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ABSTRACT

The word ‘attitude’ has always been present invooabulary. We talk repeatedly of the
attitudes of people around us, the hidden potemtipkeople's attitudes and in general we use the
term quite comfortably. In a learning environmemé also refer to our attitudes as teachers, the

attitudes of our students and how best attitudas le better learning.

Attitudes are something we can not see or touclatwie can actually observe, measure
and analyze is individuals’ behavior. Nevertheleg®y provide a frame of reference for

ascribing meaning to the things that happen tandstlae things that we encounter.

Attitudes are psychological constructs that comiiiekefs and emotions that predispose
an individual to respond to other people, objeats] institutions in a positive or negative way.
The definition speaks of beliefs, but they are ooty our beliefs but our theories, expectations,
perceptions, and in general all that stays in oundrabout an object. These as a whole lead us to
develop an evaluation or assessment of what we laravfeel which is what will move us to
respond positively or negatively. If not for thésenstructs', we could not explain our behavior in

front of a specific event.

In this research the authors analyze the attitofi&nglish teachers which are going to be

reflected in some way in students’ learning.



RESUMEN
La palabra “actitud” siempre ha estado presenteuestro vocabulario. Hablamos varias
veces de las actitudes de la gente que nos rodeppténcial escondido en las actitudes de las
personas y en general utilizamos el término de mac@moda. En un ambiente de aprendizaje,
también nos referimos a nuestras actitudes comstmaglas actitudes de nuestros estudiantes y

mostrar las mejor actitudes facilita un mejor agdizae.

Las actitudes son algo que no podemos ver ni téexagie podemos observar, medir y
analizar es el comportamiento de los individuos. dlstante, proporcionan un marco de

referencia para atribuir significado a las cosasmps pasan y las cosas que encontramos.

Las actitudes son constructos psicolégicos que t@nbcreencias y emociones que
predisponen a un individuo para responder a oteasopas, objetos, y las instituciones de una
manera positiva 0 negativa. La definicion hablalake creencias, pero no son solo nuestras
creencias, sino nuestras teorias, expectativasgpaones, y en general todo lo que queda en
nuestra mente sobre un objeto. Estas en su conjurgtdlevan a desarrollar una evaluacion o
valoraciéon de lo que sabemos y sentimos que esdags llevara a responder positivamente o
negativamente. Si no fuera por estas "construcsipnao podriamos explicar nuestro

comportamiento frente a un evento especifico.

En esta investigacion, los autores analizarandtudes de los profesores de inglés que

se veran reflejadas de alguna manera en el apegadie los estudiantes.
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Introduction

In Colombia, English has expanded at a pace notreeqced before. In the last years,
there has been a trend that English has a roldatp ip Colombia's social and economical
advancement in the international area. For thissaea the Colombian government has

implemented a law that requires that every Colombtadent has to be bilingual.

Nevertheless, this new aim seems to be not accsehgalj so far. In high schools, it is
common to listen to students say that they aregaotl at English because it is boring, useless, or
too difficult, so they prefer to do any other thiexcept to learn English. In consequence,
English teachers begin to think about their possihilures in order to rectify them. Some could
consider that the methodology was not the apprigprihat the materials were not so good but a
little group of teachers take into account theindogor in class, their comments, their attitudes,

and their affective part in general, as the posgsiesponse for the problem.

Attitudes are dispositions that one person hags$pand favorably or unfavorably to an
object, person or event. Attitudes are influencggdople in the immediate environment such as

parents, peers, and teachers (Ellis, 1994).

In this paper, the English teachers' attitudes leéllanalyzed in order to identify if these
attitudes actually affect the students' Englislmiaey process in high school level. First, a review
of the literature based on the most important asthaews in the field of languages will be
presented. Second, experimentation with a grougtuafents of high school and their teachers
will be developed. Third, the analysis and resoftthe experimentation process will be included.

Finally, some conclusions and recommendations hgligh teachers will be presented.
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CHAPTER |

Problem Description

Despite the fact that teachers make every effodacmomplish the aim that Colombian
students should understand, read, and produce gesssaEnglish at the end of their secondary

studies, this goal seems to be not accomplished.

In public high schools curricula, foreign langudges not an important place in terms of
weekly schedules. In our country the educationesystnakes very high requirements giving no
sufficient and appropriate time. Many times Engl@dasses are taken to make other activities
which are considered more important. Generallysehactivities are sport classes, singing

classes, preparation for events in the school, gmotmers.

In this research, the authors will analyze botlchess’ attitudes and students learning and
try to find solutions to the "problems” that hapgetween them. The word problems is written
inside quotation marks because after many obsensatnd self experiences of the authors in
public high schools, they have realized that trsedier problems, the students' lack of attention,
the students' indiscipline and sometimes the haeh@dules cause English teachers to react or

behave in a negative way toward students.

In consequence, some students show a differetidstiowards English and maybe this

behavior could carry out low grades or sometimedaiiure in the subject matter.
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Justification

The authors chose to analyze both teachers’ amtkrstisi attitudes because they studied
in some public high schools in Pasto City wheregy th@ve realized the problem about which they

are concerned.

What the authors have observed is that in mostiphiggh schools in Pasto, English is
considered without any importance in real and déiy Many people think that they are so poor
that they will never go to the United States oratty other country, in consequence learning

English is seen as unnecessary.

What is strange is that these are not the trueonsawhy they have this opinion about
English learning. One way to find a solution tostproblem is to analyze it taking into account

the affective part of both teachers and students.

The authors consider that it is a very relevargaissh problem which would help teachers
to have another perspective of their role as teacaed in consequence to have better results

with their students.

Problem statement

¢ Do the English teachers’ attitudes affect theidshts’ English learning process in high school?

Research questions
General Question

¢ Do the English teachers’ attitudes affect theidshts’ English learning process in high school?
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Sub-Questions

¢ Which attitudes are considered positive in aniEngéacher?
¢ Which attitudes are considered negative in anigintgacher?
¢ Do the English teacher attitudes affect his stistiégarning?
¢, Which attitudes are common in English teachers?

¢ Are teachers aware that their affective parvisgd present when teaching?

Research Objectives

General Objective
To analyze if the English teachers’ attitudes dffeeir students’ English learning process in high

school.

Specific Objectives

To determine which attitudes are considered pasitivan English teacher
To determine which attitudes are considered negatian English teacher
To know if the English teacher attitudes affecthes students’ learning
To identify which attitudes are common in English¢hers

To analyze if English teachers are aware that tféctive part is always present when teaching.
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Delimitations

Conceptual Delimitation

The following concepts are presented in order aoifgl terms:

Attitude According to Icek Ajzen (1988:4) "an attitude as disposition to respond

favorably or unfavorably to an object, person,itnsbn, or event”.

Self-concept According to Meece (2002:271) "self-concept inds all the beliefs,
attitudes, the knowledge and the ideas about dndssel hierarchically organized in categories

and dimensions that define the self and deternmach ene's behavior".

Self-esteemAccording to Meece (2002:271) "self-esteem isegaluation of each one's

traits, of one's capacities and characteristics.

Motivatiort According to Meece (2002:287-289) "researchefgéamotivation in many
ways. Some of them are focused on some internahamézms, among them psychological needs.
On the other side, behaviorists define motivati@a & state in which the present situation or the
moment has a great influence in one's motivatiamally, the followers of Cognitive Psychology
consider motivation like a set of beliefs and pss&s which are molded by all the early learning

experiences and by the immediately situations.
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Geographical delimitation

This research has been carried out in a public batool in Pasto. It is located in the
south-east of the city and it is surrounded by soreghborhoods that have several social
conflicts and the income of low salaries of itsabhants.

In spite of all these characteristics and allgheblems that poverty can bring, this High
School is one of the best schools in Pasto Cityiarsdfamous and acknowledged because of its
students’ excellent academic performance in theEERest which is a test that every student

must take before his graduation in Colombia.

Glossary

Attitude State of mind, behavior, or conduct regarding sonatter as indicating opinion

or purpose. (Ellis, 1994:293)

Learning Learning is a conscious study of a second langu#ltat is to say it is a

knowledge obtained by study or extensive educafiifis, 1994:6)

Motivation: Motivation in language learning can be definedtéenms of the learner’s
overall goal or orientation. It refers to the imstlr felt by the learner in performing different

learning tasks. (Ellis, 1994:300)

Target LanguageThe target language is the language that thenéeas attempting to

learn. (Ellis, 1994:304)
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Self-esteenself- esteem has to do with the inevitable ew#dua one makes about one’s

own worth. (Arnold, 1999:12)

Limitations

The authors believe that the possible difficultiest will appear when doing this research are:

1. The teacher' or students’ lack of objectivity amterity when they answer the enquiries.
2. The information obtained through the enquiries loarwrong. This is because teachers or
students can answer what the enquirer would likisten to.

3. The high qualitative levels of the paper that cakenthe study look subjective.

Nevertheless, the authors consider that a possddgion to these problems can be to make
the question in different ways in order to obtaiime kind of coherence in what he or she is
saying. And to use triangulation of information dgoid the high level of subjectivity of the

results obtained.
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CHAPTER I

Review of the Literature

Language teaching and Learning

For the last 60 years and some years before, masgarchers have written about
language teaching focused on theories and prirgcigi#revens (1978) mentioned that it is
important to understand language teaching as apsp@nd in consequence, to establish some

theoretical bases that help us to explain it.

Oviedo (1980) proposes a group of factors that aveémportant role in the language
learning and teaching processes and which shouldalefully studied. These are, the actors:
students and teachers; the object of study: a sleaoa foreign language; and the circumstances
in which the language learning and teaching preesease carried out: these are, on one hand, the
educational system which at the same time includies and standards adopted for each country
regarding foreign languages; and on the other hinsde are all the physical resources such as
materials, books and the infrastructures that tutgdns, schools, academies or universities
provide to students and teachers. Let us begimidgfithe main actors of the language learning

and teaching processes.

Students and teachers

In the language learning and teaching processeshin actors are: on one side, the
students, who are looking for knowledge; and onditer side, the teachers who are sometimes
considered as the models and the guides for stsidewt those who provide and share what they

know.



Teachers’ Attitudes and Their Effects on Studelnearning Process 18

The English teacherTeachers facilitate student’s learning, often sthool or academy. The
different ways to teach are often referred to as tdacher's pedagogy. When deciding what
teaching method to use, a teacher will need toidenstudents' background knowledge, the
environment, and their learning goals as well asddrdized curricula determined by the relevant

authority.

Ryan and Cooper (2008) said that teachers nee@velap a great repertoire of teaching
skills to use in variety classroom situations. Heseme skills that many educators think are
essential for teaching process:

1. The ability to ask different kinds of questions,igthrequiring different types of thought

processes from the students.

2. The ability to provide effective feedback.

3. The ability to plan instructions and learning aitits.

4. The ability to diagnose student’s needs and legrdifficulties.

5. The ability to vary the learning situations to kestpdents involved.

6. The ability to recognize when students are payitgndon and to use this information to

vary behavior and, possibly, the direction of thesbn.

7. The ability to use technological equipment, suchcamputers, to enhance students

learning.

8. The ability to assess students learning.

9. The ability to differentiate instruction based dr tstudents’ experiences, interests, and

academic abilities.
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Nevertheless, this list of skills is only a samplbich shows that teachers need a large
repertoire of skills to work more effectively witheir students’ vary background and different

educational experiences.

The teacher's trainindg=or English teachers to be successful it is necg$isat they have
solid foundations in their pedagogic training. Nalays, many teachers prefer to follow some

teaching methods which are not the best ones tmiehe students' knowledge.

For English teachers, it is necessary to adopearyhor approach which carries out some
ideas, concepts, and general principles about Eggyteaching, these at the same time help them
to adopt a method for teaching, and therefore,esigh some specific techniques, tasks, and

activities according to the students needs.

Oviedo (1980) said that many teachers are apefoning English but they are not able to
teach them. Then, it is not sufficient that thechea is a knowing man or woman, what is

important is if he or she is able to help studémiearn.

Language teaching
The teacher should realize the different ways tdregs a learner when teaching
languages. These ways change according to sometaspeh as the students' age, the student's

level of knowledge about languages, and the stgdemdtivation, among others.

Motivation according to Littlewood (1984) is therde that determines that the student
spends much time in learning than in other thimgt the puts all his energy in studying and
perseveres in it. There are two types of motivat@mnone side, intrinsic motivation that happens
when someone learns a language because he corthigeitss important and useful for him; and

on the other side, extrinsic motivation, that hapehen the student learns a language just for
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fulfilling an academic duty. Motivation is part oihe’s self and it is the student's decision if

doing something or not, then, learning or not igathem.

Among adolescents, the lack of motivation can l#emn to be completely incapable to
learn. Students who are not successful in clagscansider themselves as losers develop a
variety of characteristics that show self-frustvafi students make them be controlled from
outsiders, posses few strategies to learn by tHeesse have low levels of efficacy and develop

feelings of defenselessness.

The teacher's attitudesTeachers have a sheer importance on the factdeaher
motivation in successful language learning" (UrO@@75). Then, it is the teachers' job to

enhance the students' motivation from the beginafrige class.

According to Ellis (1995) students will feel betiérthe teacher greets them in a warm
way, if in his face it is drawn a smile and if hredracts with all of them and shows a personal

concern.

In addition, Woolfolk (1996: 456) states that sosteidies show that the level of
enthusiasm of teachers in their subject matteoiiretated with the increase of students’ learning.
Warmth, kindness and comprehension seem to beefithér’'s qualities that are more related to
the students’ attitudes. In other words, thosehe@c who are warm and kind tend to have

students who like them and the class.

Nevertheless, it is important to say that thesecareelative studies, then, the results do
not show that the teacher’s enthusiasm cause tlergts’ learning or that teacher’s warmth
cause positive attitudes. The studies show thatetio variables can occur at the same time.

Teachers who are capable to be enthusiastic haslerdss who are more attentive and have more
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interest but not necessarily; they also have stisde@ho are not successful in class. Following,
there are some characteristics of other actor tlemteaching and learning process: the English

student.

The English student

According to Stansfield (1971) Colombian studeisvs more negative attitudes toward
languages than any other subject in the curricullimey also report their worst grades in foreign
languages. Among students, girls tend to have rawerable attitudes toward English than do
boys, who view English less useful than others mnemanistic subjects. Boys are also likely to

be anti-American.

The students' attitudeSantrock (2004) said that many times teachers tadeal with
students who do not make homework, who are nottateeor who are aggressive. They in most
of the cases need to be corrected, but frequemtlyclassroom becomes an uncomfortable place

to them.

Nel Noddings (1992 a, 1998, 2001) believes thatlesits have more probabilities to
become competitive human beings if they feel thatytare important for someone. Then it is

important that teachers know their students a lot.

Research has showed that the students that contiderthey have concerned and
encouraging teachers are more motivated to paateijm the classroom activities than with those
who are not concerned about them or those who td@mmurage them. It is true that students
and teachers are the main characters in the pexe$teaching and learning, nevertheless, the
situations or the context in which these proceasesleveloped is also important.

The context
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Oviedo (1980) stated that the context composeghall circumstances in which the
languages learning and teaching processes areectautit; there are some factors that will
determine in someway the students' degree of kmigeleabout the target language, their

performance on it and the degree of interest amdbitance that they give to it.

On one hand the context is composed by The Edec&ystem of each country which
determines the standards, the curriculum and thedsde that English teachers should follow

throughout the school year.

On the other hand, the context represents the qddysesources that the institution or
academy provides to students or learners. Theseharenfrastructure, the classrooms, the
laboratories, the libraries or any other placesretstudents will learn. These have to be arranged
taking into account the number of students, in otdeprovide them the necessary comfort and
commodity. In addition, the contexts are all theenals like books, tape recorders, videos, etc.

which are needed for students and teachers.

The Classroom Climate

Classroom climate refers to general attitudes tdvtlae teacher and toward the class that
students have in common despite their individuéfiedénces. Flanders (1965) considered that
this climate is established principally by the teaxcthrough the patterns of behavior he uses in

teaching.

The English classroomleachers are always supposed to handle their studena
classroom where he or she has to show his or hiéitiembto control students in order to

overcome all the situations or problems that mgpba.
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Disruptive Classroom Behavidn the classroom the teacher should differentiateveen
disruptive classroom behavior which directly ingeefs with his ability to teach or the ability of
other students to benefit from the classroom erpeg; from behavior that is merely rude or
uncivil. Disruptive student behavior interferes twithe learning process for other students,

inhibits the ability of teachers to teach most etffeely.

Common types of disruptive classroom behavior

Grandstanding. It happens when students use the classroom for siiges by
monopolizing class discussion, speaking for longops of time and their speech has little
meaning.

Sleeping in clasdt sends a message to the other students aboquéigy of the class or
teaching. It is disrespectful to the teacher aedotier students.

Prolonged chatteringlt happens when some students engage in privaieecsations or
pass notes to each other.

Excessive latenesStudents who not only come in late, but make draroe speaking to
friends, walking in front of the professor, arramgiheir belongings.

Noisy electric devicedt occurs when students talk on the telephonenduthe class.

For many years, researchers have studied theigfqurt regarding learning and teaching. In
the following paragraph, affect in language teagland learning is described.

After the last analysis on what the actors thay @arelevant role in the teaching and
learning processes are, let us go to the studiiettfective part of both students and teachers.
The research on this aspect could give readersspgmive on what the authors studied and then

use results to clarify their ideas on the Englesicher’s and students’ attitudes.
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Affect in language teaching and learning

As a consequence of the globalization processethas been a concern to follow the
whole world and act according to the trends onhedktl the improvements in technology and
communication carry out more and more internatioe#tions and cause changes in people’s
lives. Education, obviously, has also received ihmpact with electronic audio-visual aids,

laboratories, TVs, videos, and computers.

Bastidas (2002) in his analysis of the affectivet jpd people states that there will be a
moment when the Educative Technology is so impottsat the English teacher and teachers in
general, will not be necessary. The price that [@ape paying in each subject matter with the

development of technology is the forgetfulnesshef'thumanistic" part in education.

For many years, students have been consideredbatsror machines who are supposed
to learn by heart all the contents in any subjedrder to pass an exam. In spite that Education in
Colombia has not been invaded by new technologeEsple continue promoting in many cases, a
cold atmosphere, arid and without "human warmth"the classroom. According to this

perception, there are many concepts referringdaffective part, these are presented as follows:

Attitude. There are many definitions of attitudes, let us same:According to McGuire
(1985) attitudes have cognitive (beliefs, knowledgepectations,) affective (feelings, moods,

motives and emotions) and performance (behavigrattiton) components.

Attitudes are unobservable cognitive constructs dna socially learned, socially changed

and socially expressed (Fiske and Tailor, 1991;kMaiand Zajonc, 1985).
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Crano & Prislin (2006) stated: an attitude représean evaluative integration of
cognitions and affects experienced in relationriocobject. They are also evaluative judgments

that integrate and summarize these cognitive diedtafe reactions.

According to Oskamp, S &schuliz, W (2005) attitudes serve both emotional and
cognitive functions. Depending on their intensigttitudes can shorten responses times to
attitude- relevant stimuli, contribute to efficientganization of one’s perceptions and thoughts

about different aspects of the world, and facitalanning and decision making.

Combining elements from several definitions, attésl may be viewed as learned
cognitive, affective, and behavioral predispossid@a respond positively or negatively to certain
objects, situations, institutions, concepts or pess Attitudes may be quite individual and
thereby reflective of and related to personalityreleteristics. In addition, we can point to
several reasons for which attitudes are useful eoisc

1. Attitude is ashorthandterm. A single attitude (e.g. love for one’s fayhitan summarize
many different behaviors (spending time with thdagsing them, comforting them,
agreeing with them, doing things for them).

2. An attitude could be considered tt@useof a person’ehavior toward another person or
an object.

3. The concept of attitude helps to explain ttensistencyof a person’s behavior, for a
single attitude may underlie many different actions

4. Attitudes are important in their own rightRegardless to a person’s behavior. Your
attitudes toward individuals, institutions, and iabéssues reflect the way you perceive

the world around you and they are worth studyirrgtieir own sake
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5. The concept of attitude is relativahgutral and acceptabl® many theoretical schools of
thought

6. Attitude is aninterdisciplinaryconcept.

The affective filterThe affective filter was intended to account ingipart for why some
people were able to learn other languages whilerstivere not. Krashen quoted by Ellis (1994)
claimed that each person has an affective filter.f& learning, it is compulsory to receive both
input in sufficient quantities and the appropriatect. Then, if the filter is up, input is
preventing to passing trough, so, if it happensrdlcan be no acquisition. If, on the other hand,
the filter is down or low, and if the input is corepensible, the input will reach the input device

and acquisition will take place.

Self-esteenttated by Coopersmith (1967) quoted by Arnold (1998If-esteem refers to the
evaluation that each person makes of himself aditates how capable, significant, successful

and worthy he considers himself.

Therefore, it is important for teachers to do wRatasoner (1982:88) quoted by Arnold
(1999) said: "it is essential to acknowledge thejueness of each student and to protect his or
her rights and feelings in order to develop the ffemponents of self-esteem: a sense of security,

a sense of identity, a sense of belonging, a sefin@erpose and a sense of personal competence”.

Teacher should do what Canfield and Wells (1994ugjgest: "the most important thing
that a teacher should do for helping students katbtionally and intellectually is to create an

environment of mutual courage and care. Sometmppitant is to provide security and make
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sense of progress of the students; in additiomlestis should be aware that they are worthy, that

they will receive support and love."

It is also important for teachers to put themselwesheir students' shoes" as Arnold
(1999:19) says, because it is maybe the most impbimgredient for a harmonious environment
of people in the society. That suggestion is alscessary because it helps teachers both to be

aware that their way of thinking is not the onlyeaand maybe neither the best.

Anxiety.According to Ellis (1995) anxiety is an affectiate that can be experienced in
a certain moment as a response to a particulaatsitulike class participation, tests, etc. It is
said that students become more anxious when tleegampared with other students in the class

because they can find themselves less proficient.

Research has showed that the students who coniderthey have concerned and
encouraging teachers are more motivated to paateijm the classroom activities than with those

who are not concerned about them or those who tlerrcmurage them.

Wentzel (1997) developed and examined the poinieaf of some high school students
asking them in which way the teacher showed ang kihconcern, most of them considered
attention as an important factor for them. Somestioelieve that the way teachers assess them
show some concern for them. Other students satdt¢hahers seem to be concerned for them

when they make efforts to promote the studentshiag.
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This is drawn in the following chart presented bg tesearcher:

TEACHERS WHO SHOW

ANY KIND OF CONCERN

TEACHERS WHO DO

NOT SHOW ANY KIND

OF CONCERN

Teaching behavior

He makes efforts to make t
class more interesting, he

teaches in an especial way.

nélis classes are boring, he
talks about different things g
the same time, he teaches i
spite that the students are n

attentive

Style of communication

He talks to me, he is attent
he asks questions and listen

the answers

He ignores me, he shouts

Equal respect

He is honest and just, he trusie makes me feel ashamed

me, he tells me the truth

and he insults me

Interest for people

He ask me if anything is

wrong, he talks with me about not say anything when | do

my problems, he behaves liké
a fiend, he asks me if | need
some help, he makes sure th
| actually understood, he asks

me.

> something wrong. He does
not explain things, he does
ahot answer questions, he dg

5not try to help me

He forgets my name, he does

28

—

es



Teachers’ Attitudes and Their Effects on Studelnearning Process 29

Santrock (2004: 434) concluded: "the students’ wabion is optimized when teachers
give them challenging tasks in an environment ¢e@nrough the domain that includes an
adequate emotional and mental support, interestiagerials with a meaning to learn and

dominate, and the sufficient support for autonom mitiative".

Regarding attitudes, which are the main objecttoflys in this paper, it is important to
define them. According to Ajzen (1988:4) "an atituis a disposition to respond favorably or
unfavorably to an object, person, institution oem/. Attitudes are influenced by people in the
immediate environment such as parents, peers aaxhdes. This research paper has been

completed thanks to other authors' jobs; in thieWwahg paragraph those authors are presented.

Complementary research papers
One of them is about the teacher personality byaga and Ortiz; another about the
students’ motivation for English learning by Cawmexhd Ortiz; and the final one is about the

influence of the students’ participation in Englisarning by Pinzon and Vega.

The main purpose of Arteaga and Ortiz’'s job is deniify which are the traits of
personality and its relationship with learning eimo#l-behavioral problems in children of third

to fifth grade from Anganoy School, during Septenit@98 to Jun 1999.

The authors of this research paper found that @hildvith emotional problems had
qualities like disorder, disobedience, difficulty establish relationships with other children,
among other performance problems in the classrdoraddition, they found that for teachers
only "problem children" are those who are obstipatisobedient and less cooperating, or
children with anxiety, retraction, and shyness wiité only reason that these problems do not let

him to teach the class.
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Now referring to Caicedo and Ortiz’s research pag®ut motivation, one can observe
that their main objective is to determine what taetors that intervene in the students' lack of
motivation for learning English are, according te tteachers' opinion. As a conclusion they
established that there exist some factors bothnateand external that influence in the lack of
motivation of students from a public school forrleag English. The internal factors are: lack of
comprehension for understanding, learning andmpmtti practice what they know about English,
feed-back and self-responsibility to learn more uabBnglish. The external factors are: the

environment in class, the teacher, the resouragbéoclass, and their socio-economic level.

In addition, the authors found that all the factorsntioned before have to be taken into
account with two main purposes: to make that thguage learning and teaching processes be
successful and to maintain the students' expeetati\class. These will require that the teacher
plays a better role, but it will be remuneratedabgood environment in the classroom in which
the students can interact with others and in camsate, both teachers and students will feel

comfortable and satisfied with what they do.

The last one of these research papers is the one Hg Pinzon and Vega about
participation in class. Their main objective wasdetermine how the participation of some
students from a public high school in English ateswas and how important are these for them.
The results showed that as students pass to antdher of learning, the importance of

participation in English classes diminished.

In addition, according to the authors' observatidhge students need to be asked to
participate and sometimes to be compelled with #xeuse of getting a better grade.
Nevertheless, in public schools it is almost imgaesto make students participate in class

because of the lack of time and the huge numbstudlents in each classroom.
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CHAPTER IlI

Methodology

Research Design
When one is going to enter the huge field of rededris important to know that every
study is ruled by a set of methods and ways tecbtlata which then will determine the research

procedure. There exist two types of research; thesQuantitative and Qualitative.

In this research, the authors applied a Qualitatdgearch. This is a social study which
takes into account opinions, emotions and feelofgés participants. In the Qualitative type of
research, the researchers can use different kihdsta collection procedures such as diaries,

interviews and observations.

The authors of this study will apply the followipgocedures:

Interviews In this study, the authors used semi-ended imes/ in order to be more
flexible and, therefore, to get more informationoab the topic. This kind of interview is
composed by some specific core questions determimadvance and some open questions that

arise according to the answers of the participants.

Observationslt is one of the most widely used techniquesdllect data in qualitative
research; through this type of technique, the astBaamined a phenomenon, a behavior or an
attitude while it is occurring. In this researcle tuthors observed the teacher's behavior in class

and identified some positive and negative attituafdgm or her and the students' reactions.



Teachers’ Attitudes and Their Effects on Studeln¢arning Process 32

Diaries. They are tools that researchers prepare to sgsitentheir experiences. When it
comes to making observations and consideratioesaith is that annotations have something to
do and say in relation to the universal contextesiearch and knowledge, having in mind that

information is changing in character and is in pe&ment transformation.

Population and Sample

Population
The participants of this research were the studehtigh school level. This school is

located in the South-West of Pasto.

Sample
In this research, the authors studied sixteen stad@hey were both males and females

students from 9th level of high school, as wellresr English teachers.

Data Collection Procedures
In this research, the principal objective is to lgra teachers’ attitudes toward students
and their effects on students’ learning procesa public high school. With this main purpose,
data collection has been done by means of observatiides (see appendix B), semi-ended
interviews (see appendix A) and researchers’ diasi® well. Diaries are the complement for
observations because they show the whole contetkieatlassroom. In addition, diaries show not
only what the observer considers important for ggaper, but also the situations or events that

carried out any problem situation.
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The information has been documented on the Intemmein the libraries of the University
of Narifio. Data has been collected from Febru@302o August of the same year, more or less,

the same time that lasts an academic period abkcho

Pilot study
The purpose of this pilot study was to evaluatayee trecording interview which will be

applied to the participants of this research.

After the application of the pilot study, the auth@ould realize that both teachers and
students understood very well the questions predentthe interviews. In addition, some other

guestions rose after some of the participants' arsswhich depended on their answers.

All the participants collaborated with the intemwi@and were glad to help the interviewer,
although some of them got afraid when they realthed their answers would be recorded, and

then they felt relaxed.

Data Analysis
In this paper, the analysis of data has been dgnmdmns of a multiple triangulation
process. It means that the authors watched thelgmnobrom different perspectives, not only

according to the teachers’ opinion, but also frondents’ eyes.

The authors applied some tables in order to analgzz which are presented below. They
show different attitudes and reactions from botichers and students. In addition, the authors
applied member checking. This process requiredattieors to collect data, and then analyze it,
after take it back to the field of study and fizatheck if the analysis of data was done according

to the participants real feelings.
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Results
Data got in this research taking into account teegkand students points of view showed
that there are many attitudes that have too mudo with students’ learning. Teachers’ attitudes
are an important factor in the teaching and legrprocesses including any student at any level
of education. Data is presented in a table as aslthe effect caused by each attitude (See
appendix C, tables 1.1 and 2.1). The followingtheeanalyzed results of the interview questions

under the necessary headings:

Results of teachers’ responses

In table 1, the results showed that teachers censigit both the cognitive and affective
part is relevant when teaching. All the teacheakera combination between those aspects. They
agree that planning the appropriate activitiesdaaace is necessary because it determines the
environment of the class.

Many times when teachers improvise, classes beamn&ising and students can get
bored. Another attitude that teachers mentione® isncourage students to learn. Therefore, to
make them feel that they are learning somethindutider life. It is important to help them
realize that learning English is not something \utitey can not take advantage from when they
go out from high school. In addition, it is necegs® be tolerant, honest, fair, and optimistic

among others, because this way can provide meanilegirning (See appendix C table 1.1)

On the other side, it seems that teachers do meeagvery common attitude of students.
Nevertheless, there is still present the affegbae in the answers. Regarding students’ attitudes
most of them are the result of teachers’ inappeterbehavior. In addition, there was something

that caught the authors’ attention, it is that amhe teacher considered the fact of not speaking in
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English like a bad attitude. For him that was tremmistake made by teachers. The other ones
because they did not speak in English in theirsgdasthey did not consider it so important. (See

appendix C, table 1.2).
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Table 1. Teachers’ Attitudes toward Students aet ffects on Students Learning Process Accordieachers’ points of views.

POSITIVE ATTITUDES

NEGATIVE ATTITUDES

TEACHERS’ POSITIVE
ATTITUDES AFFECT
STUDENTS’
LEARNING?

TEACHERS'NEGATI
VE ATTITUDES
AFFECT STUDENTS
LEARNING IN A BAD
WAY?

TEACHER
1

-To plan the class in
advance.

-To chose the right
activities.

-To negotiate activities with
students.

-To be smiling.

-To encourage students

-Teachers do not speak
English.

-Teachers do not plan the
class in advance.

- Yes. Positive attitudes=
positive results.

-Yes. The way in which
the class is developed
determines positive or
negative influences in
students’ learning.

TEACHER
2

-To search on the other.
-To be tolerant.

-To be opened to the
dialogue.

-Negligence.
-Selfishness.

-To consider students not
capable to do things.

-Yes. The relationship
between students and
teachers is a key in learnin
processes.

-It is relative: because the
learning and teaching

gprocesses are very
complex.

TEACHER
3

-To plan the class in
advance.

-To bring materials for the
class.

-To be updated.

-To encourage students.

-Not to plan the classes.
-To bring personal problem
to the class.

-To come with bad mood.

-Yes. Students feel in the
ssame way that the teacher
feels.

-Yes. The teacher is the
reflection of them.

TEACHER
4

-To be honest.
-To be fair.
-To be impartial.

-To be optimistic.

-To mistreat students.

-Yes. Create a proper
environment is very
important for learning.

-Yes. Students usually do
not like the subject
matter.

36
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Results of Students’ Responses

According to the collected data showed in tablst@dents consider a relevant aspect the
fact that teachers have good methods and techniquésaching. Sometimes it is not enough to
know grammar rules, vocabulary pronunciation or teher, for students what actually matters is
that their teachers transmit to them what they kriowthe best way. The other attitudes
mentioned by students refer again to the affeqiame of the teacher and the way he or she treats
students in all the moments of the class; at tlgnbéng or warm up, at the middle or at the

development of the class and at the end in thebBesdtime (See appendix C, table 2.1)

In addition, data showed that a group of studeidsndt find any bad attitude on their
teacher. It could be that their teacher actualtiyadgood job or maybe they were afraid of us and
they believed that we would go to judge their tesicBesides, this group of students seemed to
have a close relationship with the English teackermaybe they wanted to protect her/his in
some way. Nevertheless, other students who hadatime teacher did find negative attitudes on

her/his.

In this analysis there was also something trickom8 teachers believe that being late in
their classes is not bad for students; on the apntthey thought that students would feel well
because they could have time to get relaxed atal@w other things. What teachers do not know
is that students actually matter the time in tEgiglish classes. The students have realized that
English has not the same amount of hours as mattiemces, so they want to profit their time

and if the teacher is late they regard it as a thegattitude (See appendix C, table 2.2)
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Table 2. Teachers’ Attitudes toward Students aed tEffects on Students Learning Process Accor8inglents’ points of views.

POSITIVE ATTITUDES

NEGATIVE ATTITUDES

TEACHERS'POSITIVE | TEACHERS'NEGATIVE
ATTITUDES AFFECT ATTITUDES AFFECT
STUDENTS’ STUDENTS LEARNING IN
LEARNING? A BAD WAY?

STUDENT 1

-To be concerned about
students needs.

-Does not have.

-Yes.

-No. Teachers’ negative
attitudes don’t affect
students’ learning.

STUDENT 2

-To teach in a good way.
-To be strict.

-To get angry.

understand better.

-Yes. Students learn angd No. Because students become

more responsible.

STUDENT 3

-To be concerned about
students.

-To teach in a good way.
-To correct mistakes.

-To get angry.

-Yes. Students have a
better relationship with th
teacher.

-No. Because students can do
ebetter things.

STUDENT 4

-To be concerned about
students.

-To get angry.
-To be strict.

-No. It doesn’t matter

-No. Because students véll b
better people.

STUDENT 5

-To teach in a good way
-To profit the time.

-To come late to the class.

-Yes. Students learn
better.

-Yes. If the time is losing
students learn less.

STUDENT 6

-To be updated.
-To be well trained.

-To explain in a fast way.
-Doesn’t make sure of
students understand.

-Yes. Attitudes affect
drastically in students’
learning.

-Yes.

-To be patient.

-To come late to the class.

-Yes. Good attitudes ¢

a-Yes. Because the time is

STUDENT 7| -To be updated. improve students’ very short.
performance.
-To be concerned about | -To bring personal -Yes. -Yes.

STUDENT 8

students.
-To teach in a good way.
-To be affective.

problems to the classroon

.
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-To be updated.
-To be well trained.

-Does not have.

-Yes. Then way in whic
teacher behaves affect

N-No.

STUDENT 9| -To get an integral students’ learning.
training to students.
-To give opportunities to | -Does not have. -Yes. -Yes.
STUDENT | improve learning.
10 -To be affective.
-To be tolerant. -Does not have. -Yes. -Yes.
STUDENT | -To make sure that
11 students understand.
-To be strict.
STUDENT | -To be tolerant. -Does not have. -Yes. -Yes.
12
-To teach in a good way.| -To scream. -Yes. Students and -Yes. Because students
-To make sure students | -To grumble somebody. | teachers have good become more shy.
STUDENT | understand. -To get out somebody. interactions.
13 -To be concerned about
students.
-To teach in a good way.| -To get a little angry. -Yes. Students behave | -No. It doesn’t affect
STUDENT | -To be strict at the well and have good students’ academic
14 beginning. discipline. performance.
-To scratch notebooks. _ -No. Because students
-To teach in a good way.| -To throw notebooks on improve their way of
-To be sure of students | the floor. learning.
STUDENT | learning. -To scream.
15 -To get out somebody.
To shame students in front
of the class.
-To teach in a good way.| -To scream. -Yes. -No.
STUDENT | -To be well trained. -To get out somebody.
16 -To be updated. -To talk with parents.

-To be affective.

39
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Results of Semi-Ended Interviews

Semi-ended interviews often contain open-endedtiqunss Mukherjee (2003) stated that
open-ended questions lead to different kinds opamses which could provide reliable and
comparable qualitative data. Semi-ended questibbow aesearchers to see and benefit from the
results of the survey. The authors asked four aeted questions for teachers and students in

order to illustrate the situation more concretely.

Questions for teachers

Questionl: Do you consider that teachers’ attitudeaffect students’ learning?

Teachers’ attitudes are an important factor intéahing and learning processes not only
for children and for young people but also for atydent at any level, whether in primary,
secondary or university level. Teachers are in divatonal process in which they need to
achieve high levels of empathy with their stude¢htsugh daily interaction in order to establish a
close relationship with them. In this way, teashemsure a more efficient learning. To know that
the academic discourse is not the only part of jgegucation, but the emotional factor and in

consequence the attitudes is a key element in firesesses.

Therefore, the teacher's attitudes have much twitto the students’ language learning
because the teachers’ behavior, their teachingapagion, and the way they develop the class are
crucial in the students’ learning because they jiegl in the same way that the teacher feels. If
the teacher always has positive attitudes to tk&idents, then learning will be positive.
Nevertheless, teachers do not have to take apasitimtions in which teaching and learning take

place, such as the socio-economic status, therotassenvironment, among others, because
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these are determinant aspects in the studentsitgarMany times students’ learning depends on
teachers’ attitudes toward them. Teachers neednataa review of their attitudes toward
students and at the same time it is importantttiet consider the students’ attitudes as well in

order to get success in learning.

Question 2: What attitudes do you think are considesd positive in an English teacher?

There are many positive attitudes, because wetatedamal beings. Human beings in all
circumstances show them trough attitudes. Engéslhters should have many positive attitudes
because in this way they can enhance studentrpehce. From the moment that the activities
are planned, teachers have to choose activitidsatteapleasant for students; it will result in

positive attitudes.

The teachers who participated directly in this aeske revealed through their own points
of view and their experience that if they list fhesitive attitudes that a good teacher should have
in front of their students they could not mentidhcd them , however, they place as relevant

attitudes the following :

The search for the othar an altruistic attitude Otherness makes that one cares about
others and to make feel that one cares about ot¢herness makes it possible to achieve high

levels of empathy between students and teachers.

Tolerance. Human beings always face a wide variety of persdbisssrooms are
heterogeneous in many aspects regarding socieliyrewand economic levels. That is way
teachers need to learn to recognize and accepteliifes and to achieve the main objective for

teachers which is the students’ learning.
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Opennessto be opened not only to the dialogue but alsbaee an open personality, it
means, to achieve that other people consider tEhée like a counselor, a trainer, and even a

friend. In this way, the teacher could see on therman ongoing quest for learning.

Planning lessons in advancBeachers should plan activities that are pleasarstudents,
to choose appropriate activities, to negotiatevas with students in advance so that they feel

involved in the development of their learning.

To be smiling.Getting to the classroom with a smile on oness lgiways lightens the
mood, decreases the anxiety and the stress inrgsuddoreover it creates a suitable environment

for learning.

Encouraging student$Students need teachers who encourage them taaerigarning,
the fact of telling a student: jcongratulationst Raving achieved a good score, for developing a
good work or for giving a good answer makes thademnts have a high self-esteem and

encourages them to improve some aspects of tlzeivifey.

To be updatedTeachers should be constantly learning and upglatot only with the
contents of the field of English but also with edliignal, psychological and social tendencies.
The teacher should use the different aids thatytoffer the means of communication spoken or
written. It is also good to get authentic materitdat facilitate learning and provide a new

perspective and communicative competitiveness.

Teachers should also be honest, optimistic, be Vatin students and give the same

opportunities to all of them (See appendix C, tdblg
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Question 3: Which attitudes do you think are considred negative in an English teacher?

We should not talk about teachers’ negative atisuéHowever, there are teachers who far
from showing a positive attitude to teaching araéng they are locked in attitudes that little
help these processes. At following there is thiedigshe most common negative attitudes in the

English teacher toward their students:

Negligence When the teacher takes a negligent attitude thehts becomes moody and

all that he or she achieves is to block the teachimd learning processes.

SelfishnessSelfish attitudes can be on the part of the tealosbeause of his personality. Is
happens when teachers give the minimum and keemalxénum of their knowledge that in the

long run is not helpful even for them.

Avoiding. Avoiding, in the sense that the teacher disagnetswhat a student makes or
when the teacher tells a student: "you don’t kngay cannot do that”. Avoiding occurs when

teachers consider students not capable to do sogetiell.

Not speaking in EnglishEnglish teachers refuse to speak English, thesetasre
developed all the time in Spanish, and the granmewplanation too. All that they say at the end

of the class is jbye, bye!

Classes are not planned in advanttehappens when some teachers do not make a timely

and adequate planning of activities in order toedi®y a class.

Other negative attitudes are no less important thanprevious ones but they are less
frequent in the teaching and learning processeghenanalyzed context. To bring personal

problems to the classroom and to be in a bad moakesstudents hate the subject matter.
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Another negative attitude is to mistreat studefttscreates a hostile environment in which
learning a language is not possible because tlgenkddd a pleasant and comfortable environment

to generate good results (See appendix C, tabje 1.2

Question 4: Do you think that negative attitudes ca affect the students learning in a bad
way?

Talking about negative attitudes is ironic becatise Educational Psychology has led
some key points that provide the elements to utai@ils the educational process, but
unfortunately, some teachers have negative atstugled that can be detrimental to the

educational and learning processes.

Every kind of attitudes affects students’ learnifighe teaching and learning processes are
very complex; it can be given that a teacher keegellent attitudes for learning that would be
ideal, nevertheless his students disagree witwisises. The contrary case could be that students
are looking for success in learning but they dofimat reciprocity in the teacher’s attitudes.
Nevertheless, there have been cases in which ia epithe negative attitudes of the teacher,
students have achieved high levels of succesd,aamnibe done that with the teacher’s positive

attitudes the students have not achieved the ssfatésvels that the teacher was seeking.

The attitude that a teacher takes in front of sttgles going to influence students and that
could be for or against the students’ developmeat l@arning. Teachers are a reflection for

students, consequently, all negative attitudesamagious and that affect students’ learning.
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Questions for students

Question 1: Which positive attitudes does you Englh teacher have?

The English teacher always has a great deal otipesttitudes; we can not list all of
them. However, the most important positive attisidean English teacher are: he/she has a deep
knowledge of the subject matter which provides ggcto students when learning. Also, he/she
offers a variety of knowledge related to the Englenguage and different kind of materials that
he/she searches on the internet in order to impaoekprovide authentic materials to students
and in this way facilitate a complete knowledgetld subject. In other words, The English
teacher has his particular way of explanation whatlows that students learn and put into
practice new things about English. For exampleéhenschool students can profit of the bilingual
laboratory where they can get authentic materiaxjolore, practice and make a test in order to

prove what they learn in this class section.

In addition, the English teacher is a very kindspe; who gives students not only
knowledge but also offers an integral training bem. He/she is a very tolerant and patient
person; he/she gets along with all students. ThgtisEnteacher is concerned not only for student
learning but also for their overall developmenteyliry to establish a good relationship between

them and look for their personal and social growth.

The teacher should develop the activities corrgctstudents’ mistakes, making
appropriate use of the limited time available fanduage teaching; provide learning
opportunities for all students, and all of thesgetber with the affective component encouraging

students to continue improving not only academychiit also personally. This will provide an
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integral education to train qualified people todfand be part of a developing and better society

(See appendix C, table 2.1)

Question 2: Do you think that if your teacher’s atttudes are good then you learn better?
Students think that all kind of attitudes affect smny students language learning
performance and in general any type of learningiesstudents believe that if teachers' attitudes
are good, then, they learn better but in some dasesattitudes that a teacher has against a certain
group of students often doesn't affect their leagnbecause each student has his own way of

reacting to any eventuality.

However, for students the teacher is a key elemethie development of individuals but it
also depends on the student. In many circumstanacgkich the teaching and learning processes
are carried out, teachers could accomplish notitigout students’ willingness. If the student is
unaware and do not assume the responsibility tteat have in their own education, the efforts
made by the teacher will be not sufficient for asimg students goals in language learning.

In addition, The English teacher’s attitudes affécstically the way in which young students
learn a subject. If the teacher has good methodstachniques for teaching and make an
adequate programming of the class, then both stsiderd teachers will have a good interaction

and a better relationship between them.

Question 3: In some cases your English teacher haad negative attitudes?
Students think that their English teachers, in gando not have negative attitudes, but as
human beings, sometimes they get angry, screammbdeusomebody, get out somebody of the

classroom, scratch notebooks, shame studentsnh dfahe class, talk with parents, and so on,
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but it happens when students do not work, or wheg ainswer in a bad way to the teacher, they
do not do the homework, they are very disrespeaetidl they do not pay attention to the class and

those things bother anyone (See appendix C, tab)e 2

Question 4: Do you think that those negative attitdes affect your English learning? How?

For some students, teacher’s negative attitudestatheir learning in a bad way because,
for example when they do not understand a topig tise gaps in their learning which causes
anxiety. Moreover, students begin to hate the taah well as the subject matter. On the other
side, teachers’ negative attitudes generate thadests fail the subject; they become shyer and

decrease their performance in English.

On the contrary, there are some students who thetkteachers’ negative attitudes do not
affect in a bad way their learning; on the contréingy consider that those attitudes benefit them
because they become more responsible. When thbete& strict, students pay a little more
attention in class, they have good discipline amaltbehave well. Also students think that a
person’s behavior influences in all aspects of, Ifecause for them a good or bad example

remains in them as well.

Results of research diary and observations (SeenaippB)
The results found in this research, in generalystinat teachers’ attitudes affect students’
learning process. Therefore, it is better that tb&chers have positive attitudes with their

students.
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Unquestionably, when a teacher teaches in a bavang non-profitably or unwillingly,
students will show the same apathy on the subjattem If the teacher comes to the classroom

with good energy students receive that and leaenlatter way.

The activities presented by teachers have to leeesiing and adequate for the students.
The activities selected must be authentic. An auibéask is a task that has a close relationship
with real life situations that students face owdide classroom. If tasks are authentic, it is more

likely that students see the real value and use$slrof their work and consider learning as a

meaningful and interesting activity.
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CHAPTER IV

Conclusions and Recommendations

Conclusions
The goal of the research was to analyze if the iBlmgkeachers’ attitudes affect their
students’ English learning process in high schivobrder to achieve this goal we set two tables
of which all of our research questions were cleadyfirmed by making a triangulation of data
collections procedures and data analysis. Theviahig conclusions were established taking into
account not only teachers’ and students’ pointsviefv but also all the personal opinions

confronted with different authors’ views on thedief language teaching and learning processes.

First of all, we concluded that as humans we dridinal beings and we show ourselves
through our attitudes and all attitudes affect shud’ learning; independently if they are good or
bad. To Ryan and Cooper (2008), many people thiat teachers’ personality is the most
important factor in successful teaching and leamprocesses. If teacher has warmth, empathy,
sensibility, enthusiasm and good humor they arehnmacre likely to be successful than if he/she

lacks these particular features.

According to Valdivia (2009), attitudes are "psyldgical constructs”, since attitudes are
not a tangible fact, one can say that they shapehboretical behavior of people. Moreover,
attitudes are speculative terms that are formulatéith specific reference to observable
phenomena. In addition, they are hypothetical cptscehat explain the mediation process

unobservable and directly translated into behawiwas can be perceived through the senses. For
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this reason, this research was focused on obsebdtigteachers and students’ behaviors which

led us to have an approach to the psychologicatoacts of them.

For teachers both the cognitive an affective mareilevant when teaching. It is necessary
to make a combination between them in order toggetd cognitive results as well as good
relationships between teachers and learners. RyduCaoper (2008) said that build and maintain
good teachers-pupils relationship is a key aspieloeing a professional teacher. If teachers fail to
establish a good rapport with students, they canempect students cooperate with them. In
addition, communication is crucial to convey pagtimessages that help to get good

relationships between them.

Most teachers think that all kind of attitudes effstudents’ learning in a bad or good
way. Ryan and Cooper (2008:171) considered thétudes have a direct but often unrecognized
effect on our behavior in that they determine theysvwe view ourselves and interact with
others”. Teachers agree that positive attituded s1$ planning the class in advance, to choose
right activities, the search for the other, toleano be smiling, openness, encouraging students,
to be updated, to be impartial, to be opened tlwgiee ensure a real success in the individuals

educational process.

“Teachers need to have attitudes, knowledge, &ilds s2ssential to the teaching
profession”. Teachers must ask themselves not gnlyat | am going to teach? But also ¢what
should my students be learning? ¢how can | help tearn it? And ¢why is it important?” (Ryan
& Cooper, 2008:170). If teachers take into accabiase aspects and answer these questions, they

could know the students’ development stage andiodiér with them.
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English teachers must develop positive attitudestd the subject. “Enthusiasm is a key
to teaching success: if the teacher has it, lifelassroom can be exciting: but if it is missing,
there is little hope that students will learn muélsignificance” (Ryan & Cooper, 2008:179).

Ryan and Cooper (2008) stated that one importangtis that teachers treat students
fairly, which often means treat them differentlychase each student has different needs and the
best way to address those needs is equitably agdeln.

Charles (2002) quoted by Ming-tak and Wai-shinQO@116) considered that “the
teacher is unlikely to lose her/his temper or selftrol by treating pupils as people with self-
worth. The best way to correct misbehavior is toire pupils to behave properly; any blaming,
preaching, or criticizing, is unhelpful and willrgerate more excuses and frustration”.

An English teacher is not only someone who reirgsrand makes students to interact
with each other, but he has also a huge respomgilibth with the students' academic
development and individuals development becaus¢etiheher must be up dated in the language
field and with the students psychological stateabbse he should take into account that his
behavior, especially his attitudes towards them laisdaptitudes for teaching does not cause a
damage on the student. Bustos and Espiritu (1996&@ued that “teachers play various
significant roles in the classroom, namely as modsl classroom manager, as facilitator and
evaluator of students learning”.

Ryan and Cooper (2008) stated that teachers ndea/toattitudes that foster learning and
enhance good human relationship, up dated knowlemlgehe subject matter, theoretical
knowledge about teaching and learning processegeddisas human behavior. In other words,
teachers must have a philosophy of education thideg them in their role as teachers. Also they

need to know how human beings learn and how tdesavironments that facilitate learning.
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The teacher should know that each student is @ntiliferent from each other and in
consequence, he should not consider that one i® rable than otherRyan and Cooper
(2008:175) stated that “as a teacher, you neeelievie that all of your students are capable of
high academic achievement and adjust your belieds ehavior based on the needs, abilities,
and aspirations of each individual student”. Fase reasons, teachers have to be in a constant
review of their behavior because they are like @ehto follow for students. Ming-tak and Wai-
shing (2008) said that teachers have to refle¢hein attitudes towards students because without
good human relationship in the classroom, succasseaching and learning processes is
impossible.

It is known that a great deal of suggestions is fleld has been done so as to reach at
better educational environment and a good reldtiprisetween teachers and students. In the next
chapter some recommendations are stated not onlyofdce teachers but also for experienced

teachers as well.

Recommendations
In most investigations about the influence of teashattitudes in their students, these
only are limited to the influences on academic ganeince from them, but the teachers’ attitudes

also have a vast influence on the behavioral anivatmnal development of the individuals.

Traditionally, there has been almost a total sejmarabetween the cognitive and
affective-motivational aspects when studying ituence on learning, nowadays learning is
characterized as a cognitive and motivational me@ the same time, therefore, to learn is not
only essential "to know how to do it*, which refexs the skills, knowledge, strategies, and

abilities (cognitive components), but also to leae®ds to "want to do it", which refers to have
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the willingness, intention and sufficient motivatigmotivational component). In other words, in
order to have good academic results, students toebdve both “will” and "skill" and teachers
have to take into account not only the cognitiveeass but also the affective aspects of students

in order to get what they are seeking, which isrem.

Here there are some recommendations that teacheestb take into account when they

face or interact with a determined group of stuslettany level.

1. The teacher’s attitudes are of vital importancetha formation, maintenance and
development of positive attitudes towards learnistydying, doing homework,
reading, etc. It is worth noting the importance tehcher's enthusiasm, personal
attention for students, arousing interest in ietllal curiosity and creativity, and

presenting the materials in an interesting andsaletaway as well. Gofii(1996)

2. The teacher must be aware that his attitudes agel{adetermine the response of
students towards the subject, and not just vedogduage that the teacher uses, but
much more with his nonverbal language. AccordiagMing-tak and Wai-shing
(2008) the way in which teachers talk and commuasicgith their students affect
mainly in the students behavior and the classradaraction, because through a good
communication teachers motivate, guide and enceusagdents learning, although,
this communication has be done not only by verbaams, but also by non-verbal

means of communication such as facial expressiod®ge-contact.

3. The classroom is not only the scenery of learniog ddso the integral and social

scenery of individual development. According to @Golty et al.(1995) quoted by
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Ming-tak and Wai-shing (2008:123) considered thaodd teachers-students
relationship aim to create a classroom climate tbptesents an effective blend of
warmth, care, tolerance, respect, acceptance amgpetent teaching and learning

environment”.

. At the beginning, teachers have to be very strongriler to make students recognize
their authority, but then teachers could becomeenftexible and friendly with
students in order to get a close relationship andathy with them. “It is important
for teachers to make a good impression, espeaciibn they are meeting pupils for
the first time. For example, you can smile, men®rend use names and say

something courteous and interesting” (Ming-tak &Whing, 2008:25)

. Teachers have to analyze all the aspects thatwswgaching and learning processes.
One determining factor is the fact that classesulshde conducted in English.
According to Brindley (2004), children need a leagnenvironment which actively

value, encourage and use the language in the atassr

. Teachers have to choose activities with significrttent which shows attractive and
interesting learning situations for students ineorfibr them to be actively involved in
the process of constructing meaning. (Brown & Raoslg2002), when students see
their needs, interests and preferences well seovedlfilled; they are likely to be

more motivated to study and more diligent to woBesides, when there is a
correlation between what teachers do and what stedeerceive to be useful, then

one will obtain effective results.
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7. The teacher should present tasks which can beeabipli“real world”. Moreover, the
language that teachers use in the classroom shulas natural as possible; items
should be contextualized rather that isolated;cd®ihould be meaningful, relevant,
and interesting for the learner. (Brown, 2008)

8. The teacher should tell the students that theyabte to do everything in order to
replace feelings of incapacity or failure, for taasf optimism and courag&eachers
can experimentally induce failure by making pedple inadequate. In a similar way

they can induce success by making people feel wo8itann (1988).

9. Teachers have to take into account the EducatidnParticy laws in order to avoid
legal problems with students because of their megasttitudes. To Bastidas
(2002:148), “National educational policies in eaobuntry establish the need of

particular foreign languages in each level of thecational system”.

Finally, a cyclical process like this, shows thatlings of previous research only pave the
way for further research and findings, and the npairpose of all these investigations is generate

new perspectives and suggestions in the fieldrajuage teaching and learning processes.
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Appendix A

Interviews

The teachers’ Attitudes

Objective The main purpose of this interview is to analylze attitudes of English teachers in

their classrooms.

Questions for students

¢, Qué actitudes positivas tiene tu profesor de $gle
¢, Crees que si sus actitudes son buenas aprendgoi Por qué?
¢ En alguna ocasion tu profesor de Inglés ha teagtitudes negativas? Cuales?

¢, Crees que estas actitudes afectan tu aprende#pglds? Como?



Teachers’ Attitudes Toward Students and Their Effen Students’ Learning Process

Questions for teachers

¢, Do you consider that the English teacher’s aguaffect his/her students’ learning?
¢ Which attitudes do you think are considered pasit an English teacher?
¢ Which attitudes do you think are considered negati an English teacher?

¢, Do you think that negative attitudes can affeetdfudents in a bad way?

60
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Appendix B

Observations

Checklist

Observed behavior:

The teacher’s positive attitudes towards his/hadestts in the classroom

Task:

Check whether or not the teacher reacts in theviatig way:

YES NO
1. Shows any kind of concern about students 1 [
2. Makes efforts to make the class more interesting ] O
3. Makes sure that students understand what Heedssexplaining [ ] [ ]
4. He or she is just and shows equal respect didests 1 [
5. Asks students if they need some help in order tardotask ] [
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Observation

Checklist

Observed behavior:

The teacher’s negative attitudes towards his/lusfestts in the classroom

Task:
Check whether or not the teacher reacts in theviatig way:

YES

=

Begins to shout

2. Grumbles to somebody

3. Ignores the problem

4. Leaves the classroom

5. Gets out somebody

6. Gives a bad grade to the guilty

7. He speaks in English

O oOooDoOoOoo ™
O 0O0O0oooOoQgos

8. Punishes somebody with an exaggerated homework
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Appendix C
Tables of data analysis
THE TEACHER'S POSTIVE ATTITUDES ACCORDING TO TEACHHES (Table 1.1)
TOPLAN | TO CHOSE TOBE
THINGS THE BEING TO SEARCH OPENED TO BE
IN RIGHT SMILING |ENCOURAGE| FOR TO BE TO TOBE | TOBE | FAR TO BE
ADVANCE | ACTIVITIES STUDENTS | THE OTHER| TOLERANT | DIALOGUE | UPDATED | HONEST OPTIMISTIC
TEACHERl YES YES YES YES *kk *kk *kk *kk *kk *k%k *% *
TEACH E R2 *%k%k *%k% *kk *%% YES YES YES *%% *%% *%k%k *% *
TEACH E R3 YES *kk *k%k *kk *k%k *kk *kk YES *k%k ekk *% *
TEACHER4 *kk *kk *k%k *kk *kk *kk *kk *kk Y ES YES YE S
THE TEACHER'S NEGATIVE ATTITUDES ACORDING TO TEACHRES (Table 1.2)
NOT TO SPEAK NEGLIGENCE | SELFISHNESS  NOT TO COPER NOT TO PLAN | TO BRING PERSONAL  NOT TO TREAT
IN ENGLSIH STUDENTS CAPABLE THE CLASS PROBLEMTO THE | STUDENTS WELL
CLASSROOM

TEACH ERl Y ES *kk *%k% *%k% YES *%k% *%%
TEACHER2 YES YES YES
TEACH ER3 *k%k *kk *kk *kk YES Y ES *kk
TEACH ER4 *kk *%k% *%k% *%% *%k% *kk YES
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TO BE
CONCERNED | TO TEACH TO BE TO
ABOUT INAGOOD | STRICT | TOPROFIT| TOBE | TOBE TO BE TO GIVE TOBE | CORRECT
STUDENTS WAY THE TIME | UPDATED | PATIENT | AFFECTIVE | OPPORTUNITIES | TOLERANT | MISTAKES
TO IMPROVE
STUDENTl YES *kk *kk *kk *k%k *kk *kk *kk *kk *kk
STUDENTZ *k%k YES YES *kk *k%k *k%k *k%k *kk *kk *kk
STUDENT3 YES YES *k%k *kk *k%k *k% *k%k *kk *kk *kk
STUDENT4 YES *kk *%k%k *%%k *kk *%kk *%k%k *%k% *%% *kk
STUDENT5 *k%k YES *kk YES *k%k *k%k *k%k *kk *kk *kk
STUDENTG *k%k *kk *kk *kk YES *kk *kk *kk *kk *kk
STUDENT7 *kk *%k% *%% *kk *%k% YES *%k% *%k% *%% *kk
STUDENT8 *k%k YES *kk *kk *k%k *kk YES *kk *kk *kk
STUDENTg *k%k *kk *kk *kk YES *kk *kk *kk *kk *kk
STU DENTlO *kk *%k% *%% *%% *%k%k *%k% YES YES *%k% *%k%
STUDENT11 YES YES YES YES
STU DENT12 *kk *kk *kk *kk *kk *kk *kk *kk YES *kk
STU DENT13 *kk YES *%k%k *%k% *kk *kk *%k%k *%k% *%% *%%
STU DENT14 *kk YES YES *k% *kk *kk *kk *k%k *%k% *%k%k
STU DENT15 *k%k YES *kk *kk *k%k *k%k *kk *kk *kk
STU DENT16 *kk YES *%k%k *%k% YES *kk YES *kk *kk *k%k
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THE TEACHER’'S NEGATIVE ATTITUDES ACORDING TO STUDETRS (Table 2.2)

STUDENT 1

DOES NOT
HAVE

TO BE
STRICT

TO COME
LATE

*k%

TO
EXPLAIN
FAST

*kk

TO BRING
PERSONAL
PROBLEMS

TO SCREAM

TO
GRUMLE
SOMEBODY

*kk

TO GET
ouT
SOMEBODY

TO TALK
WITH
PARENTS

STUDENT 2

*kk

*k%k

*kk

STUDENT 3

STUDENT 4

*kk

STUDENT 5

YES

STUDENT 6

*kk

STUDENT 7

YES

STUDENT 8

*kk

*kk

STUDENT 9

YES

STUDENT
10

YES

STUDENT
11

YES

*k%

*kk

STUDENT
12

YES

*kk

*kk

STUDENT
13

*kk

*kk

YES

*kk

STUDENT
14

YES

*kk

STUDENT
15

*k%

*kk

STUDENT
16

YES
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