appl yi ng what they |earning class; also physical
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participation related with activities, helps themto
understand the information.

However, sone students say they learn better in
groups, by interacting with others and by conpl enenti ng
the work with other students. Stinulation the group
receives fromwork helps themto | earn and understand new
informati on. Evidenced by the tinme the students play the
tunes in groups interacting and learning fromtheir
m st akes correction made by the sane classmates. It can
be concl uded that anong the | earning styles of students,
nore preferably for this study were auditory and
ki nesthetic, which lead to significant experience as the
best strategy for |earning and which contain one way or
anot her too their learning styles nentioned above.

O herw se, the conbination of content based

instruction allows students to obtain effectively both

| anguage and Knowl edge from subject matter by receiving
content input in the target |anguage. Using different
kind of materials and itens needed to nmake feasible the
process of |earning such as forns of nusic, sounds and
words, for instance; taking into account how students
learn allowing themto | ook a constant search for new
ways of expressions and neani ngful experiences exploring
interesting content while they are engaged appropriate
Language- dependent activities |ike manipul ati ng nusica
instrunments having in mnd notor skills, to be given to
each one of themto task and assimlate the instructions
and term nology of nmusic in English, in a purposeful and

rel evant cont ext.



62
APPLICATION CONTENT BASED INSTRUCTION

In addition, CBlI allows nore flexibility and
adaptability to be built the curriculumand activity
sequences according to the skills and strengths of the
students it involves interaction of foreign | anguage to
i ntroduce concepts and terns related to the subject of
nmusi ¢ nore than focus on m stakes from L2.

Tal ki ng about the students, they are an active
el enment in the process of |earning of a second | anguage
where the interaction is a key strategy enphasi zed in the
| earning by doing and the teacher should be a facilitator
of learning. Mywving the students to assune attitudes de
col | aboration, interaction y |eadership, uninhibited
comuni cative performance before interacting in an
audi ence; this can be achieved working with recreational
activities, that pronote conmunicati on anong students,
facilitating and strengthening relationships and self-
confidence at the same tine, tolerance and respect for
their equals to involve sensations, feelings and thoughts
in order to |learn vocabulary and interact with peers and
t eachers.

It could be said that if the auditory devel opnent of
a person is bigger, its conmmunication and receptive
skills will be better. The foreign | anguage conmuni cati ve
conpetence is not an inpedi nent to understand the
directions given by the teacher, whose attitude is one of
trust and respect, providing students with self-
confidence to interact in English, to participate, asking
for advice or repeating the instructions. Thus student“s
wor k nmust focus on the negotiation of nmeaning in order to

under stand and be understood; for which they nmake use of
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their previous know edge, differentiating errors and
devel opi ng the capacity for participation in the
classroomin a better way in order to inprove
relationships with peers and wth teachers sharing and
interacting with others through nusical activities and
primarily the devel opnent skills in both |anguage and
musi ¢ contents.

Li kewi se, students nust take part in the activities
that pronote the use of the L2 to perform nmeani ngf ul
tasks, starting fromthe experience of each individual
and the need to progress according to their notivations
and needs for acquiring know edge in the areas of applied
| earni ng. Hence, to inplenent meaningful activities
stinul ates | earning that devel ops and enabl es a better
under standi ng, participating actively in the execution of
sinpl e instructions.

Having in mnd the | ast considerations, it could be
said tasks should contain input. It refers to the data
presented for |earners such as the nane of the notes in
the American system They are the first letters of the
al phabet. Rol es specify the relationship between
participants in a task for instance, students who |iked
to play the Zanpofas, and they ask the teachers
recommendati ons such as the position of the notes,
speci al techniques to nmake the instrunment sounds as well.
Actions are the procedures and sub-tasks to be perforned
by the | earners, for instance interacting with current
i nstrunments such as flutes, Zanpofas, tanbourines, druns
and guitars to identify basic features |ike shapes,

si zes, possible sound they can produce. Qutcones are the
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goal of the task, when students perform short
instructions that had as purpose to recogni ze the val ue
of nusical notes, which they did in the first instance
with cl appi ng, humm ng, footwork and then we facilitated
the nelodic instrunents as flutes, panpipes. And feedback
refers to evaluation of the task, conbining the different
tasks perfornmed individually; the rhythmc conposition is
achi eved collectively. A task based on nmaki ng nusi cal
instrunments has the potential to be exciting, practical
and of high appeal to all kinds of |earners.

Finally, a neaningful principle that allows the
student to understand the information fromthe content to
be studied is the presentation of texts, speeches and
mat eri als, being these tools avail able since they all ow
the student interact with others and explore the
knowl edge, to get to the deduction of itself. Anmobng these
mat erials may be nentioned: slides, worksheets, scores,
musi cal instrunents, posters, videos, flash cards, anong
ot hers; that involve interaction of foreign |anguage and
terms to introduce concepts related to the subject of
musi c; instructions for handling of nmusical instrunments
and exercises, synbols of nusical notes, short witten
and oral interviews, different mnusical instrunents, and
songs. This | eads to conclude the inportance of
provi di ng the know edge of the subject rather than the
| anguage to get the outcones that are expected, being the
students able to absorb and reproduce whatever they have
| earnt becom ng a part of their very nature. Misic
Education is very inportant for children and it hel ps
themto learn this art w thout trouble.
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I n conclusion, the conmbination of CBI and TBLT are
really significant. Students agree with the
i npl ementati ons of these communi cative approaches to
teach nmusic, making a request so that educative
institutions establish a proposal to be inplenmented from
t he begi nning of the school year in order to be nore
productive and performa nore profound and conpl ex
content, where the results are transcendental. Students
support the project to be carried out as an
extracurricular activity as they do with other activities
whi ch hel ps themto take advantage of leisure tine
activities and avoid falling in idle activities that
prej udi ce their personal and academ c formation.

Finally, taking into consideration the absence of
research related to this topic in our region, this paper
could al so be considered as a starting point for further
research in the application of Content-Based |nstruction

and Task-Based in music instruction with EFL students.
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Reconmendat i ons

To i npl enent comruni cative approaches and
met hodol ogi es in the process of teaching of a foreign
| anguage is a necessary an interactive practice to
support the system of education in order to pronote
i nprovenent and devel opnent of the region and country.

The results of this research process presented, the
Application of Content-Based Instruction and Task-Based
in Music Instruction wwth EFL Students is an option to
take into consideration because its effects were
positive. In the sane way, isS necessary to consider sone
aspects as foll ows:

| f teachers or student-teachers want to inplenent
CBl in their lessons, they can start with a thenme-based
nodel where instruction is organized around topics that
interest students and are in tune with their context.
Additionally, the tasks organi zed by teachers al so need
to be connected to their context and include activities
that students mght need to performin real-life.
Simlarly, teachers can inplenent CBI from | ower grades
so it can be a process of assimlation in which
strengt hen forei gn | anguage and seek new ways of teaching
subj ects such as nusic and to obtain favorable results
for students in achieving of adequate | evels of
communi cative conpetence standards required by the
Education Mnistry.

It can al so be considered to performthe conbination
of CBI and TBLT for teaching nusic with EFL students
keeping in mnd that the contents of the course should be
rel evant to their age.
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Al so as one of the objectives is to pronote identity
for our region. It invites teachers and students to
continue innovating in nusic to contribute to social and
cul tural devel opnent on the basis of English as a foreign
| anguage. It allows externalizing our know edge,
traditions and val ues as a region.

Anot her aspect to be considered is that the
applications of these nethods are rel evant because they
contribute to help the students to focus their energies,
interests and notivations in productive activities.

It favors their integrity as human bei ngs maki ng
t hem persons with sensitivity to the social situation
exposed in their daily lives. Therefore, teachers are
invited to create and carry out educational proposals
whi ch include contents of subjects that have been omtted
fromthe curriculumas is the case of nusic making use of
English as a foreign | anguage.

For those interested in continuing this project, it
is reconmended to do a previous diagnosis to find the
needs and interests of students, creating an academc
program whi ch be attractive, fun, functional and
i nnovative conducted in any educational institution,
whet her private or public sector.

In the sane way, it is not recommended to generalize
students if their |lack of conmunicative conpetences in
foreign | anguage avoid to learn the subject“s content,
because this is not an inpedinent for themto understand
the instructions but rather, it is the best way for
students to assimlate and | earn themso that it could

becone sonet hing natural and as part of its own context.
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O her key issues to be considered are the
characteristics of the tasks that allow achieving a
meani ngful learning fromthe experience | eading themto
deduce solutions to the activities generated in these
results fromthe negotiation of nmeani ng between teacher
and students. It is necessary to provide variety of
activities to reinforce |earning.

Also it is inmportant to have in mnd the continuous
training to be carried out with teachers fromdifferent
subjects in the institutions in order to have know edge
about communi cative approaches used in other countries to
return sone contributions that |ead to pronote the
teaching and learning in our education system w thout

losing the identity we al ready have.
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APPENDI XES

Appendi x 1. Perceptual Learning Style Preference

Questionnaire
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ltem

SA

SD

1. When the teacher tells ne the

i nstructions | understand better.

2. | prefer to learn by doing sonething in
cl ass.

3. | get nore work done when | work with
ot hers.

4. 1 learn nore when | study with a group.
5. In class, | learn best when | work with
ot hers.

6. | learn better by reading what the

teacher wites on the chal kboard.

7. \Wen soneone tells ne how to do sonething

inclass, | learn it better.

8. Wien | do things in class, | learn
better.

9. | remenber things | have heard in class

better than things | have read.

10. When | read instructions, | renenber

t hem better.

11. | learn nore when | can nake a nodel of
sonet hi ng.
12. | understand better when | read

i nstructions.

13. Wien | study alone, | renmenber things
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better.

14. | learn nore when | nake sonething for a

cl ass project.

15. | enjoy learning in class by doing

experinments.

16. | learn better when | nmake draw ngs as |
st udy.
17. | learn better in class when the teacher

gives a |l ecture.

18. When | work alone, | learn better.

19. | understand things better in class when

| participate in role-playing.

20. | learn better in class when | listen to
soneone.
21. | enjoy working on an assignment with

two or three classnates.

22. When | build sonmething, | remenber what
| have | earned better.

23. | prefer to study with others.

24. |1 learn better by reading than by

| istening to soneone.

25. | enjoy making sonething for a class

proj ect.

26. | learn best in class when | can

participate in related activities.

27. In class, | work better when | work

al one.

28. | prefer working on projects by nyself.

29. | learn nore by readi ng textbooks than

by listening to | ectures.
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30.

prefer to work by nyself
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Appendi x 2.
Musi ¢ Theory Pre-post Test
Name:
Dat e:
Read the foll ow ng statenents and choose the correct

opti on.
1. Music is the art of
a. Listening to the nusic
Conbi ni ng sounds under certain rules

Pl aying guitars

e o o

Maki ng i nstrunents

2. I's an exanpl e of nelody when you
. Play various notes in the guitar at the sane tine

a
b. Listen to an orchestra

c. Various nusicians play at the sane tine
d

. Listen to the voice of the singer

3. I's an exanpl e of harnmony when you
Listen to the voice of the singer
Play various notes in the piano at the sane tine

Play note by note in the guitar

e 6o oo

Listen to a flute

4. —La Guanefiall 1s a song i1n a
6/ 8 neter
4/ 4 nmeter

. 214 neter

a
b
c. ¥Yameter
d
A staff contains
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. Two parallels Iines and one space

a

b. Ei ght notes

c. Five parallels |ines and four spaces
d

. A synbol witten

6. The follow ng instrunment is NOT a woodw nd one
a. The flute
b. The pi ano
c. The cl arinet
d. The tuba

7. Are string famly instrunents
a. Drunms, cynbal s and tanbouri nes
b. Violins, guitars and pi anos
c. Flutes, tronbones and trunpets
d

. Xyl ophones, naracas and a sax

8. In English, Do, Re, M, Fa, Sol, La, Si is equal to
a. A B C D E F G
b. F, G A B, C D E
c. C D E F,L G A B
d. b E, F, G A B C
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Appendi x 3.
El ementary Principles of Miusic Level 1.
The Muni ci pal Educational Institution San Juan Bosco
Teachers. Victor Ernesto Yépez Araujo.

Yannet h Sal azar Benavi des.

Cour se Description

The course is designed to help foreign | anguage
students acquire an understandi ng of the fundanental s of
musi ¢ and to prepare prospective teachers with the skills
needed to provide nusical experiences for elenentary
school children through singing, listening to nusic, and
pl ayi ng of nelodic and rhythm c instrunents by neans of
i npl enentati on of Content-Based Instruction and Task

Based Approaches.

Conpet ences Devel oped by the Students
At the end this course the students will be able to:
- ldentify the nost el enental principles of mnusic.
- Recogni ze and use term nol ogy belonging to the field of
nmusi c.
Cont ent
A. The Music. Definition
B. Basic Elenments of Music. Rhythm Mel ody, Harnony.
C. Instrunments and C assification
a. Brass Fam |ly. French horn, Tronbone, Trunpet,
Tuba.
b. Keyboard Fam ly. Cel esta, Harpsichord, O gan,

Pi ano, Synthesi zer.
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c. Percussion Famly. Drum set, Tinpani,
Xyl ophone.

d. String Famly. Cello, Harp, String Bass,
Quitar.

e. Viola. Violin

f. Whodwi nd. Bassoon, C arinet, Flute, Oboe,

Saxophone.
Met hodol ogy
The net hodol ogy will consist on a conbi nati on of

content based instruction with task based | earning. The
course will be based on the tasks which will be perforned
every cl ass.
Requi renents and G adi ng

Be punctual, do the assigned tasks and participate
in class discussions.
Addi tional Activities

It will include individual or group work, worksheet.

Schedul e | n-cl ass work Activities

Lesson Plan N 1.

Unit 1 What is Music? STUWP THE STUDENT
RHYTHM Lesson Plan N 2.
Some basic RHYTHM CHARTS
el enent s. Lesson Plan N°3:
RHYTHM ACTI VI TY
Cl ass info. Lesson Plan N° 4:

RHYTHM FACE OFF
Assessment .
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Unit 2
Musi cal reading

Nanes, character
and val ue of the
not es and
correspondi ng

rests.

Cl ass info.
Assessment .

Lesson Plan N 1:
NOTE VALUE PI ZZA
Lesson Plan N°2:
NOTE PYRAM D
Lesson Plan N 3:
CHI LDHOOD SONG

Unit 3
FAM LY OF
| NSTRUVENTS

| nstrunents and
CGender s

Cl ass info.

Assessnent .

Lesson Plan N° 1,
MUSI CAL | NSTRUVENT
FORTUNE TELLERS

Lesson Plan N 2

| NSTRUVENT FAM LY
| DENTI FI CATI ON
Lesson Plan N° 3.
| NSTRUVENT MAKI NG
Lesson Plan N° 4
AN

| NTERDI SCI PLI NARY
MJUSI CAL ACTIVITY
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Appendi x 4.

UNI T 1. RHYTHM
LESSON PLAN 1: Stunp the Student
OBJECTI VES: to repeat the play sound done with the
instrunment to identify the rhythm
MATERI ALS AND PREPARATI ON: Two drumns
PROCEDURE

Teachers give a drumto a student chosen from our
seating chart and we al so have a drum and play a rhythm
on our drum and the student with the another drumhas to
pl ay that same rhythm back to us. They get a point for
every rhythmthey get correct and the rest of the class
has to help us keep up with the points. If the student
pl ays the rhythmincorrectly, teachers have stunped them
and we go on to the next student. The student with the
nost points by the end of class gets a prize (usually a
sticker). W alnost always start wth an easy rhythmlike
4 quarter notes and each rhythm gets gradually harder as
we go on.
VARI ATl ONS:

As these kinds of activities can also be applied to
t he human body, Teachers repeat the |ast exercise with
t he body.

LESSON PLAN 2: Rhythm charts

OBJECTIVES: to create original rhythmcharts in 4/4
neter.

MATERI ALS AND PREPARATI ON: A variety of rhythm

i nstrunents
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Copi es of blank rhythmcharts

A baton for the students to conduct with

Students are shown a copy of a sanmple rhythmchart. (X
means you pl ay)

Students volunteer to performthis chart for the class.
PROCEDURE

Hand out bl ank rhythm charts. D scuss this rhythm
Have them select 2 or 3 instrunments to wite a rhythm
chart for. In pencil, students wite a rhythmchart,
experinmenting with the instrunents.

Have students performtheir rhythmcharts for the
cl ass. Let each individual "conposer" select the
nmusi ci ans. The conposer should al so act as conductor,
keeping a steady beat wth the baton. Have the students
briefly analyze (verbally) what they heard.

The next step is to have the students conpose their
own rhythm charts.

In order to performthe rhythmchart for the class,
the teacher will need to performthe nelody while the
"rhyt hm band" perfornms the rhythmchart. Students can
al so devise their own evaluation sheet to "grade" each
rhythmchart. This will keep the students who are not
currently performng on task and attentive to the
students who are perform ng.

Beat
| nst runment 12314 1 34 2 34 1234
Hand drum X X | X X XX X X
Triangl e X X X X X X
Tanbouri ne X X X X X X
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Nane Dat e

Exerci se 1.
Beat
| nst r ument 1234 1234 1234 1234

HT w H= N H P OH

4

(Be sure to draw in vertical lines to separate the

di fferent beats)

Exerci se 2.

VARI ATl ONS:

As the human body is the original musical instrunent
and the only instrunent that every student possesses,
students can imtate the sounds of any instrunent with
this instrunent, the body.

This | esson plan can be expanded to other neters
(6/8 and/or 3/4) and a nore conplex rhythm chart can
i nclude eighth notes. Sonme students will naturally want
to create nore conplex rhythnms. Teacher shoul d encourage
t his.

Bl ank rhythm charts are easy to create, but the aim

of this class is based on 4/4 neter.
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LESSON PLAN 3: Rhythm activity
OBJECTIVES: to identify rhythns 2/2, 4/4, and 6/ 8 neters.
MATERI ALS AND PREPARATI ON: A variety of songs, a tape
record.
PROCEDURE

Teachers play various songs in different neters,
establishing differences anong themin terns of rhythm
So students listen to the songs, experinenting and
identifying different kind of rhythnms for the class.
Then, have students identified them by their selves.
VARI ATl ONS:

| f the teacher can play the nusic, nmuch better! O
play DVD“s.

LESSON PLAN 4: Rhythm Face O f

OBJECTIVES: Wite and read a series of notes on 4/4
net er.

MATERI ALS: Board

PROCEDURE

Two teans are created. One student from each team
cones to the board. One person fromteam A is the witer
one person fromteamB is the reader. This will alternate
each round. After the whol e class has gone, the readers
becone witers and vice versa.

The witer is given 10-15 seconds to wite out a
series of notes on 4/4 neter. If they use the entire tine
allotted, that becones the amount of tinme the reader has
to recite the rhythns (using Ta and Tee sounds and or

cl apping etc.) The less tinme the witer uses the |ess
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time the reader has. No matter what, the reader is given
enough time for at |east one attenpt.

After one attenpt and before tinme runs out, the
reader is allowed to challenge the witer. If the witer
can't performhis or her owmmn rhythm their teaml oses a
poi nt .

| f the reader perfornms the rhythm their team
receives one point. If the witer can performthe rhythm
after a challenge, his teamgets two points. If the
witer can't performtheir own rhythm they |ose a point,
and the reader's group gets nothing. If the reader can't
performthe rhythm and doesn't chall enge, they |lose a
poi nt ..

The students can create strategies of when to
chal  enge and what to wite. This nethod can be used for
anything with a little custom zation.
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Appendi x 5.

UNIT 2. Musical reading
LESSON PLAN 1: Note Val ue Pizza
OBJECTI VES: to know and identify the note val ue.
MATERI ALS AND PREPARATI ON
PROCEDURE

Teacher nakes a pizza having four slices to teach a
whol e note gets four beats (four slices.) The slices of
pi zza are the quarter notes, (a quarter of the pizza)...
and so forth. | also |let the students take turns naking
up a story about our pizza, for exanple, if we eat half
the pizza, there is only a "half note" left equaling two
slices. To make this really sinple, we draw it on the
white board with different col ors.
VARI ATl ONS

Not necessary nost is a pizza, but any kind of

representation, a cake for instance.

LESSON PLAN 2: Note Pyramd
OBJECTI VES: to clap and count whol e notes, half notes,
gquarter notes, eighth notes, and sixteenth notes.
MATERI ALS AND PREPARATI ON

Lam nated note val ue cards as descri bed. Make these
ahead of time. Use card stock to make 16 cards. Use a
bol d marker and nake |arge notes. Use a full sheet for
each card. One for 1 whole note; two for 2 half notes;
four for 4 quarter notes; four for 4 sets of 2 eighth
notes each; four for 4 sets of 4 sixteenth notes each;

one for a dotted half note. These can al so be used for
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flash cards if you put the correct information on the
back of each card. Lam nate.
PROCEDURE

1. Start with the whole note card, and show and tel
about the whole note. Place the whole note card on the
wal | where the class can see it. Have the students
describe its appearance. Explain that it gets 4 counts or
beats. Show the students how to count, clap and hold by
clasping for the duration of the note. Have themtry it
until they show understandi ng and conpetence.

2. Continue with the half notes, placing the two
cards under the whole note to nake the second row. Have
students conpare and contrast the appearance of the whole
note. Then let themclap the half notes, pointing out the
mat hemati cal side of the relationship-2 half notes =1
whol e not e.

3. Continue with quarter notes in the sanme manner
and so on with all the notes. Wth younger classes, it
may be better not to go beyond the quarter note line the
first tinme through. By the end of this activity, students
shoul d be able to clap and count the entire pyramd. It
is inportant to keep the tenpo slow so the sixteenth
notes are doable. The dotted half note is not used in the
pyram d but is used in other |essons on rhythm

The teacher observes and watches for participation.
VARI ATl ONS:

a) Two sets are nmade, 2 teans coul d have a contest
to see who could conplete the pyramd the quickest.

b) Sonetinmes instead of clapping, it is good for

the students to touch each note on the cards as they are
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counted to help themlearn to actually follow the notes
with their eyes.

c) | have cl apped sinple rhythns and had the
students use the cards to build what they heard. Rest

cards can be added later. The possibilities are endl ess.

LESSON PLAN 3: Chil dhood song

OBJECTIVES: to read notes in 4/4 nmeter fromthe staff in
G clef and play basic instrunents easily to play.

Have the Ss increase vocabulary in English

Have the Ss apply the know edge | earnt in class

MATERI ALS AND PREPARATI ON: Zanpofias, tanbouri nes,
guitars, druns and fl utes.

PROCEDURE

Teachers explain how to read nmusic step by step from
the staff in G clef.

There are common tine signatures such as 2/2 tine
(cut tine), 2/4 time, 4/4 tinme, 3/4 time, and 6/8 tine,
but We are going to performin 4/4 because is easy to
read and The standard hold for each note is witten with
the tine signature of 4/4 in mnd.

Whol e notes, half notes, and quarter notes are
common in sheet nmusic. The notes work together with the
time signature to determ ne how nmany beats per neasure
shoul d be hel d.
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Appendi x 6.

UNIT 3. Fam |y of the instrunents.
LESSON PLAN 1: Musical Instrument Fortune Tellers
OBJECTI VES: to discuss the instrunments, their sound and
their famlies.
MATERI ALS AND PREPARATI ON: Different songs taken from
Orchestra and a tape record.
PROCEDURE: Listen to the songs and identify the
instrunments, their sounds and their famlies.
"What famly is the flute in?" and "Nane an instrunment in
the brass famly.
It“s a great way to check if they know the instruments
and their famlies.
VARI ATl ONS:

Not only songs can be taken from Orchestra, but al so
t he recordi ngs of the sounds of the nusical instruments
in order to identify the nature of the instrunent.

Poster: sone basic nusical |nstrunents.
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The Guitar

e
&

The Sax

The Charchas

SOME BASIC MUSICAL INSTRUMENTS

i

The Piano

The Flaute The Zampofias

‘J e i

The Drum The Tambourine

LESSON PLAN 2: Instrunment Fam |y Identification

OBJECTI VES: The students identify what they heard by

showi ng the appropriate card.

MATERI ALS AND PREPARATI ON: Recordi ngs of string quartets,

woodwi nd quartets, percussion ensenble and brass and

cards separated into four card units - one of each color.
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PROCEDURE: Hand out a set of cards to each student, so

everyone has one of each col or.

red — brass

bl ue — strings

yel | ow - woodw nds

green - percussion

We started by having the students listen to
Recor di ngs of pieces being played exclusively by one
famly of instrunments and told the students to put their
cards in order for the famlies of instrunents that they
hear d.

VARI ATl ONS:

The student listens to the sound of any instrunent

and show the right color card to the whol e cl ass.

LESSON PLAN 3: I nstrunent making

OBJECTI VES: The students nake sinple nusic instrunents in
order to performrhythmactivities.

MATERI ALS: Sci ssors, straws, rubber band guitars, a
sturdy box, a lid, a hat elastic, pencils, 2 balloons, 2
| arge coffee lids, a hamer, 1 nail, a pencil, a string,
bead, spot, rope and caps.
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PROCEDURE

Try a zanpoia. Cut tubes in different |engths. Sea
or close an entrance so that air cannot enter at one end
with glue to close an side. Tune the instrunent to obtain
a series of nusical notes that are pleasant to listen to.

Try a guitar. Use a plastic bottle. Cut a circle in
the center for the sound hole. Elastic bands tied at the
top of the bottle and separated by the piece of wooden.
Bring themto the other end and repeat the procedure.
Then use silicone to glue stick to the base of the
bottl e.

Try a drum Get a can of drink or anything. Top the
cover with a piece of plastic. Use sticks or pencils to
produce sound.

Try charchas: drill and bend around 20 caps, wre
threading, tying themw th different |engths.

LESSON PLAN 4: An Interdisciplinary Misical Activity
OBJECTI VES:

To identify sonme basic music conponents such as
rhythm nel ody, tenpo.

To identify and classify the instrunents.

To recogni ze and ldentify cultural aspects fromthis
song.
MATERI ALS AND PREPARATI ON
PROCEDURE

Teachers notive the students to participate in sonme

topics for discussion:
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Wiy do we listen to nusic? (Sonetines nusic can create
certain moods or tell stories...etc.)

How many types of music can you think of?

Cl ose your eyes and think about the nusic that is being
pl ayed (English man in New York). Can you identify the
instrunments that are meking the sounds? How does the
musi ¢ make you feel ? Wat pictures does it create in
your m nd? What words can you think of to describe what
you hear? Can you nanme the instrunments in each instrunent
famly fromthis song? Wiat nmakes the instrunents in each
famly the sane? Wat nmakes the famlies different?
Now | isten to the song again and try to fill in the

bl anks. What does the title of the song suggest?

(Suggested title)

| don't drink coffee ny dear

| like nmy toast done on the side

And you can hear it in

"' man Englishman in New York

See ne wal king down Fifth Avenue

A wal ki ng cane

| take it everywhere | wal k

"' man Englishman in New York

"' m an , I"'ma | egal
"' man Englishman in New York

"' m an , I"'ma | egal
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"' man Englishman in New York

I f "manners maketh nman" as soneone said
Then he's the hero of the day
It takes a man to suffer ignorance and smle

Be yoursel f

I"man alien, 1'"'ma legal alien
"' man Englishman in New York
I"man alien, I'"'ma legal alien

"' man Englishman in New York

Modesty, propriety can lead to notoriety

You could end up as the only one

Gentl eness, sobriety are rare in this society
At night a candle's brighter than the sun

Takes nore than conbat gear to make a nman
Takes nore than |license for a gun

Confront your enenies,

A gentleman will wal k but

I f "manners maketh man" as soneone said
Then he's the hero of the day
It takes a man to suffer ignorance and smle

Be yoursel f

VWhat do these words have in conmpn?

- nodesty
- propriety
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- sobriety
- gent | eness
Whi ch of these two sayings do you agree nore with
and why?
- —Be yourself no matter what they sayll.
- —When iIn Rome, do as Romans doll

Wiy is it good to be yourself sonetines?
IT you were —A in New York, what would be your
greatest chall enges?
VWhat are pronunciation differences between British
and Anerican English? What sentence in the song clearly
captures the idea of differences in accents?
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